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Reference List of Abbreviations 

ABL  Assessment-Based Learning Credit 

CAO Chief Academic Officer 

CIA Council of Instructional Administrators for Community Colleges  

COSA Confederation of Oregon School Administrators  

CPL Credit for Prior Learning  

CTE Career and Technical Education 

DC  Dual Credit 

DCC Dual Credit Coordinators 

ESD Education Service District  

FTE Full Time Equivalent 

HECC Higher Education Coordinating Commission 

HSBCCP High School Based College Credit Partnerships 

HSS High School Success  

IFS Inter-institutional Faculty Senate for Public Universities  

NACEP National Alliance for Concurrent Enrollment Partnerships 

NWCCU Northwest Commission on Colleges and Universities 

OAICU Oregon Alliance of Independent Colleges and Universities 

OAR  Oregon Administrative Rules 

ODE  Oregon Department of Education 

ORS Oregon Revised Statute 

TC Transfer Council (formerly, OTAC, JTAC and JBAC) 

PC Provost’s Council for Public Universities 

SDC Sponsored Dual Credit 
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Key Terms 

Accelerated Learning 

Educational experiences that provide high school students with the opportunity to earn college credit while in 

high school.  These educational experiences may occur at a college/university or as part of the high school 

program.  In many cases, students earn both high school and college credit. Accelerated Learning has many 

forms in Oregon. Some examples include high school students taking courses at the college/university 

independently or as part of Expanded Options or other programs, Dual Credit, and Advanced Placement 

courses. 

Assessment-Based Learning credit 

As defined by the standards, which includes 

a) Enhanced high school courses or other activities offered at the high school and taught by high school 

teachers,  

b) A partnership that focuses on student attainment of specific, college- or university-defined student 

learning outcomes, and,  

c) The opportunity for students to demonstrate, through college or university assessments, that they have 

attained those student learning outcomes and thereby earn credit for a course from the sponsoring 

college or university. Because the student did not take the class from the sponsoring college or 

university, course credit earned through Assessment-Based Learning credit programs is identified on 

student transcripts.  

Assessment Based Learning credit does not require that students follow the college or university course 

structure, delivery, or registration timeline but rather supports a partnership between the high school and 

a college or university to recognize college-level achievement that occurs as part of enhanced high school 

courses and activities.   As such, standards do not include requirements for curriculum alignment or 

adherence to the registration, grading, and transcription timelines associated with taking a college or 

university class.   

Assessment Based Learning credit standards focus primarily on ensuring a thorough understanding by high 

school teachers at the college or university’s student learning outcomes, using the expertise of college or 

university faculty to provide a means for assessment and award of credit, and following transcription 

processes for credit for learning that occurred outside of taking a course from the college or university 

while in high school. (Note: Although there are some similarities with Credit for Prior Learning, Oregon 

Credit for Prior Learning is designed primarily to support adult students and focuses on experiential 

learning – knowledge, skills, and abilities gained through life or work experience or military or other 

training outside of the academic environment. Assessment Based Learning is not Credit for Prior Learning.) 

Oregon Administrative Rule 715-017-0005 reads, “Assessment Based Learning Credit” means secondary and 

postsecondary credit awarded for enhanced high school courses or other activities offered at the high school, 

that focuses on student attainment of specific, college or university-defined student learning outcomes, and 

the opportunity for students to demonstrate, through college or university assessments, that they have 

obtained those student learning outcomes and thereby are eligible to earn credit for a course from the 

partnering college or university. The course must be taught by a high school teacher in a secondary-

postsecondary partnership that focuses on the above assessment criteria. Assessment-based learning credit 
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shall be identified on student transcripts. Assessment Based Learning Credit may include Career and Technical 

Education courses. 

Dual Credit 

As defined by the standards, Dual Credit refers to a course that is 

a) Offered as part of the high school program, 

b) Taught by a high school teacher, acting as a proxy instructor for the college/university, who has been 

approved by the college/university and meets the qualifications to teach the course for the 

college/university, 

c) Sufficiently similar to the college/university course to enable the student to be described as “taking a 

course from the college or university”.  Dual credit students enroll in the college course, and grading 

and transcription are consistent with those of like courses at the college or university.  

The Oregon Dual Credit Standards align with nationally recognized practices and very specifically focus on 

replicating, to the greatest extent possible, the college or university course in the high school.  This includes 

requiring the participating high school teacher to meet the qualifications to teach the course for the 

college/university.  

Oregon Administrative Rule 715-017-0005 reads, "Dual Credit" means secondary and postsecondary credit 

awarded for a course offered in a high school, which course is sufficiently similar to the college or university 

course as to enable the enrolled students to be described as taking the course from an Oregon community 

college or public university as set forth in ORS 340.310. The course must be taught by a high school teacher 

who has been approved by the college or university and who meets the qualifications to teach the course for 

the college or university. Dual Credit may include Career and Technical Education courses.  

High school based college credit partnerships 

Accelerated learning opportunities are offered as part of the high school education program through 

partnerships between high schools and institutions of higher education utilizing dual or concurrent enrollment 

or other early college credit opportunities to enable students to earn and transcript college credit while in high 

school.  This does not include courses that students take directly from the college/university while in high 

school, whether by coming to the college/university or having college/university faculty teach the course at the 

high school.   

Oregon Administrative Rule 715-017-0005 reads, “High School Based College Credit Partnerships” are defined 

as Dual Credit, Sponsored Dual Credit, and Assessment Based Learning Credit partnerships. 

Sponsored Dual Credit 

As defined by the standards; Sponsored Dual Credit refers to a course that is  

a) Offered as part of the high school program, 

b) Taught by a high school teacher in partnership with a sponsoring college/university faculty member 

who meets the qualifications to teach the course for the college/university, and 

c) Sufficiently similar to the college/university course to enable the student to be described as “taking a 

course from the college or university”.  Sponsored Dual credit students enroll in the college course, 

with grading and transcription consistent with those of like courses at the college or university. 

While the proposed Sponsored Dual Credit standards are modeled after the Oregon Dual Credit Standards, they 

broaden the options for offering college or university courses at the high school by providing explicit standards 
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for faculty/teacher partnerships to ensure appropriate expertise, oversight, and alignment. This allows a high 

school the opportunity to work closely with a college or university to offer these courses even though the high 

school may not have teachers who meet the higher education institution’s qualifications for teaching the 

college or university courses.  

Oregon Administrative Rule 715-017-0005 reads, “Sponsored Dual Credit” means secondary and postsecondary 

credit awarded for a course offered in a high school, which course is sufficiently similar to the college or 

university course as to enable the enrolled students to be described as taking the course from an Oregon 

community college or public university as set forth in ORS 340.310. The course must be taught by a high school 

teacher who, in partnership with a sponsoring college or university faculty member, meets the qualifications to 

teach the course for the college or university. Sponsored Dual Credit may include Career and Technical 

Education courses. 

Sponsoring college or university 

The sponsoring college or university is the institution that is awarding and transcripting the postsecondary 

credit. The sponsoring college or university is responsible for ensuring compliance with accreditation, and 

institutional rules, standards, laws, and regulations, as well as upholding the Dual Credit and Sponsored Dual 

Credit agreements with partners.  If there are multiple college or university partners, each higher education 

institution is considered a sponsoring college or university for the courses for which it is awarding and 

transcripting credit. 

Sponsoring faculty member 

The sponsoring faculty is a faculty member from the sponsoring college or university who is responsible for the 

college course offered and the credit awarded, and who oversees the orientation, oversight, training and 

implementation to ensure that the Sponsored Dual Credit courses align with the college’s or university’s 

courses.  The sponsoring college or university is responsible for identifying a sponsoring faculty member who 

has the qualifications and experience to provide appropriate leadership and oversight, and who is committed to 

connecting, communicating and collaborating with the high school teachers and other faculty in the 

partnership. 

Program Partner 

The self-study cover sheet asks for a list of program partners. For the purposes of the self-study, a program 

partner is the entity with which the college or university collaborates to engage with high school students and 

provide college credit opportunities. This could be a high school, a school district, an education service district, 

or another partner who works with these entities such as a college access organization or a community-based 

organization.  
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Introduction and Background 

Established in 2011, the Higher Education Coordinating Commission (HECC) is a 15-member volunteer commission 

appointed by the Oregon Governor, with nine voting members confirmed by the State Senate. The Commission is 

supported by the Higher Education Coordinating Commission state agency, comprised of eight distinct offices. The 

HECC develops and implements policies and programs to ensure that Oregon’s network of colleges, universities, 

workforce development initiatives and pre-college pathways are well coordinated to foster student success.  

The HECC has statutory responsibility1 for development, oversight and approval of early college credit, specifically, 

Dual Credit, Sponsored Dual Credit, and Assessment-Based Learning Credit. The HECC coordinates with the 

Oregon Department of Education (ODE) to implement policy and statewide standards for early college credit. 

Established standards for each of the three models provide specific guidelines for continuous improvement, 

students, curriculum, faculty, and assessments. The cross agency state team implements a self-study and peer 

review process that supports alignment between college/university campus courses and high school based college 

courses. Academic quality of regular campus offerings is assured by the Northwest Commission on Colleges and 

Universities (NWCCU) and other institutional assessment measures. The HECC conducts longitudinal research on 

student success to ensure that programs are serving students with the best possible academic pathways to 

postsecondary degrees and certificates.  

Beginning in the academic year 2016-2017, the state of Oregon requires public institutions offering high school 

based college credit programs to align with the HECC adopted accelerated learning standards.  Regular approval 

of three models of high school based college credit fall under a single peer review application, or self-study. All 

high school based college credit partnerships must align with the standards and provide evidence of alignment 

through recurring reviews. The review calendar has been established with approval every six years and an annual 

program report.  This self-study and peer review process builds on best practices and includes advice and input 

from the National Alliance of Concurrent Enrollment Partnerships (NACEP). 

The peer review process is coordinated by HECC and ODE staff and provides for a self-study and facilitated peer 

review to demonstrate continuing adherence to the Oregon Standards. The purpose of this guide is to provide 

information for use by college/university staff as they work through the program approval/renewal process. This 

document identifies the essential steps in the process and describes evidence required to meet the state 

standards for High School Based College Credit Partnerships in Oregon. The goal of the self-study and peer review 

process is two-fold. In addition to assuring alignment of college and high school courses to ensure solid academic 

foundations and course transferability, the process provides program administrators and partners with an 

opportunity to continuously improve program materials, policies, procedures, trainings, orientations, and 

guidance for students. Participants have consistently reflected that the process itself has a positive impact on 

partnership outcomes. Sharing best practices and gaining insights from “critical friends” is helpful.  

Oregon-based independent colleges and universities may participate in this process on a volunteer basis. Please 

contact the state staff if you are interested in participating.  

 

 
1  Oregon Revised Statutes 340.310 and 341.450 
 

https://www.oregon.gov/highered/policy-collaboration/Pages/college-credit-high-school.aspx
https://www.oregon.gov/highered/policy-collaboration/Pages/accelerated-learning-peer-review.aspx
http://www.nacep.org/
https://www.oregonlegislature.gov/bills_laws/ors/ors340.html
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Oversight Committee for High School Based College Credit Partnerships   

Supporting the Governor’s Education Recovery initiative (2020) through the Racial Justice Council, the Higher 

Education Coordinating Commission’s statutory responsibilities (described above), and Oregon Department of 

Education’s High School Success Program, the Oversight Committee for High School Based College Credit 

Partnerships is convened as a recommendation body to HECC and ODE staff, and providing support and guidance 

for high schools, universities and community colleges as they develop high school based college credit 

partnerships. Membership of the Oversight Committee includes both administrators, faculty and staff from the 

following education sectors: 

− Community Colleges 

− Public Universities 

− K-12 High Schools 

− K-12 Education Service Districts 

− Private Independent Postsecondary Institutions 

Oversight Committee Membership is published on the HECC website. 

Oregon Department of Education - Education Equity Stance 

Education equity is the equitable implementation of policy, practices, procedures, and legislation that translates 

into resource allocation, education rigor, and opportunities for historically and currently marginalized youth, 

students, and families including civil rights protected classes. This means the restructuring and dismantling of 

systems and institutions that create the dichotomy of beneficiaries and the oppressed and marginalized. For more 

information, view the Oregon Department of Education’s DEI page. 

Oregon Department of Education – Specific Groups 

Our students need to leave high school with the knowledge and skills to go on to career training, college, or living 

wage jobs. And the only way that we will be able to get there is if teachers from kindergarten to high school are 

committed to helping each and every student to achieve at high levels. It will take all of us working together at 

every level to ensure true equity in our schools. 

The purpose of the equity lens is to clearly articulate the shared goals we have for our state, the intentional 

investments we will make to reach our goals of an equitable educational system, and to create clear accountability 

structures to ensure that we are actively making progress and correcting where there is not progress. 

Read more on ODE’s Equity Initiatives. 

Higher Education Coordinating Commission – Equity Lens  

Our state’s collective future depends on the talents and contributions of each and every Oregonian. Individuals 

within a community and communities within a larger society need the ability to shape their own present and 

future, and we believe that equitable education and training is fundamental to sustaining the ability for Oregon 

communities to thrive. We believe that one of your most critical responsibilities is to implement a set of concrete 

system changes and policies to deliver a truly student and learner-centric education and training system that 

improves outcomes and opportunities for Oregonians statewide.  

https://www.oregon.gov/gov/policies/pages/racial-justice-council.aspx
https://www.oregon.gov/highered/policy-collaboration/Documents/High-School-College/Oversight%20Committee%20Members.pdf
https://www.oregon.gov/ode/students-and-family/equity/pages/default.aspx
https://www.oregon.gov/ode/students-and-family/equity/equityinitiatives/pages/default.aspx
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Learn about Oregon’s HECC Equity Lens. 

Higher Education Coordinating Commission – Collaboration Process  

There are four equity goals: 1) Lead in the elimination of structural inequities in postsecondary education and 

training by centering systemic equity into all decision making; 2) make diversity, equity, & inclusion an integral 

component of the agency’s identity and culture; 3) enhance culturally responsive outreach and engagement in all 

areas of the postsecondary education and training system; 4) strengthen a culture of continuous learning, 

collaboration, and improvement.  

Read about HECC’s Equity Goals and Strategies. 

 

State Cross Agency Accelerated Learning Team (HECC and ODE) Equity Goals 

The purpose of the cross-agency policy and implementation work is to support better outcomes for high school 

students. We envision a future where each and every high school in Oregon has the resources and instructional 

capacity to partner with regional colleges and universities in order to offer a broad range of accelerated learning 

opportunities for students, whether in collaboration with other high schools, school districts, or education service 

districts, or independently.  

Our goal is to eliminate uneven access to accelerated learning opportunities, providing authentic choices to high 

school students who can pursue college courses, certificates and degrees that align with their career and 

academic strengths and interests.  

With research partners, the team developed a public-facing Accelerated Learning Dashboard that shows 

participation and several outcome data points for student groups in Oregon. Large access gaps persist for 

students with Disabilities, English Language Learners, American Indian/Alaska Native, Black/African American, 

Latino/a/x, and Native Hawaiian/Pacific Islander student groups.  

 

  

https://www.oregon.gov/highered/policy-collaboration/Documents/Equity/HECC-Equity-Lens-2021.pdf
https://www.oregon.gov/highered/policy-collaboration/Documents/Equity/HECC-Equity-Goals-and-Strategies-2022.pdf
http://apps.educationnorthwest.org/or-accelerated-learning-dashboard/
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Oregon Accelerated Learning Dashboard  

The Oregon accelerated learning dashboard, pictured above, provides information about public high school 

students in Oregon who participate in accelerated learning and their high school and college outcomes compared 

to students who do not participate in accelerated learning. Data are available at the individual high school, school 

district, education service district, community college service region, and state levels between the 2016/17 and 

2020/21 academic years. The 2021-2022 academic year is being added as this guide goes to print in fall 2023.  

The data dashboard tool is accompanied by several essential training resources & materials. Research partner 

Education Northwest hosted and recorded online trainings for partnership staff how to use the dashboards and 

strategies to support equitable access in accelerated learning and CTE coursework. The training slide decks, 

recordings, and materials below offer additional guidance on using the dashboards. 

Training 1: Orientation to the Updated Oregon Accelerated Learning and CTE Dashboards 

Webinar Recording: Oregon Accelerated Learning and CTE Dashboards Training 1 

Slide Deck: Accelerated Learning and CTE Dashboard Training 

Training 2: Strategies to Support Access to Accelerated Learning and CTE Coursework 

Webinar Recording: Oregon Accelerated Learning and CTE Dashboards Training 2 

Slide Deck: Strategies to Increase Access to Accelerated Learning and CTE Courses 

Handout 1: Data Inquiry 

Handout 2: Fishbone Diagram   

http://apps.educationnorthwest.org/or-accelerated-learning-dashboard/
https://youtu.be/oOUKj-50eGc
https://educationnorthwest.org/sites/default/files/pdf/slides-accelerated-learning-and-cte-508c.pdf
https://youtu.be/-s7JoVFS9qM
https://educationnorthwest.org/sites/default/files/pdf/slides-strategies-to-increase-access-508c.pdf
https://educationnorthwest.org/sites/default/files/pdf/data-inquiry-handout.docx
https://educationnorthwest.org/sites/default/files/pdf/fishbone-diagram-handout.pptx
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Guiding Principles Established by the Oversight Committee  
Educational Equity and Credits with a Purpose are two principles that guide the work of ensuring that High School 

Based College Credit Partnerships (HSBCCP) are connected to the broader work of education in Oregon.  These 

principles provide an important context for building and supporting partnership programs as we seek to improve 

the educational experience and outcomes of our students. 

Educational Equity  

College courses in high school are designed to expose students to challenging and engaging content that 

promotes education and training beyond high school. High school based college credit partnerships have proven 

to be an effective strategy to engage students who otherwise would not consider college or other professional 

training beyond high school.  When these students participate in college courses while in high school, they gain 

entry to postsecondary education with the help of their high school teachers, counselors, families and peers. 

Currently, there are disparities in access to and outcomes for accelerated college credit, such as high school 

graduation, postsecondary matriculation and completion for students of color and those experiencing 

poverty.   Participation in accelerated college credit during high school does not mirror high school student 

demographics and is concentrated in non-rural communities. Within each student racial/ethnic group students 

experiencing poverty are less likely to participate in accelerated college credit courses while in high school  

(Pierson, A., Hodara, M., & Luke, J, 2017) .   

Programs focused on equity outcomes can reduce disparities in access and success.  Partnership programs are 

expected to collaborate with state agencies, educational counterparts, and to use disaggregated data and 

evidence of student success to guide program improvements with the purpose of changing and improving equity 

outcomes.   

Credits with a Purpose  

All college credit transcripted to high school students is accompanied by the best possible advising structures, 

information for families and students, and tools for building a post high school educational plan. As students build 

a college portfolio related to their educational goals, they will receive information about federal financial aid, 

pathways into various majors and career pathways.  Programs must be designed to provide transparency around 

the award of credit, and credits must allow students the flexibility to be mobile in their education beyond high 

school.  

Implementation of the Guiding Principles 

In support of the Committee’s two guiding principles and the HECC Equity Lens1, attention to educational equity 

has been embedded in the self-study and review process. Continuous improvement standard two has been added 

for the first time to the self-study in 2023. The partnership is required to report student participation and success 

outcome data and prepare a root cause analysis with an engagement plan that will support increased 

participation and success. Engagement focuses on empowering students to pursue career and college pathways 

after high school graduation. First, partnerships will report areas for improvement using the Oregon Accelerated 

Learning Dashboard supported by ODE, and other locally available data. Second, partnerships will consider their 

existing program improvement plans and prepare for including community engagement in that plan.   

 
1  HECC Equity Lens 

https://ies.ed.gov/ncee/edlabs/projects/project.asp?projectID=433
https://ies.ed.gov/ncee/edlabs/projects/project.asp?projectID=433
https://ies.ed.gov/ncee/edlabs/projects/project.asp?projectID=433
https://ies.ed.gov/ncee/edlabs/projects/project.asp?projectID=433
http://apps.educationnorthwest.org/or-accelerated-learning-dashboard/
http://apps.educationnorthwest.org/or-accelerated-learning-dashboard/
https://www.oregon.gov/highered/policy-collaboration/Documents/Equity/HECC-Equity-Lens-2021.pdf
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Self-Study and Peer Review Process  

The Oregon approval process for High School Based College Credit Partnerships provides for a programmatic self-

study to take place every six years, to demonstrate continuing assurance that the Oregon Standards are being 

met. Oregon’s process has been designed to provide transparency around alignment between campus and high 

school educational offerings.  All high school based credits offered through the partnership must align with one of 

the three models for which HECC has adopted standards and all offerings must be included in the self-study and 

subsequent reports.  The institutional self-study must include all Lower Division Collegiate and Career and 

Technical Education offerings for which college credit is awarded to high school students.  

The peer reviewers will evaluate whether a program has practices, policy and procedures that document 

alignment with Oregon’s standards. Coordinated by HECC and ODE staff, self-studies will be examined by teams of 

reviewers who are representative of accelerated learning programs around the state. The reviewers will provide 

recommendations to a review team lead.  The review team lead will synthesize review team feedback and make a 

recommendation to the Oversight Committee.  HECC staff will coordinate communication with the applicants, 

including feedback from the Oversight Committee for High School Based College Credit Partnerships and letters of 

approval and renewal issued jointly by the Executive Directors of the Higher Education Coordinating Commission 

and the Oregon Department of Education. 

The self-study and peer review of high school based college credit partnerships include an overall summary 

narrative of each standard category (Continuous Improvement, Students, Curriculum, Faculty, Assessment, and 

Transfer) and a presentation of evidence for each standard with a brief text explaining the relationship of the 

evidence provided to the standard. These documents will be submitted via an online platform, along with a cover 

letter and assurances. The link for submissions will be provided by the state team to institutions undergoing 

review.  

In summary, a self-study and annual report are generated by each institution covering all their high school based 

college credit offerings. The submission process will be online, as will be the peer review. The peer reviewers will 

document feedback for each institution and HECC and ODE staff will coordinate between the applicants, the 

online system, reviewers, and agency leadership. 

The Higher Education Coordinating Commission (HECC) will provide a letter with results to each institution upon 

completion of the peer review. Self-studies for peer review of partnerships are required from public colleges and 

universities as of May 2018.  

Note: Programs that are NACEP accredited are considered to have met the Oregon Standards and are exempt from 

this process. In these cases, the NACEP letter of accreditation is submitted in place of the self-study. If institutions 

offer other models of high school based credit beyond programs that are NACEP-accredited, they shall submit a 

self-study for those other models.   
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Self-Study Instructions 

Information in this guide is intended to serve as a tool to help institutions prepare for the online submission. 

Institutions will follow the steps below: 

1. Participate in a fall self-study overview workshop hosted by HECC and ODE staff for your cohort (Cohorts 

are listed in the chart on page 16). 

2. Complete the self-study coversheet with institution and contact information (see Appendix I).  

3. Complete partnership overview with a general description of your programs for current context to the 

peer review team. 

4. Prepare a narrative for each standard about how the evidence documents demonstrate alignment with 

the standards (i.e., C1, A2, S3) and provide evidence documents.  Evidence documents should make clear 

how the documents are accessed, as appropriate, by students, faculty, partners, and staff. Upload the 

narrative and evidence documents to the online platform.   

5. Revisit, and revise as needed, the partnership overview to ensure that it is aligned with the narrative and 

evidence for each standard.  

6. Complete and gather signatures for the Assurances page.  

7. Submit completed self-study to HECC using the online platform.  

 

After an institution's self-study is complete, it will be evaluated via peer review. The following flow chart provides 

a visual summary of the self-study and peer review process.   
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Timeline: Process Mapping for Peer Review 

Process for peer review of high school based college credit partnerships is August until October (approximately 

14 months). 

Preparation: State staff will convene members of college and university teams in a Cohort beginning in August to 

distribute guidebooks, introduce members to each other and answer questions.  Additional Cohort meetings and 

trainings will be scheduled monthly throughout the academic year. Here is a breakdown of each step in the self-

study process: 

1. Study 

• Partnerships offering high school based programming that fits the definitions of partnerships per OAR 

715.017.0005 must complete the self-study by May 1, 2024, or provide proof of NACEP accreditation.  

• Submission of self-studies are based on a calendar that includes all public institutions divided into 3 

cohort groups. To find an institution’s cohort group, please see the cohort chart on p. 16. 

• Failure to submit a self-study by the due date would lead to a partnership being considered out of 

compliance.  

2. Completeness Check  

• After the May 1st submission deadline, state staff will conduct a completeness check to ensure that a) An 

overarching narrative has been submitted, and b) Evidence documents and a short explanatory narrative 

have been submitted for each standard.  

• Additional narrative and evidence are provided as necessary by the partnership; evidence must relate to 

each of the standards.  If the suggested/required evidence is not available within a partnership, the 

partnership may submit their own narrative and evidence as to how the partnership is meeting the intent 

of the standard.  

• The state staff recommends partnership programs provide clarity around how the evidence documents 

meet the standard, including referencing specific parts of the evidence in the short standard narrative and 

the use of underlining, highlighting, or otherwise indicating which specific portions of the evidence 

provided meet the standard.  

• Failure to provide requested evidence to ensure self-study is complete and ready for peer review would 

lead to a partnership being considered out of compliance. 

3. Peer Review 

• Self-studies are peer reviewed by a team of reviewers who assess the evidence provided against the 

standards using a rubric. 

• Feedback to the partnership under review is synthesized by a review team lead.  

• Review team lead makes a recommendation to approve or conditionally approve the partnership for the 

specific models of high school based college credit partnership for which it was reviewed. 

4. Approval/Conditional Approval 

• Oversight Committee considers, discusses and votes on the recommendation of the review team lead. 

https://secure.sos.state.or.us/oard/viewSingleRule.action?ruleVrsnRsn=254468
https://secure.sos.state.or.us/oard/viewSingleRule.action?ruleVrsnRsn=254468
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• State staff compile the outcomes of the peer reviews and votes, then issue notification of approval or 

conditional approval to partnerships. 

• Partnerships may appeal (in writing) the decision of the Oversight Committee. 

5. Conditional Approvals 

• Conditional Approvals are handled on a case-by-case bases, and a timeline (3-12months) is established for 

each conditionally approved partnership to submit additional evidence only in the areas that have been 

identified to not meet the standard(s). 

• State staff conduct completeness check to ensure that a) Evidence has been submitted for each 

conditionally approved area and b) Narrative has been updated for each conditionally approved category.  

• Failure to submit the requested evidence on conditional approval on the established timeline would lead to 

a partnership being considered out of compliance. 

• Additional evidence is reviewed by the same review team whenever possible, and the review team lead 

makes a subsequent recommendation to the Oversight Committee.  

• Oversight Committee considers, discusses and votes on the recommendation of the review team lead. 

• Staff compile the outcomes of the peer review and vote, then issue notification of approval or non-

approval to the partnership. 

• Partnerships may appeal (in writing) the decision of the Oversight Committee. 

6. Appeal  

• Written appeals from partnerships are addressed to state staff and outline the reason for the appeal; 

appeals may include additional evidence documents that show how a partnership meets the standards. 

• Appeals are handled on a case-by-case basis by state staff in consultation with the Oversight Committee, 

and a timeline is established for each appeal process to arrive at a resolution (1-3 months to submit 

appeal & any additional evidence, 1-3 additional months for resolution of appeal).  

• During appeal process, a partnership is not considered out of compliance. 

7. Reinstatement   

• When and if a partnership fails to gain approval or conditional approval, it is considered out of 

compliance. 

• A partnership that is out of compliance may become compliant/approved by preparing and submitting a 

full self-study for peer review.  The review would then take place in the next year. 

• Partnerships that are not in compliance with the state standards for high school based college credit 

partnerships will not receive state higher education dollars for the enrollments in those programs for the 

period that the partnership is not in compliance.  

The HECC and the State Board of Education will publicize the results of the peer reviews annually with a list of 

approved, conditionally approved, and non-approved programs.  
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Calendar of Institutional Approvals for High School Based College Credit 

Partnerships 

Institution Name Partnership Models 
Approval Status and 

Date 

Next 

Review 

Blue Mountain Community College Dual Credit Approved, 20221 2026 

Central Oregon Community College Dual Credit, Sponsored Dual Credit Approved, 2018 2024 

Chemeketa Community College Dual Credit Approved, 2019 2025 

Clackamas Community College Dual Credit, Sponsored Dual Credit Approved, 2019 2025 

Clatsop Community College Dual Credit Approved, 20221 2026 

Columbia Gorge Community College Dual Credit, Sponsored Dual Credit Approved, 2020 2026 

Eastern Oregon University  Sponsored Dual Credit Approved, 2018 2024 

Klamath Community College Dual Credit, Sponsored Dual Credit Approved, 2020 

Approved 20211 

2026 

Lane Community College Dual Credit, Sponsored Dual Credit Approved, 2018 

Approved, 20191 

2024 

Linn-Benton Community College Sponsored Dual Credit Approved, 20181 2024 

Mt. Hood Community College Dual Credit  Approved, 2020  2026 

Oregon Institute of Technology Dual Credit, Sponsored Dual Credit  Approved, 2019 2025 

Oregon State University - N/A 2026 

Oregon Coast Community College Dual Credit, Sponsored Dual Credit Approved, 2021 2026 

Portland Community College Dual Credit, Sponsored Dual Credit Approved, 2020 2026 

Portland State University Dual Credit, Sponsored Dual Credit Approved, 20181 2024 

Rogue Community College Dual Credit Approved, 20201 2025 

Southern Oregon University Dual Credit Approved, 2019 2025 

Southwestern Oregon Community 

College 

Dual Credit, Sponsored Dual Credit Approved, 20201 2025 

Tillamook Bay Community College Sponsored Dual Credit Approved, 2019 2025 

Treasure Valley Community College Dual Credit Approved, 2021 2026 

Umpqua Community College Dual Credit, Sponsored Dual Credit Approved, 2019 2025 

University of Oregon - N/A 2025 

Western Oregon University Assessment Based Learning Approved, 2018 2024 

 

  

 
1 Indicates that the program was conditionally approved initially and completed additional evidence to become fully 
approved – this is a normal part of the process. 
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Cohort Structure for Peer Review 

Cohort structure for Peer Review over time includes four groups. 

Cohort 1 

2023-2024 

Central Oregon Community College  

Eastern Oregon University  

Lane Community College  

Linn Benton Community College  

Portland State University  

Western Oregon University 

Cohort 2 

2024-2025 

Chemeketa Community College  

Clackamas Community College  

Oregon Institute of Technology 

Rogue Community College  

Southern Oregon University 

Southwestern Oregon Community College  

Tillamook Bay Community College  

Umpqua Community College  

Cohort 3 

2025-2026 

Blue Mountain Community College  

Clatsop Community College  

Columbia Gorge Community College  

Klamath Community College  

Mt. Hood Community College  

Oregon Coast Community College 

Portland Community College  

Treasure Valley Community College  
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State Staff Contact Information 

For questions about this self-study and peer review process, please contact state staff. 

Name Title Organization Sector Email 

Erin 

Weeks-

Earp 

Alignment and 

Articulation Policy 

Specialist 

HECC, Academic 

Policy and 

Authorization  

Public University erin.weeks-earp@hecc.oregon.gov 

Eric 

Juenemann   

Career Connected 

Learning 

Specialist  

HECC, Community 

Colleges and 

Workforce 

Development  

Community 

College 
eric.juenemann@hecc.oregon.gov  

Kristidel 

McGregor 

Accelerated 

Learning 

Specialist 

Department of 

Education  
K-12 kristidel.mcgregor@ode.oregon.gov  

Lillian 

White 

High School 

Success Specialist 

Department of 

Education  
K-12 lillian.white@ode.oregon.gov  

 

  

mailto:erin.weeks-earp@state.or.us
mailto:kristidel.mcgregor@ode.oregon.gov
mailto:lillian.white@state.or.us
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OAR 715-017-0005 

Higher Education Coordinating Commission 

Chapter 715 

Division 17 

Academic Policy 

715-017-0005 

Definitions 

(1) For the purposes of this rule, the following definitions apply: 

(a) "Dual Credit" means secondary and postsecondary credit awarded for a course offered in a high school, which 

course is sufficiently similar to the college or university course as to enable the enrolled students to be described 

as taking the course from an Oregon community college or public university as set forth in ORS 340.310. The 

course must be taught by a high school teacher who has been approved by the college or university and who 

meets the qualifications to teach the course for the college or university. Dual Credit may include Career and 

Technical Education courses.  

(b) “Sponsored Dual Credit” means secondary and postsecondary credit awarded for a course offered in a high 

school, which course is sufficiently similar to the college or university course as to enable the enrolled students to 

be described as taking the course from an Oregon community college or public university as set forth in ORS 

340.310. The course must be taught by a high school teacher who, in partnership with a sponsoring college or 

university faculty member, meets the qualifications to teach the course for the college or university. Sponsored 

Dual Credit may include Career and Technical Education courses. 

(c) “Assessment Based Learning Credit” means secondary and postsecondary credit awarded for enhanced high 

school courses or other activities offered at the high school, that focuses on student attainment of specific, 

college or university defined student learning outcomes, and the opportunity for students to demonstrate, 

through college or university assessments, that they have obtained those student learning outcomes and thereby 

are eligible to earn credit for a course from the partnering college or university. The course must be taught by a 

high school teacher in a secondary-postsecondary partnership that focuses on the above assessment criteria. 

Assessment based learning credit shall be identified on student transcripts. Assessment Based Learning Credit 

may include Career and Technical Education courses. 

(d) “High School Based College Credit Partnerships” are defined as Dual Credit, Sponsored Dual Credit, and 

Assessment Based Learning Credit partnerships. 

(2) When developing High School Based College Credit Partnerships with high schools, each college or university 

shall adhere to the Oregon Standards for Dual Credit, Sponsored Dual Credit, or Assessment Based Learning 

Credit. In order to comply with these standards, partners must follow the guidelines set forth by the Higher 

Education Coordinating Commission in the Self-Study and Peer Review Guide available on the Higher Education 

Coordinating Commission agency website.  

(3) On or before October 1 of each year, Oregon community colleges and public universities shall submit an 

annual report to the Higher Education Coordinating Commission of the previous school year's High School Based 

College Credit Partnership(s) information, including but not limited to, descriptions of: 

 

https://secure.sos.state.or.us/oard/viewSingleRule.action?ruleVrsnRsn=254468
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(a) Partnership programs offered; 

(b) Course sections offered, including type of partnership(s), either Dual Credit, Sponsored Dual Credit, or 

Assessment-Based Learning Credit; and the related Master Course Reference Numbers (CRN); 

(c) Student enrollment in the partnership programs; 

(d) Instructors and instructor qualifications; 

(e) Costs to students; 

(f) High School(s) in partnership(s); and 

(g) Any major partnership changes, such as addition or discontinuation of a partnership. 

(4) The Higher Education Coordinating Commission shall, in accordance with OAR 715-013-0025 or OAR 589-002-

0120 as appropriate, fund partnerships solely based on credits earned at Oregon community college or public 

university as set forth in ORS 340.310 that are either approved or conditionally approved following a review 

conducted pursuant to this rule. Should, at any time, a community college or public university receive notice that 

it no longer has approved or conditionally approved status from the Higher Education Coordinating Commission, 

any credits earned by students through that community college or public university after such notification shall 

not be included in any relevant funding calculations. Funding shall continue for any credits earned prior to such 

notification in a manner consistent with the above referenced rules. Should such community college or public 

university subsequently receive a new approval, or conditional approval, and be reinstated, any credits earned on 

or after such date of reinstatement notification shall be included in the relevant funding calculations, but no 

credits earned during the period where such institution lacked such status shall be included. The process to gain 

or regain a status of approved or conditionally approved can be found in the Higher Education Coordinating 

Commission Self Study and Peer Review Guide referenced is section 2 of this rule. 

(a) If determination that a public university is neither approved nor conditionally approved takes place after the 

true-up process set out in OAR 715-013-0025(7), it shall not impact the funding level for that university due to 

high school based college credits for the current fiscal year. 

(b) If determination that a community college is neither approved nor conditionally approved takes place after the 

deadlines set out in OAR 589-002-0120, it shall not impact the funding level for that community college for the 

current funding period. 

(c) This section shall only apply to institutions that have been reviewed under this rule. All student credit hours at 

institutions that have not yet been reviewed shall be considered approved for funding purposes until such review 

takes place according to the calendar set forth by the Higher Education Coordinating Commission. 

Statutory/Other Authority: ORS 340.310 & ORS 350.075 

Statutes/Other Implemented: ORS 340.310, ORS 350.075 & ORS 341.484 

History: 

HECC 6-2018, adopt filed 12/28/2018, effective 12/28/2018 
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ORS 340.310 

340.310 Statewide standards for dual credit programs; report.  

(1) The Higher Education Coordinating Commission shall develop statewide standards for dual credit programs to 

be implemented by public high schools, community colleges and public universities listed in ORS 352.002. The 

standards must establish the manner by which: 

(a) A student in any grade from 9 through 12 may, upon completion of a course, earn course credit both for 

high school and for a community college or public university; and 

(b) Teachers of courses that are part of a dual credit program will work together to determine the quality of 

the program and to ensure the alignment of the content, objectives and outcomes of individual courses. 

(2) Each public high school, community college and public university that provides a dual credit program must 

implement the statewide standards developed under subsection (1) of this section. 

(3) Each school district, community college and public university that provides a dual credit program shall submit 

an annual report to the Higher Education Coordinating Commission on the academic performance of students 

enrolled in a dual credit program. The Higher Education Coordinating Commission shall establish the required 

contents of the report, which must provide sufficient information to allow the commission to determine the 

quality of the dual credit program.  

[2011 c.639 §2; 2012 c.104 §10; 2013 c.768 §134; 2014 c.23 §1] 

  

https://www.oregonlegislature.gov/bills_laws/ors/ors340.html
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Standards and Evidence – How to Read This Guide 

In this section, you will find a description of the guidance that follows for each of the areas of alignment, an 

example of the description of the evidence needed for each standard, and an example of the rubric that will be 

used by reviewers to evaluate the evidence. This page is to show you how the information is formatted.  

Each area includes the standard language and a description, with the program model(s) and program-model-

specific standards number. Standards may include one, two, or all three model types. 

For example, Figure 1 demonstrates a Faculty Standard that is used in the Dual Credit, Sponsored Dual Credit, and 

Assessment-Based Learning credit models. In the DC and SDC models, this is standard F-4, and in the ABL model, it 

is standard R1. 

Faculty Standards (Category) 

Figure 1: Example of Standards  

Evidence of Alignment  

Evidence of alignment appears next on the standards page, followed by the Reviewer’s Evaluation Criteria. Figure 

2 shows an example of the rubric that is included in the Reviewer’s Evaluation Criteria section.  Each standard will 

receive points from each reviewer, with a maximum of 5 points and a minimum of 1 point. As in previous review 

cycles, those categories with a total average lower than 3 are to be conditionally approved.  

Reviewer’s Evaluation Criteria 

Figure 2: Example of Evaluation Rubric  

Finally, after the rubric each standards page includes a rationale describing why each standard is included in the 

self-study and peer review. 

Why is alignment required?  

Alignment is required to support student success. Each standard guidance page includes a rational about how the 

standard supports student success.  

 

Non-Compliance (Standard Name) 

DC-F4, SDC-F4, ABL-R1 (Standard Number)  

Program policies address instructor non-compliance…  (Standard Language) 

Exceeds (5)  Meets 4 (3) 2  Needs Improvement (1)  

Evidence submitted aligns very well 

with narrative statement and 

demonstrates best practices in the 

specific categories of the standards. 

Evidence documents are provided 

and are well organized for reviewers. 

Evidence submitted aligns with 

narrative statement and 

demonstrates adherence to the 

specific category of the 

standards. Evidence documents 

are provided and are adequate. 

Evidence submitted does not align 

with narrative statement. There 

is/are one or more missing 

evidence documents. Evidence 

documents are not organized 

enough to review for alignment.  
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Table of Required Evidence by Partnership Model 
This information is also available as a checklist for each partnership model in Appendix III. 

Standard Dual Credit Sponsored Dual Credit Assessment-Based Learning 

Continuous Improvement: 

Course Evaluations 
DC-CI1 SDC-CI1 - 

NEW Continuous Improvement: 

Engagement 
DC-CI2 SDC-CI2 ABL-CI2 

Student: 

Enrollment 
DC-S1 SDC-S1 ABL-R4 

Student: 

Pre-Requisites 
DC-S2 SDC-S2 - 

Student: 

Rights and Responsibilities 
DC-S3 SDC-S3 ABL-R4 

Curriculum: 

College Courses 
DC-C1 SDC-C2 ABL-R2 

Curriculum: 

College Transcripts 
DC-C2 SDC-C2 ABL-TR1 

Curriculum: 

College Approaches 
DC-C3 SDC-C3 - 

Curriculum: 

College Learning Outcomes  
- SDC-C4,C5 ABL-TR3 

Faculty: 

Qualifications 
DC-F1 SDC-F1 - 

Faculty: 

Orientation 
DC-F2 SDC-F2 ABL-R3 

Faculty: 

Collegial Interaction 
DC-F3 SDC-F3 - 

Faculty: 

Non-Compliance 
DC-F4 SDC F-4 ABL-R1 

Faculty: 

Aggregate Capacity & Qualifications 
- SDC-F5 - 

Faculty: 

Feedback Loop 
- SDC-F6 - 

Faculty: 

Resources 
- SDC-F7 - 

Assessment: 

Alignment of Assessment 
DC-A1 SDC-A1 ABL-A1 

Assessment: 

Faculty Involvement in Assessment 
- - ABL-A2 

Transfer:  

Policies and Procedures 
- - ABL-R1 

Transfer:  

Record Keeping 
- - ABL-TR2, TR4 
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Continuous Improvement Standards 

Evidence of Alignment 

Continuous Program Improvement demonstrated by administration and analysis of end-of-term student course 

evaluations for program improvement. 

• Narrative: Describe how your program is using course evaluation data to improve the program.  

• Evidence Document: Blank Course Evaluation form or questions used by program. 

• Evidence Document: Report of feedback thus collected from students through the course evaluation or 

other collections. 

Reviewer’s Evaluation Criteria 

All program students receive, and some complete (minimum 12%) end of course evaluations and information thus 

gathered is used for programmatic improvements.   

Exceeds (5)  Meets 4 (3) 2  Needs Improvement (1)  

In addition to an end of course 

evaluation completed by students 

there are other surveys of students, 

families, teachers, and partners 

about teaching, learning, and 

transitional supports provided by the 

program.  Results are integrated into 

a continuous improvement cycle 

with multiple avenues for 

stakeholder input with high response 

rates far above 12%.   

There is an end of course 

evaluation completed by students, 

and the program uses the data 

collected to improve over time. 

Evidence includes blank 

evaluation form and summary of 

the results for a given year or 

other stated time period. 

Response rate is at least 12%.  

There is no end of course 

evaluation or the response rate on 

the evaluation administered is less 

than 12%. Results are not 

reviewed by program staff or 

faculty for continuous 

improvement over time. Evidence 

of the evaluation, response rate, 

or use of results is missing.  

 

Why is an end of course evaluation required? 

When students have opportunities to share feedback about their experience(s) in the program, it is more likely 
that the program design can evolve to support them in success. All college courses have course evaluations that 
departments use to monitor students’ experiences in the classroom and the programs. Many departments use the 
end-of-course evaluation to monitor instructor performance generally, but this function does not apply in the dual 
credit setting. Faculty standards ensure regular instructor feedback.  Continuous improvement standards are 
intended to support program leaders in growing program capacity for serving all students, and paying attention to 
their local, individual, classroom, high school, or program-level context.  Have a continuous feedback loop with 
the students helps the program know whether the intended outcomes are met.  
 
 
 

Course Evaluations 

DC-CI1, SDC-CI1 

The college or university conducts an end-of-term student course evaluation for courses offered through high 

school based college credit program [with at least a 12% return rate].  The course evaluation is intended to 

influence program improvement rather than serve as instructor evaluation. Names (of the instructor or 

students) should not be included in the evaluation.  
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Continuous Improvement Standards 

Evidence of Alignment  

Continuous Program Improvement demonstrated by cross-sector collaboration to draft engagement plan using 

participation data.  

• Narrative: Describe how your program uses the engagement process to improve the program.   

• Evidence document: Draft Engagement Plan with the following essential elements: 

o Draft plan that identifies one or more groups for engagement   

o Data summary from Dashboard showing participation rates or composition index levels for 

engagement group specific to high schools, districts, or region served.  

o Copy of student empathy interview4(s), blank forms. 

Reviewer’s Evaluation Criteria 

Partnership program has investigated past participation data and collaborated on a draft engagement plan 

(student engagement/community engagement) that brings in critical information for programmatic 

improvements focused on educational equity.   

Exceeds  

(No numbered score)  

Meets  

(No number score)  

Needs Improvement  

(No number score)  

Partnership has described and 

analyzed student participation in 

program courses using data. 

Program has an established 

engagement plan in collaboration 

across high school/college and or 

university that would provide. 

Student and community voices are a 

central component to program 

change and program improvement.  

Partnership has provided data 

about the basics of program 

participation disaggregated by 

student groups. Evidence includes 

draft plan that is related to and 

aligned with the data. The plan is 

focused on educational equity and 

access and success for all 

students.  

There is no plan or draft plan 

provided in the evidence 

documents, or the plan provided is 

not collaboratively developed. 

Results are not reviewed by 

program staff or faculty for 

continuous improvement over 

time. Data summary of the 

participation rates for student 

groups is missing.  

 

Why is an engagement plan required? 

When communities have opportunities to share feedback about their experience(s) or lack thereof in the 

 
4 What are empathy interviews? Check out this Leadership for Educational Equity resource 

Engagement 

DC-CI2, SDC-CI2, ABL-CI2 

The sponsoring college or university creates a plan of community and student engagement to promote 

equitable access to college credit partnership learning opportunities for students. The plan references and 

documents student participation levels in the college or university programs using the ODE Accelerated Learning 

Dashboard and other data sources.  The engagement plan promotes the participation of student groups who 

are currently or historically underrepresented in higher education.   

NOTE: This is a new standard and is not included in the overall scoring but will be evaluated as needs 

improvement, meets, or exceeds. The written comments and suggestions from peer reviewers are the core 

feedback for partnership consideration.   

https://educationalequity.org/blog/liberatory-consciousness-action-engaging-community-through-empathy-interviews
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program, it is more likely that the program design can evolve to support them in success. True continuous 

improvement should be sensitive to those who are taking the courses, but also try to engage and learn from those 

students (families and communities) who are, according to the data, not taking the courses currently. All college 

opportunities should be available to public school students. In 2022, statewide data showed especially large 

participation gaps for students with disabilities and English language learners.  Continuous improvement 

standards are intended to support program leaders in growing program capacity for serving all students 

inclusively, and paying attention to their local, individual, classroom, high school, or program-level context.  

Having a continuous feedback loop with the students helps the program know whether the intended outcomes 

are met.  
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Student Standards 

Evidence of Alignment 

• Narrative: Describe how the partnership communicates with students to ensure they understand the 

rights and responsibilities of being a college student, including the importance of registering for the 

college or university course, what it means to build a permanent college transcript, and how the college 

credits affect their long-term educational and career goals. 

• Evidence document: Show how a student registers in the college or university course including 

Add/Drop/Withdrawal dates, demonstrating alignment with the college course registration dates. 

Information for students and families must be comprehensive, including costs and fees that are 

transparent and clear to students and families. 

• Evidence document: Letter or statement from registrar documenting how high school students register in 

the college or university course, or registration instructions for students. 

• (Specific to ABL) Narrative: Describe how the partnership communicates with students, teachers, faculty, 

and staff to ensure they understand the college credit opportunities including the importance of 

registering for the college or university course, what it means to build a permanent college transcript, and 

how the college credits affect their long-term educational and career goals. 

• (Specific to ABL) Evidence document: Show how students are given opportunities to participate in course 

assessments and how student is awarded college credit when criteria have been met. The college or 

university’s tuition and fee structure for assessment-based learning credit is transparent and accessible.  

Reviewer’s Evaluation Criteria 

The rights and responsibilities of being a college student, including the importance of registering for the college or 

university course, costs, what it means to build a permanent college transcript, and how the college credits affect 

long-term educational and career goals are clearly communicated to students. 

 

 

 

 

 

 

Enrollment 

DC-S1, SDC-S1, ABL-R4 

The sponsoring college or university officially registers or admits students as degree-seeking, non-degree 

seeking, or non-matriculated students of the college or university and records courses administered through a 

partnership program on official sponsoring college or university transcripts. Registration, grading, and 

transcription procedures and timelines are reasonably consistent with those for other students taking the same 

courses from the sponsoring college or university.  

(Specific to ABL) The college’s or university’s Assessment Based Learning credit policies and expectations are 

clearly communicated to high school students, teachers, faculty, and staff. This information includes: high 

school and college/university contact information; available Assessment-based Learning credit opportunities 

and assessment requirements; tuition and fee structure; cost to the student associated with award or non-

award of credit; impact on financial aid; and the applicability and transferability of credits. 
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Exceeds (5)  Meets 4 (3) 2  Needs Improvement (1)  

There is intentional and timely 

advising and communication to 

students and families about college 

credit including costs.   

 

(Specific to ABL) Communications 

include the additional audiences.  

There is consistent advising and 

communication to students about 

college credit including costs. 

 

(Specific to ABL) Communications 

include the additional audiences. 

There is some communication to 

students about the logistics of 

taking college courses in high 

school. The information is not in a 

format that students respond to, 

not early enough to help them 

make informed decisions, or 

understand fully and build on their 

career and educational goals. 

 

(Specific to ABL) Communications 

did not include the additional 

audiences. 

 

 

Why is information about enrollment for students required? 

Students who are still in highs school are uniquely well positioned to learn about college certificates and degrees. 

Starting a college credential in high school is proven to help motivate students to stay enrolled and graduate high 

school, to enroll in college and pursue their career of choice. When students attempt college courses without the 

full picture they can accrue excess credit, bad grades, even academic probation. It is important that programs 

recognize and take responsibility for providing high school students with authentic choices about college courses, 

degrees, and certificates.  
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Student Standards 

 

Evidence of Alignment 

• Narrative: Describe how the partnership communicates with students to ensure they understand the 

course pre-requisites.  

• Evidence document: Documents demonstrating communication of specific course requirements and 

prerequisites for students. Examples include Course syllabus, program manual, and/or student guide, 

website. Include page numbers where the information is located.  

• Evidence document: Letter or statement from registrar documenting how high school students register in 

the college or university course, or registration instructions for students. 

Reviewer’s Evaluation Criteria 

Pre-requisites for courses are transparent.  

Exceeds (5)  Meets 4 (3) 2  Needs Improvement (1)  

There is intentional and timely 

advising and communication to 

students and families about college 

course pre-requisites. There is 

evidence of integrated learning 

experiences around college and 

career readiness that promote 

student progression and successful 

transition to career and/or 

education beyond high school.  

There is intentional and timely 

advising and communication to 

students about college credit pre-

requisites 

There is some communication to 

students about college course pre-

requisites, but the information is 

not in a format that students 

respond to, not early enough to 

help them make informed 

decisions, or understand fully and 

build on their career and 

educational goals. 

Why is information about pre-requisites for students required? 

Students who are still in high school are uniquely well positioned to learn about college certificates and degrees. 

Starting a college credential in high school is proven to help motivate students to stay enrolled and graduate high 

school, to enroll in college and pursue their career of choice. When students do not know the pre-requisite 

learning and/or credentialing required, including multiple measures for placement, they are less likely and less 

able to attempt college courses.  

  

Pre-Requisites 

DC-S2, SDC-S2 

The sponsoring college or university outlines specific course requirements and prerequisites for 

students in high school based college credit partnership programs.  
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Student Standards 

 

Evidence of Alignment 

The rights and responsibilities of being a college student, including the importance of registering for the college or 

university course, program costs, what it means to build a permanent college transcript, and how the college 

credits affect long-term educational and career goals are clearly communicated to students. 

• Narrative: Describe where in the guide the student rights and responsibilities are found, and how the 

student rights and responsibilities are aligned to sponsoring college student rights and responsibilities.  

• Evidence documents: Published students’ rights and responsibilities. Examples may include Student guide; 

Course syllabus; Information on the transfer of credit including how students order transcripts and how to 

transfer credits from one institution to another with a goal to help students understand how college 

credit works. 

Reviewer’s Evaluation Criteria 

Student rights and responsibilities are published and available to students and families. Costs for participation are 

transparent and accessible to students, teachers, faculty, and staff. 

Exceeds (5)  Meets 4 (3) 2  Needs Improvement (1)  

There is intentional and timely 

advising and communication to 

students and families about student 

rights and responsibilities.  

There is evidence of public facing 

tuition and fee structure that is easy 

to understand and provides 

information about waivers for low-

income students and families. There 

is detailed information about what 

the course and/or registration fees 

cover within the program. 

(Specific to ABL) Evidence shows 

clear consistent communication to a 

There is consistent advising and 

communication to students about 

student rights and responsibilities. 

Tuition and fee structures are 

public facing, including fee 

waivers and reductions available 

to low-income families. There is 

some communication to students 

about the exact program costs 

their fees are covering. 

(Specific to ABL) Evidence is 

adequate and reaches a broader 

audience including school 

Students are not informed of their 

college specific rights and 

responsibilities.   

There is little to no evidence on 

the tuition and fee structure, 

including how students know the 

costs of the program up front. 

(Specific to ABL) Evidence is 

missing for the broader audience 

including school students/families, 

teachers, faculty, staff. 

Rights and Responsibilities 

DC-S3, SDC-S3, ABL-R4 

High school students in partnership program courses are provided with a student guide that outlines students’ 

rights and responsibilities and provides guidelines for the transfer of credit and credits with a purpose.  

 

(Specific to ABL) The college or university’s Assessment Based Learning credit policies and expectations are 

clearly communicated to high school students/families, teachers, faculty, staff. This information includes high 

school and college/university contact information; available Assessment-based Learning credit opportunities 

and assessment requirements; tuition and fee structure; cost to the student associated with award or non-

award of credit; impact on financial aid; and the applicability and transferability of credits. 
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broad audience including school 

students/families, teachers, faculty, 

staff. 

students/families, teachers, 

faculty, staff. 

 

 

Why is information about student rights and responsibilities required? 

When students know their rights and responsibilities as college students, they are more likely and more able to 

attempt college courses.  This is especially important for students who do not have much experience with college 

courses, and students who are part of one or multiple protected classes. As a group, students who are still in high 

school are more representative of the general population racially, linguistically, and with many different life 

experiences than the college-enrolled population. This means high school students are uniquely well-positioned 

to learn about college certificates and degrees. Starting a college credential in high school is proven to help 

motivate students to stay enrolled and graduate high school, to enroll in college, and pursue their career of 

choice.  

  



 

Page 32 of 58 
 

Curriculum Standards 

Evidence of Alignment 

Evidence Document(s) show that partnership course offerings are listed in the college catalog, and must include:    

• Narrative: Describe how your program engages your partner high schools to ensure that college or 

university courses taught at the high schools are selected from the current college catalog.  

• Evidence document: List of partnership courses: including course number and title, and credits.   

• Evidence document: Link to current college or university catalog. 

Reviewer’s Evaluation Criteria 

Is there alignment between the college or university catalog and the high school based offering?  

Exceeds (5)  Meets 4 (3) 2  Needs Improvement (1)  

Courses offered in the high school 

match the courses in the college or 

university catalog, and reflect a 

broad array of subjects, focusing on 

the most transferable 

courses/credits.  

Courses offered in the high school 

match the courses in the college 

or university catalog.  

Courses offered in the high school 

do not match courses in the 

college or university catalog.  

 

Why is curriculum alignment required? 

College partnership programs provide access bridges to high school students who are able to “try college” and 

build their academic self-efficacy along with core content knowledge for more confident and more engaging 

transitions to college programs.  If the curriculum planned for these bridge courses is not firmly aligned to college 

than that bridge will not take them where the program intended. Another important outcome of full curriculum 

alignment is college course transfer. Only courses that are part of the college official catalog are honored in 

college credit transfer, packaged in certificates and degrees, and counted in the core transfer map or the major 

transfer maps that are designed to help students save time and money on their college pathway. Students taking 

college credits in high school should not have to “re-take” those courses – and showing curriculum alignment 

makes this possible.  

 

 
 

College Courses 

DC-C1, SDC-C1, and ABL-R2 

College or university courses administered through a partnership program are cataloged courses and approved 

through the regular course approval process of the sponsoring college or university. These courses have the 

same departmental designation, number, title, and credits as their college counterparts, and they adhere to the 

same course descriptions and student learning outcomes.  

Credit must be directly applicable to meet requirements for general education, a certificate, a degree or 

electives as outlined in college publications. 
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Curriculum Standards 

 

Evidence of Alignment 

High school based college credit partnership program students receive a college or university transcript.  

• Narrative: Describe how your program handles student’s college transcripts to ensure this standard is 

being met.  

• Evidence document: Statement in the student guide on how to get the transcript.  List page number 

and/or give link to the specific page in the student guide.   

• (Specific to ABL) Evidence Document: Example of a student transcript redacted to remove any personally 

identifiable information.  

Reviewer’s Evaluation Criteria 

Does the program engage partner high schools to ensure that college or university courses taught at the high 

schools meet the college or university curriculum expectations?  

Does the college or university have a process to award and transcript credit including maintenance of student 

records, handling of requests for course information, and communication to students about transferring higher 

education credits? 

Exceeds (5)  Meets 4 (3) 2  Needs Improvement (1)  

Students receive a college or 

university transcript and timely, 

personalized advising about how to 

use it.  

There is a clear and consistent 

process for award and transcription 

of college or university credit. 

Student records are maintained and 

there is a clear and consistent 

process to share course outline 

information with transfer 

institutions. There is clear and 

consistent communication to 

Students receive a college or 

university transcript and 

information about to use it. 

There is a process to award and 

transcript college or university 

credit to high school students that 

is consistently implemented with 

student record keeping and 

course database that allows 

program admin to reply to 

requests for course outlines. 

There is information provided to 

students about the transfer of 

credit in higher education. 

Students do not receive a college 

or university transcript, or they are 

issued a transcript without any 

information about how to access 

and use it. 

There is little or no information 

about the process of credit award 

and maintenance of student 

records. There is little to no 

information for students and 

transfer institutions about courses 

and how the courses transfer 

among colleges and universities. 

College Transcripts 

DC-C2, SDC-C2, and ABL-TR1 

College or university courses administered through a partnership program are administered in a manner that is 

consistent with like courses at the sponsoring college or university and recorded similarly on the official 

academic record for the sponsoring college or university. 

(Specific to ABL) All Assessment-based Learning credit that is awarded by the college or university must be 

transcripted to comply with applicable state, federal regulations and accreditation policies and standards. 

Notations on the transcript should identify Assessment Based Learning credits. 
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students and families about transfer 

of credit in higher education. 

(Specific to ABL) Transcripts identify 

ABL credit 

(Specific to ABL) Transcripts 

identify ABL credit 

(Specific to ABL) Transcripts do not 

identify ABL credit 

 

Why are college transcripts required? 

College partnership programs provide access bridges to high school students who are able to “try college” and 

build their academic self-efficacy along with core content knowledge for more confident and more engaging 

transitions to college programs.  If the curriculum planned for these bridge courses is not firmly aligned to college 

practices than that bridge will not take them where the program intended. Another important outcome of full 

curriculum alignment is college course transfer. Only courses that are part of the college’s official catalog are 

honored in college credit transfer, packaged in certificates and degrees, and counted in the core transfer map or 

the major transfer maps that are designed to help students save time and money on their college pathway. 

Students taking college credits in high school should not have to “re-take” those courses – and showing 

curriculum alignment makes this possible.  
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Curriculum Standards 

 

Evidence of Alignment 

The courses reflect the college’s pedagogical, theoretical, and philosophical approaches:  

• Narrative: Describe how college or university builds curriculum alignment between high school and 

college or university. 

• Evidence documents: Three sets of paired syllabi in different subject areas from high school and college or 

university faculty demonstrating alignment. 

Reviewer’s Evaluation Criteria 

 Does the program engage partner high schools to ensure that college or university courses taught at the high 

schools meet the college or university curriculum expectations?  

Exceeds (5)  Meets 4 (3) 2  Needs Improvement (1)  

Courses at high school and college 

have aligned pedagogical, 

theoretical, and philosophical 

approaches that are explicit and 

described in evidence material.  

Courses at high school and college 

have aligned pedagogical 

approaches. 

Pedagogical, theoretical, and 

philosophical approaches in the 

paired syllabi are not aligned. 

 

Why are college approaches required? 

College partnership programs provide access bridges to high school students who are able to “try college” and 

build their academic self-efficacy along with core content knowledge for more confident and more engaging 

transitions to college programs.  If the approaches planned for these bridge courses is not firmly aligned to college 

practices than that bridge will not take them where the program intended. Another important outcome of full 

curriculum alignment is college course transfer.  

  

College Approaches 

DC-C3, SDC-C3 

College or university courses administered through a partnership program reflect the pedagogical, theoretical, 

and philosophical orientation of the sponsoring college or university department/program where the credit will 

be awarded. 
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Curriculum Standards 

 

Evidence of Alignment 

Alignment of syllabi and student learning outcomes with college course curriculum.  

• Narrative: Describe how college or university achieves curriculum alignment between high school and 

college or university student learning outcomes and assessments. 

• Evidence document: 3 sets of paired syllabi in different subject areas from high school and college or 

university faculty demonstrating alignment.   

• Evidence document: Sample assessment(s) showing evidence that students demonstrate the learning 

outcomes of the college or university course. 

Reviewer’s Evaluation Criteria 

 Does the program engage partner high schools to ensure that college or university courses taught at the high 

schools meet the college or university curriculum expectations?  

Exceeds (5)  Meets 4 (3) 2  Needs Improvement (1)  

(Specific to SDC) Evidence includes 

syllabi and a clear process to 

approve courses/syllabi, clear 

learning outcomes, and documented 

student achievement on course 

content.   

(Specific to ABL) The student 

learning outcomes and assessment 

strategies used to award credit for 

courses eligible for Assessment 

Based Learning credit are clearly 

documented and easily located by 

(Specific to SDC) Evidence includes 

syllabi and a process to approve 

courses/syllabi, learning 

outcomes, and documented 

student achievement on course 

content.  

(Specific to ABL) The student 

learning outcomes and 

assessment strategies used to 

award credit for courses eligible 

for Assessment Based Learning 

credit are documented and 

provided, upon request, to the 

(Specific to SDC) Evidence does 

not include syllabi, or syllabi do 

not include clear learning 

outcomes and the processes used 

to approve them. There is no 

curricular process described or 

evidenced about student 

achievement consistent with 

course content.   

(Specific to ABL) The student 

learning outcomes and 

assessment strategies used to 

award credit for courses eligible 

College Learning Outcomes 

SDC-C4, SDC-C5, ABL-TR3 

(Specific to SDC) The syllabi for college or university courses administered through a Sponsored Dual Credit 

program are consistent with the syllabi from the sponsoring college or university and include clearly defined 

learning outcomes and student expectations.  Syllabi are reviewed and approved by the academic faculty in the 

partnership with the sponsoring college or university department/program where the credit will be awarded.  

(Specific to SDC) Credits for college or university courses administered through a Sponsored Dual Credit Program 

are awarded based on documented student achievement consistent with the student learning outcomes and 

course content. 

(Specific to ABL) Colleges and universities that award Assessment-based Learning credit will document the 

student learning outcomes and assessment strategies used to award credit for courses eligible for Assessment 

Based Learning credit. This information will be provided, upon request, to the student who earned the credit or 

receiving institution to encourage transferability of credits earned. 
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the student who earned the credit or 

receiving institution. 

student who earned the credit or 

receiving institution. 

for Assessment Based Learning 

credit are not documented and/or 

are not provided, upon request, to 

the student who earned the credit 

or receiving institution. 

 

Why are college learning outcomes required? 

For sponsored dual credit partnerships, the syllabi and the student learning outcomes are required to be fully 

aligned with the college course. The course learning outcomes, and their assessment, also must be aligned with 

the curriculum of the course.  If the student learning outcomes are not aligned than the course may not serve 

students well in their sequence.  
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Faculty Standards 

Evidence of Alignment 

Evidence Document(s) show alignment of faculty and high school instructor qualifications (DC) or implement the 

college or university partnership policies (SDC).   

• Narrative: Describe how your program qualifies faculty/instructors, and/or high school teachers teaching 

college or university courses, and how this process is aligned with corresponding institutional policies, 

procedures and practices. 

• Evidence Document: Document (with a link) outlining specific instructor requirements, how teachers 

qualify, and who reviews and approves new teachers and participates in the faculty selection process at 

the high school level. 

o For Sponsored Dual Credit, sponsoring college provides guidelines for co-teaching as is applicable 

in the partnership. Note: Co-teaching is not a requirement for SDC, but an option. 

Reviewer’s Evaluation Criteria 

Is there a clear process to approve high school teachers for Sponsored Dual Credit? Are there processes to 

facilitate ongoing collegial interaction between approved high school teachers and the colleges or university’s 

faculty and administration? 

Exceeds (5)  Meets 4 (3) 2  Needs Improvement (1)  

The process for qualifying teaching 

faculty is the same for on-campus 

and high school instructors (DC).  

The process for qualifying sponsored 

teachers is clear and widely available 

to high school instructors (SDC) 

The process for qualifying 

teaching faculty is the same for 

college and high school based 

instructors (DC). The process for 

qualifying sponsored teachers is 

clear and available to high school 

based instructors (SDC). 

The process for qualifying teaching 

faculty is not the same for college 

and high school based instructors, 

and the differences are not 

explained (DC). 

There is no evidence of specific 

qualifications for campus and/or 

the high school instructors (SDC).  

 

Why is instructor qualification alignment required?   

College partnership programs provide access bridges to high school students who can “try college” and build their 

academic self-efficacy along with core content knowledge for more confident and more engaging transitions to 

college programs. Aligning instructor qualifications ensures that high school students enrolled in these classes 

have access to an instructor who has the necessary qualifications to present the course material with the same 

rigor and depth as the students would find in the same class offered in the context of the college program.  

Qualifications 

DC-F1, SDC-F1 

(Specific to DC) Instructors teaching college or university courses through Dual Credit meet the academic 

requirements for faculty and instructors teaching in the college or university.   

(Specific to SDC) High school teachers teaching college or university courses as part of a Sponsored Dual Credit 

Program are approved and authorized by the sponsoring college or university in accordance with corresponding 

institutional policies, procedures, and practices. 



 

Page 39 of 58 
 

Faculty Standards 

 

Evidence of Alignment 

Evidence Document(s) show that, prior to the beginning of the course, new instructors receive required 

orientations and/or trainings.   

• Narrative: Describe how your program orients new high school teachers in college course curriculum, 

assessment criteria, course philosophy, and administrative requirements. 

• Evidence Document: Agenda(s) for trainings, meeting notes, and/or other records that may include 

instructor handbook or guide.  

• Evidence Document: Documents or links that describe administrative requirements for partnership 

teachers.  

Reviewer’s Evaluation Criteria 

Is there a clear process for orientation of high school teachers?  

Exceeds (5)  Meets 4 (3) 2  Needs Improvement (1)  

There is a full and in-depth initial 

orientation for high school and 

college or university faculty to 

ensure alignment of course content, 

delivery, assessment, and 

evaluation. Best practices, such as 

professional learning communities, 

are set up and functioning 

sustainably.  

(Specific to ABL) There is a robust 

documented process for providing 

high school teachers in Assessment 

Based Learning credit programs with 

ongoing orientation and training in 

the college or university’s course 

learning outcomes and assessment 

criteria and expectations, and in-

There is an initial subject specific 

orientation for high school and 

college or university faculty to 

ensure alignment of course 

content, delivery, assessment, and 

evaluation. 

(Specific to ABL) There is a 

documented process for providing 

high school teachers in 

Assessment Based Learning credit 

programs with ongoing 

orientation and training in the 

college or university’s course 

learning outcomes and 

assessment criteria and 

expectations and provides 

There is no evidence provided 

about initial orientation for high 

school and college or university 

faculty, or the orientation is 

provided but it is program level 

and administrative in nature.  

(Specific to ABL) The process for 

providing high school teachers in 

Assessment Based Learning credit 

programs with ongoing orientation 

and training in the college or 

university’s course learning 

outcomes and assessment criteria 

and expectations is missing or 

vague, and/or lacks suggested 

Orientation 

DC-F2, SDC-F2, ABL-R3 

The college or university provides high school teachers/instructors with training and orientation in course 

curriculum, assessment criteria, course philosophy, and administrative requirements before they begin to teach 

the college or university course(s). 

(Specific to ABL) The college or university has a documented process for providing high school teachers in 

Assessment Based Learning credit programs with ongoing orientation and training in the college or university’s 

course learning outcomes and assessment criteria and expectations, and suggested strategies for curriculum 

and pedagogy. 
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depth suggested strategies for 

curriculum and pedagogy. 

suggested strategies for 

curriculum and pedagogy. 

strategies for curriculum and 

pedagogy 

 

Why is instructor orientation required?   

Ensuring that the course experience that students in high school receive when taking a college credit-granting 

class in high school is not substantially dissimilar to the experience they would have in the same class taught at 

the college. High school instructors who teach college-credit granting courses as part of a partnership program 

need to be familiar with the course curriculum, assessment criteria, and course philosophy to be able to provide 

that experience. By providing a strong orientation before the work of teaching begins, the college partnership 

program supports high school instructors to align their courses to those offered at the postsecondary institution.  
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Faculty Standards 

 

Evidence of Alignment 

Evidence document(s) show ongoing collegial interaction in the field of study between college or university faculty 

and high school teachers that occurs before the course begins and at least once per academic year after that (DC) 

or, once per quarter/semester after that (SDC).  

• Narrative: Describe how your program provides ongoing collegial interaction in the field of study between 

college or university faculty and Sponsored Dual Credit teachers (at least once per quarter/semester) or 

between college or university faculty and Dual Credit teachers (at least once per academic year). 

• Evidence Document: Agenda(s) for trainings, meeting notes, and/or other records. 

• Evidence Document: Other records of collegial interaction may include attendance by high school 

teachers at subject specific professional development for college or university faculty.  

Reviewer’s Evaluation Criteria 

Does the program provide opportunities for ongoing collegial interaction in the field of study between college or 

university faculty and dual credit teachers, at least as often as required by the program model?  

Exceeds (5)  Meets 4 (3) 2  Needs Improvement (1)  

There is robust ongoing collegial 

interaction between high school teachers 

and college or university faculty to 

ensure alignment of course content, 

delivery, assessment, and evaluation. For 

Dual Credit, this occurs before the high 

school instructor teaches that class and 

at least once annually after that. For 

Sponsored Dual Credit, this occurs at 

There is robust ongoing collegial 

interaction between high school 

teachers and college or 

university faculty to ensure 

alignment of course content, 

delivery, assessment, and 

evaluation. For Dual Credit, this 

occurs before the high school 

instructor teaches that class and 

There is no evidence provided 

about ongoing collegial 

interaction between high school 

and college or university faculty 

or the interaction does not 

occur as often as it is required 

in the standards.  

Collegial Interaction 

DC-F3, SDC-F3 

Instructors teaching partnership courses are part of a continuing collegial interaction through professional 

development, access to essential academic resources, seminars, site visits, and ongoing communication with the 

college or university’s faculty and administrators. This interaction must occur before teaching the course and at 

least annually and address issues such as course content, course delivery, assessment, evaluation, and 

professional development in the field of study. 

[College or university faculty partners may determine that more interactions are appropriate, based on the high 

school teacher’s level of expertise, teaching experience, and experience working in Sponsored Dual Credit 

Programs. However, in all cases, the interaction must occur at least once a quarter/semester.] 

(Specific to SDC) The sponsoring college or university has a well-documented process for regular, ongoing, and 

substantive interaction between high school teachers and college or university faculty in Sponsored Dual Credit 

Programs to address student learning outcomes, course content, delivery, and assessment to maintain 

consistency across course sections offered by the college or university. This interaction occurs at least once a 

quarter/semester. 
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least once per quarter/semester.  Best 

practices, such as professional learning 

communities, are set up and functioning 

sustainably.  

at least once annually after that. 

For Sponsored Dual Credit, this 

occurs at least once per 

quarter/semester. 

 

Why is collegial interaction required?   

Regular collegial interactions between the faculty/instructors and teachers allows for stronger alignment of 

course content, delivery, assessment, and evaluation. This alignment is an essential for the course experience 

offered to high school students, ensuring it is fundamentally similar to the course experience that students would 

get at the college campus.  
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Faculty Standards 

 

Evidence of Alignment 

Evidence of policies and process for addressing faculty and/or teacher noncompliance with program policies; 

evidence of non-compliance policies for awarding and transcripting Assessment Based Learning credit.  

• Narrative: Describe the policies and processes in place in the event of non-compliance.  

• Evidence Document: Copy of the published policy and expectations; if in a manual, give page number 

along with link and/or provide a description of how this policy is shared with faculty/instructors, and 

teachers.  

• Evidence Document: Examples may be found in the faculty guide, or website with specific links or page 

numbers. 

Reviewer’s Evaluation Criteria 

 Is there a plan in place for addressing faculty and/or teacher’s noncompliance with program policy? 

Exceeds (5)  Meets 4 (3) 2  Needs Improvement (1)  

There is a policy for addressing non-

compliance of faculty and high school 

based instructors in the partnership, 

and compliance is further assured 

through best practices such as 

professional learning communities. 

(Specific to ABL) There is a policy for 

awarding Assessment Based Learning 

credits that is clear and easily found 

and understood by faculty, students, 

parents, and others. 

There is a policy for addressing 

non-compliance of faculty and 

high school based instructors in 

the partnership. The policy is 

made available to the program 

partners.  

(Specific to ABL) There is a policy 

for awarding Assessment Based 

Learning credits that is accessed 

and understood by faculty, 

students, parents, and others. 
 

There is no policy about non-

compliance for instructors, or the 

policy exists but no evidence that 

it has been shared with program 

faculty.  

(Specific to ABL) There is no policy 

for awarding Assessment Based 

Learning credits that is accessed 

and understood by faculty, 

students, parents, and others. 
 

 

Why is a policy for addressing non-compliance of faculty and high school based instructors 

required?   

Compliance with college or university policy is necessary to create alignment of course content, delivery, 

assessment, and evaluation. This alignment is an important part of ensuring that the course experience offered to 

Non-Compliance 

DC-F4, SDC-F4, ABL-R1 

Partnership program policies at each sponsoring college or university address teacher non-compliance with the 

college or university’s expectations for courses offered for college credit (for example, non-participation in 

program training and/or activities). Such policies clearly define the impact of non-compliance, including the 

effect on awarding college or university credit. 

(Specific to ABL) The college or university has policies and procedures for awarding Assessment Based Learning 

credit. The policies and procedures are transparent to participating students, teachers, faculty, and staff. 
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high school students is fundamentally similar to the course experience that students would get at the college 

campus.  
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Faculty Standards 

 

Evidence of Alignment 

Evidence that partnership agreement outlines the responsibilities of the high school teacher and the role of 

sponsoring faculty. 

• Narrative: Describe how your partnership outlines the roles and responsibilities of the high school teacher 

and of sponsoring faculty. 

• Evidence Document: Sponsoring faculty agreement including the respective roles and responsibilities of 

the high school teachers and the sponsoring faculty.  

• Evidence Document: Written criteria, qualifications, and procedures for teaching partners  

 

Reviewer’s Evaluation Criteria 

Exceeds (5)  Meets 4 (3) 2  Needs Improvement (1)  

The documented roles and 

responsibilities for teaching ensure 

that aggregate capacity of the 

sponsored faculty partnership is 

equivalent to or greater than the 

capacity of the campus course.   

The documented roles and 

responsibilities for teaching 

amount to an aggregate capacity 

of the sponsored faculty 

partnership that is documented 

and comparable to the campus 

course. 

Information/data about aggregate 

teaching partnership is incomplete 

or not provided. Roles and 

responsibilities for teaching 

partners are not clear.  
 

 

Why is evidence of aggregate capacity and qualifications required?   

Sponsored dual credit partnerships require a high level of collaboration between the high school teacher and 

college faculty, and a clear delegation of teaching roles and responsibilities with the partnership.  This is essential 

to ensure the course experience offered to high school students is fundamentally similar to the course experience 

that students would get at the college campus.  

 

  

Aggregate Capacity & Qualifications 

SDC-F5 

Teaching partnerships within Sponsored Dual Credit Programs demonstrate that the aggregate of the teaching 

roles within the partnership provides appropriate expertise in the content or professional area, and performs the 

duties, responsibilities and functions of sponsoring college or university faculty based upon clearly stated 

criteria, qualifications, and procedures. Sponsoring faculty members have clearly defined authority and 

responsibility and exercise a major role in the design, approval, and implementation of teaching partnerships. 
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Faculty Standards 

 

Evidence of Alignment 

Evidence of comparable methods of instructor feedback and opportunities for professional learning and growth. 

• Narrative: Describe how your partnership ensures that high school teachers teaching college or university 

classes as part of a Sponsored Dual Credit Program receive feedback for continuous improvement. 

• Evidence Document: Institutional process to provide feedback to the Sponsored Dual Credit high school 

teacher. 

• Evidence Document: Examples of professional learning and growth: for example, collaboratively looking at 

student work, observation notes that have been redacted to remove any personally identifiable 

information.  

Reviewer’s Evaluation Criteria 

Exceeds (5)  Meets 4 (3) 2  Needs Improvement (1)  

There is strong evidence of a 

feedback loop between faculty and 

high school instructors and feedback 

is used for and shows continuous 

improvement over time.   

There is evidence of a feedback 

loop between faculty and high 

school instructors and evidence 

that the feedback is used for 

continuous improvement.  

No evidence of feedback or lack of 

evidence showing the feedback is 

used for continuous improvement. 
 

 

Why is evidence of a feedback loop required?   

Sponsored Dual Credit Programs require a high level of collaboration between the high school teacher and college 

faculty, along with frequent opportunities to use feedback to strengthen and support the robust alignment of 

curriculum, instructional methods, evaluations, and other pedagogical practices.  By creating and supporting a 

strong feedback loop, Sponsored Dual Credit Programs are giving the high school teachers the tools they need to 

create and maintain this strong alignment, which helps ensure that students in these classes are getting a learning 

experience that is similar to those on the college campus.  

 

  

Feedback Loop 

SDC-F6 

High school teachers teaching college or university classes as part of a Sponsored Dual Credit Program receive 

feedback for continuous improvement to ensure that student learning outcomes, course content, and 

assessment are consistent with the sponsoring college’s or university's course, as determined by institutional 

policies, procedures, and practices. 
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Faculty Standards 

 

Evidence of Alignment 

Evidence of comparable access for high school teachers to essential academic resources. 

• Narrative: Describe how your partnership ensures that high school teachers teaching college or university 

courses as part of a Sponsored Dual Credit Program are receiving access to essential academic resources 

that is comparable to college faculty. 

• Evidence Document: Examples of resources provided for Sponsored Dual Credit courses. (This may include 

library, lab, learning management system…) 

• Evidence Document: A Sponsored Dual credit agreement, course syllabi, or SDC instructor manual. Cite 

page number where evidence of communication about the resources is located. 

Reviewer’s Evaluation Criteria 

Exceeds (5)  Meets 4 (3) 2  Needs Improvement (1)  

The high school teachers teaching 

sponsored dual credit classes are 

provided with easy access to the 

essential academic resources needed 

to deliver the course, along with 

opportunities (via professional 

learning communities or other 

professional development) to align 

with the college faculty in how those 

resources are used.   

The high school teachers 

teaching sponsored dual credit 

classes are provided with easy 

access to the essential academic 

resources needed to deliver the 

course.  
 

There is no evidence that the high 

school teachers teaching 

sponsored dual credit classes are 

provided with easy access to the 

essential academic resources 

needed to deliver the course.  

 
 

 

Why is evidence of comparable access to resources required?   

High school teachers of Sponsored Dual Credit work to create a robust class environment that is similar to the 

environment students would receive on a college campus in the same course. In order to do this effectively, they 

need access to the same resources that are available to instructors and faculty on the college campus.  This access 

further strengthens the alignment between the high school- based and college courses.   

 

  

Resources 

SDC-F7 

High school teachers teaching college or university courses in a Sponsored Dual Credit Program have access to 

essential academic resources comparable to those used in other sections of the same courses offered by the 

sponsoring college or university as deemed appropriate by faculty in the department/program where credit will 

be awarded. 
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Assessment Standards 

Evidence of Alignment 

Evidence that the partnership program ensures that students are assessed comparably to their college or 

university counterparts. 

• Narrative: Describe the policies, procedures, and practices by which the partnership program ensures that 

students are assessed comparably to their college or university counterparts.  

• Evidence documents for DC and SDC demonstrating alignment of grading standards and assessment 

methods: 

o Paired student assessment tools from on-campus and high school sections – 3 examples from 

different disciplines for side-by-side comparisons (such as final exam, lab exercise, essay, 

assignment, or grading rubric) and/or 

o A statement of equivalency written by faculty liaisons from 3 different subject areas that follow 

the NACEP Statement of Equivalency Guidelines and/or 

o 3 sets of paired syllabi in different subject areas from high school and college or university courses 

demonstrating alignment of assessment 

• Evidence for ABL demonstrating how students’ proficiency in learning outcomes is measured using 

comparable grading standards and assessment methods to on-campus sections: 

o Copies of assessments, assessment maps, and/or outcome maps that show alignment between 

the assessment and grading standards used in the ABL program and the course assessments, 

standards, outcomes, and requirements of the course on the college or university campus. 

Reviewer’s Evaluation Criteria 

 Demonstrate how the partnership ensures comparable achievement, grading, and methods 

Exceeds (5)  Meets 4 (3) 2  Needs Improvement (1)  

There is strong evidence of 

comparable achievement, grading, 

and methods. The program 

facilitates and shows evidence of 

high school and college or 

university faculty communication 

and collaboration about 

assessments.  
 

(Specific to ABL) There is a robust 

process that ensures concurrent 

There is evidence of comparable 

achievement, grading, and 

methods. The assessment 

methods, grading, and standards 

of achievement in the high 

school and college/university 

courses are as similar to each 

other as sections of the same 

course on campus are to each 

other. 

 

The evidence provided shows 

some comparable features of 

assessment but not in all of the 

required components: 

achievement, grading, and 

methods. There are fewer than 3 

examples from different 

disciplines provided in the 

evidence documents. The 

assessment methods, grading, 

and standards of achievement in 

Alignment of Assessments 

DC-A1, SDC-A1, ABL-A1 

The college/university ensures program students' proficiency of learning outcomes is measured using 

comparable grading standards and assessment methods to on campus sections. 

(Specific to ABL) The college/university ensures concurrent enrollment students’ proficiency of learning 

outcomes is measured using comparable grading standards and assessment methods to on-campus sections. 
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enrollment students’ proficiency of 

learning outcomes is measured 

using comparable grading 

standards and assessment methods 

to on-campus sections. 

(Specific to ABL) There is a 

process that ensures concurrent 

enrollment students’ proficiency 

of learning outcomes is 

measured using comparable 

grading standards and 

assessment methods to on-

campus sections. 
  

the high school and 

college/university course are 

different from each other, and 

they are more different than 

sections of the same course on 

campus. 

 

(Specific to ABL) The process that  

concurrent enrollment students’ 

proficiency of learning outcomes 

is measured using comparable 

grading standards and 

assessment methods to on-

campus sections is missing or 

lacking essential information. 
 

 

Why is assessment alignment required?  

Aligning assessments across program partnership courses helps ensure that students who receive college credit 

for the course are being measured by the same tool in the same way.  This alignment ensures that the students in 

the high school are learning the same content as those on the college campus and are showing the required level 

of mastery of that content to earn college credit and to be ready for the next course in that sequence.  
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Assessment Standards 

 

Evidence of Alignment 

Evidence that the partnership program ensures that students are assessed comparably to their college or 

university counterparts, demonstrating how faculty conduct a process for assessment of student learning and 

collection of the required evidence for awarding credit. 

• Narrative: Describe the policies, procedures, and practices by which the partnership program ensures that 

faculty of the college course are involved in the process of assessment.  

• Evidence Document: Faculty collaboration session agendas, assessment design and implementation 

learning, copies of assessments and assessment maps that show alignment between the assessment given 

and the course standards, outcomes, and requirements.  

Reviewer’s Evaluation Criteria 

Demonstrate how the partnership ensures faculty are involved in the process of comparable assessment and 

grading practices between the ABL course and college or university campus course. 

Exceeds (5)  Meets 4 (3) 2  Needs Improvement (1)  

Evidence shows that there is robust 

and meaningful collaboration 

between high school teachers and 

college or university faculty around 

design and delivery of assessments. 

It is obvious that the high school 

course provides comparable 

standards of achievement, grading 

practices, and assessment 

methods. 

There are processes set up to 

ensure faculty involvement in 

the assessment and evidence 

shows comparable standards of 

achievement, grading practices, 

and assessment methods. 

Generally there is evidence of 

common course outcomes and 

alignment of student learning 

and awarded credit. 

There is little to now evidence of 

faculty involvement in the design 

of assessments, the evidence 

does not show comparable 

standards of achievement, 

grading practices, or assessment 

methods. There is little to no 

evidence of alignment of college 

course outcomes, student 

learning, and awarded credit. 

 

Why is faculty involvement in assessment required?  

Faculty involvement in assessment ensures that assessment is aligned to college or university learning outcomes, 

grading practices, and assessment methods.   

 

 

 

Faculty Involvement in Assessment 

ABL-A2 

College or university faculty conduct a process for assessment of student learning and collection of the required 

evidence for awarding credit. Through the Assessment Based Learning credit partnership, high school students 

have the opportunity to demonstrate attainment of the college or university’s course-specific learning outcomes 

associated with the credit to be awarded. 
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Transfer Standards 

 

Evidence of Alignment 

Evidence of ABL policies procedures and processes are communicated and implemented. 

• Narrative: Describe how your Assessment Based Learning Credit policies, procedures, and processes are 

communicated and implemented. 

• Evidence Document: Copy of college or university policies and procedures about Assessment Based 

Learning.  Demonstrates where/how that policy is shared  

• Evidence Document: Examples can be found in student guide, faculty guide; website with specific links or 

page numbers.  

Reviewer’s Evaluation Criteria 

Exceeds (5)  Meets 4 (3) 2  Needs Improvement (1)  

Evidence includes both the board 

approved public facing policy and 

detailed memorandum of 

understanding including roles and 

responsibilities of the various sector 

partners. The partnership includes 

faculty responsibilities around 

curriculum, orientation, non-

compliance, and student rights and 

responsibilities. Evidence shows that 

the policies, procedures, and 

processes described in the policy and 

memorandum are implemented.  

The evidence includes the higher 

education partner’(s) policy that 

is public facing or otherwise may 

be easily accessed by 

stakeholders. There is evidence 

that the policies, procedures and 

processes described in the policy 

are implemented. The 

partnership includes faculty 

responsibilities around 

curriculum, orientation, non-

compliance, and student rights 

and responsibilities.  

The evidence does not include 

institutional policy and/or the 

policy is not readily accessible to 

stakeholders. There is little to no 

evidence that the procedures and 

processes referenced in the 

narrative are implemented.  

 

Why is evidence of a policies and procedures required?   

Assessment Based Learning Credit partnerships were new when the standards were developed. They are still 

relatively rare in practice, only one public university is delivering the assessment based partnership model credits. 

In order for other institutions to understand how the credits are aligned with college or university courses there 

must be institutional policies that document and maintain consistent practices for partnership credits. Policy and 

procedure ensures sustainability over time as faculty, administration and staff change over time.  

 

 

 

Policies and Procedures 

ABL-R1 

The college or university has policies and procedures for awarding Assessment-based Learning credit. The 

policies and procedures are transparent to participating students, teachers, faculty, and staff. 
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Transfer Standards 

 

Evidence of Alignment 

Clear information around transfer for students, families, and partners. 

• Narrative: Describe the policy and process for retaining evidence for awarding credit in official academic 

record. 

• Evidence Document: Registrar procedures to handle ABL student records. 

• Evidence Document: Information for students that credit transferability is up to the receiving institution; 

Link to information in student guide 

• Evidence document: Show how students are given opportunities to participate in course assessments and 

how student is awarded college credit when criteria have been met. The college or university’s tuition and 

fee structure for assessment based learning credit is transparent and accessible. 

Reviewer’s Evaluation Criteria 

Exceeds (5)  Meets 4 (3) 2  Needs Improvement (1)  

Evidence includes both the board 

approved public facing policy and 

detailed memorandum of 

understanding including roles and 

responsibilities of the various sector 

partners. The partnership includes 

faculty responsibilities around 

curriculum, orientation, non-

compliance, and student rights and 

responsibilities. Evidence shows that 

the policies, procedures, and 

processes described in the policy and 

memorandum are implemented.  

The evidence includes the higher 

education partner’(s) policy that 

is public facing or otherwise may 

be easily accessed by 

stakeholders. There is evidence 

that the policies, procedures and 

processes described in the policy 

are implemented. The 

partnership includes faculty 

responsibilities around 

curriculum, orientation, non-

compliance, and student rights 

and responsibilities.  

The evidence does not include 

institutional policy and/or the 

policy is not readily accessible to 

stakeholders. There is little to no 

evidence that the procedures and 

processes referenced in the 

narrative are implemented.  

Why is evidence of a policies and procedures required?   

Assessment Based Learning Credit partnerships were new when the standards were developed. They are still 

relatively rare in practice, only one public university is delivering the assessment based partnership model credits. 

In order for other institutions to understand how the credits are aligned with college or university courses there 

must be institutional policies that document and maintain consistent practices for partnership credits. Policy and 

procedure ensures sustainability over time as faculty, administration and staff change over time.  

Records  

ABL-TR2, ABL-TR4 

Documentation used to support credits awarded will be maintained as part of the student’s official institutional 

academic record to ensure compliance with standards set forth by the American Association of Collegiate 

Registrars and Admissions Officers, Northwest Commission on Colleges and University, and state administrative 

rules.  Each receiving institution shall determine the transferability of Assessment-based Learning credit granted 

from other institutions in accordance with institutional policies and accreditation standards. 
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Appendix I: Cover Page Template 

Self-Study of High School Based College Credit Partnerships 

Insert Institution Name Here 

[Insert institution logo here] 

College or University contact information  

Name: ________________________________________      Email: __________________________________ 

 

Phone Number: __________________________________   Title: __________________________________ 

  

Self-Study Overview for Peer Review Team 

Please check the model(s) you are submitting for review: 

o Dual Credit (DC) 

o Sponsored Dual Credit (SDC) 

o Assessment Based Learning Credit (ABL) 

High School Based College Credit Partnerships Summary 

Please insert a brief overview of your program(s) in order to provide context to the peer reviewers.  Please limit 

this narrative to 300-600 words. Content in the overview should include (1) brief history and purpose of your 

program(s), the main goals, any unique aspects of partnership(s), including local context of program(s); (2) 

Describe known outcomes of partnership programming overtime and for specific geographic areas, please include 

how long each program model has been offered (years); and (3) briefly summarize the number of schools 

participating, the number of teachers approved for the model (if Dual Credit or Sponsored Dual Credit), and list of 

key program partners.  
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Appendix II: Assurances 

The High School Based College Credit Partnership self-study provides for signature by the Chief Academic 

Officer, President, or Provost.  This person assures that the following requirements are met: 

● The program described in the self-study has been approved by the college/university, 

● State and federal laws and the Oregon Standards have been met, and  

● The self-study is complete and ready to be reviewed by peer reviewers. 

College Authority Signature 

(Assurance must be signed by the chief academic officer, president, or provost) 

I, (college/university CAO or President or Provost) have reviewed this self-study and supporting documents and 

attest to the accuracy, clarity, and completeness.  The college/university will comply with the following 

assurances: 

1. Oversight. The college/university will provide curriculum and assessment guidance through a formal 

agreement with high school partners. 

2. Access. High schools, colleges, and universities are required to provide equal access and 

accommodations for all students pursuant to the Americans with Disabilities Act of 1990, Section 504 

of the Rehabilitation Act of 1973, and Title IX of the Education Amendments of 1972. 

3. Continuous improvement. The college/university has assessment, evaluation, feedback, and 

continuous improvement processes or systems in place.  There are opportunities for input from and 

concerning the instructor(s), students, employers, and other partners/stakeholders.  

4. Program records maintenance & congruence.  The college/university acknowledges that the records 

concerning the program title, curriculum, credit hours, and other identifying and descriptive information 

will remain consistent with the program renewal status that is approved.  

5. Sustainability.  The college/university has processes/resources committed to ensure ongoing support 

of the program. 

Our staff has worked with HECC staff in the development of the program and completion of this self-study.  

The accelerated learning program(s) described in this self-study: 

● Has been approved by the appropriate institutional and/or faculty board; 

● Complies with all local campus procedures; and  

● Is considered ready to be reviewed and to meet HECC standards for accelerated learning programs 

in Oregon. 

It is understood that HECC and ODE staff may request documentation or evidence if additional 

information is needed. 

 

Signature___________________________________          Date________________________________ 

 

Name______________________________________       

 

  Title_________________________________ 
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Appendix III: Required Standards and Rubrics by Partnership Model 
 

In this section, you will find a checklist of the required standards and the applicable rubrics for each partnership 

model.   

For specific information about the kinds of evidence required for each standard, please see the Standards and 

Evidence descriptions, beginning on page 21. 
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Dual Credit Checklist: Standards Required  

The standards required for Dual Credit Partnership Programs are listed in the table below.  

Standard Standard Number 
Check when 
complete 

Continuous Improvement: 
Course Evaluations 

DC-CI1 
 

Continuous Improvement: 
Engagement 

DC-CI2 
 

Student:  
Enrollment 

DC-S1 
 

Student:  
Pre-Requisites 

DC-S2 
 

Student:  
Rights and Responsibilities 

DC-S3 
 

Curriculum:  
College Courses 

DC-C1 
 

Curriculum:  
College Transcripts 

DC-C2 
 

Curriculum:  
College Approaches 

DC-C3 
 

Faculty:  
Qualifications 

DC-F1 
 

Faculty: 
 Orientation 

DC-F2 
 

Faculty:  
Collegial Interaction 

DC-F3 
 

Faculty:  
Non-Compliance 

DC-F4 
 

Assessment: 
Alignment of Assessment 

DC-A1 
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Sponsored Dual Credit Checklist: Standards Required  

The standards required for Sponsored Dual Credit Partnership Programs are listed in the table below.  

Standard Sponsored Dual Credit Check when Complete 

Continuous Improvement: 
Course Evaluations 

SDC-CI1 
 

Continuous Improvement: 
Engagement 

SDC-CI2 
 

Student:  
Enrollment 

SDC-S1 
 

Student:  
Pre-Requisites 

SDC-S2 
 

Student:  
Rights and Responsibilities 

SDC-S3 
 

Curriculum:  
College Courses 

SDC-C2 
 

Curriculum:  
College Transcripts 

SDC-C2 
 

Curriculum:  
College Approaches 

SDC-C3 
 

Curriculum: 
College Learning Outcomes 

SDC-C4, SDC-C5 
 

Faculty:  
Qualifications 

SDC-F1 
 

Faculty: 
Orientation 

SDC-F2 
 

Faculty:  
Collegial Interaction 

SDC-F3 
 

Faculty:  
Non-Compliance 

SDC F-4 
 

Faculty: 
Aggregate Capacity & Qualifications 

SDC-F5 
 

Faculty:  
Feedback Loop 

SDC-F6 
 

Faculty: 
Resources 

SDC-F7 
 

Assessment: 
Alignment of Assessment 

SDC-A1 
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Assessment Based Learning Credit Checklist: Standards Required  

Standard Assessment Based Learning Credit Check when Complete 

Continuous Improvement: 
Engagement 

ABL-CI2 
 

Student: 
Enrollment 

ABL-R4 
 

Student:  
Student Rights and Responsibilities 

ABL-R4 
 

Curriculum:  
College Courses 

ABL-R2 
 

Curriculum:  
College Transcripts  

ABL-TR1 
 

Curriculum: 
College Learning Outcomes  

ABL-TR3 
 

Faculty: 
Orientation 

ABL-R3 
 

Faculty:  
Non-Compliance 

ABL-R1 
 

Assessment: 
Alignment of Assessment 

ABL-A1 
 

Assessment: 
Faculty Involvement in Assessment 

ABL-A2 
 

Transfer: 
Policies and Procedures  

ABL-R1 
 

Transfer: 
Records 

ABL-TR2, ABL-TR4 
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