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Foreword

The Adult Basic Skills Unit of the Department of Community Colleges and Workforce Development (CCWD) began a project in fall 1998 to revise the Adult High School Curriculum Guidelines. In light of educational changes in Oregon brought about by the PREP/PASS*, CIM/CAM*, and national changes anticipated with the implementation of the GED 2002, CCWD began work to completely redesign its Secondary Level Curriculum Guidelines and define a set of Secondary Standards for both GED and AHSD programs. The Adult Secondary curriculum reflects the major and lasting outcomes of a four-year high school program of study in the core academic disciplines (language arts, mathematics, science, social studies, and technology), and is articulated with CIM/CAM, PREP, PASS, apprenticeship training programs, and/or work-based certificates. This is a significant shift from previous attempts at secondary level curriculum revision in many ways:

1. This effort recognizes that with the passage of Oregon Senate Bill 217 in 1996, the GED was designated an alternative secondary level credential for Oregon. The Oregon State Board of Education resolved that the GED is a Board approved secondary level “completion.” Therefore, it is reasonable to assume that curriculum designed to help youth and adults attain a GED certificate should be of equal rigor to Adult High School Diploma (AHSD) program curriculum. Early reports that the new GED 2002 will more clearly focus on the integration and application of skills further supports the need to incorporate GED curriculum revision along with other efforts aimed at secondary level curriculum reform.

2. Efforts at meaningful education reform initiated with the Oregon Education Act for the 21st Century (329.0I5 Educational goals) and the development of CIM/CAM in Oregon’s K-12 system, shifts the focus of curriculum development from activities and content to outcomes; this shift necessitates a new focus on instructional methodologies and the measurement of quality performances. The only way to address this shift is to totally redesign current curriculum from the perspective of the outcomes learners need to reach.

3. The PREP/PASS more clearly identifies the skills and abilities youth and adults need to enter into and be successful in post-secondary/community college programs. Adult High School Diploma and GED curricula provide opportunities for learners in these programs to gain the types of proficiencies and skills needed for the 21st century.

4. The inclusion of Adult Basic Skills Education authorization in the Workforce Investment Act of 1998, raised questions about the role of Basic Skills Education in preparing youth and adults to take advantage of economic opportunities as well as educational ones. AHSD and GED program staff have always known that many students complete their secondary credential for employment reasons. Yet, little of the coursework in the previous guidelines developed workplace skills, such as those included in CASAS competency lists or the SCANS. Research shows that without guidance, people do not readily transfer learning from one context to another; it is clear that programs have to address this very real need.

5. The National Institute for Literacy found through its Equipped for the Future Project that adults returned to education programs for four reasons: to be able to access information, to be able to act independently, to impact the world around them, and to bridge to new opportunities. Since secondary level programs serve most adult basic skills learners in Oregon, curriculum should address these four purposes, and should require the demonstration of outcomes regardless of the time spent in a program.

In 1998, a planning team of three instructors, Dennis Clark, Joy Wells, and Joan Benz, of Lane Community College, submitted a project proposal to develop a new set of secondary standards for both AHSD and GED programs that align with the CIM/CAM, PREP/PASS, EFF, SCANS and CASAS Competencies. Led by Agnes Precure, Curriculum and Staff Development Specialist with CCWD, and utilizing a teacher-based approach, cohorts of AHSD and GED teachers from Oregon community colleges began writing outcome-based curriculum addressing CIM/CAM proficiencies. These cohorts developed course content standards, performance tasks, sample assessment rubrics, and draft curricula. PREP/PASS, SCANS and CASAS Competencies became integrated into the project. The team also used suggestions and feedback from the cohort to inform policy level discussions with CCWD and a subcommittee of the Oregon Council of Adult Basic Skills Directors. 

On May 18, 1999, the Oregon Community College Adult Secondary Program Mission Statement was adopted by the Secondary Standards Policy Committee of the Oregon Council of Adult Basic Skills Directors, which states:

“Oregon community colleges provide secondary programs to prepare adults and out-of-school youth for post-secondary education and work. Secondary programs develop mastery of secondary academic skills, and employ a variety of instructional strategies to develop adult skills, e.g., SCANS, EFF, that encourage students to develop responsibility for their own goals and continued learning. Integrated and contextualized curriculum provides for the development of knowledge and skills that enable students to deal with present changes and future challenges at work, in the community and in the family.”

Finally, CCWD worked with the State Board of Education, the legislature, and staff from the Department of Education to revise policies and Oregon Administration Rules (OARs) as needed to support this major change in the way that Secondary Level Educational Programs are defined and delivered in Oregon. This manual outlines the result of this work and provides guidance for Oregon’s Community College Adult High School and GED programs to implement these new secondary standards.

Prepared June 2000:

Agnes Precure

Staff Development and Curriculum Specialist

Department of Community Colleges and Workforce Development

Revised September 2001 and March 2002:

Kristen M. Kulongoski

Staff Development and Curriculum Specialist

Department of Community Colleges and Workforce Development

*See definitions below

TO:
GED and Adult High School Diploma Providers

FR:
Sharlene Walker


Adult Basic Skills and Family Literacy

RE:
Secondary Standards for Oregon: Adult High School Diploma and GED

DATE:
August 8, 2000

This is an exciting and challenging time for adult secondary programs in Oregon. The 1992 Adult High School Diploma Program Manual is ready to be replaced with Oregon’s Adult Secondary Program Manual, 2000. The CIM and CAM for the K-12 system, the entrance proficiencies for community colleges and higher education PREP/PASS, and the dramatic changes from the 1988 GED to the new GED 2002, have all led to the need for us to address secondary standards for adult high school and GED programs in Oregon. 

Pervasive throughout this work is the increased emphasis on work and life skills being thoroughly integrated into instruction. For example, all five tests of the GED 2002 have workplace as well as life skills items. To help us with this framework in our Secondary Standards project, we have used the National Institute for Literacy’s Equipped for the Future framework as a guide, along with the content standards identified for the CIM/CAM and PREP/PASS.

This manual represents a combined effort to incorporate state and nationally recognized standards for all secondary programs. Clearly, this is not just about Adult High School Diploma Program Standards; it is also about GED Program Standards. Table 1 in the attached document has Oregon’s Secondary Educational Plan Compliance Calendar for 2000-2002. Since the new GED has been built on the national standards for each of the content areas, it is essential that our instructional programs embrace the secondary standards for all secondary programs. Of course there will be plan differences between Adult High School Diploma and GED, but the common instructional content for the five areas of the GED are substantially the same.

The Secondary Standards GALA in Coos Bay, August 14-16, 2000 is the finale in the secondary standards work done by Oregon faculty over the past two years. A collaborative process has been explored by program directors, and a technical assistance plan will emerge from the GALA.

Again, excellent work done by outstanding Oregon adult education professionals is evident in the attached manual. 

Definitions

Career-Related Learning Standards: A demonstration of knowledge and skills in personal management, problem solving, teamwork, communication, career development, organizations and systems, and employment foundations.

CASAS Competencies: a list of more than 300 competencies for adult and secondary level learners validated annually by the CASAS National Consortium. This comprehensive list has been correlated to the SCANS competencies (Secretary's Commission on Achieving Necessary Skills) that were identified by the U.S. Department of Labor to help learners and instructors apply teaching and learning in a "real world context." http://www.casas.org/
CIM/CAM: The Certificate of Initial Mastery (CIM) and Certificate of Advanced Mastery (CAM), awarded to students who meet standards on state tests and classroom assignments in English, math, science, social sciences, arts, and second languages. The certificate indicates that students have satisfied Oregon’s challenging educational requirements. The CIM and CAM are evidence that student’s have the skills needed in a competitive technology-driven world, and meet the Oregon Education Act for the 21st Century. http://www.ode.state.or.us/edact/cim.htm

Course Outline: Course outlines describe the specific outcomes, objectives, content, methodologies and assessments for a course of study within a curriculum.

Curriculum: (Merriam Webster Dictionary) “A set of courses constituting an area of specialization.” In this case, the curriculum describes the courses that constitute the secondary level program. A detailed description of the components of a curriculum is included in the Oregon Indicators of Program Quality in Appendix A of this document.

Department of Community Colleges and Workforce Development: The Department of Community Colleges and Workforce Development (CCWD) contributes leadership and resources to increase the skills, knowledge and career opportunities of Oregonians.

http://www.odccwd.state.or.us/

Diploma: The document issued by school districts or community colleges attesting to the holder's having:

1. Demonstrated competencies the district school board has adopted for graduation; 

2. Completed the state-required 22 units of credit and any additional units of credit the district school board specifies; and 

3. Completed 12 school years of educational experience beginning with grade 1, or the equivalent as authorized by the district school or community college; board policies are adopted in conformance with these rules. 

Equipped for the Future (EFF): A framework for helping adults and youth gain the skills they need to function effectively in the 21st century. The sixteen EFF content standards define the core knowledge and skills adults need in order to carry out their roles as parents, citizens, and workers.

GED 2002: The new GED test battery scheduled for release in January 2002 is designed to assess learners’ abilities to apply language arts: writing, social studies, science, language arts: reading, and mathematics, in order to meet the increased emphasis on academic standards and workforce needs. 

Oregon Education Act for the 21st Century: A state law that was passed in 1991 and went into effect in the 1998-99 school year to insure that students graduate with the skills needed in a competitive, technology-driven world. Students earn a Certificate of Initial Mastery (CIM) and a Certificate of Advanced Mastery (CAM) after meeting a series of performance standards defined by clear, specific expectations that measure proficiency in key areas: English, math, science, social sciences, the arts, a second language and career-related learning. The standards also emphasize discipline and good work habits. The act signals a change from only credit hours to actual performance. http://www.ode.state.or.us/edact/cim.htm

(1) The Legislative Assembly believes that education is a major civilizing influence on the development of humane, responsible and informed citizenry, able to adjust to and grow in a rapidly changing world. Students must be encouraged to learn of their heritage and their place in the global society. The Legislative Assembly concludes that these goals are not inconsistent with the goals to be implemented under this chapter.

(2) The Legislative Assembly has established the goals of kindergarten through grade 12 education are: 

(a)
To demand academic excellence through a rigorous academic program that equips students with the information and skills necessary to pursue the future of their choice;

(b) To provide an environment that motivates students to pursue serious scholarship and to have experience in applying knowledge and skills and demonstrating achievement; and

(c) To provide students with lifelong academic skills that will prepare them for the ever-changing world.

Oregon Senate Bill 217: Recognizes achievement of a GED as a secondary school completion in Oregon.

Oregon Administrative Rules: Rules that govern various functions of the Oregon’s executive agencies and the programs they support. 

PASS: The Oregon University System (OUS) adopted new admission requirements for Oregon's public universities. These requirements were phased in beginning in the fall 2001. Students now need to demonstrate their knowledge and skill in six academic content areas: English, mathematics, science, second languages, visual and performing arts, and social science. The required knowledge and skills are defined in terms of proficiencies and ensure a seamless transition from secondary programs to four-year schools in Oregon. The new system of admission is known as the Proficiency-based Admission Standards System (PASS). http://www.ous.edu/pass/

PREP: A set of proficiency statements developed to help students understand the knowledge and skills they are expected to have upon entry into individual college programs in order to complete the program within its stipulated length. They were developed with the belief that knowledge of these expectations will increase a student’s chance of success in their college program. PREP is for all students, not just those with recent high school preparation. http://www.odccwd.state.or.us/comcol/prep/PREP.html

SCANS (Secretary’s Commission on Achievement of Necessary Skills): In 1990, the Secretary of Labor appointed a commission to determine the skills our young people need to succeed in the world of work. The commission's fundamental purpose is to encourage a high-performance economy characterized by high-skill, high-wage employment. Its recommendations continue to be a valuable source of information for individuals and organizations involved in Education and Workforce. These recommendations, known as SCANS, are a list of work related competencies and foundation skills. http://www.ttrc.doleta.gov/SCANS/
Secondary Level Programs: Instructional programs designed to improve the skills of adults and youth in order to obtain a secondary level credential (GED or High School Diploma). Programs provide instruction around basic skill competencies in reading, writing, math, and computer literacy, and require competent demonstration of core academic areas, such as language arts, math, science, and social studies in academic, work, and life skills. Two models exist in Oregon for a community college to award an AHSD. One, all coursework consists of community college credit classes where a student is awarded community college and high school credit simultaneously (dual credit). Two, some or all coursework consists of classes that are designed specifically for high school credit only.

Secondary Instructional Plan: A comprehensive written plan that describes how a program will meet the guidelines established by the State Board of Education and Department of Community Colleges and Workforce Development and describe quality educational programming for students enrolled in AHSD and GED programs.

State Board of Education: Oregon’s governing body for the Departments of Education and Community Colleges and Workforce Development. The State Board approves policies and provides guidance and leadership for Oregon’s K-16 system.

Syllabus: A summary outline of a course of study provided to the student, including academic requirements of the course, student expectations and timelines, methods of assessment, and instructor contact information

Workforce Investment Act of 1998: 

A comprehensive piece of federal legislation that identifies the national priorities and goals of the Adult Basic Education and Workforce Development Systems. The WIA identifies a list of mandatory Workforce Development Partners: JTPA, Adult Basic Skills Education, Vocational Rehabilitation, Secondary Professional and Technical Education (Carl Perkins), Employment Department, and in Oregon, TANF. The WIA requires that these partners develop and coordinate approaches to providing services, and report on a mutual set of performance measures, described below.  http://usworkforce.org/wialaw.txt
Oregon’s accountability system is based on state benchmarks described in Oregon Shines II and the federal requirements of the WIA, Title II: Adult Education and Family Literacy. Oregon Shines II lays out a blueprint for quality of life in Oregon. It includes benchmarks for all types of statewide activities designed to help Oregonians reach their goals. The Oregon Adult Basic Skills system is responsible for meeting the following benchmarks:

#27
Percentage of Oregon adults (age 25 and older) who have completed high school or an equivalent program.

#30
Percentage of all adult Oregonians with intermediate literacy skills in the following categories: Prose, Document, Quantitative, Oral/Listening, and Writing.

#31
Percentage of Oregonians who report they use a computer to create or edit documents or graphics, or to analyze data.

The 2000 – 2004 Federal Core Performance Measures mirror these benchmarks. The following are measures for which the Adult Basic Skills Programs are required to monitor progress:

1. Education Gain

2. Receipt of secondary school diploma or GED

3. Placement into Post Secondary Education or Training

4. Placement in Employment

5. Employment Retention

Part I – Certification of Secondary Instructional Plans

Authority

Community colleges are authorized to award Adult High School Diplomas to persons released from compulsory school attendance who earn at least one community college adult high school diploma credit and meet the diploma requirements as set forth in OAR 581-022-1130. The Department of Community Colleges and Workforce Development (CCWD) maintains a role in assuring that the minimum outcomes of these programs are equivalent regardless of which college awards the degree. By the nature of Oregon’s community college system’s commitment to instructional excellence, the assurance of minimum outcomes establishes a high benchmark for quality instruction. The policies in this document are designed to provide a description of these minimum outcomes, the system-wide assurance of quality services, and the means for complying with Oregon Administrative Rules for Secondary Level Programs. 

Process for Secondary Instructional Plan Approval

Oregon Administrative Rule (OAR) 589-007-0600 provides that:

· Community colleges awarding an Adult High School Diploma must have an approved Adult High School Diploma instructional plan on file with CCWD;

· The plan must detail how the program will meet the State graduation requirements detailed in OAR 581-022-1130;

· The plan shall be organized around and address every section of the plan requirements as outlined in this rule;

· The plan must be approved by the local community college board prior to being filed for approval with the Department;

· The filing process is complete when the Commissioner and the State Board of Education in consultation with Department staff, have approved the plan.

GED programs must also have an instructional plan on file, however, not all components listed below are necessary for the GED plan. Each component is labeled to indicate whether it applies to GED plans as well.

A plan filed with CCWD describes the program at the time of filing and, as such, is expected to be a part of the program improvement process. All changes must be submitted to CCWD. 

The plan is regarded as active and changing and subject to continuous revision. Local program administrators are encouraged to submit “open file” or “loose leaf notebook” style reports to allow for inclusion of documentation and ease of revision. Each plan, however, must be organized around and address every section outlined in Part I of this manual.

The following process has been developed for review and authorization of these plans:

1. Each college develops GED and AHSD plans that address all plan requirements.

2. Colleges submit their plans to CCWD for review by the specified dates listed in Table 1. A copy of the Secondary State Instructional Plan Checklist used by reviewers to evaluate the plans is included in Appendix B. Plan developers are encouraged to consult the checklist prior to developing new course outlines. Plans are reviewed by the Secondary Standards Committee of the Oregon Council of Adult Basic Skill Directors to assure compliance with mandatory plan components;

3. Following the review, plans will be returned to the college with a recommendation for approval or suggestions for improvements. 

4. Once revisions have been made, programs will submit their plans to their local community college boards for approval. 

5. Once local boards approve these plans, they will be sent back to CCWD for final State Board of Education approval and filing.

Table 1: Oregon Adult Secondary Program Compliance Calendar for 2000-03

	Date
	Activity

	Aug. 14-16, 2000
	Secondary Standards Training Gala; Colleges develop new curriculum with TA from CCWD and joint statewide collaboration

	Aug. 13-15, 2001
	Secondary Standards and GED Training – Oregon Adult Basic Skills Summer Conference

	October 1 – 

November 1, 2001
	Draft Secondary State Plans submitted to CCWD by October 1;

plans returned to colleges by November 1 with comments

	December 15, 2001
	Draft Curriculum Outlines submitted to CCWD by December 15

	December 15 – 

March 1, 2002
	Secondary State Plans and Curriculum Outlines are reviewed and returned to college program director with comments and recommendations

	June 28, 2002
	Revised and complete Secondary State Plans (3 copies) are due at CCWD by 5pm. Attention: Susan Vath

	July 8, 2002
	OCABSD Secondary Standards Committee will review each local Secondary State Plan against the Secondary State Plan (SSP) Checklist (appendix B)

	July 10, 2002
	Secondary State Plans will be returned to college program director with a copy of the SSP Checklist and reviewers’ comments

	July – September 2002
	Local programs revise Secondary State Plans in response to the reviewers’ comments and SSP Checklist

	October 2002 – OCABSD Meeting
	Revised local Secondary State Plans will be re-submitted to the OCABSD Secondary Standards Committee for final approval

	December 15, 2002
	Local Secondary State Plans must be approved by each college’s Board by this date

	April 1, 2003
	All final local Secondary State Plans are due at CCWD by 5pm. Attention: Susan Vath

	June 2003
	State Board of Education Approval and Filing at CCWD


Secondary State Instructional Plan Elements

Each AHSD plan must address every section in the following guidelines. GED plans will address specified elements. 

A. Foreword 

The foreword describes (required for both AHSD & GED):

1. the program mission and goals;

2. how it fits into the greater college mission; and 

3. who is responsible for administering the plan(s). 

B. Admissions requirements

Adult High School Diploma students are:

· at least 18 years of age; or

· released from compulsory attendance.

Their diploma is awarded by the community college. 

GED students are:

· at least 18 years of age; or

· are 16 or 17 years of age and part of the GED Option Program; or

· are 16 or 17 years of age and released from compulsory attendance.

Title II Funded Plans must (required for both AHSD & GED):

1.
assure that all participants meet current state standards for admission into programs. The student must have these minimum entry scores in each area assessed: 

· 236 on CASAS Reading;

· 225 on CASAS Math;

· 3 on the Holistic Scoring for Writing Appraisal (HSWA).

For example, if high school credit instruction is to be delivered in reading only, then a reading assessment score of at least 236 is required. If the student is to receive high school credit instruction in both math and reading, then both areas are assessed and both minimum entry levels are required.

2.
include any local admissions requirements.

Non-Title II Funded Plans must (required for AHSD):

1. describe assessment instruments and minimum entry scores in each area assessed:

· Reading;

· Writing

· Math

· Other

2.
include any local admissions requirements.

C. Student advising activities 

Plans must describe:

1. a student orientation process (required for both AHSD & GED). 

Title II programs must address the criteria in Oregon’s Indicators of Program Quality, Indicator 3: Orientation, Appendix A (optional resource for non-Title II programs).

2. transcript evaluation and recommendation of credit unit awards procedures (required for AHSD). 

Colleges are encouraged to accept only grades of “C” or above on transcripts. Colleges may award credit for classes in which a student earned a “D” as long as a consistent method is used for making this determination. A description of this methodology should be included in this section. For guidelines on accepting credits from other institutions, see the recommendations of the Northwest Association of Schools and Colleges (NASC: http://www2.idbsu.edu/nasc/). 

Transcript evaluation may include demonstrations of competence through:

· enrollment in dual credit programs;

· scores “at or above” college determined levels on standardized, achievement-based challenge tests, such as the CLEP. Scores on college placement tests, such as the ASSET or COMPASS, may not be used as challenge tests; and/or

· documentation of life experience credit (see Appendix F). 

3.
program procedures and/or practices that link students to next steps through the college or other community based programs, employment agencies, etc. (required for both AHSD & GED).

D. Student records

Plans must describe procedures for (required for both AHSD & GED):

1. the establishment, maintenance, and security of student records;

2. maintaining current enrollment and attendance data;

3. a guarantee that the program will maintain current transcript and portfolio information.

E. Awarding Dual Credit

Plans must describe how specified community college classes can meet AHSD competency requirements for the awarding of dual credit (required for AHSD). 

Note, a direct ratio between specific college courses and AHSD offerings may not always exist. For example, if a one-term college class meets the Course Content Standards for a specific subject, it could equal one adult high school diploma credit. However, if it only covered half of the Course Content Standards, only ½ of an AHSD credit would be awarded. Each college course should be evaluated against the Course Content Standards to determine its credit weight.

F. Awarding interdisciplinary credit (if applicable)
Plans must describe the process for awarding credit for interdisciplinary courses (required for AHSD). Several sample models are included in Appendix E of this document to help programs develop acceptable approaches.

G. Student assessment and exit criteria 

Plans must describe (required for both AHSD & GED):

1. how students will be assessed to ensure their attainment of the secondary course content standards (Part III) for the community college "adult high school diploma academic credit" necessary to earn the credential and how assessment will be documented;

2.
which of the following exit criteria will be used in the program:

· scores of 246 or better on a CASAS Reading Test, 236 or better on a CASAS Math Test, and a holistic score of 5 or better on a selected piece of writing (this is a piece of writing that has been revised and polished, not a holistically scored writing test sample) (AHSD criteria only); or

· scores on college entry tests high enough that the student will not be required to take developmental education courses in reading, writing, or math (AHSD criteria only); or

· individual GED official subtest scores of 450 or higher, or completion of the entire GED official test battery with an average score of 450 or higher (GED Criteria only).

H. Guarantee that Adult High School Diplomas will be awarded only to students who earn at least one community college adult high school diploma academic credit. 

“Adult high school diploma academic credit” is defined to mean credit for academic course work completed by the student, not credit awarded for past life experience or challenge tests (required for AHSD).
I. Program monitoring and evaluation 

Title II Funded Plans must (required for both AHSD and GED):

1.
include a description of the program’s process for planning and continuous improvement as outlined in the Indicators of Program Quality; and 

2. include a guarantee of participation in the Title II self-study and peer review process led by CCWD. The self-study and peer review are based on Oregon’s Indicators of Program Quality (see Appendix A).

Non-Title II Funded Plans must (required for AHSD):
1. include a description of the program’s process for planning and continuous improvement; and

2. include a guarantee and description of the program’s evaluation process.

J. Course offerings 

Plans must include documentation (a map, chart, or description) of  which AHSD courses meet state graduation requirements outlined in OAR 581-022-1130 (required for AHSD) 

(see Appendices C). Demonstration of course content standards should be documented with a grade of “C” or better.

K. Secondary Level Curriculum

For AHSD programs, plans must include:

1. a list of all courses in the program plan; and

2. a description, map, or chart of all courses in the program plan and which courses meet the secondary course content standards (see Appendix D); and

3. course outlines for all courses in the program, including those required, optional, integrated, and elective (see Appendix B, Indicator 8: Instruction). Outlines must:

· describe which Secondary Course Content Standards are covered; and

· identify Performance Tasks for each content standard; and

· clearly identify Assessment Criteria. 

AHSD outcomes should not exceed the institution’s associate degree standards. Overall outcomes should parallel competency and level of skill needed to be successful in community college or other higher education institutions. Curriculum should reflect adult education practices (see Oregon’s Indicators of Program Quality, Indicator 8: Instruction).

For GED programs, plans must include: 

1. a list of all courses in the program plan; and

2. a description, map, or chart of all courses in the program plan and which courses meet the secondary course content standards (see Appendix D); and 

3. course outlines for all courses in the program, including those required, optional, integrated, and elective (see Appendix B, Indicator 8: Instruction).  Outlines must:

· describe which Secondary Course Content Standards are covered; and 

· identify Performance Tasks for each content standard; and

· clearly identify Assessment Criteria. 

Integration of workplace and life skills must be included in all five areas. Curriculum should reflect adult education practices (see Oregon’s Indicators of Program Quality, Indicator 8: Instruction). 
L. Alternative learning opportunities

Plans must describe program procedures for providing alternative learning opportunities for students with disabilities (required for both AHSD & GED).

M. Recognizing student achievements

Plans must describe methods used to recognize student achievements and accomplishments (required for both AHSD & GED). For example, graduation or student recognition ceremonies, celebrations of course completions or high grades, awarding of free tuition for next steps, etc..

N. Evidence of Local Community College Board approval, followed by submission to the Department of Community Colleges and Workforce Development (CCWD). The filing process will be complete when the CCWD Commissioner and the State Board of Education, in consultation with Department staff, have approved the plan (required for AHSD and GED).

Part II: Using the Curriculum Guidelines

Overview

Each of the following curriculum guidelines is made up of four components:

1. A subject area description that describes the purpose and emphasis of the subject area.

2. Course Content Standards describe the skills and knowledge required of learners to complete these courses. Attainment of these standards indicates completion of each specific subject area.

3. Performance Tasks help instructors develop activities to assess mastery of the knowledge and skills described in the Course Content Standards.

4. Assessment Criteria helps students and instructors assess whether students have completed the Performance Task at a level sufficient to demonstrate mastery at the secondary level. 

Using the Curriculum Guidelines to Develop the Secondary Instructional Plan

Curriculum that does not address all the Course Content Standards will not be approved. Guidelines to assist programs interested in developing interdisciplinary curriculum are included in Appendix E. 

Programs may select from the Performance Tasks listed in each Curriculum Guideline or may develop their own Performance Tasks that assess mastery of the Course Content Standards. 

Programs must include clearly defined assessment and scoring criteria for each major Performance Task. Assessment Criteria must reflect performance at the secondary level. 

For AHSD programs, credit units should be awarded based on Course Content Standards. Course outlines that address all of the standards should be considered worth one credit. Those that only address ½ of standards should be awarded ½ credit. Content Standards from several courses may be combined into credit units based on the models that follow. The state requires a minimum of 22 credit units for AHSD.

GED programs should submit curriculum for each of the core GED areas in the table below. Although course outlines will not be measured based on credit units, GED course outlines should also be based on the secondary standards guidelines. 

Standards may be combined into interdisciplinary courses. Use of a project or theme-based approach may allow programs to use the same curriculum for both GED and AHSD students.

Table 2: Secondary Curriculum Areas for AHSD and GED

	GED
	Adult High School Diploma

	GED Curriculum Areas
	AHSD Curriculum Areas                                  (Total Units Required)
	Course Areas
	Unit Requirements by Course Area

	
	
	
	

	L/A Writing
	Writing 
	Writing
	1 unit required

	
	(1 unit)
	
	

	
	
	
	

	L/A Reading
	Language Arts 
	Reading
	Optional

	
	(2 units)
	Literature
	Optional

	
	
	Communications
	Optional

	
	
	
	

	Mathematics
	Math
	Applied Math
	1 unit required

	
	(2 units)
	Algebra
	1 unit required

	
	
	Geometry
	Optional

	
	
	
	

	Science
	Science
	General Science
	1 unit required

	
	(2 units)
	Life Science
	Optional

	
	
	Earth & Space Science
	Optional

	
	
	Physical
	Optional

	
	
	
	

	Social Studies
	Social Studies
	U.S. History
	1 unit required

	
	(3 units)
	Global Studies
	1 unit required

	
	
	Government and Civics
	1 unit required

	
	
	Economics
	Optional

	
	
	
	

	Workplace & Life Skills
	Workplace/Life Skills
	Health
	1 unit required

	
	(6 units)
	PE
	1 unit required

	
	
	Personal Finance 
	1 unit required

	
	
	Workplace Skills (Career)
	1 unit required

	
	
	Arts or Second Language
	1 unit required in either one subject or the other

	
	
	Technology
	1 unit required

	
	
	
	

	
	Electives

(6 units)
	Accepted courses that meet EFF, GED, CIM/CAM, PREP emphasis, teach transitional skills, offer opportunities for exploration, examination of topics in greater depth, or well defined, meaningful independent study
	Optional

	
	
	
	


Part III: Curriculum Guidelines

Language Arts: Language Arts prepares students to understand the English language and to be able to use it effectively to access information and to form, express, and communicate ideas and opinions. Language Arts includes knowledge of the language itself, recognition of its uses as a means of communication, and appreciation of its expression in literature.

WRITING
Course Content Standards:  (required knowledge and skills)

· Use correct spelling, grammar, punctuation, capitalization, paragraph structure, sentence construction, and other writing conventions of standard written English. Learners effectively use these conventions in writing.

· Structure information in clear sequence to form a coherent and unified piece of writing. Learners  organize ideas in writing that clearly communicate to the intended audience.

· Communicate thoughts, ideas, information, and messages in written form and create documents such as letters, directions, manuals, reports, and proposals. Learners use writing as a tool to learn, reflect, and communicate for a variety of audiences and purposes.

· Apply knowledge of standard written English to edit and revise writing. Learners improve written communication through editing and revision.

· Choose appropriate language, style, and format for a variety of written communication purposes and audiences. Learners effectively communicate in a variety of situations.

Performance Tasks:  (context in which expected outcomes may be demonstrated)

· Perform writing exercises across the range of the secondary curriculum.

· Write a reaction paper.

· Write a well-organized essay.

· Write in various genres: descriptive, imaginative, narrative, persuasive, expository, and vocational.

· Create a variety of written materials as they relate to subjects studied, for example: brochures, directions, journals, logs, reports, commentaries, short stories, poems, letters etc.

· Investigate how writing is used in the workplace and write a business letter, plan, or proposal.

· Write and send a letter to the editor or a public official regarding a problem to be solved.

· Edit work in groups and share writings.

· Create a useable scholarship or job search packet.

Assessment Criteria:  (optional ways in which outcomes may be evaluated)

· Holistic scoring guide for writing samples.

· Oregon Department of Education's Analytical Trait Scoring Guide.

· Portfolio work samples with evaluative comments.

· Evidence of effective written communication such as published letters to the editor, or a response to written communication from an outside source.

Language Arts: Language Arts prepares students to understand the English language and to be able to use it effectively to access information and to form, express, and communicate ideas and opinions. Language Arts includes knowledge of the language itself, recognition of its uses as a means of communication, and appreciation of its expression in literature. 

READING

Course Content Standards: (required knowledge and skills)

· Recognize, pronounce, and know the meaning of words in text. Learners read with understanding.

· Employ a variety of reading strategies to locate and understand information in different kinds of printed materials. Learners access information in order to understand the world around them.

· Analyze and evaluate readings to reflect on their meaning and usefulness. Learners determine the different purposes and applications for reading.

· Understand information as it is presented in graphic form including charts, graphs, diagrams, and tables. Learners read and use information in a variety of graphic forms to understand, evaluate, analyze, and present information.

Performance Tasks: (context in which expected outcomes may be demonstrated)

· Examine an issue or topic and present information in both print and graphic form.

· Use the newspaper to find information on community issues and events. 

· Create an informational brochure on a particular topic, e.g. children’s activities.

· Create a mind map as a means for making reading notes. 

· Take reading notes in Cornell format.

· Use a transportation schedule to plan a trip.

· Read and use nutritional labels and charts to plan a menu.

· Create a poster project on a topic that presents information in a variety of visual contexts, e.g. graphs, charts, photos etc.

· Read with your child and create a reading chart to record books read.

· Read with older children, each one reading a chapter.

· Put together a "lit bag" that includes a book and some activities for parents and children to do together around the book's theme.

· Visit the public library and have an “informational scavenger hunt.”

· Perform an informational scavenger hunt using the Internet.

· Organize a community or school event for parents on the importance of reading to their children.

Assessment Criteria: (optional ways in which outcomes may be evaluated)

· A completed display of findings from research.

· Portfolio of work samples with evaluative reflections.

· An event or reading workshop with evaluations.

· Project displays.

· CASAS reading level improvement is demonstrated.

· Students demonstrate use of a variety of reading strategies in a variety of settings.

Language Arts: Language Arts prepares students to understand the English language and to be able to use it effectively to access information and to form, express, and communicate ideas and opinions. Language Arts includes knowledge of the language itself, recognition of its uses as a means of communication, and appreciation of its expression in literature.
LITERATURE
Course Content Standards: (required knowledge and skills)

· Demonstrate literal, inferential, and evaluative comprehension of a variety of printed materials such as novels, short stories, poetry, myths, fables, essays, and drama. Learners read and comprehend literature that provides meaning at several levels of understanding.

· Analyze how literature records, reflects, communicates, and influences human events in a variety of cultural contexts. Learners make connections and understand relationships between reading and their roles as worker, citizen, and family member.

· Examine meaning of a text by analyzing style and structure, and form critical judgments about the merits of a text through an evaluative process. Learners employ critical thinking skills in order to understand literature's historical or societal context and meaning.

Performance Tasks: (context in which expected outcomes may be demonstrated)

· Participate in a literary discussion group.

· Create a written analysis of a work of literature using literary tools such as character, voice, setting, plot, imagery, and theme.

· Keep a reading journal that includes reflections and critical comments.

· Present a piece of literature using other media, for example an illustration, video, song, or photograph.

· Participate in a reader’s theater.

· Write a book report and include a critical commentary.

Assessment Criteria: (optional ways in which outcomes may be evaluated)

· A display or presentation that demonstrates literary understanding.

· Portfolio work samples with reflective comments.

· Evidence of participation in a literary discussion group.

· Evidence of a reflective reading journal.

· Critique of classic films or plays that meets certain criteria.

· Demonstrate CASAS reading level improvement.

Language Arts: Language Arts prepares students to understand the English language and to be able to use it effectively to access information and to form, express, and communicate ideas and opinions. Language Arts includes knowledge of the language itself, recognition of its uses as a means of communication, and appreciation of its expression in literature. In Communication, learners speak effectively for a variety of audiences and purposes and listen critically to gather information and meaning.

COMMUNICATION

Course Content Standards: (required knowledge and skills)

· Identify and frame topics, questions, and purposes for inquiry; plan and conduct research, including documentation of sources. Learners locate and interpret a variety of informational sources, including personal experience.

· Demonstrate organization by developing a beginning, middle, and end and by providing clear sequencing of ideas and transitions. Learners organize thoughts, opinions, and ideas.

· Orally convey clear, focused main ideas with accurate, relevant supporting details, appropriate to audience and purpose. Learners organize and present information to serve the purpose, context, and audience.

· Use a variety of verbal and non-verbal communication appropriate to audience and purpose. Learners assess the audience, understand how to reach its members, and use a variety of ways to communicate.

· Analyze and evaluate oral, visual, and written/media communications. Learners clarify their purpose for listening and use listening strategies appropriate to that purpose.
Performance Tasks: (context in which expected outcomes may be demonstrated)

· Give impromptu speeches of 1-2 minutes in length.

· Present an oral report or short talk.

· Debate one point of view or write a persuasive essay.

· Write down phone messages accurately.

· Listen for meaning and understanding.

· Practice active listening techniques.

· Present a survey and collect the answers on a tape recorder, video recorder, or in writing.

· Practice one aspect of communication such as eye contact, listening, gestures, body language, or voice inflection.

· Present an oral expressive reading.

· Demonstrate the difference between fact and opinion in advertising.

· Use audio-visual aids to present a topic.

· Present a piece of music and discuss its meaning.

· Critique a television show, news show, movie, or other media.

· Survey the home for media devices and their use.

· Critique advertising messages, e.g. tobacco ads.

· Examine how television affects American social life and values.

· Compare how two different media cover the same story, e.g. television and newspaper.

· Write a letter to a television station or newspaper to complain or compliment.

· Interview a person for whom English is a second language.

· Watch a movie and analyze how the characters communicate.

· Analyze your personal style of conflict and communication.

· Survey how people are using technological communication tools such as the Internet.

· Practice job interviewing through role-playing.

· Develop communication scoring guides.

Assessment Criteria: (optional ways in which outcomes may be evaluated)

· Demonstrate fluent delivery with varied inflections, effective eye contact, speaking rate, volume, enunciation, and gestures appropriate to audience and purpose and receive audience feedback.

· Use scoring guides appropriate for learning activities.

· Gather work samples for a portfolio.

· Conduct a demonstration that involves some non-verbal form of communication and have audience rate effectiveness.
Mathematics: The study of math is both an academic endeavor and a life skill. Learners develop their ability to calculate, estimate, use different processes to solve problems, make measurements, collect and analyze data, and apply algebraic and geometric concepts. Emphasis is placed on using multiple approaches, solving real world problems, and developing a sound foundation for post-secondary study.

GEOMETRY
Course Content Standards: (required knowledge and skills)

· Represent, draw, interpret, and analyze geometric figures and properties. Learners apply properties of geometric figures and shapes to model natural and constructed designs and identify these properties in other contexts.

· Use transformations to justify properties of figures and understand relationships of figures. Learners develop and test mathematic conjectures and verify the properties of figures.

· Use indirect measures, such as right triangle and scale drawings, to calculate length, weight, angle, measure, volume, distance, area, perimeter, and temperature. Learners apply geometric principles to real world situations.

Performance Tasks: (context in which expected outcomes may be demonstrated)

· Build two and three-dimensional models using a variety of materials.

· Show where geometric patterns appear in nature and everyday life. Identify and classify their specific qualities and relationships.

· Use geometric relationships, spatial reasoning, and models to solve problems.

· Construct charts, tables, and graphs to display geographic data, draw inferences, make predictions, or solve problems.

· Analyze the properties of figures and show relationships between figures in drawn and written form.

· Collect information about geometry on the Internet. Present what is found in an organized manner. Identify the best three web sites and tell why.

· Create a flower arrangement based on a geometrical orientation.

· Use tangrams to discover geometric relationships.

Assessment Criteria: (optional ways in which outcomes may be evaluated)

· Complete structured problems at a success rate of 90% or greater.

· Work in a team to construct a model using geometric principles. Evaluate the model using a rubric.

· Design a project where understanding of geometry is necessary, break it into its parts, assess needs, determine alternatives, and provide a solution. Present the project to an expert or group for evaluation and feedback.

· Construct a portfolio of geometry in nature and everyday life. Annotate the geometric principles. Have the portfolio reviewed by a panel of teachers and peers.

Mathematics: The study of math is both an academic endeavor and a life skill. Learners develop their ability to calculate, estimate, use different processes to solve problems, make measurements, collect and analyze data, and apply algebraic and geometric concepts. Emphasis is placed on using multiple approaches, solving real world problems, and developing a sound foundation for post-secondary study.

ALGEBRA

Course Content Standards: (required knowledge and skills)

· Solve equations and inequalities numerically, graphically, or algebraically. Learners understand and explain the purpose and application of the concepts.

· Use matrices to organize information, solve systems of equations, and graph linear, quadratic, and exponential functions. Learners apply this knowledge to real world situations and understand when they should be used.

· Draw inferences, make predictions, and solve problems related to the display of mathematical data in charts/tables/graphs. Learners demonstrate the uses of these skills in context.

· Use concepts of probability to represent and interpret situations or problems involving uncertainty. Learners recognize the principles of probability in their own life.

· Use mathematical formulas and other indirect measures (ratios, drawings, scale models) to solve problems. Learners apply these formulas to their lives in concrete ways.

Performance Tasks: (context in which key outcomes may be demonstrated)

· Complete computations that demonstrate understanding of the basic algebraic formulas and functions in single and multi-step situations.

· Provide examples of algebraic thinking to solve real world situations. Write explanations of these processes and solutions.

· Use a calculator or other technology to solve algebraic problems. 

· Show patterns and describe relationships using a variety of functions.

· Plan a project using multiple algebraic principles. Show the role of each function in the whole project.

· Construct a portfolio of situations in the news where algebra is commonly used. Explain the mathematics involved.

Assessment Criteria: (optional ways outcomes may be evaluated)

· Complete sets of problems related to algebra at a 90% or greater rate.

· Develop and execute a portfolio of situations that use algebraic reasoning in real world situations.

· Design an experiment to analyze and evaluate statistical claims and arguments.

· Complete a standardized assessment related to conceptual algebra.

· Demonstrate life experiences where algebraic principles are used extensively.

Mathematics: The study of math is both an academic endeavor and a life skill. Learners develop their ability to calculate, estimate, use different processes to solve problems, make measurements, collect and analyze data, and apply algebraic and geometric concepts. Emphasis is placed on using multiple approaches, solving real world problems, and developing a sound foundation for post-secondary study.

APPLIED MATH

Course Content Standards: (required knowledge and skills)

· Perform numeric calculations on real numbers, expressions, and matrices using appropriate tools. Learners use the four basic math functions to solve problems.

· Estimate solutions to problem situations and determine if solutions are reasonable and accurate. Learners verify estimated math solutions using appropriate mathematical operations and tools.

· Demonstrate use of appropriate technology to solve mathematic problems. Learners use calculators and computers to input and obtain results to problems.

· Use different standard units of measurement with precision and accuracy. Learners demonstrate use of measurement to solve problems in context.

· Understand the meaning of statistics as a way of organizing and interpreting data. Learners demonstrate the roles of statistics in their lives.

Performance Tasks: (context in which key outcomes may be demonstrated)

· Determine where math can be used to make decisions, as an individual, in a community, in the nation or the world.

· Complete computations that demonstrate understanding of the basic mathematical functions in one and multi-step situations. Use estimation and verification in the process.

· Solve real world situations using math. Gather, analyze, and use math information related to your role as a family member, citizen, and worker, e.g. creating a budget, planning for college, and buying a car.

· Perform accurate measurements of perimeter, weight, area, temperature, volume, angle, and distance for standard and nonstandard units.

· Gather and chart data and statistical information.

· Analyze the meaning of charts and graphs found in newspapers, magazines, and books.

· Use a calculator to plan grocery or a home purchase. Make decisions based on using mathematical information.

· Develop plans and costs related to building a structure or remodeling.

· Communicate using math as the primary vehicle.

Assessment Criteria: (optional ways outcomes may be evaluated)

· Complete problems related to basic math at a 90% or greater rate.

· Write and solve story problems related to real world events or situations.

· Develop and execute a project that focuses on the use of measurement and determine its accuracy.

· Document in a portfolio a number of different ways that math is important in life. Show an understanding of the math involved and provide a clear explanation of how it is utilized.

· Complete a CASAS D level assessment with a score of 246 or better.

Science: The study of science is the rational and systematic observation, identification, and explanation of natural phenomena. Science attempts to answer questions about the physical and living world. It involves logical reasoning, critical thinking, and use of established methods of investigation, such as experimentation. Science has practical applications for the learner and must be understood at both a personal level and in its larger societal context.

PHYSICAL SCIENCE

Course Content Standards: (required knowledge and skills)

· Understand the structures and properties of matter and changes that occur in the physical work. Learners analyze the effects of various factors on physical changes and chemical reactions.

· Describe and explain the effects of multiple forces acting on an object. Learners use information, skills, and investigation processes within the domain of the physical sciences to conduct experiments.

· Analyze common forms of energy and their process of energy transfer. Learners apply fundamental concepts of energy conservation to propose solutions to problems.

· Investigate important principles, theories, and relationships of physical science. Learners analyze these concepts through research and inquiry.

· Evaluate the relationship between science and technology. Learners understand the effects of changing technology on their lives.

Performance Tasks: (context in which key outcomes may be demonstrated)

· Describe relationships, define systems, compare and contrast scientific processes through projects and academic investigations

· Analyze the effects of structures and properties of matter and changes that occur in the physical world.

· Pose a question to be answered or make a prediction about objects or events in our environment. Collect data, organize, and interpret results.

· Guide others in comparing the costs of creating energy in different forms.

· Create a poster representation of a scientific concept.

· Perform various scientific experiments using everyday materials.

· Use current events to demonstrate scientific principles and their effect on individuals and society.

Assessment Criteria: (optional ways outcomes may be evaluated)

· Describe how scientific data related to the Physical Science is gathered, analyzed, and interpreted.

· Annotate readings and create a portfolio of several scientific relationships against known criteria.

· Construct an original theory and show how it relates to existing theories and information. Tell how it might be proven or disproved.

· Develop and execute an experiment using acceptable investigative principles and evaluate the results.

· Investigate a current global problem and provide alternative approaches to its solution.

· Use a scoring rubric to evaluate an oral or written presentation related to this subject.

Science: The study of science is the rational and systematic observation, identification, and explanation of natural phenomena. Science attempts to answer questions about the physical and living world. It involves logical reasoning, critical thinking, and use of established methods of investigation, such as experimentation. Science has practical applications for the learner and must be understood at both a personal level and in its larger societal context.

EARTH and SPACE SCIENCE

Course Content Standards: (required knowledge and skills)

· Describe changes in the formation of the Earth, understand evidence related to the ongoing evolution of the planet, and analyze the relationship between global energy and climate. Learners apply knowledge and concepts of the Earth as a planet, its origins and evolutionary process.

· Explain the relationship of the Earth’s movement on its axis to seasonal change. Learners research cause and effect relationships that are fundamental to understanding basic concepts of Earth Science.

· Investigate changes in the Earth over geological time. Learners apply fundamental concepts of change and evolution to understand the world around them.

· Understand the elements of our solar system and how scientists investigate them. Learners understand the role of the Earth and its relationship with other elements within the planetary system.

Performance Tasks: (context in which key outcomes may be demonstrated)

· Describe and use essential principles, organizations, concepts, and terminology from Earth and space science in written papers.

· Create a chart of Earth’s geological change over time.

· Explain and analyze the Earth as home to humans using concepts related to global interrelationships.

· Create a model or poster of Earth’s relationship to other planets in the solar system.

· Discover and annotate Internet web sites related to Earth and space science.

· Pose a question to be answered or make a prediction about objects or events in our environment. Collect data, organize, and interpret the results.

· Visit an observatory or planetarium; report on observations about set-up, process, and events.

· Present an oral report on the frontiers of space exploration.

Assessment Criteria: (optional ways outcomes may be evaluated)

· Describe how scientific data related to the Earth is gathered, analyzed, and interpreted.

· Annotate readings from Earth and space science. Create a portfolio of several scientific relationships against known criteria.

· Construct an original theory concerning the Earth in space and show how it relates to existing theories and information. Tell how it might be proven or disproved.

· Execute an experiment using observation to determine changes in the moon, planets, stars, and other space phenomena. 

· Investigate a current global problem related to Earth or space science and provide alternative approaches to its solution.

· Use a scoring rubric to evaluate an oral or written presentation related to this subject.

Science: The study of science is the rational and systematic observation, identification, and explanation of natural phenomena. Science attempts to answer questions about the physical and living world. It involves logical reasoning, critical thinking, and use of established methods of investigation, such as experimentation. Science has practical applications for the learner and must be understood at both a personal level and in its larger societal context.

LIFE SCIENCE

Course Content Standards: (required knowledge and skills)

· Understand structure, functions, and interactions of living organisms and the environment. Learners apply fundamental concepts of life to their situation as an individual, family member, and part of a community.

· Explain the laws of heredity and their relationship to the structure and function of DNA. Learners discover the relationship of this information to their lives.

· Understand and describe diversity of species and the effect of change on an ecosystem. Learners relate the concepts and principles of ecosystems to our environment, including the impact of humans on the system.

· Analyze how living things have changed over geological time using fossils and other evidence. Learners evaluate hypothesis based on understanding the aspects of evidence to theory development.

Performance Tasks: (context in which key outcomes may be demonstrated)

· Describe relationships, define systems, compare and contrast scientific processes through projects and academic investigations.

· Apply knowledge of cells, heredity, species, ecosystems, and change over time to real world biological situations.

· Create a medical/genetic family tree.

· Pose a question to be answered or make a prediction about objects or events in our environment. Collect data, organize, and interpret results.

· Create a poster presentation of a concept of life science.

· Cooperate with others to perform various scientific experiments using everyday materials.

· Read about or interview a scientist who works in the life science area.

· Visit a natural science museum and report on the exhibit’s relationship to life science.

· Investigate current brain research and interpret what it tells us about how our brains work.

· Prepare a report on a significant social dilemma related to life science.

· Create illustrations and models of various life science systems.

Assessment Criteria: (optional ways outcomes may be evaluated)

· Describe how scientific data in life science is gathered, analyzed, and interpreted. Show its use in the public arena and evaluate its effectiveness.

· Annotate readings from life science. Construct an organized portfolio of materials related to understanding the literature.

· Construct an original scientific theory and show how it related to exiting theories and information. Describe how it might be proven or disproved.






· Develop and execute an experiment using acceptable investigative principles and evaluate the results.

· Investigate a current global problem and provide alternative approaches to its solution. Get feedback from various experts in the field.

· Use a scoring rubric to evaluate an oral or written report.

Science: The study of science is the rational and systematic observation, identification, and explanation of natural phenomena. Science attempts to answer questions about the physical and living world. It involves logical reasoning, critical thinking, and use of established methods of investigation, such as experimentation. Science has practical applications for the learner and must be understood at both a personal level and in its larger societal context.

GENERAL SCIENCE
Content Standards and Outcomes: (required knowledge and skills)

· Understand fundamental concepts that unify scientific thinking. Learners apply concepts of change, constancy and measurement, order and systems, evidence and models, evolution and equilibrium, structure and function to better understand the nature of science.

· Learn about the history and nature of science, including advances made over time and changes in perspective. Learners understand how science advances through theory development and hypothesis testing.

· Understand the nature of scientific investigation, through use of logic, rules of evidence, and controlled experimentation. Learners determine the accuracy, bias, and usefulness of information obtained through scientific methods.

· Analyze the personal and social aspects of scientific knowledge. Learners reflect and evaluate the effect of science on their daily lives.

Performance Tasks: (context in which key outcomes may be demonstrated)

· Describe relationships, define systems, compare and contrast unifying scientific processes through projects and academic investigations.

· Pose a question to be answered, or make a prediction about objects or events in our environment. Collect data, organize, and interpret results.

· Create a poster presentation related to a scientific concept.

· Read about or interview a scientist and present an oral summary of that information.

· Relate current events to scientific principles and determine their effect on individuals and in society.

Assessment Criteria: (optional ways outcomes may be evaluated)

· Observe phenomena, systematically record data, and present findings against a rubric.

· Annotate readings from various sciences and explain the theories, principles and relationships; explain these to another audience.

· Construct an original scientific theory and show how it relates to existing theories and information. Present how it might be proven or disproved.

· Develop and execute an experiment using acceptable investigative principles and evaluate the results.

· Investigate a current global problem and provide alternative approaches to its solution.

· Use a scoring rubric to evaluate models or poster presentations.

Social Science: The study of the social sciences prepares learners to make decisions as responsible citizens. Learners evaluate historical and contemporary issues, demonstrate understanding of global relationships and make connections between past, present, and future. Effective citizens take informed action to make a positive difference in their lives, communities, and world.

UNITED STATES HISTORY

Course Content Standards: (required knowledge and skills)

· Analyze causes, characteristics, and impact of political, economic, and social development of the United States in the 20th Century, in chronological perspective. Learners use historical analysis to understand the present in a cultural context.

· Use historical documents, narratives, and other data to understand cause and effect in U.S. History. Learners read significant historical sources with understanding.

· Demonstrate the relationship and influence of past events to modern politics, economics, and social structure. Learners observe critically to determine antecedents for current situations and events.

· Consider patterns of continuity and change. Learners use established historical reasoning to demonstrate the role of problems and solutions in history.

· Show how activities in the United States relate to world events. Learners demonstrate how decisions related to the environment, technology, economics, and politics affect the rest of the world.

Performance Tasks: (context in which key outcomes may be demonstrated)

· Develop a timeline of the 20th Century that demonstrates political, economic, and social developments in the United States.

· Read and analyze key historical documents and narratives; look at primary and secondary sources.

· Study an inventor and how that person’s invention affected history.

· Follow a topic, e.g. music, transportation, hair or clothing styles, throughout its evolution to current day applications.

· Present an argument concerning a historical event that uses multiple forms of evidence.

· Construct a case study related to a pattern in U.S. History.

· Look at how an event in U.S. History affected a family.

· Read a biography of an important American or a person who witnessed history first-hand.

· Interview an informed person about a certain historical event or era.

Assessment Criteria: (optional ways outcomes may be evaluated)

· Present an argument, based on multiple sources of evidence, concerning a historical event to a group, using a visual aid and answering related questions. Have audience give feedback.

· Write a detailed report using accepted historical research, writing, and analysis methods and evaluate using a rubric.

· Demonstrate a holistic score of 4 on all written reports.

· Complete a series of case studies related to events in history and reflect on their effectiveness.

Social Science: The study of the social sciences prepares learners to make decisions as responsible citizens. Learners evaluate historical and contemporary issues, demonstrate understanding of global relationships and make connections between past, present, and future. Effective citizens take informed action to make a positive difference in their lives, communities, and world.

CIVICS AND GOVERNMENT

Course Content Standards: (required knowledge and skills)

· Understand the principles and ideals upon which the government of the United States is based. Learners identify essential ideas expressed in the Declaration of Independence and the Constitution and how they relate to their individual rights.

· Analyze the organization, responsibilities, functions, and interrelationships of federal, state, and local government in the United States. Learners describe the three branches of government, their functions, and how they interrelate with state and local government responsibilities.

· Identify the roles, rights, and responsibilities of citizens, including voting and the political process, in the United States. Learners apply understanding of the United States political system and citizens’ rights and responsibilities in making informed decisions and working to solve civic problems.

· Evaluate how the United States government relates and interacts with other nations and as a global community. Learners compare and contrast how other governmental, political, and humanitarian systems interact with those of the United States and how this interaction affects their role as a global citizen.

· Determine various perspectives on an event or issue and present a solution based on research of that issue or event. Learners identify problems and propose solutions that reflect a variety of perspectives.

Performance Tasks: (context in which key outcomes may be demonstrated)

· Make a poster presentation of a community, government, or global issue.

· Write an analysis paper on an issue.

· Analyze Supreme Court cases.

· Rewrite the Preamble to the Constitution in modern language.

· Do a mind map that demonstrates how a bill becomes a law.

· Complete a community survey on an issue and present findings in a public forum: council meeting, letter to the editor, organization meeting.

· Volunteer in a community organization, special cause, or political campaign.

· Visit a governmental institution.

· Prepare a report or presentation that demonstrates the importance of a natural resource.

Assessment Criteria: (optional ways outcomes may be evaluated)

· Portfolio of exemplary work samples related to government or civics (Holistic writing score of 4 or above for writing samples).

· Complete a project using a rubric for critical thinking in government. Demonstrate the effective use of charts and graphs in the project.

Successful demonstration of a public presentation.

· Social Science: The study of the social sciences prepares learners to make decisions as responsible citizens. Learners evaluate historical and contemporary issues, demonstrate understanding of global relationships and make connections between past, present, and future. Effective citizens take informed action to make a positive difference in their lives, communities, and world.

ECONOMICS

Course Content Standards: (required knowledge and skills)

· Recognize economic concepts and principles and compare the ways resources are allocated in different economic systems. Learners use these concepts and principles to describe informed economic choices.

· Know the historical perspectives related to the origin and evolution of economic concepts and principles. Learners are be able to explain the antecedents of modern economic events.

· Understand how a market economy functions, including how it is influenced by the decisions of consumers, producers, and the government. Learners describe how a market economy functions as a system and be able to compare it to other economic systems.

Performance Tasks: (context in which key outcomes may be demonstrated)

· Prepare a report that presents the cost and benefits of an economic choice, e.g. recycling, investments, and education.

· Create a poster presentation that demonstrates how the interaction of supply and demand determines price.

· Investigate a local economic condition, identify decision makers, possible solutions, and consequences of actions.

· Construct a chart that compares different economic systems.

· Read about and report on the ideas of an influential economist.

· Annotate business articles from the newspaper.

· Develop a business plan to start a small business around a personal interest.

· Participate in a stock market simulation activity.

Assessment Criteria: (optional ways outcomes may be evaluated)

· Portfolio of exemplary work samples related to micro and macroeconomics (Holistic writing score of 4 or above for the writing samples).

· Complete an individual self interest project using a rubric for evaluation. Project should investigate a real world economic situation.

Verification of participation in investment activities.

· Social Science: The study of the Social Sciences prepares learners to make decisions as responsible citizens. Learners evaluate historical and contemporary issues, demonstrate understanding of global relationships and make connections between past, present, and future. Effective citizens take informed action to make a positive difference in their lives, communities, and world.

GLOBAL STUDIES

Course Content Standards: (required knowledge and skills)

· Use, interpret, and construct geographic representations (maps, globes, charts, graphs, diagrams, models, photographs, and databases) to analyze information, explain spatial relationships, and compare places. Learners use visual processing skills to analyze and present information.

· Locate and identify places, regions, and geographic features that have played prominent roles in historical or contemporary issues and events using maps, timelines, and other geographic or historical materials. Learners find and analyze information from diverse sources, use it to form opinions, make decisions, and take action.

· Understand how transportation and communication patterns have affected the flow and interactions of people, ideas, and products. Learners take into account the structures, culture, practices, and formal and informal rules of the systems that influence and shape actions.

· Compare and contrast differences among other peoples, including values, beliefs, economics, art and history. Learners see similarities and differences among people who inhabit the earth.
Performance Tasks: (context in which key outcomes may be demonstrated)

· Perform location activities – getting correct coordinates, calculating distance, and identifying important locations.

· Compare modern transportation to past methods, the impact of transportation on trade and cultural convergence.

· Analyze human modifications that have consequences such as renewable vs. non-renewable resources.

· Complete posters and map activities. Use and analyze maps of landforms showing vegetation, climates, population, etc.

· Make current events reports.

· Plan a vacation to learn about a different culture.

· Plan interactions or interviews with another cultural group or ESL students.

· Choose an endangered species, or endangered area such as the Brazilian rainforest to study in depth. Create a portfolio of items around the issue.

· Complete demographics and transportation activities. For example, examine an item such as coffee and trace its path to your table.

· Watch and analyze a movie, such as “Iron and Silk.”

· Compare and contrast world religions.

· Create an art project using designs from a specific culture, such as design a Persian rug using Islamic designs.

· Perform a dance that reflects a different culture.

· Design a world that is similar but not the same as Earth with products, landforms, climate regions, populations, and languages. Use geographic representations and symbols.

· Construct a collage representing a country that includes important cultural information.

Assessment Criteria: (optional ways outcomes may be evaluated)

· Score at a success rate of 95% on short activities (such as location coordinates).

· Complete a portfolio of work samples related to global issues.

· Complete a project using a scoring guide.

· Provide an annotated journal of travels or residency overseas.

· Teach a skill or dance from a different culture.

Workplace and Life Skills: Workplace and life skills prepare learners for their adult roles in society related to work and family. Learners gain skills to enter and advance in the 21st Century workplace, promote healthy living patterns, use techniques for personal planning, and appreciate art. Learners acquire basic technology skills.

ART

Course Content Standards: (required knowledge and skills)

· Demonstrate how forms of expression influence the way people behave. Learners analyze art for communicating feelings and concerns.

· Discover how cultural values shape artistic expression. Learners observe critically and articulate cultural differences that are expressed through different art forms.

· Examine the function and purpose of art criticism and aesthetic judgment on works of art. Learners seek and use feedback to reflect upon personal opinions related to beauty and artistic expression.

· Recognize three periods of art history and be able to identify works of art from those periods. Learners find and review movements in art history.

· Research how technology has shaped what we consider to be pleasing. Learners discuss with details the role and influence of technology and the media.

· Display personal works of art. Learners demonstrate self-confidence and personal authority in creating different art forms.

Performance Tasks: (context in which key outcomes may be demonstrated)

· Identify and define examples of basic art terms such as mood, shape, texture, color, medium, and composition.

· Use symbols to communicate a message.

· Analyze images that have a social message.

· Share examples of cultural art forms using magazines, books, or other mediums.

· Experiment with creating or analyzing cultural designs and forms.

· Critique works of art chosen by the group.

· Evaluate your own and other learners’ works.

· Create a statement of your own personal ethics regarding art, yourself, and the community.

· Use a timeline to chart pieces of during historic periods, e.g. Baroque, Romantic, Realistic, etc.

· Investigate the life of a person or group who has paid a price for self-expression through art.

· Identify ethical problems that art and technology have created , e.g. public funding, community standards for art, the Internet.

· Create art using a computer.

Assessment Criteria: (Options for evaluating key outcomes)

· Analyze works of art displayed in gallery style, with consideration to quality, color, form, composition, and display.

· Demonstrate a holistic writing lever of 4 on written reports and critiques.

· Submit a portfolio of art works (own or others), using a matrix as assessment.

· Visit an art exhibit or gallery and explain the nature of the display, utilizing established art terminology.
Workplace and Life Skills: Workplace and life skills prepare learners for their adult roles in society related to work and family. Learners gain skills to enter and advance in the 21st Century workplace, promote healthy living patterns, use techniques for personal planning, and appreciate art. Learners acquire basic technology skills.

PERSONAL FINANCE and CAREER

Course Content Standards: (required knowledge and skills)

· Identify personal, educational, and career goals. Learners evaluate interests, strengths, weaknesses, abilities, and skills. Learners use this information to make informed choices and set goals that lead to employment and life long learning.

· Research and analyze career options. Learners identify qualifications, education, training, and work experience required in areas of interest.

· Demonstrate effective pre-employment skills and strategies. Learners perform a job search, complete an employment application, write a resume and cover letter, and participate in a job interview.

· Develop, analyze, and revise a personal or family financial plan. Learners establish, maintain, and evaluate short and long-term goals regarding personal income, spending, saving, and investing.

· Perform basic financial operations, such as budgeting, using a checking account, savings account, and debit card. Learners demonstrate an understanding of financial management.

· Make informed consumer decisions. Learners describe rights and responsibilities of buyers, sellers, and creditors under various consumer protection laws.

· Understand credit and how to use it effectively. Learners analyze the advantages, disadvantages, and responsibilities of using credit to pay for goods and services.

Performance Tasks: (context in which key outcomes may be demonstrated)

· Complete several career information inventories and create a personal profile. Analyze different job characteristics, related to skills and personal strengths and weaknesses. Compare and contrast the two lists.

· Prepare a pre-employment portfolio that includes a resume and examples of job readiness. Include a personal skills inventory.

· Perform informational job interviews and evaluate job characteristics with personal strengths and weaknesses, including different types of interviewing questions.

· Engage in job internships. Create or add to a portfolio of performance.

· Create a video or brochure with tips for successful job interviews.

· Keep a journal of job search activities. Reflect on strengths and weaknesses and how to improve possibilities.

· Create a poster representing a dream lifestyle. Determine the cost of maintaining this lifestyle and the kind of job one would need to attain the lifestyle.

· Keep track of spending for one week. Analyze categories of spending and determine a plan for saving money.

· Research a major purchase and present information on all the decisions that need to be made in order to make an informed purchase.

· Use resources that will assist in financial planning for the future and aid in alleviating financial difficulties such as no credit, credit card debt, or a negative credit history. 

· Create a board game that incorporates financial operations and reflects real life financial decisions.

· Create a budget document using a spreadsheet computer application.

· Make a visual presentation that illustrates consumer protection laws and consumer rights and responsibilities.

· Investigate and present a report on the total cost of a major purchase using credit. Compare with the cost of paying for it in cash.

· Examine several credit card applications, determine criteria needed to make the best choice and present the findings.

· Create a directory of financial institutions and agencies. Categorize them according to financial planning needs such as savings, investments, credit counseling, and loans.

Assessment Criteria: (optional ways outcomes may be evaluated)

· Submit a personal portfolio developed against a rubric.

· Complete career assessment inventories with personal reflections.

· Develop a skills based resume and evaluate it against a job description.

· Document job related experiences, e.g. volunteer placement, internship, cooperative work experience, interviews or job placement.

· Provide an informational report in writing or presentation in class.

· Display or report on findings from research using the Market Information System.

· Document a financial decision or purchase.

· Document a budget or expense account.

Analyze economic news and give examples of how it affects individuals.

· Workplace and Life Skills: Workplace and life skills prepare learners for their adult roles in society related to work and family. Learners gain skills to enter and advance in the 21st Century workplace, promote healthy living patterns, use techniques for personal planning, and appreciate art. Learners acquire basic technology skills.

HEALTH

Course Content Standards: (required knowledge and skills)

· Examine concepts of physical, mental, and emotional health. Learners identify behaviors that promote healthy living.

· Apply prevention and risk reduction concepts to health-related problems. Learners use resources to identify common health problems, their origin and treatment.

· Monitor, gather, and assess health information. Learners analyze health products and services while considering media, technological, and cultural influences.

· Analyze individual heredity, health habits, or behaviors. Learners analyze individual health conditions to determine risk factors and create a plan for improving one’s current or future health situation.

· Understand and apply interpersonal communication skills to enhance health. Learners recognize when help is needed and where to seek information and support in the community.

Performance Tasks: (context in which key outcomes may be demonstrated)

· Evaluate status of mental and physical health. Make personal goals in several areas.

· Study body systems, along with various organs, and determine what is required to keep each of them healthy.

· Engage in a blood pressure analysis, review the meaning of the results, and analyze its connection to heart health.

· Analyze food labels for best nutritional choices and plan menus for various health conditions, e.g. heart, under or over weight, high blood pressure.

· Determine one’s target heart rate and how that affects an exercise plan.

· Use a variety of inventories to evaluate stress level; make goals and a plan for stress management.

· Watch a movie, such as “Ordinary People” or “the Great Santini,” to examine how people cope with life problems.

· Listen actively to presenters on health topics.

· Compare and contrast birth control methods.

· Evaluate case studies on parenting situations and dilemmas.

· Report on infectious or lifestyle diseases.

· Research symptoms and treatments for common diseases.

· Analyze alcohol and tobacco advertisements.

· Role-play talking to a health professional about a common problem.

· Demonstrate basic first aid knowledge.

· Conduct an oral interview of a medical specialist or research scientist on an emerging health problem.
Assessment Criteria: (optional ways outcomes may be evaluated)

· Use writing and content scoring guides for health assignments.

· Present a portfolio of work samples related to health research using the library, professional organizations, Internet sources, and interviews.

· Make a presentation on good health practices in both an oral and visual manner and evaluate against criteria for speech and visual presentation.

· Write about a significant health related event or illness in your life or that of a close family member. Writing scored using Holistic Writing Rubric.

Workplace and Life Skills: Workplace and life skills prepare learners for their adult roles in society related to work and family. Learners gain skills to enter and advance in the 21st Century workplace, promote healthy living patterns, use techniques for personal planning, and appreciate art. Learners acquire basic technology skills.

SECOND LANGUAGE

Course Content Standards: (required knowledge and skills)

· Listening: Listen to receive messages for a variety of purposes. Learners demonstrate comprehension of messages from authentic and other sources to gain information.

· Speaking: Speak or sign for a variety of audiences and purposes. Learners communicate information, express ideas, and accomplish tasks in a second language.

· Reading: Read or videotext to comprehend a variety of printed materials. Learners read with understanding in a second language.

· Writing: Write or compose effectively for a variety of audiences and purposes. Learners write in a second language.

· Culture: Comprehend and use appropriate verbal and nonverbal practices in common situations occurring within a second language culture. Learners use and understand cultural practices of a second language culture.

Performance Tasks: (context in which key outcomes may be demonstrated)

· Comprehend words, familiar ideas, questions, main ideas, supporting details, and everyday expressions in another language.

· Communicate by asking and responding to questions using introductions, greetings, courtesies, and performing transactions.

· Express ideas, needs, likes, dislikes, suggestions and opinions by initiating and engaging in conversations.

· Use contextual clues to comprehend a simple text.

· Use narratives and other materials such as menus, notes, or schedules to comprehend main ideas.

· Write or compose short phrases, lists, sentences, short messages, paragraphs, letters, and essays in the second language.

· Comprehend and use common social conventions, social courtesies, and nonverbal cues in situations that are not routine.

· Compare and contrast first and second language cultural behaviors.

Assessment Criteria: (optional ways outcomes may be evaluated)

· Writing: writing samples in a portfolio.

· Speaking: oral assessment of an interview, narration of a story, or skit, using a scoring guide.

· Reading/listening: reflections on a reading/listening journal.

· Culture: participation in and evaluation of a cultural event.

· Documentation of participation in an immersion language program or event.

Workplace and Life Skills: Workplace and life skills prepare learners for their adult roles in society related to work and family. Learners gain skills to enter and advance in the 21st Century workplace, promote healthy living patterns, use techniques for personal planning, and appreciate art. Learners acquire basic technology skills.

PHYSICAL EDUCATION

Course Content Standards: (required knowledge and skills)

· Pursue and maintain a health-enhancing level of physical fitness by developing a personal physical activity plan based on an accurate fitness assessment. Learners consider the constraints of the situation when choosing a course of action.

· Identify and apply basic principles of fitness development. Learners recognize the relationship of health-related fitness to the pursuit of physical activity.

· Apply rules, procedures, and safe practices while working cooperatively with a partner or on a team. Learners identify and draw upon everyone’s strengths in participating on a team.

· Recognize the importance of sport in all cultures. Learners have a broad perspective of sports activities.

Performance Tasks: (context in which key outcomes may be demonstrated)

· Produce documentation proving participation in a physical activity over several weeks or months.

· Present a fitness plan with analysis of current level of fitness, balance of exercise types, and goals in aerobic and strength training areas.

· Research several sports and how they are played in other countries or research how various countries and cultures interact at international sporting events.

· Observe a live sporting event for the following: player skill and behavior, crowd behavior, referees/umpires interactions with players, coaches, and crowd.

· Watch a sport oriented movie such as “Raging Bull,” “Ice Castles,” “Hoosiers,” or “Field of Dreams” and write a movie review.

· Participate in a group sporting event or activity that involves others, e.g. a running event, canoeing, or tennis.

· Interview an ESL student or a person from another country about sports and physical exercise in that culture.

Assessment Criteria: (optional ways outcomes may be evaluated)

· Verified documentation of physical activity, for a minimum of 60 minutes a week, e.g. three times a week for 20 minutes.

· Achieve an acceptable score on a scoring guide or meet portfolio requirements for fitness plan, research, observation of a sports event, and movie review.
· Observe several TV sporting events and create a chart of the physical requirements needed to participate, referee, or coach in each event.
· Create a walking plan, including journal writing and an activity log.

Workplace and Life Skills: Workplace and life skills prepare learners for their adult roles in society related to work and family. Learners gain skills to enter and advance in the 21st Century workplace, promote healthy living patterns, use techniques for personal planning, and appreciate art. Learners acquire basic technology skills.

TECHNOLOGY

Course Content Standards:  (required knowledge and skills)

· Know basic keyboarding and computer operational concepts. Learners be computer literate in order to meet the essential workplace and life roles as a worker, citizen, and family member.

· Identify social, ethical, and human issues related to technology. Learners analyze and evaluate human, legal, and civic rights and responsibilities in personal and social contexts.

· Understand computer programs as a work and communications tool. Learners demonstrate knowledge of word processing, Internet use, and electronic communications.

· Use computer technology to assist in research. Learners gather, analyze, and use information from diverse sources to form opinions, make decisions, and take action.

· Apply appropriate use of technology for everyday living. Learners demonstrate competency in the use of calculators, telephone centers, remote controls, and other common household technologies.

Performance Tasks: (context in which key outcomes may be demonstrated)

· Demonstrate competency with a computer keyboard, hard-drive, and software programs.

· Complete computer competency skill assignments.

· Gather information and opinions that show two sides to social, ethical, or community issue.

· Discuss individual and societal rights and responsibilities.

· Work in teams to design a project that includes different computer programs and includes electronic exchange.

· Present an analytical project utilizing electronically acquired information for personal, community, or educational purposes.

· Use specific techniques to improve success in searching the web.

Assessment Criteria:  (optional ways outcomes may be evaluated)

· Word process at an average of 25-45 words per minute in a five-minute test.

· Demonstrate technological competency at an intermediate level on the Oregon technology levels scale.

· Present a comparison project that utilizes electronic information in a portfolio that is evaluated against a scoring rubric.

· Document results of a group activity that utilize different software and electronic communications.

· Present an analytical project to several peers. Utilize technology and lead a discussion of the information.

Workplace and Life Skills: Workplace and life skills prepare learners for their adult roles in society related to work and family. Learners gain skills to enter and advance in the 21st Century workplace, promote healthy living patterns, use techniques for personal planning, and appreciate art. Learners acquire basic technology skills.

WORKPLACE SKILLS

Course Content Standards:  (required knowledge and skills)

· Define appropriate workplace behaviors. Learners demonstrate the roles of responsibility, self-esteem, sociability, self-management, integrity, and honesty in the workplace.

· Analyze workplace problems in context. Learners recognize problems, determine alternatives, and devise plans of action to resolve the situations.

· Use effective decision making skills. Learners specify goals and constraints, generate alternatives, consider risks, and evaluate options when making decisions.

· Apply understanding of roles and responsibilities of being a member of a team. Learners work with others, contribute to group effort, teach others new skills, deal with customer expectations, exercise leadership, negotiate complicated situations, and work effectively with diversity.

· Use basic skills in all forms of interpersonal communications. Learners demonstrate effective listening, writing, and speaking skills in a workplace environment.

· Analyze work-related systems, processes, and organizational structures. Learners examine complex inter-relationships to understand systems, monitor and correct performance, and suggest modification to a system.

Performance Tasks: (context in which key outcomes may be demonstrated)

· Analyze case studies of workers, workplace dilemmas, and job systems.

· Respond to a variety of problems and decision-making situations with appropriate plans, in both individual and team settings.

· Compare and contrast different decision making models.

· Address interpersonal related situations through analysis and role-playing activities.

· Determine workplace systems and workplace culture through observation and interviewing in an actual work situation, e.g. business, organization, or community group.

· Gather research information related to personal interest and labor market information; investigate at least one career in person.

Assessment Criteria:  (optional ways outcomes may be evaluated)

· Present a career plan incorporating a checklist of criteria; that includes short and long term goals, self-assessment, labor market information, a current resume, and a sample cover letter.

· Construct a portfolio of several case studies or scenarios related to the workplace using a scoring rubric.

· Document participation in a structured work experience, internship, cooperative work experience, youth apprenticeship, or mentorship for at least a term (or # of hours).

· Present life experience work history that includes self-assessment, analysis of workplace skills, and future goals.

· Present a portfolio of workplace/work history references and recommendations.
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INDICATORS OF PROGRAM QUALITY

Fundamental Principles
1. Although the requirement for quality indicators was prompted by amendments to the Adult Education Act of 1992, program staff contributions to the process demonstrate a commitment to working with quality indicators and their considerable experience in analyzing the quality of their individual programs.

2. The indicators must be viewed as a structural framework for program quality and not as a complete chronology of all that is accomplished by programs.

3. The indicators attempt to balance the uniqueness of programs and communities against the need for common standards. In Oregon, local programs have a history of and mechanisms for sharing ideas and expertise across programs; thus, development of these indicators became a joint effort between state program staff and the Oregon Council of Adult Basic Skill Directors. 

4. Inherent in all program reviews is the recognition of local budget limitations, community size, program location, and population diversity.

5. The connecting thread that ties the indicators together is the mission of all adult education programs funded in Oregon: the provision of quality programs that enable students to attain their educational goals. Access and equity are guiding principles of all agencies that receive Title II funding.

6. The indicators reflect the recognition by Oregon adult educators that well-planned programs delivered by appropriately trained staff help students build self-esteem as they experience personal and educational growth.

7. Indicator measurement is documented in the following ways:

Processes and plans are described in the Basic Skills Comprehensive, Corrections, Outreach, EL\Civics, Accountability, Optional Local Set-Aside, and Program Improvement Grants.

Progress toward goals and complete program statistics are required in the annual Year-End Grant Narrative Report.

Programs are reviewed once during the period of a state plan. Prior to the Program Review, each program completes a self-assessment, including staff and student surveys.

The state office keeps data on GED completions by program and records of local staff participation in state-sponsored trainings. 
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Purpose 

Oregon’s Adult Basic Skills Education Indicators of Program Quality is a “living document.” This framework is a guide for program planners and instructors as they make decisions regarding program design and continuous improvement. Instructors regularly use portions of this document for instructional planning, self-evaluation and on-going professional development. Program managers use these indicators annually as part of their planning and evaluation process for systems improvements. 

Oregon’s programs are dynamic and strong. Their unique strengths are reflected in this continuous improvement model. This model allows program leaders to address, in depth, the complexity of program development and management needed to serve the basic skills needs of both youth and adults.

These Indicators of Program Quality are not intended to create a prescriptive or rigid requirement for all of Oregon’s Adult Basic Skills Education Programs. They were written with an ideal program in mind. Implementation or use of the indicators must take into account variations in program size, autonomy, funding requirements and restrictions, learner goals and characteristics, program resources, staffing, and many other factors. 

Structure: 

Oregon’s Indicators of Program Quality are organized to follow standard program processes. 

Program Support System

Indicator 1: Effective Support Systems

A.
Organizational Management and Leadership


1.
Oregon Council of Adult Basic Skill Directors


2.
Community Colleges and Workforce Development

B.
Staff Organization and Development


1.
Western Center for Community College Development/Oregon Professional Development System


2.
Oregon State University

C.
Community Collaboration and Communication


1.
Partners

2. Memorandum of Understanding

D. Accountability

1. Assessment

2. Reporting

3. Performance

Services to Learners: Instructional Delivery Systems

Indicators 2 - 8

Indicator 2:  Recruitment

Indicator 3:  Orientation

Indicator 4:  Assessment

Indicator 5:  Retention

Indicator 6:  Transition and Completion

Indicator 7:  Support Services

Indicator 8:  Instruction

Appendix (To Be Completed)

Bibliography/Acknowledgments

AIDDE Process

Content Level Descriptors

Methodologies

Primary/Secondary Performance Measure

Key

EXC: Exceeds/Exemplary

Meets: Meets Standards

N/I: Needs improvement

N/O: Not Observed

Indicator 1: 
EFFECTIVE SUPPORT SYSTEMS

Definition:
Systems that promote continuous improvement of services to learners.


Goal:
To support the effective implementation of the Indicators of Program Quality and increase the quality of programming.

Outcome:
Program meets its Title II, Basic Comprehensive, Corrections, Outreach, and EL\Civics Grants goals and performance levels.

	Strategy I:  Assess overall program effectiveness (for the development of long-range improvement plans, i.e., 

Program Review)  

	Process 
	Indicator 
	Evidence
	Exc
	Meets
	N/I
	N/O

	I.A. Program assesses its Organizational Management and Leadership System
	1. Program has a mission statement, a clearly articulated philosophy, and goals that are developed with input from internal and external stakeholders
	
	
	
	
	

	
	2. Program structure utilizes administrators as instructional leaders who visit and observe the classroom, and who have experience and understanding of the specific needs of adult learners in their communities
	
	
	
	
	

	
	3. Program organizes instructional programs consistent with the program’s mission and goals and with the goals and needs of learners
	
	
	
	
	

	
	4. Program utilizes facilities and resources that meet safety standards and are appropriate for adult learners
	
	
	
	
	

	
	5. Program maintains sound financial management procedures to collect and document fiscal information, guide program budgeting, ensure continuity of funding, and meet reporting requirements
	
	
	
	
	

	
	6. Program maintains a planning process that is on-going and participatory, guided by research and evaluation, and is based on a written plan; the plan should include goals and outcomes that consider resources and economic, educational, and technological trends
	
	
	
	
	

	
	7. Program provides a technology plan that addresses the acquisition, use, integration, and maintenance of technological resources (equipment, materials, staff) as well as the training of personnel
	
	
	
	
	

	I.B. Program assesses its Staff Organization and Development System
	1. Program maintains current job descriptions for all staff positions 
	
	
	
	
	

	
	2. Program ensures the hiring, staff evaluation, and plans-of-assistance processes are consistent with organizational policy
	
	
	
	
	

	
	3. Program maintains employment conditions, compensation, and benefits commensurate with those of other comparable instructional or professional staff in the organization
	
	
	
	
	

	
	4. Program provides trained support personnel, efficient record keeping, and equipment for day-to-day operations
	
	
	
	
	

	
	5. Program supports the recruitment and use of volunteers
	
	
	
	
	

	
	6. Program utilizes qualified administrators, practitioners, and volunteers to ensure quality instruction
	
	
	
	
	

	
	7. Program ensures pre-service training for all new staff and volunteers
	
	
	
	
	

	
	8. Program provides accountability training for all staff and volunteers
	
	
	
	
	

	
	9. Program annually assesses and develops a professional development plan that addresses organizational and individual needs
	
	
	
	
	

	
	10. Program provides all staff with professional development opportunities that support individual and program professional development goals
	
	
	
	
	

	I.C. Program assesses its Community Collaboration and Support System
	1. Program fosters and maintains clear communication with internal and external stakeholders
	
	
	
	
	

	
	2. Program monitors and clearly communicates successes to both internal and external stakeholders
	
	
	
	
	


	
	3. Program demonstrates respect for the cultures of learners, staff, and other stakeholders
	
	
	
	
	

	
	4. Program fosters awareness and understanding of its mission through a coordinated outreach and marketing plan
	
	
	
	
	

	
	5. Program identifies additional funding streams that complement adult education services, and develops common purposes, compatible expectations, and a commitment to a Memorandum of Understanding
	
	
	
	
	

	I.D.   Program assesses its Accountability System
	1. Program maintains an accountability plan that incorporates record keeping and reporting procedures consistent with program policies and legal funding requirements
	
	
	
	
	

	
	2. Program maintains an accountability system that ensures all staff use quality assessment and reporting procedures
	
	
	
	
	

	
	3. Program identifies and defines how assessment data will be used in program planning and improvement
	
	
	
	
	

	
	4. Program ensures that adequate resources and staff time are provided to analyze data and make program changes to improve performance
	
	
	
	
	

	
	5. Program ensures accurate reporting of classroom and program level data
	
	
	
	
	

	
	6. Program provides necessary data for state and federal reports
	
	
	
	
	

	I.E.   Program assesses its Instructional Delivery Systems (Indicators 2-8)
	1. Recruitment
	
	
	
	
	

	
	2. Orientation
	
	
	
	
	

	
	3. Assessment
	
	
	
	
	

	
	4. Retention
	
	
	
	
	

	
	5. Transition and Completion
	
	
	
	
	

	
	6. Learner Support Services
	
	
	
	
	

	
	7. Instruction
	
	
	
	
	

	I.F.   Program assesses its Support and Delivery Systems for interaction and integration
	1. Program defines the relationships among systems that lead to program quality, continuous improvement of services to learners, and the achievement of program goals
	
	
	
	
	

	Strategy II:  Identify best practices and areas for improvement; develop and prioritize plans for long-range and 

     annual improvement 

	Process
	Indicator
	Evidence
	Exc
	Meets
	N/I
	N/O

	II.A. Based on assessment results from Strategy 1, program engages practitioners and partners in identifying strengths and targeting areas for improvement, within and between its Support and Delivery Systems
	1. Program identifies strengths


	
	
	
	
	

	
	2. Program identifies areas for improvement
	
	
	
	
	

	II.B. Program engages practitioners and partners in selecting, clarifying, and prioritizing areas for improvement for long-range goals
	1. Program defines improvement focus
	
	
	
	
	

	
	2. Program defines the outcomes of each focus area – what is the program trying to achieve?
	
	
	
	
	

	
	3. Program defines evidence of achievement for each outcome 
	
	
	
	
	

	
	4. Program identifies improvement activities that lead to outcomes
	
	
	
	
	

	
	5. Program develops budget to implement program improvement plan
	
	
	
	
	

	
	6. Program identifies personnel responsibilities for improvement plan
	
	
	
	
	

	
	7. Program develops timelines to implement improvement plan
	
	
	
	
	

	
	8. Program establishes benchmarks for completing program improvement activities
	
	
	
	
	

	
	9. Program leaders ensure full staff participation in the continuous improvement process
	
	
	
	
	

	II.C. Program engages practitioners and partners in establishing short-term goals that support the program’s long-range improvement 
	1. Program defines short-term goals for improvement
	
	
	
	
	

	
	2. Program defines the outcomes of each goal – what is the program trying to achieve?
	
	
	
	
	

	
	3. Program defines evidence of achievement for each outcome
	
	
	
	
	


	
	4. Program identifies improvement activities that lead to outcomes
	
	
	
	
	

	
	5. Program develops budget to implement short-term improvement plan
	
	
	
	
	

	
	6. Program identifies personnel responsibilities for improvement plan 
	
	
	
	
	

	
	7. Program develops timelines for implementation of improvement plan
	
	
	
	
	

	
	8. Program establishes benchmarks for completing program improvement activities
	
	
	
	
	

	
	9. Program leaders ensure full staff participation in a continuous improvement process
	
	
	
	
	

	Strategy III:  Implement plans identified in Strategy II to promote effective improvement of support and delivery

       systems

	Process
	Indicator
	Evidence
	Exc
	Meets 
	N/I
	N/O

	III.A.  Program maintains a process for monitoring progress toward implementing strategies and achieving goals
	1. Program monitors activities
	
	
	
	
	

	
	2. Program monitors budget
	
	
	
	
	

	
	3. Program monitors personnel responsibilities 
	
	
	
	
	

	
	4. Program monitors timelines
	
	
	
	
	

	
	5. Program monitors benchmarks
	
	
	
	
	

	
	6. Program leaders monitor full staff participation
	
	
	
	
	

	Strategy IV:  Evaluate program improvement plans annually 

	Process
	Indicator
	Evidence
	Exc
	Meets
	N/I
	N/O

	IV.A. Program evaluates improvement plan results 
	1. Program evaluates activities based on identified evidence and outcomes
	
	
	
	
	

	
	2. Program evaluates statement of revenue vs. expenses
	
	
	
	
	

	
	3. Program evaluates staff participation
	
	
	
	
	

	
	4. Program evaluates timelines
	
	
	
	
	

	
	5. Program evaluates benchmarks
	
	
	
	
	

	
	6. Program evaluates utilization of resources
	
	
	
	
	

	IV.B. Program identifies the level of success of the improvement plans
	1. Program identifies achievement of improvement goals and focus
	
	
	
	
	


	
	2. Program identifies improvement goals and focus that were not achieved and why not
	
	
	
	
	

	IV.C. Program maintains annual planning process as outlined in Strategy II 
	1. Program identifies and documents new or ongoing priorities for improvement
	
	
	
	
	

	
	2. Planning process supports program’s long-range improvement plan
	
	
	
	
	

	IV.D. Program modifies funding grant applications based on self-evaluation
	1. Program modifies Basic Comprehensive Grant Application
	
	
	
	
	

	
	2. Program modifies Outreach Grant Application
	
	
	
	
	

	
	3. Program modifies Corrections Grant Application
	
	
	
	
	

	
	4. Program modifies EL\Civics Grant Application
	
	
	
	
	

	
	5. Program modifies other grant applications as applicable (program improvement, local set aside, accountability set aside, Even Start…)
	
	
	
	
	


Indicator 2: 
RECRUITMENT

Definition:
A process of bringing youth and adults with basic skills and workforce needs (“Target Population”) to the program.


Goal:
Program recruits target populations.

Outcome:
The population enrolled in the program reflects community demographics.


Program serves learners who meet eligibility criteria discussed in Title II Adult Education Act.

	Strategy I:  Identify potential service needs and target populations

	Process 
	Indicator 
	Evidence
	Exc
	Meets
	N/I
	N/O

	I.A.  Program identifies the potential target populations and local adult education service needs
	1. Program uses the most current and appropriate data (multiple sources)
	
	
	
	
	

	
	2. Program data includes cultural, economic, employment, and educational profiles that affect local region
	
	
	
	
	

	
	3. Program targets those populations identified as most-in-need:

· Educationally disadvantaged adults with low literacy skills, limited English proficiency skills, and individuals without a secondary school credential

· Underemployed/low income adults: current workforce, welfare to work/TANF, single parent/displaced homemakers, and dislocated workers

· Incarcerated adults

· Individuals with disabilities including learning disabilities
	
	
	
	
	

	Strategy II:  Plan and prioritize audiences to serve within the target populations 

	Process
	Indicator
	Evidence
	Exc
	Meets
	N/I
	N/O

	II.A  Program considers its resources, capacity, and space when selecting and prioritizing audiences to serve within the target populations
	1. Program addresses the most-in-need populations
	
	
	
	
	

	
	2. Program addresses geographical needs
	
	
	
	
	

	
	3. Program states the numbers and percentages of target populations to serve
	
	
	
	
	

	
	4. Program uses adequate input from internal and external stakeholders
	
	
	
	
	


	Strategy III:  Develop and deliver appropriate recruitment activities

	Process
	Indicator
	Evidence
	Exc
	Meets
	N/I
	N/O

	III.A. Program develops appropriate recruitment activities for the prioritized audience
	1. Activities target prioritized audiences
	
	
	
	
	

	
	2. Activities target educationally disadvantaged
	
	
	
	
	

	
	3. Activities target underemployed/low income adults
	
	
	
	
	

	
	4. Activities target incarcerated adults
	
	
	
	
	

	
	5. Activities target individuals with disabilities including learning disabilities
	
	
	
	
	

	III.B. Program develops appropriate recruitment messages
	1. Messages are culturally appropriate
	
	
	
	
	

	
	2. Messages are linguistically appropriate
	
	
	
	
	

	
	3. Messages include current data/outcomes such as labor market and educational information, next steps
	
	
	
	
	

	
	4. Messages are targeted to reach the prioritized audience within the target populations
	
	
	
	
	

	III.C. Program uses a variety of strategies for delivering messages
	1. Messages are delivered through multiple media sources 
	
	
	
	
	

	
	2. Messages are delivered through multiple stakeholders
	
	
	
	
	

	
	3. Messages are delivered to multiple locations
	
	
	
	
	

	Strategy IV: Evaluate and improve program recruitment plan

	Process
	Indicator
	Evidence
	Exc
	Meets
	N/I
	N/O

	IV.A. Program evaluates recruitment plan
	1. Program identifies both implemented and non-implemented elements of the plan 
	
	
	
	
	

	
	2. Program assesses elements that worked, that didn’t work, and why 
	
	
	
	
	

	
	3. Program describes outcomes from using the recruitment plan
	
	
	
	
	

	
	4. Program identifies missing elements
	
	
	
	
	

	
	5. Evaluation includes data analysis
	
	
	
	
	

	
	6. Evaluation includes stakeholder input
	
	
	
	
	

	
	7. Evaluation includes learner input 
	
	
	
	
	

	
	8. Evaluation includes staff input 
	
	
	
	
	


	
	9. Evaluation includes local factors
	
	
	
	
	

	
	10. Evaluation includes additional factors
	
	
	
	
	

	IV.B. Program improves recruitment plan based on evaluation results 
	1. Program builds recruitment capacity in areas of need
	
	
	
	
	

	IV.C. Program modifies funding grant applications based on evaluation results
	1. Program modifies Basic Comprehensive Grant Application
	
	
	
	
	

	
	2. Program modifies Outreach Grant Application
	
	
	
	
	

	
	3. Program modifies Corrections Grant Application
	
	
	
	
	

	
	4. Program modifies EL\Civics Grant Application
	
	
	
	
	

	
	5. Program modifies other grant applications as applicable
	
	
	
	
	


Indicator 3: 
ORIENTATION

Definition:
A process to help learners and program providers make informed decisions about enrollment and participation based on learner goals and skills.


Goal:
The enrollment and participation of appropriate learners.

Outcome:
The program’s orientation process provides the necessary information for learners to make informed decisions about enrollment and participation.


Increase in the percentage of learners who attend orientation.


Learners make informed decisions about enrollment and participation.

	Strategy I:  Identify and define orientation content that will enable learners and program providers to make 

informed decisions about enrollment and participation

	Process 
	Indicator 
	Evidence
	Exc
	Meets
	N/I
	N/O

	I.A.  Program identifies and defines orientation content and process
	1. Orientation content includes welcome/introduction
	
	
	
	
	

	
	2. Orientation identifies program processes and procedures
	
	
	
	
	

	
	3. Orientation identifies instructional programs available
	
	
	
	
	

	
	4. Orientation identifies outcomes and transition opportunities
	
	
	
	
	

	
	5. Orientation identifies learner expectations and commitment requirements
	
	
	
	
	

	
	6. Orientation includes goal-setting and identifies strategies for reducing barriers to success
	
	
	
	
	

	
	7. Orientation links to learner assessment
	
	
	
	
	

	
	8. Orientation identifies support services, accommodations, and referrals if necessary
	
	
	
	
	

	
	9. Orientation includes time to complete required record-keeping forms
	
	
	
	
	

	
	10. Orientation is culturally appropriate
	
	
	
	
	

	
	11. Orientation is linguistically appropriate 
	
	
	
	
	

	
	12. Orientation includes time for program and learner to make an informed decision about enrollment and participation
	
	
	
	
	

	
	13. Orientation identifies waiting list policies and procedures, and alternative instructional opportunities
	
	
	
	
	

	Strategy II:  Plan and prioritize methods for the marketing and delivery of orientation appropriate to target 

                      populations (identified in Indicator 2: Recruitment)

	Process
	Indicator
	Evidence
	Exc
	Meets
	N/I
	N/O

	II.A.  Program plans and prioritizes methods for delivering orientation
	1. Orientation is delivered in the classroom
	
	
	
	
	

	
	2. Orientation is delivered by distributed learning
	
	
	
	
	

	
	3. Orientation is delivered in computer lab
	
	
	
	
	

	
	4. Orientation is delivered by individualized instruction and tutors
	
	
	
	
	

	II.B.   Program designs a variety of methods for marketing the orientation
	1. Program markets orientation
	
	
	
	
	

	Strategy III:  Deliver orientation

	Process
	Indicator
	Evidence
	Exc
	Meets
	N/I
	N/O

	III.A. Orientation schedule is defined for the year
	1. The months of orientation are defined
	
	
	
	
	

	
	2. The days of orientation are defined
	
	
	
	
	

	
	3. The times of orientation are defined
	
	
	
	
	

	III.B. Orientation is delivered at multiple locations
	1. Orientation is delivered on campus
	
	
	
	
	

	
	2. Orientation is delivered at outreach sites
	
	
	
	
	

	Strategy IV:  Evaluate and improve program orientation

	Process
	Indicator
	Evidence
	Exc
	Meets
	N/I
	N/O

	
	1. Program identifies both implemented and non-implemented elements of the plan
	
	
	
	
	

	
	2. Program assesses elements that worked, that didn’t work, and why 
	
	
	
	
	

	
	3. Program describes outcomes from using the orientation plan
	
	
	
	
	

	
	4. Learners can articulate program offerings, benefits, and outcomes in English or their native language
	
	
	
	
	

	
	5. Learners can articulate program expectations such as attendance, cost, behavior, commitment
	
	
	
	
	

	
	6. Learners can articulate personal goal outcomes and opportunities for transition
	
	
	
	
	

	
	7. Learner can articulate personal readiness, needs, and level of commitment
	
	
	
	
	


	
	8. Instructional staff receive learner information identified in orientation
	
	
	
	
	

	
	9. Orientation meets state FTE guidelines
	
	
	
	
	

	
	10. Program has a managed enrollment process
	
	
	
	
	

	
	11. Program identifies missing elements
	
	
	
	
	

	
	12. Evaluation includes learner input
	
	
	
	
	

	
	13. Evaluation includes staff input
	
	
	
	
	

	
	14. Evaluation includes stakeholder input
	
	
	
	
	

	
	15. Evaluation includes data analysis
	
	
	
	
	

	
	16. Evaluation includes local factors
	
	
	
	
	

	
	17. Evaluation includes additional factors
	
	
	
	
	

	IV.B.  Program improves orientation plan based on evaluation results (make sure Strategy I matches Strategy IV A)
	1.  Program builds orientation capacity and effectiveness
	
	
	
	
	

	IV.C.  Program modifies funding grant applications based on evaluation results 
	1. Program modifies Basic Comprehensive Grant Application
	
	
	
	
	

	
	2. Program modifies Outreach Grant Application
	
	
	
	
	

	
	3. Program modifies Corrections Grant Application
	
	
	
	
	

	
	4. Program modifies EL\Civics Grant Application
	
	
	
	
	

	
	5. Program modifies other grant applications as applicable
	
	
	
	
	


Indicator 4: 
ASSESSMENT

Definition:
A process of measuring and documenting learners’ skills to determine TOPS Entry and Update Levels, program placement, progress, and achievement.


Goal:
Learners are appropriately assessed, and results are documented and used for appropriate placement and instructional planning.

Outcome:
Increase in the percentage of learners who are assessed and documented for TOPS Entry and Update (goals & skill levels).


Increase in the percentage of learners who are assessed and documented showing progress and achievement (goals and skill levels).


Learners are placed in an appropriate instructional program.

	Strategy I:  Identify and define how assessment data will be used in the program to determine tools, policies, and 

procedures

	Process 
	Indicator 
	Evidence
	Exc
	Meets
	N/I
	N/O

	I.A.    Program identifies and defines how assessment data will be used in instruction
	1. Assessment data is used to determine appropriate level of instruction for each learner 
	
	
	
	
	

	
	2. Assessment data is used to plan curriculum and instruction
	
	
	
	
	

	
	3. Assessment data is used to develop educational plans for learners 
	
	
	
	
	

	
	4. Assessment data is used to identify learner’s strengths and learning styles
	
	
	
	
	

	
	5. Assessment data is used to document learner progress
	
	
	
	
	

	
	6. Assessment data is used to inform instructional staff and learners as they plan for and transition to next steps
	
	
	
	
	

	I.B.   Program identifies and defines how assessment data will be used for program planning and improvement 
	1.  Assessment data is used for program planning and improvement
	
	
	
	
	

	Strategy II:  Select and prioritize appropriate assessment tools to determine TOPS Entry and Update Level, 

        program placement, progress, and achievement 

	Process
	Indicator
	Evidence
	Exc
	Meets
	N/I
	N/O

	II.A. Program selects appropriate state-approved formal assessment tools to determine placement, progress, and achievement for each instructional program offered
	1. Reading 
	
	
	
	
	

	
	2. Writing 
	
	
	
	
	

	
	3. Math 
	
	
	
	
	

	
	4. Speaking and Listening SPL 0-3
	
	
	
	
	

	
	5. Speaking and Listening SPL 4+
	
	
	
	
	

	II.B. Program selects additional informal assessment tools for each instructional program offered 


	1. Program uses a variety of assessment tools including paper and pencil tools as well as experiential/performance tools 
	
	
	
	
	

	
	2. Program uses project-based instruction to demonstrate learning through both process and product
	
	
	
	
	

	
	3. Program uses journals, logs, learner portfolios, presentations, and multi-media technology to foster reflection and self assessment
	
	
	
	
	

	Strategy III:  Establish policies and procedures for the administration of assessment tools

	Process
	Indicator
	Evidence
	Exc
	Meets
	N/I
	N/O

	III.A.  Program defines assessment policies
	1. Assessment policies define who will be certified to administer tests
	
	
	
	
	

	
	2. Assessment policies define how and when staff will be certified
	
	
	
	
	

	
	3. Assessment policies define how staff will be assigned to specific assessment tools
	
	
	
	
	

	III.B.  Program defines procedures for delivery of assessment for placement, progress, and achievement
	1. Assessment procedures define assessment schedule
	
	
	
	
	

	
	2. Assessment procedures define locations and sites where assessments will be administered
	
	
	
	
	

	
	3. Assessment procedures define how assessments will be administered
	
	
	
	
	

	Strategy IV:  Evaluate and improve program assessment plan 

	Process
	Indicator
	Evidence
	Exc
	Meets
	N/I
	N/O

	IV.A.  Program evaluates assessment plan
	1. Program identifies both implemented and non-implemented elements of the plan
	
	
	
	
	

	
	2. Program assesses elements that worked, that didn’t work, and why 
	
	
	
	
	

	
	3. Program describes outcomes from using the assessment plan
	
	
	
	
	

	
	4. Program identifies missing elements
	
	
	
	
	

	
	5. Evaluation includes staff input
	
	
	
	
	

	
	6. Evaluation includes learner input 
	
	
	
	
	

	
	7. Evaluation includes analysis of TOPS data
	
	
	
	
	

	
	8. Evaluation includes data analysis from additional assessments
	
	
	
	
	

	
	9. Evaluation includes local/additional factors
	
	
	
	
	

	IV.B.  Program improves assessment plan based on evaluation results
	1.  Program makes assessment policies & procedures more effective & efficient
	
	
	
	
	

	IV.C.  Program modifies funding grant applications based on evaluation results
	1. Program modifies Basic Comprehensive Grant Application
	
	
	
	
	

	
	2. Program modifies Outreach Grant Application
	
	
	
	
	

	
	3. Program modifies Corrections Grant Application
	
	
	
	
	

	
	4. Program modifies EL\Civics Grant Application
	
	
	
	
	

	
	5. Program modifies other grant applications as applicable 
	
	
	
	
	


Indicator 5: 
RETENTION

Definition:
A process to assist and encourage retention of learners long enough to meet goals and realize skill gains.


Goal:
Program retains learners long enough to meet goals and gain skills.

Outcome:
Increase in the percentage of learners who complete a skill level or meet a goal before leaving the program.


Increase in the percentage of learners who leave the program before completing a skill level or meeting a goal.


Program sets retention goals annually.

	Strategy I:  Identify current data that informs learner retention

	Process 
	Indicator 
	Evidence
	Exc
	Meets
	N/I
	N/O

	I.A.   Program identifies current data that informs learner retention factors 
	1. Data includes state and national research
	
	
	
	
	

	
	2. Data includes local employment data
	
	
	
	
	

	I.B.    Program defines local elements that influence learner retention
	1. Local elements include instructional program design
	
	
	
	
	

	
	2. Local elements include program support services
	
	
	
	
	

	
	3. Local elements include attendance policy
	
	
	
	
	

	
	4. Local elements include learner and staff evaluation of instruction
	
	
	
	
	

	
	5. Local elements include TOPS Data
	
	
	
	
	

	
	6. Local elements include accommodations for instructional programs
	
	
	
	
	

	
	7. Local elements include location of instructional programs
	
	
	
	
	

	
	8. Local elements include times of instructional programs 
	
	
	
	
	

	
	9. Local elements include learners’ personal barriers
	
	
	
	
	

	I.C.    Program defines additional factors that influence learner retention
	1. Additional factors include gender, race, national origin, disability, and age of students, teachers and other program beneficiaries 
	
	
	
	
	

	Strategy II:  Develop a program retention plan with prioritized strategies (that address factors identified in 

       Strategy 1)

	Process
	Indicator
	Evidence
	Exc
	Meets
	N/I
	N/O

	II.A.  Program develops and prioritizes program retention strategies
	1. Program develops retention strategies that ensure equitable access to, and participation in, the program
	
	
	
	
	


	
	2. Program develops retention strategies that target recruitment
	
	
	
	
	

	
	3. Program develops retention strategies that target orientation
	
	
	
	
	

	
	4. Program develops retention strategies that target assessment
	
	
	
	
	

	
	5. Program develops retention strategies that target transition and completion
	
	
	
	
	

	
	6. Program develops retention strategies that target support services
	
	
	
	
	

	
	7. Program develops retention strategies that target intensity and duration of instruction
	
	
	
	
	

	
	8. Program develops retention strategies that target instructional methodologies
	
	
	
	
	

	
	9. Program develops retention strategies that target instructional content 
	
	
	
	
	

	
	10. Program develops retention strategies that target instructional delivery
	
	
	
	
	

	II.B. Program develops retention policies and procedures
	1. Retention policies and procedures address attendance recognition/awards
	
	
	
	
	

	
	2. Retention policies and procedures address reporting only learners with minimum of 12 hours of attendance
	
	
	
	
	

	
	3. Retention policies and procedures address sharing retention data with all staff 
	
	
	
	
	

	
	4. Retention policies & procedures address monitoring learner attendance hours, skill gain, and retention rates
	
	
	
	
	

	Strategy III:  Implement retention strategies

	Process
	Indicator
	Evidence
	Exc
	Meets
	N/I
	N/O

	III.A. Program implements retention strategies
	1. Program identifies who will implement retention strategies
	
	
	
	
	

	
	2. Program identifies how retention strategies will be implemented 
	
	
	
	
	

	
	3. Program identifies where retention strategies will be implemented
	
	
	
	
	

	
	4. Program identifies when retention strategies will be implemented 
	
	
	
	
	


	Strategy IV:  Evaluate and improve program retention plan 

	Process
	Indicator
	Evidence
	Exc
	Meets
	N/I
	N/O

	IV.A. Program evaluates retention plan
	1. Program identifies both implemented and non-implemented elements of the plan 
	
	
	
	
	

	
	2. Program assesses elements that worked, that didn’t work, and why 
	
	
	
	
	

	
	3. Program describes outcomes from using retention plan
	
	
	
	
	

	
	4. Program identifies missing elements
	
	
	
	
	

	
	5. Evaluation includes data analysis
	
	
	
	
	

	
	6. Evaluation includes staff input
	
	
	
	
	

	
	7. Evaluation includes learner input
	
	
	
	
	

	
	8. Evaluation includes stakeholder input
	
	
	
	
	

	
	9. Evaluation includes local factors 
	
	
	
	
	

	
	10. Evaluation includes additional factors
	
	
	
	
	

	IV.B.  Program improves retention plan based on evaluation results
	1.  Program makes retention strategies more effective & efficient
	
	
	
	
	

	IV.C.  Program modifies funding grant applications based on evaluation results
	1. Program modifies Basic Comprehensive Grant Application
	
	
	
	
	

	
	2. Program modifies Outreach Grant Application
	
	
	
	
	

	
	3. Program modifies Corrections Grant application
	
	
	
	
	

	
	4. Program modifies EL\Civics Grant Application
	
	
	
	
	

	
	5. Program modifies other grant applications as applicable
	
	
	
	
	


Indicator 6: 
TRANSITION & COMPLETION

Definition:
Learners advance based on achievement of learning goals.

Goal:
Learners advance to next steps in their roles as worker, family member, and citizen.

Outcome:
Increase in the percentage of learners who complete or advance one or more educational functioning levels.


Increase in the percentage of learners who enter employment that identified entering employment as a goal.


Increase in the percentage of learners who achieve employment retention that identified employment retention as a goal.


Increase in the percentage of learners who were placed in post-secondary education that identified post-secondary education as a goal.


Increase in the percentage of learners who received a secondary school diploma or GED that identified secondary school diploma or GED as a goal.


Increase in the percentage of learners who are still progressing within the same level. 

	Strategy I:  Based on performance measures, identify program goals and resources for learner transition

	Process 
	Indicator 
	Evidence
	Exc
	Meets
	N/I
	N/O

	I.A.  Program identifies goals and resources for learner transition 
	1. Skill gain
	
	
	
	
	

	
	2. Entered employment
	
	
	
	
	

	
	3. Employment retention
	
	
	
	
	

	
	4. Placement in post secondary education or training
	
	
	
	
	

	
	5. Receipt of secondary school diploma or GED
	
	
	
	
	

	
	6. Secondary performance measures (Federal and State)
	
	
	
	
	

	Strategy II:  Based on Strategy I, develop a program transition plan that includes prioritized strategies for 

     performance measures

	Process
	Indicator
	Evidence
	Exc
	Meets
	N/I
	N/O

	II.A. Program has a prioritized transition plan that targets Delivery Systems (Indicators 2-8), internal and external partner participation, and learner transition plans


	1. Transition plan includes prioritized strategies for skill gain
	
	
	
	
	

	
	2. Transition plan includes prioritized strategies for entering employment 
	
	
	
	
	

	
	3. Transition plan includes prioritized strategies for employment retention
	
	
	
	
	

	
	4. Transition plan includes prioritized strategies for placement in post secondary education or training
	
	
	
	
	

	
	5. Transition plan includes prioritized strategies for receipt of secondary school diploma or GED
	
	
	
	
	

	
	6. Transition plan includes prioritized strategies for secondary performance measures
	
	
	
	
	

	
	7. Transition plan includes prioritized strategies for internal and external partner participation 
	
	
	
	
	

	
	8. Transition plan includes prioritized strategies for learner plans that include ongoing goal-setting and revision
	
	
	
	
	

	Strategy III:  Implement transition strategies

	Process
	Indicator
	Evidence
	Exc
	Meets
	N/I
	N/O

	III.A. Program implements transition strategies
	1. Program implements transition strategies for skill gain
	
	
	
	
	

	
	2. Program implements transition strategies for entered employment
	
	
	
	
	

	
	3. Program implements transition strategies for employment retention 
	
	
	
	
	

	
	4. Program implements transition strategies for placement in post secondary education or training
	
	
	
	
	

	
	5. Program implements transition strategies for receipt of secondary school diploma or GED
	
	
	
	
	

	
	6. Program implements transition strategies for secondary performance measures
	
	
	
	
	

	
	7. Program implements transition strategies for internal and external partner participation
	
	
	
	
	

	
	8. Program implements transition strategies for learner plans
	
	
	
	
	

	Strategy IV:  Evaluate and improve program transition plan 

	Process
	Indicator
	Evidence
	Exc
	Meets
	N/I
	N/O

	IV.A. Program evaluates transition plan for achievement of performance measures, partner participation, and learner goals


	1. Program identifies both implemented and non-implemented elements of the plan 
	
	
	
	
	

	
	2. Program assesses elements that worked, that didn’t work, and why 
	
	
	
	
	

	
	3. Program describes outcomes from using transition and completion plan
	
	
	
	
	

	
	4. Program identifies missing elements
	
	
	
	
	

	
	5. Evaluation includes data analysis
	
	
	
	
	

	
	6. Evaluation includes learner input
	
	
	
	
	

	
	7. Evaluation includes staff input
	
	
	
	
	

	
	8. Evaluation includes stakeholder input 
	
	
	
	
	

	
	9. Evaluation includes local factors
	
	
	
	
	

	
	10. Evaluation includes additional factors
	
	
	
	
	

	IV.B. Program improves transition plan based on evaluation results
	1.  Program makes transition & completion strategies more effective
	
	
	
	
	

	IV.C. Program modifies funding grant applications based on evaluation results
	1. Program modifies Basic Comprehensive Grant Application
	
	
	
	
	

	
	2. Program modifies Outreach Grant Application
	
	
	
	
	

	
	3. Program modifies Corrections Grant Application
	
	
	
	
	

	
	4. Program modifies EL\Civics Grant Application
	
	
	
	
	

	
	5. Program modifies other grant applications as applicable
	
	
	
	
	


Indicator 7: 
SUPPORT SERVICES

Definition:
The resources and services that support learner participation and success.


Goal:
The program provides access or referrals to support services within and outside of the program.

Outcome:
Learners access support services necessary for participation and success in the program. 


Available support services match identified support service needs.


Instructors understand support services available and make appropriate referrals.


Program interfaces with other service agencies.

	Strategy I:  Identify and define internal and external support services that promote learner participation and 

 success, as well as gaps in support services

	Process 
	Indicator 
	Evidence
	Exc
	Meets
	N/I
	N/O

	I.A.    Program identifies and defines available support services that include diagnosticians, transp., career information, counseling, childcare, and other social and educational services in the region
	1. Program identifies and defines internal support services
	
	
	
	
	

	
	2. Program identifies and defines external support services
	
	
	
	
	

	I.B.    Program identifies and defines gaps in support services
	1. Program identifies and defines internal gaps in support services
	
	
	
	
	

	
	2. Program identifies and defines external gaps in support services
	
	
	
	
	

	Strategy II:  Develop a program support services plan that includes formal and informal 

        strategies for providing and linking learners to these services 

	Process
	Indicator
	Evidence
	Exc
	Meets
	N/I
	N/O

	II.A.   Program develops strategies for providing support services
	1. Strategies incorporate diagnosticians, transportation, career information, counseling, childcare, and other social and education services in the region
	
	
	
	
	

	II.B.   Program develops strategies that link learners to support services
	1. Strategies incorporate orientation
	
	
	
	
	

	
	2. Strategies incorporate staff access to appropriate resources for instructional planning
	
	
	
	
	

	
	3. Strategies incorporate partner access to appropriate resources for referrals
	
	
	
	
	

	II.C.   Program develops strategies for providing support services to meet gaps identified above
	1. Strategies incorporate diagnosticians, transportation, career information, counseling, childcare, and other social and education services in the region as needed
	
	
	
	
	

	Strategy III:  Implement strategies for providing and linking learners to support services

	Process
	Indicator
	Evidence
	Exc
	Meets
	N/I
	N/O

	III.A.  Program implements support services plan
	1. Program implements strategies for providing support services
	
	
	
	
	

	
	2. Program implements strategies that link learners to support services
	
	
	
	
	

	
	3. Program implements strategies for providing support services to gaps identified in Strategies I and II
	
	
	
	
	

	Strategy IV:  Evaluate and improve program support services plan

	Process
	Indicator
	Evidence
	Exc
	Meets
	N/I
	N/O

	IV.A.  Program evaluates support services plan
	1. Program identifies both implemented and non-implemented elements of the plan 
	
	
	
	
	

	
	2. Program assesses elements that worked, that didn’t work, and why 
	
	
	
	
	

	
	3. Program describes outcomes from using support services plan
	
	
	
	
	

	
	4. Program identifies missing elements
	
	
	
	
	

	
	5. Evaluation includes learner input
	
	
	
	
	

	
	6. Evaluation includes staff input
	
	
	
	
	

	
	7. Evaluation includes stakeholder input
	
	
	
	
	

	
	8. Evaluation includes data analysis
	
	
	
	
	

	
	9. Evaluation includes local factors
	
	
	
	
	

	
	10. Evaluation includes additional factors
	
	
	
	
	

	IV.B.  Program improves support services plan based on evaluation results
	
	
	
	
	
	

	IV.C.  Program modifies funding grant applications based on evaluation results
	1. Program modifies Basic Comprehensive Grant App.
	
	
	
	
	

	
	2. Program modifies Outreach Grant App.
	
	
	
	
	

	
	3. Program modifies Corrections Grant App.
	
	
	
	
	

	
	4. Program modifies EL\Civics Grant App.
	
	
	
	
	

	
	5. Program modifies other grant applications as applicable 
	
	
	
	
	


Indicator 8: 
INSTRUCTION

Definition:
A system in which instructors integrate curriculum, instructional delivery, and assessment in a positive environment to meet program and learner goals.

Goal:

Instruction maximizes learner and program attainment of goals.

Outcome:

Program meets Primary Performance Measures (Appendix).


Program meets Secondary Performance Measures.



Program and Learners meet Learner Goals (Appendix).



Program attains goals related to instruction.



Learners attain individual primary and secondary goals.

	Strategy I:  Define the purpose of instruction and learning

	Process 
	Indicator 
	Evidence
	Exc
	Meets
	N/I
	N/O

	I.A.  Program defines purpose of instruction and learning
	1. Purpose reflects National Education Goal 6
	
	
	
	
	

	
	2. Purpose reflects federal, state, and local institution goals
	
	
	
	
	

	
	3. Purpose reflects individual learner goals as related to their roles and responsibilities as workers, family members, and community members
	
	
	
	
	

	I.B.  Program selects and defines instructional programs that will be offered 
	1. Program uses Recruitment Plan (Indicator 2) to select instructional programs
	
	
	
	
	

	
	2. Instructional programs reflect institutional goals 
	
	
	
	
	

	
	3. Instructional programs reflect student needs and specific skill needs
	
	
	
	
	

	I.C.  Program defines how it will provide an integrated system of curriculum, instr. and assessment 
	
	
	
	
	
	


	Strategy II:  Identify and define content of instructional programs outlined in Strategy I 

	Process
	Indicator
	Evidence
	Exc
	Meets
	N/I
	N/O

	II.A. Program identifies and defines content of each instructional program, and regularly reviews and revises content


	1. Program has a current curriculum plan on file for each instructional program that includes a description of:

· Instructional purpose

· What learners will know and be able to do as workers, family members, and community members

· How learner outcomes are assessed
	
	
	
	
	

	
	2. Program has course outlines by skill level for each instructional program that includes a description of:

· Title

· Description

· Learner outcomes

· Course outcomes

· Resources
	
	
	
	
	

	
	3. Program requires instructors to have a syllabus for each class that describes:

· Requirements of the course 

· Student expectations and timeline

· Methods of assessment/evaluation

· Contact information for instructor
	
	
	
	
	

	
	4. Program requires instructors to have lesson plans for each day/week that describe:

· Learner outcomes and objectives 

· Warm-up to activate background knowledge

· New instruction, check for understanding, practice

· Feedback, review, wrap-up

· Opportunities for transfer of knowledge and skills
	
	
	
	
	

	
	5. Instructor and students develop individual education plans that include:

· Learner goals

· Learner assessment results at entry

· On-going outcomes and gains

· Periodic reviews and updates to document learner progress, changes to learner goals, and learner transitions to next steps
	
	
	
	
	

	Strategy III:  Organize and deliver appropriate instructional programs identified in Strategy II

	Process
	Indicator
	Evidence
	Exc
	Meets
	N/I
	N/O

	III.A. Program delivers instruction as appropriate and feasible
	1. Program offers large group instruction
	
	
	
	
	

	
	2. Program offers small group instruction
	
	
	
	
	

	
	3. Program offers one to one instruction/tutoring
	
	
	
	
	

	
	4. Program offers lab/self-paced instruction
	
	
	
	
	

	III.B. Program delivers instruction at a variety of times and locations and maintains sufficient intensity and duration
	1. Program offers classes at times that correlate with the learner needs
	
	
	
	
	

	
	2. Program offers classes at multiple locations within service district that meet learner needs
	
	
	
	
	

	
	3. Program offers classes of sufficient intensity and duration as described in the program’s Title II Grants Applications
	
	
	
	
	

	III.C. Program delivers instruction using a variety of research based methods and strategies that reflect an instructional continuum from teacher directed to learner centered (see Appendix)


	1. Instruction includes strategies for the multi-level classroom
	
	
	
	
	

	
	2. Instruction includes strategies for different learning styles and modalities
	
	
	
	
	

	
	3. Instructional pace responds to student abilities and goals
	
	
	
	
	

	
	4. Lessons are conducted in a effective learning sequence
	
	
	
	
	

	
	5. Instruction provides opportunities for developing communication skills – interpersonal, decision making, and lifelong learning skills
	
	
	
	
	

	
	6. Instructional strategies are based on adult learning theory, knowledge of learners’ cultures, interpersonal dynamics, and create a physical and interpersonal climate conducive to learning
	
	
	
	
	

	
	7. Instruction includes strategies that encourage learners to use their own experiences to illustrate and clarify learning
	
	
	
	
	

	
	8. Instruction includes strategies that encourage learners to track their own progress in learning
	
	
	
	
	

	
	9. Instruction includes strategies that involve all class members in the learning process
	
	
	
	
	

	III.D. Program delivers instruction with adequate resources
	1. Resources are sensitive and respectful to the diversity among students including race, ethnicity, cultural, disabilities, learning styles, gender, sexual orientation, and socio economic status.
	
	
	
	
	

	
	2. Resources are appropriate for adults’ levels of instruction
	
	
	
	
	

	
	3. Resources address a variety of learning styles and modalities
	
	
	
	
	

	
	4. Resources are available to accommodate all learners
	
	
	
	
	

	
	5. Resources are available in an adequate quantity for learners
	
	
	
	
	

	
	6. Resources are current, commercially developed and teacher/program developed
	
	
	
	
	

	Strategy IV:  Identify and define staff roles and responsibilities 

	Process
	Indicator
	Evidence
	Exc
	Meets
	N/I
	N/O

	IV.A. Staff maintain professional competence and ongoing improvement
	1. Staff have education and experience appropriate to the positions held and subjects taught according to institutional policy
	
	
	
	
	

	
	2. Staff engage in a variety of self-directed and collegial professional development activities to enhance the quality of instruction through incorporating new skills and knowledge about adult learning and content knowledge into the learning environment 
	
	
	
	
	

	
	3. Staff are informed about their own organization, community resources and issues, and practical implications of relevant laws and regulations
	
	
	
	
	

	IV.B. Staff meet program responsibilities and collaborate to enhance program organization
	1. Staff contribute to program quality
	
	
	
	
	

	
	2. Staff participate in developing new programs
	
	
	
	
	

	
	3. Staff represent the program to community 
	
	
	
	
	

	
	4. Instructional staff establish collegial relationships
	
	
	
	
	

	
	5. Staff take initiative in their professional activities and responsibilities
	
	
	
	
	

	Strategy V:  Evaluate and improve program instructional system 

	Process
	Indicator
	Evidence
	Exc
	Meets
	N/I
	N/O

	V.A. Program evaluates instructional system


	1. Program identifies both implemented and non-implemented elements of the system
	
	
	
	
	

	
	2. Program assesses elements that worked, that didn’t work, and why 
	
	
	
	
	

	
	3. Program describes outcomes from using instructional system
	
	
	
	
	

	
	4. Program identifies missing elements
	
	
	
	
	

	
	5. Evaluation includes learner input
	
	
	
	
	

	
	6. Evaluation includes staff input
	
	
	
	
	

	
	7. Evaluation includes stakeholder input
	
	
	
	
	

	
	8. Evaluation includes data analysis
	
	
	
	
	

	
	9. Evaluation includes local factors
	
	
	
	
	

	
	10. Evaluation includes additional factors
	
	
	
	
	

	
	11. Evaluation includes the integration of curriculum, instructional delivery, and assessment
	
	
	
	
	

	V.B. Program improves instruction system based on evaluation results
	
	
	
	
	
	

	V.C. Program modifies funding grant applications based on evaluation results 
	1. Program modifies Basic Comprehensive Grant Application
	
	
	
	
	

	
	2. Program modifies Outreach Grant Application
	
	
	
	
	

	
	3. Program modifies Corrections Grant Application
	
	
	
	
	

	
	4. Program modifies EL\Civics Grant Application
	
	
	
	
	

	
	5. Program modifies other grant applications as applicable
	
	
	
	
	


Appendix B

Secondary State Instructional Plan Checklists

· AHSD
· GED

Appendix B

Secondary State Instructional Plan Checklist for AHSD
	
	Date
	Meets
	ND
	Date
	Meets

	A.  FOREWORD
Plans must describe:

1. the program mission and goals;

2. how it fits into the greater college mission;

3. who is responsible for administering the plan(s).
	
	
	
	
	

	B.  ADMISSIONS REQUIREMENTS

Title II Funded Plans must: 

1.   assure that all participants meet current state standards for admission into AHSD programs. The student must have these minimum entry scores in each area assessed: 

· 236 on CASAS Reading;

· 225 on CASAS Math;

· 3 on the Holistic Scoring for Writing Appraisal;

2.   include any local admission requirements.

Non-Title II Funded Plans must:

1.   describe assessment instruments and minimum entry scores in each area assessed:

· Reading; 

· Writing

· Math

· Other

2.   include any local admissions requirements.


	
	
	
	
	


	
	Date
	Meets
	ND
	Date
	Meets

	C.  STUDENT ADVISING ACTIVITIES

Plans must describe:

1.   a student orientation process.

Title II programs must address the criteria in Oregon’s Indicators of Program Quality, Indicator 3: Orientation, Appendix A (optional resource for non-Title II programs).
2. transcript evaluation and recommendation of credit unit awards procedures. 

Colleges are encouraged to accept only grades of “C” or above on transcripts. Colleges may award credit for classes in which a student earned a “D” as long as a consistent method is used for making this determination. A description of this methodology should be included in this section. For guidelines on accepting credits from other institutions, see the recommendations of the Northwest Association of Schools and Colleges (NASC: http://www2.idbsu.edu/nasc/).
Transcript evaluation may include demonstrations of competence through:

· enrollment in dual credit programs;

· scores “at or above” college determined levels on standardized, achievement-based challenge tests, such as the CLEP. Scores on college placement tests, such as the ASSET or COMPASS, may not be used as challenge tests; and/or

· documentation of life experience credit (see Appendix F).

3. program procedures and/or practices that link students to next steps through the college or other community based programs, employment agencies, etc.
	
	
	
	
	

	D.  STUDENT RECORDS

Plans must describe procedures for:

1. the establishment, maintenance, and security of student records;

2. maintaining current enrollment and attendance data;

3. a guarantee that the program will maintain current transcript and portfolio information.
	
	
	
	
	

	E. AWARDING DUAL CREDIT 

Plans must describe how specified community college classes can meet AHSD competency requirements for the awarding of dual credit.

Note, a direct ratio between specific college courses and AHSD offerings may not always exist. For example, if a one-term college class meets the Course Content Standards for a specific subject, it could equal one adult high school diploma credit. However, if it only covered half of the Course Content Standards, only ½ of an AHSD credit would be awarded. Each college course should be evaluated against the Course Content Standards to determine its credit weight.
	
	
	
	
	

	
	Date
	Meets
	ND
	Date
	Meets

	F. AWARDING INTERDISCIPLINARY CREDIT 

Plans must describe the process for awarding credit for interdisciplinary courses. Several sample models are included in Appendix E of this document.
	
	
	
	
	

	G. STUDENT ASSESSMENT AND EXIT CRITERIA 
Plans must describe:

1.   how students will be assessed to ensure their attainment of  the secondary course content standards (Part III) for the community college "adult high school diploma academic credit" necessary to earn the credential and how assessment will be documented;

2.
which of the following exit criteria will be used in the program:
· Scores of 246 or better on a CASAS Reading Test, 236 or better on a CASAS Math Test, and a holistic score of 5 or better on a selected piece of writing (this is a piece of writing that has been revised and polished, not a holistically scored writing test sample); 

· Scores on college entry tests high enough that the students will not be required to take developmental education courses in reading, writing, or math; 
	
	
	
	
	

	H. Guarantee that Adult High School Diplomas will only be awarded to students who earn at least one community college adult high school diploma academic credit. 

“Adult high school diploma academic credit” is defined to mean credit for academic course work completed by the student, not credit awarded for past life experience or challenge tests.
	
	
	
	
	

	I.   PROGRAM MONITORING AND EVALUATION

Title II Funded Plans must:

1.   include a description of the program’s process for planning and continuous improvement as outlined in the Indicators of Program Quality;

2.   include a guarantee of participation in the Title II self-study and peer review process led by CCWD. The self-study and peer review are based on Oregon’s Indicators of Program Quality (see Appendix A).

Non-Title II Funded Plans must:

1.   include a description of the program’s process for planning and continuous improvement;

2.   include a guarantee and description of the program’s evaluation process.
	
	
	
	
	

	J. COURSE OFFERINGS

Plans must include a documentation (a map, chart, or description) of which AHSD courses meet state graduation requirements outlined in OAR 581-022-1130 (see Appendices C). Demonstration of course content standards should be documented with a grade of “C” or better.
	
	
	
	
	

	
	Date
	Meets
	ND
	Date
	Meets

	K. SECONDARY LEVEL CURRICULUM:

AHSD program plans must include:

1.   a list of all courses in the program plan; 

2.   a description, map, or chart of all courses in the program plan and which courses meet the secondary course content standards (see Appendix D);

3.   course outlines for all courses in the program, including those required, optional, integrated, and elective (see Appendix B, Indicator 8: Instruction). Outlines must:

· describe which Secondary Course Content Standards are covered; 

· identify Performance Tasks for each content standard;

· clearly identify Assessment Criteria. 

AHSD outcomes should not exceed the institution’s associate degree standards. Overall outcomes should parallel competency and level of skill needed to be successful in community college or other higher education institutions. Curriculum should reflect adult education practices (see Oregon’s Indicators of Program Quality, Indicator 8: Instruction).
	
	
	
	
	

	L. ALTERNATIVE LEARNING OPPORTUNITIES

Plans must describe program procedures for providing alternative learning opportunities for students with disabilities.
	
	
	
	
	

	M. RECOGNIZING STUDENT ACHIEVEMENTS

Plans must describe methods used to recognize student achievements and accomplishments. For example, graduation or student recognition ceremonies, celebrations of course completions, high grades, awarding of free tuition, etc.
	
	
	
	
	

	N.  Evidence of Local Community College Board approval, followed by submission to the Department of Community Colleges and Workforce Development (CCWD). The filing process will be complete when the CCWD Commissioner and the State Board of Education, in consultation with Department staff, have approved the plan.
	
	
	
	
	


Secondary State Instructional Plan Checklist for AHSD

Reviewer Feedback Form

Institution: _____________________

Program: 
AHSD

Date: __________________________

Reviewer #1:____________________

Reviewer #2:____________________

Reviewer #3:____________________(if applicable)

COMMENTS (component letter):

Appendix B

Secondary State Instructional Plan Checklist for GED

	
	Date
	Meets
	ND
	Date
	Meets

	A.  FOREWORD
Plans must describe:

1.   the program mission and goals;

2.   how it fits into the greater college mission;
3.   who is responsible for administering the plan
	
	
	
	
	

	B.  ADMISSIONS REQUIREMENTS

Title II Funded Plans must: 

1.   assure that all participants meet current state standards for admission into programs. The student must have these minimum entry scores in each area assessed: 

· 236 on CASAS Reading;

· 225 on CASAS Math;

· 3 on the Holistic Scoring for Writing Appraisal;

2.   include any local admission requirements.
	
	
	
	
	

	C.  STUDENT ADVISING ACTIVITIES

Plans must describe:

1.   a student orientation process.

Title II programs must address the criteria in Oregon’s Indicators of Program Quality, Indicator 3: Orientation, Appendix A (optional resource for non-Title II programs).

2.   N/A

3.   program procedures and/or practices that link students to next steps through the college or other community based programs, employment agencies, etc.
	
	
	
	
	

	D.  STUDENT RECORDS

Plans must describe procedures for:

1.   the establishment, maintenance, and security of student records;

2.   maintaining current enrollment and attendance data;

3.   a guarantee that the program will maintain current transcript and portfolio information.
	
	
	
	
	

	E.   N/A
	
	
	
	
	

	F.   N/A
	
	
	
	
	


	
	Date
	Meets
	ND
	Date
	Meets

	G. STUDENT ASSESSMENT AND EXIT CRITERIA 

Plans must:

1.  describe how students will be assessed to ensure their attainment of the secondary course content standards (Part III) for the community college "adult high school diploma academic credit" necessary to earn the credential and how assessment will be documented;

2.
guarantee that the following exit criteria will be used in the program:
· Individual GED official subtest scores of 450 or higher, or completion of the entire GED official test battery with an average score of 450 or higher.
	
	
	
	
	

	H.  N/A
	
	
	
	
	

	I.   PROGRAM MONITORING AND EVALUATION

Title II Funded Plans must:

1.   include a description of the program’s process for planning and continuous improvement as outlined in the Indicators of Program Quality;

2.   include a guarantee of participation in the Title II self-study and peer review process led by CCWD. The self-study and peer review are based on Oregon’s Indicators of Program Quality (see Appendix A).
	
	
	
	
	

	J. N/A
	
	
	
	
	

	K. SECONDARY LEVEL CURRICULUM:

GED program plans must include: 

1.   a list of all courses in the program plan;

2. a description, map, or chart of all courses in the program plan and which courses meet the secondary course content standards (see Appendix D);

3. course outlines for all courses in the program, including those required, optional, integrated, and elective (see Appendix B, Indicator 8: Instruction).  Outlines must:

· describe which Secondary Course Content Standards are covered;

· identify Performance Tasks for each content standard;

· clearly identify Assessment Criteria. 

Integration of workplace and life skills must be included in all five areas. Curriculum should reflect adult education practices (see Oregon’s Indicators of Program Quality, Indicator 8).
	
	
	
	
	

	L.  ALTERNATIVE LEARNING OPPORTUNITIES

Plans must describe program procedures for providing alternative learning opportunities for students with disabilities.
	
	
	
	
	


	
	Date
	Meets
	ND
	Date
	Meets

	M. RECOGNIZING STUDENT ACHIEVEMENTS

Plans must describe methods used to recognize student achievements and accomplishments. For example, graduation or student recognition ceremonies, celebrations of course completions, high grades, awarding of free tuition, etc.
	
	
	
	
	

	N.  Evidence of Local Community College Board approval, followed by submission to the Department of Community Colleges and Workforce Development (CCWD). The filing process will be complete when the CCWD Commissioner and the State Board of Education, in consultation with Department staff, have approved the plan.
	
	
	
	
	


Secondary State Instructional Plan Checklist for GED

Reviewer Feedback Form

Institution: _____________________

Program: 
GED


Date: __________________________

Reviewer #1:____________________

Reviewer #2:____________________

Reviewer #3:____________________(if applicable)

COMMENTS (component letter):

Appendix C

Plan Element J:  Course Offerings – 

Sample Chart 

Appendix C

Plan Element J: Course Offerings Sample Chart

	Adult High School Diploma

	AHSD Curriculum Areas                                  (Total Units Required)
	Course Areas
	Unit Requirements by Course Area
	College Courses Offered by Program for Dual Credit
	Credit Unit Value
	AHSD-Specific Courses Offered by the Program
	Credit Unit Value

	
	
	
	
	
	
	

	Writing 
	Writing
	1 unit required
	
	
	
	

	(1 unit)
	
	
	
	
	
	

	
	
	
	
	
	
	

	Language Arts 
	Reading
	Optional
	
	
	
	

	(2 units)
	Literature
	Optional
	
	
	
	

	
	Communications
	Optional
	
	
	
	

	
	
	
	
	
	
	

	Math
	Applied Math
	1 unit required
	
	
	
	

	(2 units)
	Algebra
	1 unit required
	
	
	
	

	
	Geometry
	Optional
	
	
	
	

	
	
	
	
	
	
	

	Science
	General Science
	1 unit required
	
	
	
	

	(2 units)
	Life Science
	Optional
	
	
	
	

	
	Earth & Space Science
	Optional
	
	
	
	

	
	Physical
	Optional
	
	
	
	

	
	
	
	
	
	
	

	Social Studies
	U.S. History
	1 unit required
	
	
	
	

	(3 units)
	Global Studies
	1 unit required
	
	
	
	

	
	Government and Civics
	1 unit required
	
	
	
	

	
	Economics
	Optional
	
	
	
	

	
	
	
	
	
	
	


	AHSD Curriculum Areas                                  (Total Units Required)
	Course Areas
	Unit Requirements by Course Area
	College Courses Offered by Program for Dual Credit
	Credit Unit Value
	AHSD-Specific Courses Offered by the Program
	Credit Unit Value

	Workplace/Life Skills
	Health
	1 unit required
	
	
	
	

	(6 units)
	PE
	1 unit required
	
	
	
	

	
	Personal Finance 
	1 unit required
	
	
	
	

	
	Workplace Skills (Career)
	1 unit required
	
	
	
	

	
	Arts or Second Language
	1 unit required in either one subject or the other
	
	
	
	

	
	Technology
	1 unit required
	
	
	
	

	
	
	
	
	
	
	

	Electives

(6 units)
	Accepted courses that meet EFF, GED, CIM/CAM, PREP emphasis, teach transitional skills, offer opportunities for exploration, examination of topics in greater depth, or well defined, meaningful independent study
	Optional
	
	
	
	


Appendix D

Element K: Secondary Level Curriculum – 

Two Sample Charts 

(programs should choose one method for charting their courses)

Appendix D

MATHEMATICS – “K” Sample Chart 1

GEOMETRY Course Content Standards

	
	Represent, draw, interpret, and analyze geometric figures and properties.  Learners will apply properties of geometric figures and shapes to model natural and constructed designs and will identify these properties in other contexts.
	Use transformations to justify properties of figures and understand relationships of figures. Learners will develop and test mathematic conjectures and verify the properties of figures
	Use indirect measures, such as right triangle and scale drawings, to calculate length, weight, angle, measure, volume, distance, area, perimeter, and temperature. Learners will apply geometric principles to real world situations. 

	Course 1: Title
	X
	
	

	Course 2: Title
	X
	X
	

	Course 3: Title
	X
	X
	X

	Course 4: Title
	
	X
	


ALGEBRA Course Content Standards 


    
 

	
	Solve equations and inequalities numerically, graphically, or algebraically.  Learners will understand and explain the purpose and application of the concepts.
	Use matrices to organize information, solve systems of equations, and graph linear, quadratic, and exponential functions. Learners will apply this knowledge to real world situations and understand when they should be used. 
	Draw inferences, make predictions, and solve problems related to the display of mathematical data in charts/tables/graphs. Learners will demonstrate the uses of these skills in context. 
	Use concepts of probability to represent and interpret situations or problems involving uncertainty. Learners will recognize the principles of probability in their own life.
	Use mathematical formulas and other indirect measures (ratios, drawings, scale models) to solve problems. Learners will apply these formulas to their lives in concrete ways. 

	Course 1: Title
	X
	
	
	
	X

	Course 2: Title
	X
	X
	X
	X
	X

	Course 3: Title
	X
	X
	X
	
	

	Course 4: Title
	
	X
	X
	
	X


ETC.

Appendix D

MATHEMATICS – “K” Sample Chart 2

GEOMETRY Course Content Standards 


 
  List All Courses

	Represent, draw, interpret, and analyze geometric figures and properties.  Learners will apply properties of geometric figures and shapes to model natural and constructed designs and will identify these properties in other contexts. 
	

	Use transformations to justify properties of figures and understand relationships of figures. Learners will develop and test mathematic conjectures and verify the properties of figures. 
	

	Use indirect measures, such as right triangle and scale drawings, to calculate length, weight, angle, measure, volume, distance, area, perimeter, and temperature. Learners will apply geometric principles to real world situations. 
	


ALGEBRA Course Content Standards 


    
  List All Courses

	Solve equations and inequalities numerically, graphically, or algebraically.  Learners will understand and explain the purpose and application of the concepts. 
	

	Use matrices to organize information, solve systems of equations, and graph linear, quadratic, and exponential functions. Learners will apply this knowledge to real world situations and understand when they should be used. 
	

	Draw inferences, make predictions, and solve problems related to the display of mathematical data in charts/tables/graphs. Learners will demonstrate the uses of these skills in context. 
	

	Use concepts of probability to represent and interpret situations or problems involving uncertainty. Learners will recognize the principles of probability in their own life. 
	

	Use mathematical formulas and other indirect measures (ratios, drawings, scale models) to solve problems. Learners will apply these formulas to their lives in concrete ways. 
	


APPLIED MATH Course Content Standards 


  List All Courses

	Perform numeric calculations on real numbers, expressions, and matrices using appropriate tools. Learners will use the four basic math functions to solve problems. 
	

	Estimate solutions to problem situations and determine if solutions are reasonable and accurate. Learners will verify estimated math solutions using appropriate mathematical operations and tools. 
	

	Demonstrate use of appropriate technology to solve mathematic problems.  Learners will use calculators and computers to input and obtain results to problems. 
	

	Use different standard units of measurement with precision and accuracy.  Learners will demonstrate use of measurement to solve problems in context. 
	

	Understand the meaning of statistics as a way of organizing and interpreting data.  Learners will demonstrate the roles of statistics in their lives.
	


Appendix E

Demonstrations of Interdisciplinary Courses – Sample Models

This Appendix will be updated January 1, 2003 after programs have had sufficient time to explore alternative models.

Appendix E

Interdisciplinary Courses

Teaching Across Content Areas:

Interdisciplinary & Theme-based Curriculum Models

A goal of curriculum reform is to support meaningful changes in instruction that help learners make better use of the knowledge and skills they develop in secondary level programs. Programs are encouraged to develop interdisciplinary or theme-based courses that require students to apply skills learned in one or more courses or content areas to other related areas. To better support this approach to instruction, the models below demonstrate how to use the content standards to develop interdisciplinary or theme-based courses and assign credit for them. Programs planning to develop interdisciplinary courses should look closely at the models below and their implications for awarding credit. There may be approaches in additional to the ones below. 

Model 1: A “Mega” Interdisciplinary Course

All the Course Content Standards from two or more courses are integrated into one course. Separate credit is awarded for each set of content standards that a student masters. Instruction must be complex, rigorous and intense enough to provide students ample opportunity to master both the content and skills described in the each of the Course Content Standards. Performance tasks may integrate the demonstration of standards from several different courses. Length of the course should be commensurate with the amount of content covered, the number of courses integrated, but there is no statewide seat time requirement for these courses. 

Example

Course Title: Global Studies for the 21st Century
This course contains instruction designed to help students master all the course content standards from three courses: Global Studies, Economics, and Communication. Credit is awarded as follows: 1 credit Global Studies based on attainment of Global Studies Course Content Standards, 1 credit Economics upon attainment of Economics Course Content Standards, and 1 credit Communication upon attainment of Course Content Standards.

How to track completion of Course Content Standards

	
	Project 1*

Title:
	Project 2

Title:
	Project 3

Title:
	Project 4

Title:
	Project 5

Title:

	Global Studies
	
	
	
	
	

	Standard 1
	
	X
	
	X
	X

	Standard 2
	X
	
	X
	
	X

	Standard 3 (etc.)
	
	X
	
	
	

	Economics
	
	
	
	
	

	Standard 1
	X
	
	
	
	X

	Standard 2
	X
	
	X
	X
	

	Standard 3 (etc.)
	
	
	X
	
	X

	Communications
	
	
	
	
	

	Standard 1
	
	X
	
	
	

	Standard 2
	X
	X
	
	X
	

	Standard 3 (etc.)
	
	X
	
	
	X


* in this model, each project is a complex performance task that addresses several course content standards

Model 2: An Interdisciplinary Course

A series of two or more courses address specific competencies from two or more courses. ½ credits are awarded for each subject area upon completion of the course. As in Model 1 above, Performance Tasks may integrate the demonstration of standards from several different courses. Length of the course should be commensurate with the amount of content covered, the number of courses integrated, but there is no statewide seat time requirement for these courses.

Example

Course Title: Understanding History through Literature, Parts I & II
Part one of this course is designed to help students master about ½ of the course content standards from two courses: U.S. History and Literature. Credit is awarded as follows: ½ credit Global Studies based on attainment of U.S. History Course Content Standards, ½ credit Literature upon attainment of Literature Course Content Standards.

How to track completion of Course Content Standards

	Part I
	Project 1*

Title:
	Project 2

Title:
	Project 3

Title:
	Part II
	Project 4

Title:
	Project 5

Title:
	Project 6

Title:

	US History
	
	
	
	US History
	
	
	

	Standard 1
	
	X
	
	Standard 2
	X
	
	X

	Standard 3
	X
	
	X
	Standard 4
	
	X
	X

	Standard 5 
	
	X
	
	Standard 6 
	
	X
	

	Literature
	
	
	
	Literature
	
	
	

	Standard 1
	X
	
	
	 Standard 3
	
	
	X

	Standard 2
	X
	
	X
	 Standard 5
	X
	X
	

	Standard 4 
	
	X
	
	
	
	
	


* in this model, each project is a complex performance task that addresses several course content standards

Model 3: A Theme-based Course

Each course is designed so that the Performance Tasks include competencies from other courses. Credit is awarded for the actual course, but demonstration of mastery of standards may be used in other classrooms, depending on arrangements among instructional staff. Instructors can choose to team teach classes or to select a theme and then build reading, writing, math and science activities using this theme.

Example

Course Title: Environmental Stewardship: Science As Inquiry
Science as Inquiry is an interdisciplinary course where students apply skills learned in other areas of the Secondary Standards to Performance Tasks that show a mastery of science concepts taught. Students will show mastery of all six General Science Content Standards. The additional standards met in this program may be applied to elective credit. Or, writings in the Language Art class could be based on learning activities from the Science class, and one piece of writing could be evaluated both for science standards and writing standards.

How to track completion of Course Content Standards

	Science As Inquiry 

Standards
	Project 1*

Title:
	Project 2

Title:
	Project 3

Title:
	Project 4

Title:
	Project 5

Title:
	Project 6

Title:

	Standard 1
	X
	
	X
	X
	
	X

	Standard 2
	
	X
	
	
	X
	

	Standard 3 
	
	
	X
	
	X
	

	Standard 4
	X
	
	
	X
	
	

	Standard 5
	
	X
	
	
	X
	

	Standard 6
	
	
	
	X
	
	X

	Additional Standards
	Algebra #1

Comm. #3

Writing #2, #3
	Life Sci #4
	App. Math #4

Reading #2

Life Sci #1

Writing #2, #4
	Reading #2

Writing #3
	Lit #4
	Algebra #5

Algebra #4

App Math #1

Lit. #3


* in this model, each project is a complex performance task that addresses several course content standards

Appendix F

Demonstrations of Life Experience Credits – 

Sample Rubric

Appendix F

LIFE EXPERIENCE DEMONSTRATION RUBRIC for students and staff

General Directions 

1. Use this rubric in conjunction with institution’s established Adult High School Diploma secondary content standards in Oregon Adult Secondary Program Manual.

2. Credit must reflect a learning experience and associated practice to perfect new skills - not continued performance after the learning experience is completed.

3. If any criteria falls into “Needs Improvement” or “Developing,” no credit will be awarded.

	Criteria
	Needs Improvement

No credit
	Developing

No credit
	Good

Minimum credit
	Exemplary

Maximum credit

	Documentation
	Minimal or none.
	Documentation while more than minimal is less than adequate
	Documentation specifically supports student’s stated area of learning.
	Documentation is extensive and supports student’s learning experiences.

	
	
	
	
	

	Appropriateness of Learning Experience
	Not a learning experience
	Minimum learning occurred; not enough for credit.
	Learning occurred;

minimum credit can be awarded.
	A learning experience and maximum credit can be offered.

	
	
	
	
	

	Extent or Comprehensiveness of Learning Experience
	· Learning experience (LE) was less than 60 hours in an unassessed activity 

· LE was less than 30 hours with graded assessments.
	· LE was 60 hours but reflected continued performance (see #3 above)

· LE was 30 hours with graded assessments but earned less than a B.
	· LE was 60 unassessed hours 

· LE was at least 30 hours with a grade of at least a B. 
	· Time spent on learning experience was extensive.

	
	
	
	
	

	Satisfies Course Content Standards 


	Learning experience meets few or no content standards
	Learning experience meets half or fewer of content standards.
	Learning experience meets more than half of content standards.
	Learning experience meets all of the content standards.

	
	
	
	
	


Appendix G

Oregon Administrative Rules Applicable to 

Secondary Programs

581-022-1020
State Goals for Elementary and Secondary Education

Oregon's system of K-12 education plays a key role in preparing students to function effectively in a rapidly changing world. To successfully prepare students for the futures they choose to pursue, the State Board of Education identifies seven goals for Oregon's K-12 educational system:

(1) To insure that all Oregon students, regardless of linguistic background, culture, race, gender, capability, or geographic location, have access to a quality education in a safe, motivating environment;

(2) To hold all Oregon students to rigorous academic standards and expect them to succeed;

(3) To provide Oregon students with opportunities to demonstrate their achievement in knowledge and skills;

(4) To encourage parental and community involvement in their student's education;

(5) To develop in Oregon students lifelong academic skills to prepare them for an ever-changing world;

(6) To develop in Oregon students the core ethical values that our diverse society shares and holds important, including but not limited to, respect, responsibility, caring, trustworthiness, justice and fairness, and civic virtue and citizenship; and

(7) To equip Oregon students with the knowledge and skills necessary to pursue the future of their choice and to prepare students to function effectively in various life roles.

Stat. Auth.: ORS 326.051

Stats. Implemented: ORS 326.011, ORS 329.015, ORS 329.025, ORS 329.035 & ORS 336.067

Hist.: EB 9-1997, f. & cert. ef. 6-26-97

581-022-1130
Diploma Requirements

Each district school board with jurisdiction over high school programs shall award diplomas to all students who fulfill all school district requirements and all state requirements as described in the following sections and in district school board policies. A school district may award an alternative document to a student who has met some but not all of the graduation requirements:

(1) Unit of Credit Requirements:

(a) Each student shall earn a minimum of 22 units of credit to include at least:

(A) Language Arts -- 3 (shall include the equivalent of one unit in Written Composition);

(B) Mathematics -- 2;

(C) Science -- 2;

(D) Social Sciences 3 -- (including history, civics, geography and economics [including personal finance]);

(E) Health Education -- 1;

(F) Physical Education -- 1;

(G) Applied Arts, Fine Arts or Second Language -- 1 (one unit shall be earned in any one or a combination).

(b) A district school board with a three-year high school may submit through the waiver process alternative plans to meet unit requirements;

(c) A district school board may increase the number of units required in specific areas, and may increase or decrease the number of elective units; however, the total units of credit required for graduation shall not be less than 22;

(d) A school district may grant high school credit for courses taken prior to grade 9 if students taking pre-grade 9 courses are required to meet performance criteria that are equivalent to the performance criteria for students taking the same high school courses;

(e) Course syllabi shall be written for courses in grades 9 through 12 and shall be available to students, staff, parents, the district school board and other interested individuals.

(2) Attendance Requirements:

(a) Twelve school years shall be required beginning with grade 1, except when the school district adopts policies providing for early or delayed completion of all state and school district credit and performance requirements;

(b) The district school board may adopt policies for alternative learning experiences, such as credit by examination and credit for off-campus experiences;

(c) With any modification of the attendance requirements for graduation, school district staff shall consider age and maturity of students, access to alternative learning experiences, performance levels, school district guidelines and the wishes of parents or guardians.

Stat. Auth.: ORS 326.051

Stats. Implemented: ORS 326.051 & ORS 339.280

Hist.: EB 2-1997, f. 3-27-97, cert. ef. 9-1-97

581-022-1350 
Alternative Education Programs
(1) In order to provide innovative and more flexible ways of educating children, school districts may establish new alternative education options within the public school system.

(2) A school district shall grant credit for work satisfactorily completed in an alternative education program as defined in ORS 336.615 and ORS 336.625, provided the student either: 

(a) Successfully completes classroom or equivalent work, e.g., supervised independent study, work experience, research in a course of at least 130 clock hours in accordance with OAR 581-022-0102; 

(b) Completes a unit of credit in a school accredited by Northwest Association of Schools and Colleges; 

(c) Completes a unit of credit where performance-based criteria acceptable to the school district are identified; or 

(d) Demonstrates competency or mastery of subject as defined by the school district by any one or more of the following as approved by the district: 

(A) Successfully passes an appropriate exam; 

(B) Provides sample of work or other evidence which demonstrates equivalent knowledge or skill; and 

(C) Provides documentation of prior learning activities or experiences, e.g., certification of training, letters, diplomas, awards, etc. 

(3) A school district may grant credit for work satisfactorily completed in a GED preparation course of study, however, a school district shall not use the GED Tests or Sub Tests for the purposes of grade placement or promotion, as measures of student progress in instructional programs, as means of awarding academic credit, e.g., Carnegie units, or as a means of awarding alternative credentials to currently enrolled high school students.

(4) School districts shall adopt policies and procedures for the approval and annual evaluation of alternative education programs under ORS 336.615-336.665 that receive public funds. Approval and annual evaluation of such programs shall provide that:

(a) All students receive instruction in the state content standards at appropriate benchmark levels providing the opportunity to receive Certificates of Initial and/or Advanced Mastery;

(b) All Oregon Statewide Assessments are administered;

(c) The results of student performance on state assessments are reported annually to students, parents and the school district;

(d) Any private alternative program is registered with the Oregon Department of Education under the provisions of OAR 581-021-0072;

(e) The program complies with all rules and statutes applicable to public schools including:

(A) ORS 181.539, 326.603, 326.607 and 342.232 (criminal background checks);

(B) ORS 337.150, 339.141, 339.147 and 339.155 (tuition and fees);

(C) ORS 659.150 and 659.155 (discrimination);

(D) Health and safety statutes and rules; and

(E) Any statute, rule or school district policy that is specified in the contract between the school district board and the private alternative program.

(f) The program complies with federal law; and 

(g) The contract between a school district and a private alternative education program must state that non-compliance with a rule or statute under this rule may result in the termination of the contract.

(5) School districts shall adopt policies and procedures to approve placing a student in district approved public alternative education programs and district approved private alternative education programs. Such policies and procedures must ensure that:

(a) Students placed in alternative education programs are those whose educational needs and interests are best served by participation in such programs and will include but not be limited to those students identified under ORS 339.250 (9) and OAR 581-022-1110(5);

(b) Placement of a student in a public or private alternative education program be made only if the program has been determined by the district, according to district policy, to best serve the student's educational needs and interests, within district and state academic standards;

(c) Placement in a public or private alternative education program be made with the approval of the student's resident school district and attending school district; and

(d) Payment to private alternative education providers be the actual cost of the program or an amount at least equivalent to 80 percent o the district's estimated current years' average per student net operating expenditure, whichever is lesser.

(6) School districts shall adopt policies and procedures for students, parents or guardians of students residing in the district to request the establishment of alternative education programs with the district.

(7) A school district shall adopt policies and procedures for notification of students, parents or guardians of students of:

(a) The law regarding alternative education programs;

(b) The availability of existing alternative education programs; and

(c) The procedures to request the establishment of new alternative education programs.

(8) School districts shall include opportunities for participation by educators, community members, and parents or guardians in the development of policies and procedures under this rule.

Stat. Auth.: ORS 326.051 

Stats. Implemented: ORS 336.625, ORS 336.635 & ORS 336.645 

Hist.: EB 18-1996, f. & cert. ef. 11-1-96; ODE 2-1998, f. & cert. ef. 2-27-98
589-007-0200

Duel Credit Programs

(1) For purposes of this rule, “Dual Credit” is defined as awarding secondary and postsecondary 

credit for a course offered in a high school during regular school hours, as determined by local 

school board and community college board policy.

(2) Before developing programs with high schools, each college will file with the Department a 

policy for governing duel credit programs. Policies must detail the following:

(a) Requirements for instructors including:

(A)Masters degree for instructors of Lower Division Collegiate courses; and

(B) Appropriate education and experience for instructors of professional technical courses.

(b) Methods for selecting student participants, including limiting classes to seniors and qualified

juniors, and in exceptional cases other qualified students. Qualifications must be defined;

(c) Assurances that classes will be transcripted by the college;

(d) Assurances the materials and subject matter are college level.

(3) On or before August 1 of each year, colleges will submit and annual evaluation of the previous 

School year’s dual credit programs, including but not limited to description of:

(a) Programs and courses offered;

(b) Students outcomes;

(c) Instructors’ qualifications; and

(d) Program costs

(4) Participating school districts and post-secondary institutions shall develop written agreements based on the policies described in this rule regarding dual credit programs, which include:

(a) Criteria regarding approval of courses, selection and approval of instructors, admissions, 

procedures, counseling, monitoring, and evaluation; and

(b) The provision that all agreements and policies shall be available to all staff members 

involved in the programs and to parents and students.

(5) Participating school districts and post-secondary institutions shall, in consultation with appropriate staff members, determine that course content and instructional quality are consistent with that offered

by the community colleges.

(6)The commissioner shall require an accounting of FTE consistent with these rules.

Stat. Auth.: ORS 326.051

Stats. Implemented: ORS 329.475, ORS 329.855, ORS 341.42, ORS 341.450, ORS 341.525(3)

& ORS 341.535

Hist.: IEB 10-1981, f. 5-6-81, ef. 5-7-81; EB 14-1991, f. & cert. ef. 7-19-91; Renumbered from 581-042-008;

DCCWD 1-2001, f. & cert. ef. 3-21-01, Renumbered from 581-043-0510

589-007-0400
General Educational Development Program and Certificates of High School Equivalency
(1) The General Educational Development (GED) tests are a measure of high school equivalency and include:

(a) Writing skills;

(b) Social studies;

(c) Science;

(d) Reading skills; and

(e) Mathematics.

(2) All GED tests applicants except those confined to Oregon correctional or health institutions must take the GED test at an approved military testing center or an official GED testing center. 

(3) Residents of states other than Oregon may be tested at Oregon agencies but must meet the requirements of their resident states and apply to the resident state for certification.

(4) Official GED testing centers and local GED examiners shall be approved by the State Administrator, GED Program, Office of Community College Services, when the following have been documented (GEDTS Forms 75 and L-10):

(a) Need for a new testing site in a specific region or location; 

(b) Need for new or replacement examiner at a testing center;

(c) Willingness of center personnel to meet all testing center requirements described in Chapters 4, 5, and 6 of the GED Examiner's Manual published by GED Testing Service of the America Council on Education.

(5) Before testing center is approved, testing centers in Oregon shall also submit to the State GED office for approval:

(a) Appropriate fee structure that shall not exceed the cost of administering the GED tests;

(b) Appropriate testing schedules to meet year-round needs of geographic area being served.

(6) The annual contract between local testing centers, the Office of Community College Services and the GED Testing Service shall provide assurances that all state and national requirements shall be met. A proposed budget and testing schedule shall accompany the annual contract. Failure to meet requirements may result in center closure.

(7) Requirements for a Certificate of Equivalency include:

(a) That an applicant must physically reside within or have had his or her last formal school attendance in Oregon;

(b) That, except as provided below, the applicant must be 18 years of age to take the GED tests:

(A) An applicant who is at least 16 years of age, but not yet 18 years of age, may take the GED tests under the following circumstances:

(i) The local school district must certify to authorized Oregon GED Chief Examiners that the applicant is exempt from compulsory school attendance for reasons cited in ORS 339.030(5), 339.250(6) and OAR 581-021-0070, 581-021-0071, and 581-021-0076, and has secured the permission of his or her parent or legal guardian; or

(ii) The Education Service District must certify to authorized Oregon GED Chief Examiners that the applicant is exempt from compulsory school attendance for reasons cited in ORS 339.030(3); or 

(iii) The parent or legal guardian must certify to authorized Oregon GED Chief Examiners that the applicant is exempt from compulsory school attendance for reasons cited in ORS 339.030(1). The parent or legal guardian shall specifically indicate that the applicant has permission to take the GED tests.

(B) Because ORS 190.520 states that persons are deemed to reach majority upon marriage, an applicant of any age may take the GED test if he or she certifies that he or she is lawfully married;

(C) The Commissioner may, under special and extraordinary circumstances, waive certification requirements in subparagraph (7)(b)(A)(i),(ii) or (iii) of this rule.

(8) The GED Chief Examiner shall ensure that the applicant is advised of:

(a) Locally available practice testing and preparation opportunities;

(b) Policies, including limitations on retesting procedures; and 

(c) The special GED scores that are required by apprenticeship and some postsecondary educational programs.

(9) To obtain the Certificate of Equivalency, an applicant must achieve a minimum standard score of 40 or above on each of the five tests that comprise the GED battery and an average standard score of 45 or above on the total battery of tests, effective January 1992. 

(10) Previous high school enrollment is not required for an applicant to be eligible to receive a Certificate of Equivalency. 

(11) Certificate application:

(a) The individual who passes the tests may make application for the Certificate of Equivalency to the State Administrator, GED Program, Office of Community College Services, Salem, Oregon. Application forms, available at all official testing centers, may be completed at the time the test is taken and mailed by the testing center along with scores;

(b) Test scores are accepted as official only when reported directly by official GED agencies, the United States Armed Forces Institute, directors of Veterans Administration hospitals, and in special cases by the GED Testing Service;

(c) Service personnel are responsible for having their test scores sent to the State GED Administrator. Upon receipt of these scores, a certificate application form will be mailed.

(12) Testing centers shall comply with the requirements of the Testing Program by refusing to administer tests to those who have not reached the age of 18 unless permitted by this rule.

(13) By authorization of the Commission on Educational Credit and Credentials, the Office of Community College Services administers the GED tests to individuals confined to state correctional and health institutions.

(14) Upon the recommendation of the Commission of Accreditation of Service Experience of the American Council on Education, the following provisions apply to GED testing of members of the Job Corps stationed in Oregon:

(a) Civilian-restricted forms of the GED test can be administered to Job Corps trainees who have been determined to be eligible by the educational director of the Job Corps Training Center;

(b) Testing will be done at official GED agencies, and the usual testing fee will be charged;

(c) Persons taking the test must be at least 18 years of age unless this requirement has been waived by the State Administrator of GED upon recommendation of the Director of the Job Corps Training Center.

Stat. Auth.: ORS 326.550, ORS 341, ORS 342, ORS 659 & ORS 660
Stats. Implemented: ORS 326.550 

Hist.: 1EB 49, f. 4-19-60, ef. 5-10-60; 1EB 130, f. 5-5-72, ef. 10-15-72; 1EB 137, f. 8-18-72, ef. 10-1-72; 1EB 194, f. 4-18-75, ef. 7-1-75; 1EB 240, f. & ef. 8-27-76; 1EB 5-1984, f. & ef. 3-7-84; EB 6-1988, f. & cert. ef. 1-14-88; EB 14-1991, f. & cert. ef. 7-19-91; Renumbered from 581-046-0010; EB 15-1992, f. & cert. ef. 5-13-92; EB 4-1993, f. & cert. ef. 1-13-93; EB 30-1993(Temp), f. & cert. ef. 9-30-93; EB 36-1993, f. & cert. ef. 12-14-93; DCCWD 1-2001, f. & cert. Ef. 3-21-01, Renumbered from 581-043-0600

589-007-0500

GED Fees

The State Board of Education authorizes the Department of Community Colleges and Workforce

Development to charge the following fees for Equivalency Certificate:

(1) All persons taking the General Education Development (GED) tests shall be required to pay a

$25 state fee at the time they begin testing;

(2) Persons seeking a Certificate of Equivalency shall be issued the certificate upon verification 

that the state fee has been paid and that the requirements of OAR 589-007-0440 have been met;

(3) Duplicate certificates and/or transcripts can be secured upon payment of $5 each;

(4) The State Board authorizes the commissioner to waive the $25 fee upon the recommendation 

of the Chief Examiner of a testing center after a finding that a person is indigent and unable to pay.

(3) The $25 state fee shall cover the cost of state administration for each test taker during a three-

year period or until the transition to a new test battery in which prior test taken are not included

as part of the new battery; and person not completing the test battery within the three-year period 

or upon implementation of a new test battery shall be required to pay an additional $25 state fee.

Stat. Auth.: ORS 326.051 & ORS 326.550

Stats. Implemented:  ORS 192.440 & ORS 326.550

Hist.: IEB 130, f. 5-5-72, ef. 10-15-72; IEB 258, f. 1-31-77, ef. 2-1-77; IEB 6-1984 (Temp.) f. &

ef. 3-7-84; IEB 10-1984, f. & ef. 4-13-84; EB 12-1991, f. & cert. ef. 7-19-91; Renumbered from

581-046-0005; ODE 1-2000, f. 1-25-01, cert. ef. 1-26-01; DCCWD 1-2001, f. & cert. ef. 3-21-01

Renumbered from 581-041-0011

589-007-0600

Adult High School Programs

(1) “Adult high school diploma academic credit” is defined to mean credit for academic course

work completed by the student, not credit awarded for past life experience or challenge tests.

(2) Community colleges are authorized to award Adult High School Diplomas to persons 

released from compulsory school attendance who earn at least one community college adult high

school diploma academic credit and meet the diploma requirements as set forth is OAR 581-022-1130.

(3) Community colleges awarding Adult High School Diplomas must have an approved instructional plan, detailing how the college plans to meet the diploma requirements, on file with the Department

of Community Colleges and Workforce Development as set forth below. The plans must be approved by the local community college board prior to being filed for approval with the Department. 

The filing process will be complete when the Commissioner and the State Board of Education in consultation with Department staff have approved the plan.

(4) The instructional plan shall include a description of the following:

(a) Program mission and goals;

(b) Admission requirements;

(c) Student advising activities, including:

(A) Student orientation;

(B) Transcription of challenge test, academic credits and /or life experience credits; and

(C) Activities to connect students with college and community resources.

(d) Procedures for establishing and maintaining student records;

(e) Procedures for awarding dual credit (if applicable);

(f) Procedures for awarding interdisciplinary credit (if applicable);

(g) Procedures for student assessment and a description of exit criteria;

(h) Guarantee that a student must pass at least on adult high school diploma class in order to be

awarded a diploma;

(i) Processes for program monitoring and evaluation;

(j) Course offering, which meet state graduation requirements in OAR 581-022-1130.

(k) The Secondary Level Curriculum, which addresses secondary course content standards and 

how curriculum meets exit criteria;

(l) Procedures for providing alternative learning for individuals with disabilities; and 

(m) Methods used to recognize student achievements.

(5) Awarding of adult high school credit for community college credit classes. When community 

College credit classes are used for awarding high school diploma credit, the number of credits and/or proficiencies accepted are determined by the local community college. The determination is based on

the content and outcomes of a community college course and how they meet the state secondary 

standards’ proficiencies and outcomes. When community college classes are transferred to the 

high school to apply toward local school district graduation, the number of credits and/or 

proficiencies completed is determined by local school district policy.

Stat. Auth.: ORS 326-051

Stats. Implemented: ORS 341-425; Hist.: IEB 132, f. 5-19-72, ef. 6-1-72; IEB 166, f. 2-20-74, ef. 3-11-74; IEB 263, f. & ef. 7-5-77; IEB 9-1983, f. & ef. 10-13-83; EB 14-1991, f. & cert. ef. 7-19-91; Renumbered from 581-042-0005(5)(a) – (d); ODE 2-2001, f. 1-25-01, cert. ef. 1-26-01; DCCWD 1-2001, f. & cert. ef. 3-21-01, Renumbered from 581-043-0650
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