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Kick Starting the Mentor- Beginning Teacher Relationship
Participant Guide and Resources


	This module is intended to support new beginning teacher mentors in getting started successfully prior to the first full, in-person “Oregon Mentor 101” training.

Kick Starting the Mentor-Mentee Relationship is designed to provide a mindset and guidance for embarking on the mentoring journey with a beginning teacher.  It sets the stage for all future meetings and provides useful tools for the mentor. Oregon’s Mentoring 101 trainings will delve deeper into these topics and extend mentor professional learning to other topics that will support mentor development.


	

	The activities are based primarily (with some adaptation) on the online Mentor Modules developed by Caitlin McMunn Dooley, Ph.D., Nick Sauers, Ph.D. and Cassandra Matthews, with funding from the U.S. Department of Education’s Teacher Quality Partnership grant – http://www.mentormodules.com Other materials used are from, or adapted from, Mentoring New Teachers Through Collaborative Coaching: Linking Teacher and Student Learning By Kathy Dunne, Susan Villani







Session Objectives

· Determine important elements for building and maintaining trust.
· Understand the roles and responsibilities of a mentor and how to effectively launch your first meetings with your mentees.
· Familiarize self with Coaching Conversations, the Collaborative Discussion Guide and Mentor Language/Stems.


Overview

· Trust and Relationship Building
· Teacher Identity
· Coaching Language and Techniques
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Make an agreement with four different people. For each season, use the diagram below to record the person with whom you made an
agreement. Only make an agreement if the same season is open on both of your diagrams.
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Winter_  _	
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Summer______________




Mentor-Beginning Teacher Relationships




Think-Write-Share

· Take a minute to think about the following prompts.
· Take 2 minutes to write down your thoughts.
· Share out with your table group for 4 minutes.

	1. What does trust look like and sound like?

	



	2. What qualities of yours might help or hinder you in becoming a good mentor?

	


The Good Mentor, Article Reading with Final Word Protocol

The Final Word Protocol

Useful for short reads, when there is a need for your group to learn from examining research and written materials together. 

· Everyone reads the review silently with pen in hand, highlighting and taking notes, then identifies the most significant idea, in their opinion, addressed in the review. (5-10 minutes) 
· Sharing Round One (four minutes)

1.  One member of the group shares his or her significant idea (a sentence or a passage) but does not elaborate on it. 

2.  The other participants each have one minute to respond.  They can agree or disagree, offer examples, raise a question, contribute details, or otherwise share their thoughts. No one else talks, until it is their turn to respond. 

3.  Once everyone has responded, the first person who shared has ‘the last word’ by responding and summarizing what she has heard and learned.


· Repeat until everyone has shared and had ‘the last word’. 

4. Whole group share out.


Compare Two Videos of First Interactions


	As you view these two video clips of the first interactions between beginning teachers and mentors, keep these questions in mind:

	· In each video, how does the beginning teacher respond to the mentor’s initial approach?

	· Which mentor’s initial approach better supports the building and development of trust? Why?

	· What advice would you give to Marcia (in the 2nd video) to help her start out successfully building trust?

	· How would you help a beginning teacher become more reflective by identifying areas of strength as well as areas that may need improvement?

	· If Marcia had to do it all over again, how should she approach Joan?



After viewing, as a table group, complete a Venn Diagram Poster and be prepared to share out with the whole group.


Graphic Organizer for Comparing 2 Videos
	Notes from the First Video:
	Notes from the Second Video:

	
	







What do the two videos have in common?

First Video:
Second Video:






Hear from the Experts, Seasonal Partners Talk



After viewing Dr. Nancy Dana and Dr. Steven Athanases, talk with your Summer Seasonal Partner about these questions:

· What Does Dr. Dana think are the 3 essential skills?

· What does she say is the 1st step in building a relationship with your new teacher?

· How does she suggest you approach a defensive mentee?

· What does “reading the mentoring situation” mean?

· According to Dr. Athanases, who is the primary client? The ultimate client?

· How can a mentor use observation notes to address both clients?



First Meeting Practice-Triads- How to Build Trust


First meeting Guidelines-Begin to lay the foundation for a trusting relationship:

Share your excitement about your work and the opportunity for growth for both of you.
Get to know each other by asking questions.
Listen openly to needs and concerns 
Provide practical assistance, such as
· Arranging the room
· Finalizing rules or procedures
· Getting first week’s lesson plans set
· Cataloging books
· Making sense of start-of-the-year paperwork
· Duplicating materials

Clarify each of your roles and expectations
Provide both assistance and a vision of your instructional mentoring


“Getting to Know You” Tool
First Meeting
	Mentor Name:
Date:
	Mentee Name:
Time:

	Tell me about your background:
[bookmark: _GoBack]What experiences have you had with teachers and students? Describe your student teaching (or first year) experience. What did you learn?

Why do want to be a teacher? Tell me about your teacher preparation program. What other responsibilities, professionally or personally do you have?
	

	Tell me what you have learned (know) about the school? Community?
	

	What would you say are your teaching strengths? 
	

	What teaching responsibilities are you concerned about? 
What ideas do you have to address these concerns?
	

	Have you created your lesson plans? What can I do to help you during the first few weeks both with instructional needs and managing students?
	

	What would you like to get from our work together in mentoring? 
What kind of support from me would you find helpful? 

	

	How have you thought about getting to know colleagues? The community? The building itself?
	

	*Tell the mentee a little about yourself and why you agreed to be a mentor. Be positive and optimistic.
	

	Set the stage for a team experience by collaboratively establishing a routine time for you both to share information, questions and concerns.
Talk about the purpose and goals of your district’s mentoring program.
What will be some immediate next steps for each of you?
	

	· Contact info
· Review and sign the Letter of Commitment (if you feel they are ready and are an ODE funded program)
· Determine days, times of meetings, etc.
	




Teacher Identity


As you view the video clip, think about these questions:

· Leilani has several concerns. As her mentor, where would you begin?
· What would you do to support a beginning teacher who feels confident with subject matter knowledge but needs support with adjusting her lessons to meet students varied developmental levels?
· In addition to classroom management, what other concerns do you think beginning teachers may have?


Article: What New Teachers Really Need 


	Jot any thoughts, questions.

	· What were new teachers 5 top concerns?

	· What are some strategies the article suggests for mentors?




The Phases of a First-Year Teacher’s Attitude Toward Teaching
1.  Anticipation Phase 
Before teachers start their first assignment, they are idealistic, excited, and anxious.
2.  Survival Phase 
During the first month of school the new teacher is bombarded with a variety of problems and situations that he or she has not anticipated. Besides planning and preparing lessons, the new teacher is responsible for organization tasks like taking lunch counts, announcing PTA fundraising drives, and establishing classroom routines and procedures.
3.  Disillusionment Phase 
Around November, new teachers begin to question their commitment and their competence. They are faced with Back to School Night, parent conferences, and observations by their principals.
Just when they are running fast to keep pace with varied obligations, they need to run even faster. It is a time of distress. Surviving this phase may be the toughest challenge for new teachers.
4.  Rejuvenation Phase 
After winter break, new teachers feel rested and rejuvenated. There is a slow rise in their attitudes. They come back with renewed hope and a better understanding of the job. They are relieved that they have survived the first half of the year.
5.  Reflection Phase 
This is the time new teachers review their curriculum, classroom management, and teaching strategies. It is a “what worked and what will I do differently” stage. The end of the year is approaching, and they start thinking about next year. It is a time of self-analysis.

6. Anticipation “Phase II”
Having experienced their first year of teaching with its successes and challenges and the various accompanying attitudes, new teachers typically end the year with a fresh anticipation and excitement as they look ahead to their next year of teaching.

Figure 1:
The Phases of a First-Year Teacher’s Attitude Toward Teaching
Anticipation

Anticipation II
Survival
Reflection
Rejuvenation
Disillusionment
AUG    SEP	OCT    NOV    DEC	JAN	FEB    MAR    APR    MAY	JUN	JUL


Note. From “The Stages of a Teacher’s First Year” by E. Moir, 1999, in A Better Beginning: Supporting New Teachers, Marge Scherer (Ed.), Alexandria, VA: Association of Supervision and Curriculum Development. Copyright 1999 by Association for Supervision and Curriculum Development. Adapted with   permission.

Mentoring New Teachers Through Collaborative Coaching: Facilitation and Training Guide
Triads

Discuss the following:
· Do you recall going through these Phases?
· How did you get through them?
· Why is support the first weeks and months of school so important?
· What can mentors do to help beginning teachers develop positive professional identities?
· How do the concerns of beginning teachers differ from those of experienced teachers?
· Think back to your first year of teaching and some of the feelings you experienced. What advice would you give to a new teacher who confides in you that she feels like she doesn’t know what she is doing?
Thank your group and return to seats.


Reflection


How might mentoring conversations facilitate growth in beginning teachers’ instructional practice?


Coaching Cycle Video

After viewing video dialogue in your Table Group:
· What did you notice about the coaching (mentoring) cycle?
· How did the mentor, Diane, decide what data to collect?
· What did you notice about the Elana’s biases? How did Diane address Elana’s bias?
· Elana struggles between “maintaining high expectations” and “looking at the data”–data which may or may not evidence exceptional learning. How can you help a beginning teacher achieve this balance between expectations and attending to data?
· What did you notice about the end of the post-observation conference? What is the mentor’s role here?
Your Group’s biggest “Take Away?” Share out with whole group.


Roles and Stances for Mentoring: 3 Cs

[image: 3Cs.pdf]


10 Strategies for Collecting Data When Observing


[image: ../Pearson%20Prentice%20Hall_%20eTeach_%20Mentor%20and%20Coach%20Data%20Gathering.pdf]
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	Suggestions
	Teachable Moments
	Non-Judgmental Responses

	“OPEN” suggestions…
Are expressed with invitational, positive language and voice tone
Offer choices to encourage ownership
Are often expressed as a question (or include a “tag question”) to invite further thinking
Are achievable: enough to encourage, but not to overwhelm
May provide information about the mentor’s thinking and decision-making
Suggestion Stems:
    One thing I’ve learned/noticed is …
     A couple of things to keep in mind …
     From our experience, one thing we’ve noticed 
     Several/some teachers I know have tried a  
         couple of different things in this sort of 
         situation and maybe one might work for you 

     What I know about _______________ is …
     Something/some things to keep in mind when 
           dealing with…
     Something you might consider trying is …
     There are a number of approaches …
     Sometimes it’s helpful if …

Try following suggestion with a question that invites the teacher to imagine/hypothesize how the idea might work in his/her context.
How might this look in your classroom?
To what extent might that work in your situation/with your students?
What do you imagine might happen if you were to try something like that with your class?
Which of these ideas might work best in your classroom?
	Teachable moments are spontaneous opportunities that offer the mentor a chance to:
Fill in instructional gaps
Help the teacher make good choices/decisions
Help the teacher to take “the next step”

When taking advantage of a teachable moment, it’s important to:
Share in the spirit of support
Be brief: focus on the essential
Be strategic
Avoid using jargon or sounding pedantic (not talking down to them)

Some possible stems include the following:
One thing to keep in mind is …
If you’re interested in _____, it’s important to …
What I know about ______ is …
It’s sometimes/usually helpful to _____ when …

	Non-Judgmental Responses help to:
Build trust
Promote an internal locus of control
Encourage self-assessment
Develop beginning teacher autonomy
Foster risk-taking

Possible examples:
Identify what worked and why
I noticed how when you _____ the students really _____ 
Encourage
It sounds like you have a number of ideas to try out! It’ll be exciting/interesting/great to see which works best for you!
Ask the teacher to self-assess
How do you think the lesson went and why?
Ask the teacher to identify her/his role
What did you do to make the lesson so successful?
Listen
Ask sincere questions
Show enthusiasm for and interest in the teacher’s work and thinking
I’m interested in learning/hearing more about …
I’m really looking forward to …

    DANGER: Too much praise is detrimental 
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Practicing Mentoring Conversations: INSTRUCTIONS


Form Triads (groups of 3)

1. Assume the following roles:
∙ Beginning Teacher: Chooses a scenario to start the conversation (who are you? 5th grade teacher? High school Science? Special Ed?)
∙ Mentor
· Use the CDG and the Mentoring Conversation Guide (next page) to guide the conversation.
· Things to consider:
1) Mentor Language (in packet)
2) The 3 Cs Mentoring Stance Framework (previous
page)
3) Does the BT provide a verbal or non-verbal entry
point for you to offer to come in his/her classroom
and collect data?
∙ Observer
· Record language you hear the mentor use that builds trust, establishes a focus, supports the BT’s movement forward.
· The mentor may stop the conversation and use the observer as a resource for possible next steps.

2. You will have 10 minutes for the practice conversation.
3. You will have 5 minutes to debrief the practice conversation, led by the observer.


Mentoring Conversation Guide

Mentor:					 Observer:
	Steps
	Mentoring Language Heard by Observer

	1. Begin the Conversation and assess teacher needs
o Make connections with the mentee and build trust
o Seek to understand the mentee’s successes and challenges in general
	

	2. Establish a focus for the session
a. Understand the new teacher’s problem (listen, paraphrase, ask clarifying questions
b. Assess the new teacher’s needs and move into the appropriate mentor role. (3Cs)
c. Use clarifying questions to separate what is factual from what is interpretation (e.g. “These students don’t listen” becomes “fact” when the fact is that a certain percentage of the students don’t listen X amount of the time.)
	

	3. Support the BT’s movement forward by
a. Reflective listening
b. Mediational questions
	

	4. Promote accountability by
a. Identifying the specific next steps
b. Agreeing to a follow-up meeting
	




Reflections on Coaching Cycle Components

*Optional if time allows
Share out :

· If a beginning teacher lacks ideas, asks for help or doesn’t recognize the problem, which mentoring stance would you take? What are some possible actions you can take to support her?
· During a pre-observation conference, your mentee asks you to help her with pacing her lessons. What kinds of data collection techniques might you suggest to address this goal?
· Imagine your mentee makes the following statement about a student during your post-observation conference: “Meghan comes from a very affluent home, so I expected her to come up with many connections to the text. My English learners, however, always have trouble with text connections and that’s really frustrating.” How would you respond? How would you support this beginning teacher in reframing her thinking?


Final Reflection Prompt

Summarize new learning and reflect on next steps.  Jot down responses to prompts below.  Then, turn and talk to neighbor.
What are my 2-3 key “takeaways” from today’s session? 
What are my next steps in preparing for my first meeting with my mentee?
What ongoing support will I need in this role?
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ROLES & STANCES OF AN EFFECTIVE MENTOR

Consulting / Collaborating / Coaching {The 3Cs) at a Glance

In their book Mentoring Matters: A Practical Guide to tearming-Focused Relationships Laura Lipton and
Bruce Wellman describe a practical framework for mentors to consider. The chart below provides an at
aglance guide to the 3Cs adapted with permission from their work. While these 3Cs are helpful as a
frame, effective mentors demonstrate flexibility of stance and role based on the needs of the people
they support. Mentoring relationships that flourish are reciprocal — all parties learn and grow!

Consultant E‘z‘
Offering Support and Provicing Resources

CHARACTERISTICS
¥ Mentor shares key information about logistics, school or work site culture, policies and practices
¥ Beyond simple advice, a consultant provides the “why,” “what,” and “how” of their thinking

cuEs
¥ Credible voice / Use of pronoun “I” / Phrases like “it's important to”.... “keep in mind that"

CAUTIONS
v we tendto default to this stance / Overuse can build dependency on the mentor

Collaborator |<‘—‘\—_|\

Creating chailenge and Encouraging Growth
CHARACTERISTICS
¥ Mentor and colleague co-develop strategies and approaches
¥ 50/50 pattem of interaction and idea production
cuEs
% Confident, approachable voice / Use of pronoun “we” / Phrases like “let's think about”.... “how
might we"
CAUTIONS
7 _Mentors need to ensure collaboration is authentic and they don‘t take over

Coach
Fadilitating Professional Vision

CHARACTERISTICS
¥ Mentor supports intemal idea production through inquiry and paraphrase
¥ Ultimate aim is to develop colleague’s intemal resources for self-coaching and independence
cuEs
¥ Approachable voice, attending fully / Use of pronoun “you”

¥ Questions like “what might be some ways to?".... “given all that you know, what options are you
considering?”
CAUTIONS

v Stance can cause frustration if colleague lacks internal resources for idea generation

Mantaring for Al v2
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bylulie Sausen

Observation is an essential componert for the beginringteacher's professiond growth, After awell-
planied observation, the merttor or coach can guide the beginning eduicator to improved teadhingthrough
analyingthe deta observed and through careful refjection of thet analysis, It s the collection of deta
gathered during the observetion and the andlysis of thet datatht is key to asuccessful observation that
canleadto professional growth. The instruments usedto collect irformation in the observetion will
determine how the deta is analyzed—instruments can focus on spedflc contert areas, classroom
management issues, instruction and irteraction, and student engagemert in classroom actities (Gold and
Foth 19%9),

COLLECTING DATA

Callecting appropricte datathat matchesthe observation elemertts setin the pre-observetion planring
conference isimportart tothe begringteacher. This datais used to determine which instructional
rategies are going well andwhat improvemerts can be made inthe begring teacher's practice. I data
collected s ot focuised on wht was determined inthe pre-observetion planming corference then it
becomes irrelevant to the beginringteacher, Obscre datathat [Joats al over the board does ot
ecaurately depict where a beginning teacher needs to focus higfher energes, Factors such as sickess
student behaviorsbecauise of a [ed trip, chiange in schede, etc, could efject the autcome o the lesson,
This iswhy it iscrudal to [nd out what type of lesson is beingtaught and what factorsmight inhibt the

lesson,

Ten Data Gathering Techniques.
Scripting

“Mertorseedto be unbiased recorders of the
everts that occur in a dassroom. Scriptingirolves
takingnotes that represert a script of dassroom
irteractions. Mertorssitin a locationinthe
dassroom that provides them with a good view of the
studerts andtheteacher and write down wht they
hear* Fitton 2000, 95

Anecdotal Record

“The anecdotdl recordis aform of scriptingthat
allows the observer to rote eventsthat ocaur at
particular times dringthe lesson and ncludes &
place for commertts so tht irterpretations might be
captured and set aside for |ater discussioniththe
mertee* {Fitton 2000, 96)
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“This concept does ot attemp to capture spedflc
statementsand observations bt rather describes on
aparagreph formet the overal sequerice of everts®
Fitton 2000, 100}

“Infocused scripting, the observer {mertor}looksfor
evidercein classroom interactions that support the
language and expecttions defined i the lens [pre-
conference outline]" (Pitton 2000, 100)

Visual/Auditory Evidence

Ritp e phschool ccmie achiprofessional_developmertimaricr_coach data_gatheringlessay kel

Proximity Analysis
“The goal isto captre theteacher's movemert in
the dassroom, indicated by an arrow endor line.
Thermertor can include an indicator of where the
teacher stops duringthe lesson by numberingthe
stops, or perhiaps by notingthe time for each
pavise inteecher movement” {Fitton 2000, 107}

Verbal Flow
“Looking a theverbal [Jow inthe classroom
allowsmertorsto gather evidence of the way
teachers and students engage in corersation
duringthe lesson. This s an especially useful tool
to use dass discussion, when mertees are
workingto irvolve all studertsinthe
corversation” {Fitton 2000, 109}

Numeric Data

“This deta can be Lsed when menteesuse aword
or phrase that could ditract studert learring, The
mentor would court the number of times that
word o phrase is spoken n & particulzr lesson.
This method can also be sed o track teacher or
studert behavior (Ptton 2000, 113)

Videotaping and Audiotaping

Videoteping and audiotepingrirror exadtly what
is being ssid or dorie inthe dassroom, Thistype
of detarecording should be looked by baththe
mentor and mertee becauseit may overwhelm
some begiringteachers (Fitton 2000, 115}
Portfolio
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ANALYZING DATA

Ator the data is collected, the next stop in the dar-gathering process fs dafa anslysis. Analysis of the data
i5 ex:remaly impartant ta the prafossianal growth of the beginning taachar. 1 is the menfar ar coack's
resporsibility to callect and 3 1alyze the data before the post observation reflection conference. The
analysis of L2 dala painis & fatluzl and human piclure of Lhe aching accomolished during an observed
lesson. For he beginring Leather, e analyzed dala provides Lhe evidence nesded Lo show slrenglhs in
teaching practices. The analyzed data is the nunjudgmental, nenthreazening evidence needed o decermine
areas for Improvement, which is where the professional aravith fo ey hegins. The analyss of the data
also provides she foundation that the beginning :eacher neerts to develop new £oals related (o prartice

METHODOLOGY

Wier-ors and coaches can choose “rom severs methods o observation and data collection, and beginning
teachers can choase fram several methods for reflection. Verying the tools, methods, and reflections can
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Teacher-Mentor COLLABORATIVE DISCUSSION GUIDE

Mentee: Mentor: Date: Time:
Grade Level/Subject

SLGs/Goals:

Check all that apply

_Modeling Lesson _Planning Lesson _Pre-Obscrvation Conference _Communicating with Parents.

_Obscrving Instruction _Problem Solving _Post Observation Conference. _Discussing Case Study Student

_Discussing Content Standards. _IEP Development/Meeting _Observing Veteran Teacher _Reflecting

Successes (improvement strategies, building relationships,

Focus (challenge, concern, collaborative project, etc.):
management, etc.).

Evidence/Data Evidence/Data

Mentee’s next steps: Support Needed From Mentor:

Next meeting date and time: Focus:

District Puts Own Teacher Evaluation Rubric Herc (Daniclson, Marzano, Marshall, Legends, etc)

Professional Responsibilities Planning & Preparation

Glassroom Environment Instruction

IRefiecting on Teaching ~ Knowlcdge of Cantent & Pedagogy [ emviranment of Respect & Rapport [~ Communicating with Students
IMsintaining Accurate Records IKnowledge of Students ICulture for Learning Question & Discussion Techniques.

communicating with Familics Tsetting Instructional Outcomes  (IManaging Classraom Procedures  — Engaging Students in Learning

Tparticipating i Professional Community  Clknowledge of Resources IManaging Student Behavior Z using Assessments in Instruction

TJGrowing & Developing Professionally  IDesigning Coherent Instruction  C10rganizing Physical Space  Flexibilty & Respansiveness

_ishowing Professionalism _IDesigning Student Assessments
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Paraphrasing
Paraphrasing communicates that the listener
has...
HEARD what the speaker said

UNDERSTOOD what was said

CARES

Paraphrasing involves either:
RESTATING in your own words

SUMMARIZING

Some possible paraphrasing stems inclide
the following:

In other words, ..
What I'm hearing then, ...
What T hear you saying, ..

From what I hear you say,

T'm hearing many things, ...

As Tlisten to you I'm hearing, ...

Mentoring Language Chart

Clarifying
NOTE: WHY tends to elicit a defensive response

Clarifying communicates that the listener has...
HEARD what the speaker said

BUT does NOT fully UNDERSTAND what was said

Clarifying involves ASKING A QUESTION to:
Gather more information

Discover the meaning of the language used
Get clarity about the speaker’s reasoning
Seck connections betwieen ideas

Develop or maintain focus

Some possible clarifying stems include the
Following:

Would you tell me a little more about

Let me see if I understand ...
T'd be interested in hearing more about ..

I+d help me understand if youd give me an
example of...

So, are you saying/suggesting ..

Tell me how that ideas is like (different
from)

To what extent .2

I'm curious to know more about ...

¥mintrigued by ../Im interested i
wonder...

Mediational questions help the colleague:
HYPOTHESIZE what might happen,

ANALYZE what worked or didn't
IMAGINE possibilities

COMPARE & CONTRAST what was planned with what
ensued

Some Madiational quastion stems include:
What's another way you might ..>

What would it look like if .2

What do you think would happen if ..>

How was. different from (like
What sort of an impact do you think >
What criteria do you use to .

When have you done something like ...
before?

What do you think ..

How did you decide ... (come o that
conclusion?)

What might you see happening in your
classroom if ..>
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