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Birth to Five
Self-Assessment—Regional Support

Definition of Regional Support in Oregon:

In K–12 education, the school district operates the public schools and implements policy. In the State of Oregon, no comparable infrastructure exists for reaching, supporting, and directing the multitude of agencies serving children ages birth to five. Rather, there are several groups, each of which serves a different population of young children and their families. The four direct-service (non-State) groups with the largest reach in Oregon are: (1) Early Intervention/Early Childhood Special Education (EI/ECSE), which provides special education services to children Ages 0 to 5 throughout the State who have disabilities. (2) Oregon Head Start/Pre-K, which uses State dollars to fund 28 grantees in the Oregon Head Start/Pre-K program. Grantees serve children living in poverty and must meet Head Start performance standards. Most of the grantees serve 3- and 4 year-old children in Head Start preschool centers. A small percentage of funds are used to support Early Head Start, which serves children ages birth to three who are living in poverty. Each grantee is headed by a director. Some grantees consist of only one Head Start center; others have multiple centers. The number of children served by individual grantees ranges from 19 to 700. (3) Oregon Child Care Resource and Referral (CCR&R) network, which serves as liaison to public and private agencies that support child care and provides support and leadership for the statewide system of CCR&R programs. Currently 13 CCR&R programs statewide offer support to more than 6,200 child care businesses (including businesses in the home) by offering training opportunities to child care professionals and assisting 20,000 families in finding and managing their child care. (4) Public K–12 school districts, which provide funding for preschools within their own districts. In addition, private preschools are now required to register with the State.

Local public libraries are an additional regional source of outreach, if not direct service. Oregon has 127 public libraries. These libraries are locally funded. Many of the libraries provide a focus on early literacy activities. For example, the Ready to Read program, a general fund grant administered by the Oregon State Library and available to all public libraries, focuses on early literacy and summer reading programs. Another source of outreach is efforts to reach children and families who belong to one of the nine Tribes in Oregon. The Tribes represent slightly less than 2% of the State’s population; each is a sovereign nation with its own government and own leaders. Members of the State government, Tribal Leaders, and Tribal staff meet three to six times a year in small groups called “clusters.” These meetings, organized around several key issues, including education and community services, may serve as a good resource for informing and reaching out to the young children and their families within the Tribes.

A significant percentage of Oregon’s young children and their families—i.e., children who do not attend child care or preschool, but who remain in the care of their parents, extended family, friends, or neighbors until they begin public school in kindergarten—are not reached by any of these groups. Furthermore, this group of children in family/friends/neighbor care is not represented by a centralized advocacy group(s). Thus, a primary goal at each level of support in the Oregon Literacy Plan (i.e., State, regional, and center-based) will be to include effective and efficient outreach efforts to provide information and education to these children and their families.

Note: There is great variety in the types of programs or agencies defined as “regional support.” These different groups may also function for very different purposes for the children and families they serve. As a result, some of the items listed in the section on Regional Support may not be applicable to every regional support group that completes this self-assessment. In those cases, indicate N/A (not applicable) next to the item, rather than rate the extent to which the item is in place. In the Notes section, provide an explanation for why that item is not applicable to your regional support group.

I. Goals

	Strategies and Actions

Recommended to Support Implementation

of the Regional-Level Framework
	Regional Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	I. (A) Regional Goals for Children’s Language and Preliteracy Development Are Established
Rationale: Goals focus effort, guide allocation of resources, and make accountability possible. When set at the regional level, goals serve as a cohesive force, drawing key stakeholders together in working toward a common purpose.

	1. Language and early literacy goals are established at the regional level to be applied to all agencies, groups, centers, or individual children served by a regional support agency. (For example, an Oregon Head Start grantee establishes these goals for all of the children served by all of the Head Start centers funded through their program).
Goals are:
(a) specific, observable, and measurable;
(b) delimited into at least two age groups, Birth to 3 and 3 to 5;
(c) aligned with State goals;

(d) supported by research;
(e) whenever possible, measurable by valid and reliable assessments;
(f) available in Spanish and other first languages spoken by Oregon families;
(g) adopted by the regional director or other appropriate governing body;
(h) communicated widely and clearly throughout the community served by the region;
(i) used to guide budgeting, planning, and other operational functions;
(j) monitored closely using Oregon’s early childhood data system and used to inform ongoing improvement efforts; and
(k) used to establish a criterion that is consistently met and sustained over time.
	
	
	
	

	I. (B) Plans, Actions, and Support for Regional Language and Early Literacy Goals Are Annually Reviewed and Aligned
Rationale: Without cross-regional alignment, goals have little chance of being met. With cross-regional alignment and support, goals become much more attainable.

	1. Regional policies, procedures, expenditures related to children ages birth to five and the actions of regional leaders are aligned with and support attainment of the region’s language and early literacy goals.
	
	
	
	

	2. Available resources (financial, programmatic, instructional, personnel, etc.) are aligned in support of attainment of language and early literacy goals.
	
	
	
	

	3. Assessment tools in use are reliable, valid, made available in a child’s native language, and supportive of the accurate assessment of language and early literacy goals.
	
	
	
	

	I. (C) Current, Formative, and Summative Assessment Data Are Compared with Language and Early Literacy Goals, and the Region Responds Effectively, and Efficiently, According to the Results
Rationale: Goals are most often met in a series of small, incremental steps over time, rather than in “one giant leap forward.”

	1. Progress toward goals and regional plans to improve their results are reported periodically (e.g., at least annually) to key stakeholders, including center-based leaders, staff, parents, community members, and the State.
	
	
	
	

	2. Positive attention, recognition, and support are provided to centers throughout the region that are making progress toward meeting these goals, center-wide or for individual children.
	
	
	
	

	3. Evidence-based support and assistance are provided to centers, and individual children throughout the region who are not making progress, in an effort to help meet the region’s language and early literacy goals.
	
	
	
	

	I. (D) Quality of Child-Care and Preschool Environment Goals

	1. Using evidence-based standards and current research, the regional agency has articulated a definition of high-quality environments for child-care and/or preschool settings within its purview. The definition addresses multiple facets of care, including (a) safety and hygiene; (b) health and nutrition; (c) materials available to children to promote healthy, cognitive, and socio-emotional development; (d) number and type of books; (e) ratio of adults to children; (f) quality of adult-to-child interactions; (g) education and training of child care and teaching professionals; (h) activities and scheduling, and; (i) communication with parents/families.
	
	
	
	

	2. The regional agency encourages the child care and/or preschool centers within its purview to adopt and meet this definition of high-quality environments through the use of (a) effective communication, (b) incentives, (c) professional development opportunities, and (d) cooperation with existing support systems.
	
	
	
	

	I. (E) Outreach to Family/Community Goals

	1. The regional agency uses existing resources (e.g., formal and informal connections with centers, families, and communities) and innovative new ideas (e.g., use of Facebook, Twitter, focus groups with parents, etc.) to communicate the goals of the Birth to Five Oregon Literacy Plan to families and communities. An emphasis is placed on (a) communicating simple strategies that families can use to promote language and early literacy development and (b) identifying critical features of high-quality child care and preschool environments.
	
	
	
	

	

Goals Total = _______/ 20 Points       _______%


II. Assessment

	Strategies and Actions

Recommended to Support Implementation

of the Regional-Level Framework
	Regional Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	Rationale: Regional resources for early care and education settings can provide a key link between informed statewide policy and planning and rigorous community-based instruction and intervention. While a formal regional support infrastructure in Oregon is still somewhat fragmented or limited, real options for formal and informal supports do exist to improve language and early literacy outcomes.

	II. (A) Assessment of Child Outcomes and Development of Skills

	1. Regional resources monitor and support review and selection of State-identified assessment and procedures for use in centers. Regions work to identify instruments and measures that are consistent with State guidelines; address the unique needs and characteristics of early childhood programs, families, and children in that particular region; and, to the extent possible, are identical or comparable across centers within the their purview.
	
	
	
	

	2. Regional resources monitor and support centers’ design and implementation of comprehensive assessment practices.
	
	
	
	

	3. Progress toward meeting State language and early literacy goals is reviewed at the regional levels, and plans are created to address shortcomings at each level.
	
	
	
	

	4. Through the framework and guidance provided by the State, recommended early literacy assessments are made available for center-wide literacy assessment plans; each recommended assessment meets guidelines developed by the State, as well as standards for technical adequacy appropriate to the type of measure and the population assessed. (e.g., assessments of English learners are appropriate)
	
	
	
	

	5. Through the framework and guidance provided by the State, regional groups monitor plans for and implementation of (a) language and literacy screening with a valid and reliable tool at Age 3 for all children in their purview and (b) for all center-enrolled children three times per year.
	
	
	
	

	6. Through the framework and guidance provided by the State, regional groups monitor individual centers’ plans for and implementation of a diagnostic screening for children who score below a proficient level on State-recommended language and early literacy measures so that prevention or early intervention services can be provided.
	
	
	
	

	7. Through the framework and guidance provided by the State, regional programs select a summative language and early literacy assessment at or near kindergarten entry and administer it to the children within their purview The results with of that assessment are shared with the K–12 school districts children will attend.
	
	
	
	

	II. (B) Assessment of Quality of Child Care and Preschool Environments

	1. Regional resources provide support to centers for review and selection of State-recommended observational and rating-scale assessments of child care/classroom environmental quality for promoting language and literacy development. Regions identify instruments and measures that are consistent with State guidelines; address the unique needs and characteristics of early childhood programs, families, and children served by their agency; and, to the extent possible, are identical or comparable across centers within their purview.
	
	
	
	

	2. Progress toward the State’s goals for child care/classroom environmental quality is reviewed at regional levels, and plans are created to support centers in addressing shortcomings at each level.
	
	
	
	

	II. (C) Communicating with Families and Communities about Assessment 

	1. Regional resources provide support to centers within their purview for communicating assessment results to parents and family members. Regions work to identify practices that are consistent with State guidelines; address the unique needs and characteristics of early childhood programs, families, and children they serve; and, to the extent possible, are identical or comparable across centers within their purview.
	
	
	
	

	2. Regional resource providers monitor centers’ adoption of best practices for communicating assessment results to parents and family members.
	
	
	
	

	3. Regional programs distribute resources provided by the State and others for communicating to all parents of young children, pediatricians, and other child advocates regarding the importance of seeking a State-selected language and literacy assessment for all children at Age 3.
	
	
	
	

	

Assessment Total = _______/ 24 Points       _______%


III. Instruction
	Strategies and Actions

Recommended to Support Implementation

of the Regional-Level Framework
	Regional Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	Rationale: Regional resources for early care and education settings can help transmit and promote State-level expectations for language and literacy development and systematically improve practice by making available information found in academic, scientific, and general-purpose resources about evidence-based practices for promoting language and early literacy development. These guides include “Research to Practice" guides (from the U.S. Department of Education’s Institute of Education Sciences); curriculum and instruction reviews from What Works Clearinghouse (http://ies.ed.gov/ncee/wwc/), Best Evidence Encyclopedia (http://www.bestevidence.org/early/early_child_ed/early_child_ed.htm), and other evidence-based compendia; and other national reports from the National Early Literacy Panel (2009) or the Handbook of Early Literacy Research (2001, 2006, 2010) to inform effective practices for promoting language and early literacy development. While regional resources in Oregon are still in need of development, it is possible that these regional resources will be in unique position to provide small-group and individual support for implementation of effective language and early literacy-promoting practices in centers and other programs within a particular region.

	III. (A) Assessment of Child Outcomes and Development of Skills

	1. Regional resources provide support to centers for review and selection of State-recommended curricula, instructional programs, and practices for promoting language and early literacy development. Regional resources work to identify curricula, instructional programs, and practices that are consistent with State guidelines; address the unique needs and characteristics of early childhood programs, families, and children they serve; and, to the extent possible, are identical or comparable across centers within their purview.
	
	
	
	

	2. Regional resources encourage centers to select policies and practices for allocating adequate time for language and early literacy–promoting activities, intervention, and instruction.
	
	
	
	

	3. Regional resources monitor centers’ selection and implementation of effective language and early literacy core curricula, intervention packages, and instructional/interactional strategies and work to promote similar practices across centers within their purview.
	
	
	
	

	4. Regional resources monitor and support selection and implementation of State-recommended program- and center-based tiered intervention services (supplemental and compensatory intervention and instruction), promoting similar practices across centers to the extent possible.
	
	
	
	

	5. Regional resources monitor and support selection and implementation of State-recommended web-based literacy resources for professional development.
	
	
	
	

	III. (B) Improving Instruction and Quality of Care by Improving the Quality of Environments

	1. Regional resources monitor and support implementation of State-identified analysis of observational and rating-scale data and distribute evidence-based standards for identifying and engineering improvements in center quality and instructional effectiveness.
	
	
	
	

	2. Regional resources monitor and support implementation of State-identified coaching, professional development, and program improvement efforts that follow the analysis of observational and rating-scale data.
	
	
	
	

	III. (C) Communicating with Families and Community about How Young Children Learn

	1. Regional resources monitor acceptance and effectiveness of practices implemented by parents, family members, and communities to promote language and early literacy development for young children and promote adoption of evidence-based practices.
	
	
	
	

	2. Regional resources monitor and support the selection and implementation of State-identified resources (online and personal contact) to provide outreach to parents, family child care providers, and others about effective practices for promoting language and early literacy development in home and community settings.
	
	
	
	

	

Instruction Total = _______/ 18 Points       _______%


IV. Leadership

	Strategies and Actions

Recommended to Support Implementation

of the Regional-Level Framework
	Regional Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	IV. (A) Providing Leadership to Improve Child Outcomes in Language and Early Literacy Skills

	1. The regional group implements communication strategies, training, and supports to ensure that all staff employed by the regional group can communicate the organization’s goals for language and early literacy development.
	
	
	
	

	2. Policies, personnel, budgets, training, and other operational resources are used as fiscal and administrative strategies to produce improved outcomes at the regional, center-based, or individual child levels.
	
	
	
	

	3. Language and early literacy development are kept “front and center” as a regional priority. Positive results for the centers or individual children served by the region are acknowledged. Consistently high-performing or greatly improved centers are recognized.
	
	
	
	

	4. Regional leaders are consistently in communication with the centers, families, and communities they serve, regularly ask “How can we (regional support leaders/agency) support your efforts to improving language and early literacy efforts?” and regularly communicate how they have changed activities in response to this information.
	
	
	
	

	5. A region-level staff member is assigned as a language and early literacy coordinator for the centers and families within their purview.
	
	
	
	

	6. A regional language and early literacy coordinator:
(a) supports center-based leaders in creating and implementing language/early literacy plans,
(b) regularly visits the center to observe adult–child interactions and instruction meant to promote language and early literacy development,
(c) coordinates collection and interpretation of assessment data,
(d) coordinates professional development opportunities,
(e) provides on-site coaching to early childhood professionals, and
(f) develops opportunities to facilitate the successful transition of children from preschool to kindergarten for centers that serve preschool-aged children.
	
	
	
	

	IV. (B) Providing Leadership to Improve the Quality of Child Care and Preschool Environments

	1. The regional agency establishes communication, support, and/or incentives to increase the number of eligible centers meeting the accreditation and/or registry standards created for their organizations. For example, child-care and preschool centers are encouraged and supported to meet the accreditation standards published by the National Association for the Education of Young Children (NAEYC).
	
	
	
	

	2. The regional agency provides support and resources to increase the number of center-based child-care and preschool agencies that conduct regular (at least annual) audits of the quality of the early childhood environment, using valid and reliable assessment tools.
	
	
	
	

	IV. (C) Providing Leadership in Outreach Efforts to Families and Communities

	1. The regional agency uses existing resources (e.g., formal and informal connections with centers, families, and the community) and explores new options (e.g., Facebook, Twitter, etc.) to communicate with parents of young children about the best evidence for supporting the healthy development of their child, with a particular emphasis on (a) development of language and early literacy skills and (b) the critical features of high-quality child care and early education.
	
	
	
	

	2. The regional agency partners with key stakeholders with whom the agency has a working relationship or existing network (e.g., social services, local pediatricians, local libraries, preschool and daycare centers, etc.) to communicate about healthy child development and to provide information about how to access essential resources and services for families with young children.
	
	
	
	

	

Leadership Total = _______/ 20 Points       _______%


V. Professional Development

	Strategies and Actions

Recommended to Support Implementation

of the Regional-Level Framework
	Regional Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	V. (A) Professional Development to Improve Child Outcomes in Language and Early Literacy Skills and to Improve the Quality of Child Care and Preschool Environments

	1. Professional development provided by the regional entity includes guidance about how to select core, supplemental, and intervention programs and practices that promote language and early literacy development.
	
	
	
	

	2. The region offers training in the implementation of commonly adopted core, supplemental, and intervention programs. This professional development goes beyond overviews and general instructional approaches provided by the publisher. It includes in-depth how-to training about the program, particularly in regards to keeping young children engaged throughout the lesson or instructional time. It may be embedded in a “training the trainer” or coaching context.
	
	
	
	

	3. The regional agency offers professional development training and practice in how to improve children’s language and early literacy skills outside of formal instruction (e.g., during free play, mathematics, circle time, and story time). It may be embedded in a “training the trainer” or coaching context.
	
	
	
	

	4. The regional agency sponsors and/or organizes professional development activities (e.g., State or regional institutes and workshops, web-based trainings, center-based consultation, and professional development) throughout the year and spanning a variety of topics and levels of detail. To the extent possible, these attract well-known experts and speakers who would otherwise not be accessible to or affordable for participating centers, but they should retain a focus on local challenges and approaches to care and instruction.
	
	
	
	

	5. The focus of professional development is on effective instruction/adult–child interaction and sustainability and is largely accomplished through clear demonstrations of how to translate scientifically proven instructional strategies into classroom practice.
	
	
	
	

	6. Regional entities offer professional development differentiated by type of center/school, position, and population served. A physical or online library of resources is available to provide enhanced and further-individualized learning. Regional entities offer professional development on effective instructional practices for children who speak languages other than English.
	
	
	
	

	7. The regional agency incorporates training regarding relevant cultures and the associated implications for learning and instruction in its ongoing professional development. Translation services, resources, and/or support are available to individuals served by the agency.
	
	
	
	

	8. Regional entities bring together center directors/leaders for professional development experiences to foster community building, informal mentoring and coaching, shared expertise, and a problem-solving network.
	
	
	
	

	9. The regional agency utilizes ongoing coaching to help center directors (a) identify needs and strengths of their center, (b) choose and facilitate instructional practices and associated professional development for their teachers, and (c) provide ongoing support, feedback, and monitoring to ensure implementation fidelity and continual improvement.
	
	
	
	

	10. The regional agency utilizes ongoing coaching to help teachers improve classroom practices, instructional approaches, and teacher–child interactions.
	
	
	
	

	11. Positive, warm, and effective adult–child interactions are a high priority and a consistent topic of professional development for center directors, regional coaches, and center auditors.
	
	
	
	

	V. (B) Professional Development in Communicating to Families and Communities

	1. Regional entities offer workshops to family and community members to promote effective parenting and healthy development, with a special emphasis on language and early literacy development. A physical or online library of resources is available families and community members to enhance further learning.
	
	
	
	

	2. Regional entities incorporate training regarding relevant cultures and associated societal barriers in ongoing professional development so as to equip members to respectfully and effectively communicate with English-language learners’ families and the larger community. Translation services, resources, and/or support are available.
	
	
	
	

	3. The regional agency utilizes ongoing coaching to help center directors (a) accurately assess the needs and opportunities for communication with families and communities, (b) select and utilize effective means of communication, and (c) foster a culture of effective communication between center staff and family members.
	
	
	
	

	

Professional Development Total = _______/ 28 Points       _______%


VI. Commitment

	Strategies and Actions

Recommended to Support Implementation

of the Regional-Level Framework
	Regional Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	VI. (A) Demonstrating Commitment to Improving Child Outcomes in Language and Early Literacy Skills

	1. Regional agencies identify early childhood professionals who can serve as language and early literacy coaches, enhancing capacity to support effective practices throughout the region.


	
	
	
	

	2. The regional agency provides the training and preparation needed to become an effective language/early literacy coordinator.


	
	
	
	

	3. Individuals assigned the function, or position, of language/early literacy coordinator are provided with the time, training, and continuous support needed to properly fulfill this role.


	
	
	
	

	4. Training and on-site opportunities provide a “ladder” of training and coaching experiences for individuals to develop skills needed to become future language/early literacy leaders.


	
	
	
	

	VI. (B) Demonstrating Commitment to Improving the Quality of Child Care and Preschool Environments

	1. The regional agency provides professional development and training to an adequate number of its staff in the use and interpretation of valid and reliable tools for assessing the quality of early childhood environments.


	
	
	
	

	2. A staff member within the regional agency conducts audits of the center-based programs within its purview.


	
	
	
	

	3. When audits of quality are completed, the auditor meets with the leader/staff of the center to summarize the results and to provide specific suggestions for using the data to make improvements to the quality of the child care or preschool environment.


	
	
	
	

	VI. (C) Demonstrating Commitment to Communicating with Families and Communities

	1. The regional agency distributes brochures, convenes focus groups, and uses a multimedia approach to create community messaging regarding the importance of reading aloud to children and of choosing high-quality environments for the care and early education of young children.


	
	
	
	

	

Commitment Total = _______/ 16 Points       _______%
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