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Agenda

9:00 - 9:15 a.m.

- Welcome, courtesies
Fish Martinez, Opening Song

9:15-10:00 a.m.
« Dr. Henrietta Mann, Federal Policies
10:00 - 10:30 a.m.
Q & A / Intermission
10:30-11:30 a.m.
Brent Spencer, Legislative History of Al/AN Education in Oregon
11:30 - 1:00 p.m.
- Q&A/Lunch & Intermission
1:00 - 1:45 p.m.
Joannie (Suino) Romero, Boarding School Trauma Experience and Healing
1:45 - 2:00 p.m.
Closing and thanks
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Shop Keeping

Please provide your introductions in the chat.

Due to the number of attendees, please save your questions until the end of the
presentation. If you have a question over any of the material, please place them in

the chat.
This is a safe space for dialogue and all discussion will be honored and respected.

The PowerPoint slide deck will be provided to attendees and posted on the TAPP
webpage.

Oregon Department of Education



https://www.oregon.gov/ode/students-and-family/equity/NativeAmericanEducation/Pages/Tribal-Attendance-Pilot-Projects.aspx

Dr. Henrietta Mann
Federal Policies

Dr. Henrietta Mann, member of the Cheyenne and Arapaho Tribe of Oklahoma,
will speak about federal policies affecting American Indian/Alaska Native
Education. She has taught at UC Berkeley, Harvard University and Haskell Indian
Nations University, as well as being the founder of the Cheyenne and Arapaho
Tribal College in Oklahoma.

Dr. Mann is the last remaining founding member of the AISES Council of Elders.
She graduated from Southwestern Oklahoma State University with a BA in
English, her master’s degree is from Oklahoma State University, and her PhD is
from the University of Montana where she was Director of the Indian Studies
Program. She also served as Deputy to the Assistant Secretary at the Bureau of
Indian Affairs and the Director of the Office of Indian Education. She left due to,
“...deep philosophical differences with federal policy...” she returned to the
University of Montana where she taught for 28 years, serving as director of
Native American Studies. Among her vast accomplishments, she is also author of
Cheyenne-Arapaho Education, 1871-1982 (ISBN: 0870814621)

Her numerous distinctions include being named one of the 10 leading professors
in the nation by Rolling Stone magazine, and being inducted into the Oklahoma
Historians Hall of Fame in 2019.

Oregon Department of Education
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Intermission

TAPP Training will resume at 10:30 a.m.
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Brent Spencer
Legislative History of Al/AN Education in Oregon

Brent Spencer is the Indian Education Coordinator at the Oregon Department of
Education Office of Indian Education and has primarily supported the
implementation of Tribal History/Shared History (SB13), as well as the ongoing
efforts of the Office of Indian Education.

Brent is an enrolled member of the Confederated Tribes of the Umatilla Indian
Reservation (CTUIR) in Pendleton, OR. He earned his Bachelor of Science in 2005
from the University of Oregon. He earned his Master of Education from Lewis &
Clark College in 2007. Brent previously worked in the CTUIR Education
Department, and has filled the role of Youth Services Manager, managing Title-VI,
Career and Technical Education (CTE) Revitalization, and the CTUIR’s Senate Bill
13 lesson planning.

Oregon Department of Education
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Oregon American Indian / Alaska Native Education
State Plan 2015

Over a nine-month collaborative process, the American Indian/Alaska Native Advisory Panel Members
provided feedback and guidance in order to update the state’s American Indian/Alaska Native State
Plan. This plan is the product of that process and is a road map for state efforts to improve
opportunities and outcomes for Native American youth in Oregon.

The plan includes 11 state educational objectives with accompanying strategies and measurable

outcomes. These have all been revised and detailed by members of the American Indian / Alaska
Native Advisory Panel to support the educational philosophy within American Indian / Alaskan Native
communities.

The Plan aligns with the Oregon Department of Education’s strategic goals and key efforts, including
boosting attendance and graduation rates for American Indian / Alaska Native students, providing
culturally relevant professional development for school district staff, increasing recruitment and
retention of Native teachers, and implementing historically-accurate, culturally-embedded Native
American curriculum and instructional materials across the K-12 system.

Oregon Al/AN Education State Plan 2015

Oregon Department of Education



https://www.oregon.gov/ode/students-and-family/equity/NativeAmericanEducation/Documents/2015-final-oregon-american-indian-alaska-native-state-plan%20Mar%202017.pdf

Al/AN State Advisory Committee

The Al/AN State Advisory Committee on Indian Education, referred to as Committee here on, was created to
advise the Oregon Department of Education on educational matters affecting American Indian and Alaska
Natives, with a focus on the following priorities:

« Foster increase of American Indian/ Alaska Native student success outcomes

- Increase graduation rates, increase attendance and enrollment, and increase academic achievement by
addressing the systemic inequities created by inequitable environments

Address disproportionate discipline
Support diversity educator advancement, recruitment and workforce development
Center school, district, community, tribal and family engagement
- Increase professional development
« Develop curriculum and instructional materials
The Al/ AN State Advisory Committee provides guidance, input, advocacy and recommendations on policy, rules

and legislation related to Indian Education. They recommend goals and measurable objectives for the American
Indian/ Alaska Native Student Success Plan to implement by the Oregon Department of Education.

Al/AN Advisory Committee

Oregon Department of Education
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https://www.oregon.gov/ode/students-and-family/equity/NativeAmericanEducation/Documents/20.10.15_AIAN%20Charter%20update.pdf

Government-to-Government Education Cluster

The Government-to-Government Education Cluster was established through Executive Order 96-30 on
May 22, 1996.

The purpose of formalizing the government-to-government relationship that exists between Oregon’s
Indian tribes and the State is to establish a process which can assist in resolving potential conflicts,
maximize key inter-governmental relations and enhance an exchange of ideas and resources for the
greater good of all of Oregon’s citizens, whether tribal members or not.

There are nine federally recognized Indian tribal governments located in the State of Oregon. These
Indian tribes were in existence prior to the formation of the United States of America, and thus retain
a unique legal status. The importance of recognizing the relationship that exists between the tribes
and state government can not be underestimated.

As sovereigns the tribes and the State of Oregon must work together to develop mutual respect for
the sovereign interests of both parties. The relationships between our governmental structures can
only be built through trust and mutual respect.

Executive Order 96-30

Oregon Department of Education



https://www.oregon.gov/ode/students-and-family/equity/NativeAmericanEducation/Documents/eo96-30.pdf

American Indian/Alaskan Native Culturally
Relevant Teaching, Learning, and Pedagogy Grant

The proposed temporary rules implement the provisions of House Bill 3233 by establishing American
Indian / Alaskan Culturally Relevant Teaching, Learning, and Pedagogy Grant Program.

The rules establish an American Indian/Alaskan Native (Al/AN) Culturally Relevant Teaching, Learning,
and Pedagogy Grant program as one of the methods to address this specific direction in HB 3233. The
purpose of the grant is to support districts in developing equitable and culturally responsive
professional development and training models and practices in an effort to improve academic
outcomes for Al/AN students. The grants will be awarded in varying stages based on a detailed
description of the proposed projects submitted through the competitive RFP process.

Al/AN Culturally Relevant Teaching, Learning, and Pedagogy Grant

Oregon Department of Education



https://www.oregon.gov/ode/about-us/stateboard/Documents/June%202014%20Board%20documents/american-indian-alaskan-native-culturally-relevant-tlp-grant-oar-581-018-0520-to-581-018-0535.pdf

Native American Mascots

On May 17, 2012, the Oregon State Board of Education voted 5-1 to adopt a rule prohibiting
Oregon public schools from using Native American names, symbols, or images as school
mascots. Schools have until July 1, 2017 to comply. Key in this decision was research which
showed that exposure to Native American mascots had a negative impact on the self-esteem
and self-image of Native American children. Native American Mascots/OAR 581-021-0047

January 21, 2016. PROPOSED/AMENDED RULE SUMMARY: SB 1509 directed the State Board
of Education to adopt rules relating to agreements between public schools and Oregon
federally recognized tribes for the appropriate use of Native American mascots. Consistent
with this direction, rule amendments provides an exception to the ban on use by public
schools of Native American mascots for those public schools that enter into written
agreements with an Oregon federally recognized Native American Tribe.

Senate Bill 1509
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https://www.oregon.gov/ode/about-us/stateboard/Documents/January%202016%20Board%20Documents/5.a-native-american-mascots-as-amended--adopted-by-board.pdf

HB 2052: Students and Regalia

This bill became effective upon passage and is now law in Oregon. This law recognizes the inherent
right of tribal sovereignty wherein American Indian /Alaska Native students can wear their tribal
regalia or items of cultural significance at graduation and other public school ceremonies.

High school graduation is a time of excitement and a time to honor the accomplishment of students,
families, and our communities. The passing of the Tribal Regalia bill extends this celebration by
honoring the hard work and achievements of our American Indian / Alaska Native students, honoring
]gultgl_rally inclusive ceremonies, and reflecting and acknowledging the diversity of our students and
amilies.

The Oregon Department of Education is committed to fostering district government-to-government
relationships with the nine federally recognized tribes in Oregon. We have heard from tribal partners
and other American Indian students and families how meaningful it is to wear cultural items during
graduation ceremonies as a means of honoring their tribe, their community, and their heritage.

House Bill 2052

Tribal Attendance Promising Practices
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https://olis.oregonlegislature.gov/liz/2021R1/Downloads/MeasureDocument/HB2052/Enrolled

SB 13: Tribal History/Shared History

In 2017, the Oregon Legislature enacted Senate Bill (SB) 13, now known as Tribal History/Shared History. This law
directs the Oregon Department of Education (ODE) to create K-12 Native American Curriculum for inclusion in
Oregon public schools and provide professional development to educators. The law also directs the ODE to provide
funds to each of the nine federally recognized tribes in Oregon to create individual place-based curriculum.

For years the state has been missing a critical opportunity to fully leverage the strengths, assets, and contributions
our Native American students bring to their communities. The lack of accurate and complete curricula may
contribute to the persistent achievement and opportunity gaps between Native American and other students.

In 2014, the ODE’s State Board adopted the Native American/Alaska Native Education State Plan. Objective 7 of the
plan states, “Every school district in Oregon implements (K-12) historically accurate, culturally embedded, place-
based, contemporary, and developmentally appropriate Native American/Alaska Native curriculum....”.

Native Americans lived in this state long before it became Oregon. How can we teach youth about Oregon history
without including the voice of Oregon’s Native American peoples — both past and present? This general lack of
knowledge about Native American people extends to curricula - thus SB 13: Tribal History / Shared History.
Currently, ODE includes required teaching about Native Americans in ODE’s Social Studies State Standards. Tribal
History / Shared History will create opportunities to expand those requirements across multiple content areas.
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https://www.oregon.gov/ode/students-and-family/equity/NativeAmericanEducation/Pages/Senate-Bill-13-Tribal-HistoryShared-History.aspx

2020-25 Al/AN Student Success Plan

The newly created Office of Indian Education (OIE) at the Oregon Department of Education is pleased to share the new
strategic American Indian/ Alaska Native (Al/AN) Student Success Plan. This five-year state plan will guide agency decision-
making through 2020-2025. This plan provides our communities with a refreshed mission that centers shared goals and sets
specific data-driven priorities designed to meet the needs of Al/ AN students in the state of Oregon. We grounded this plan
with the overarching goal of success for Al/ AN students and out-of-school youth.

Development of the Al/ AN Student Success Plan was a collaborative effort shared by the Al/AN Advisory Committee
Members, Al/ AN students and youth, tribes, Oregon Department of Education (ODE) leadership, the Government-to-
Government Education Cluster (comprised of appointed representatives from each of the nine federally recognized tribes in
Oregon), the general Al/AN community and other committed stakeholders. By engaging the wider community through
public community conversations and data analyses, OIE worked to center the voices, needs and experiences of Al/ AN
students and youth. The OIE team shared leadership over several months to create a five-year roadmap with set objectives
that will improve the ways the Oregon Department of Education supports equity and excellence for each Al/AN student.

Al/AN Student Success Plan

Oregon Department of Education



https://www.oregon.gov/ode/students-and-family/equity/NativeAmericanEducation/Documents/FINAL-%20Native%20Student%20Success%202020.docx.pdf

Tribal Attendance Promising Practice (TAPP)

After the release of the Condition of Education for Oregon’s Tribal Students in January 2013, a study from the
Chalkboard Project, the Government to Government Education Cluster (comprised of representatives from each
of Oregon’s 9 federally recognized tribes) created a Policy Option Package (POP) to solicit state funding to reduce
chronic absenteeism of American Indian/Alaska Native students. The study revealed if you were an American
Indian/Alaska Native student nearly one-third (33%) in all grades were chronically absent (missing 10% or more of
school days). While All Other students are at less than one-fifth (19%) chronically absent.

Following a successful pilot year, TAPP was reauthorized for the 2017-2019 biennium. On May 24 - 25, 2017, TAPP
sites shared their strategies and successes for the first year of the TAPP Pilot.

The Oregon legislature set aside $1.55 million for the 2017-19 biennium to operate TAPP projects to reduce
chronic absenteeism of native students in nine preselected Oregon school districts. TAPP specifically will enable
participating districts to receive up to $155,000 for their family advocate position which has deep local
connections to create school-wide initiatives to reduce chronic absenteeism.

The intent of the collaboration is to strengthen the links between Oregon tribes and the schools that serve
enrolled tribal members. However, because this is a school-wide initiative it will positively impact the attendance
of every student attending TAPP schools.

TAPP Website

Oregon Department of Education
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https://www.oregon.gov/ode/students-and-family/equity/NativeAmericanEducation/Pages/Tribal-Attendance-Pilot-Projects.aspx

When it comes together....

NEWS RELEASE
January 20, 2022

Media Contact: Marc Siegel

Class of Class of .
Student group 2014[1] 2021[2] Difference

Students Post Second Highest Statewide Graduation Al 720 806 8.6
Rate In Oregon’s History Asian 85.9 91.9 6.0

Two percent decline from previous year shows impact of pandemic, continued need for
support for students Native Hawaiian/Pacific Islander 68.8 . 1.0

(Salem, Ore.) — The statewide graduation rate for the class of 2020-21 is 80.6 percent, the
second highest graduation rate ever recarded in Oregon, according to data released today
by the Oregon Department of Education (ODE).

American Indian/Alaska Native 53.5

Black/African American 60.2
The 80.6 represents an uptick from the most recent, pre-pandemic rate of 80.0 for the class
of 2018-19, but a 2 percent decrease from last year. Hispanic/Latino 64.9

“The data released today both demonstrates the tremendous resilience of Oregon’s youth
and makes it clear that COVID-19 not only had a disproportionate impact on the health of Former English Learners (proficient prior to high
Oregon’s communities of color, it also had a far greater impact on students of color,” ODE school)

Director Colt Gill said. “We know districts continue to work hard to help those students still

making progress towards graduation. Over the summer, districts spent $24 million in funds English Learners in High School 51.7
allocated by Governor Brown and the Legislature to help more than 18,000 high school

students earn credits towards graduation. Districts are also using funds from the Student Special Education 51.1
Success Act to improve access and opportunities for students who have been historically
underserved in the education system. Through unprecedented engagement with their
communities, every district has their own plan to address student achievement.”

69.9

[1] Students who began high school in the 2010-2011 school year.

The table below shows how some student groups fared since the 2010-2011 cohort [2] Students who began high school in the 2017-2018 school year.
graduated in 2014:

Tribal Attendance Promising Practices
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Coming Together....

There are partnerships established between the sovereign tribes and the State.
These partnerships drive education legislation within our State for our students and
families.

In order for these processes to work, we must have successful implementation.

Relationships MUST be facilitated with our Al/AN families in order to build trust and
recognize the affects of historical trauma.

We must all provide opportunity for school districts and educators to learn about
Tribal culture and specific needs so they can serve our Al/AN students. More
importantly, educators must understand our families and build trust.

Oregon Department of Education
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Joannie (Suino) Romero
Boarding School Trauma Experience and Healing

Joannie (Suino) Romero, Pueblo of Cochiti, NM. Ms. Romero is the Treasurer
for National Native American Boarding Schools Healing Coalition, Founder of
Corn Pollen Consulting, LLC, Language teacher, she earned her Jurisprudence
in Indian Law from the University of Tulsa, College of Law, and is a currently
earning her doctorate of Education in Educational Leadership from the
University of Washington, Tacoma (Muckleshoot Cohort for Native American
Educational Leadership Scholars).

Oregon Department of Education




The Post-Indian Boarding
School Era; Reflections of
Resilience in Indian Education

_ Joannie Romero (Pueblo of Cochiti)
EdD Candidate, University of Washington
Owner + Lead Strategist, Corn Pollen Consulting




During this presentation, we will explore
Federal Indian Law and Policy as it
relates to Indian Education, with a
special emphasis on the Post-Indian
Boarding School Era.

Participants will gain an understanding
of how Indigenous communities are
reclaiming their children through
education and language efforts.

By the end of the presentation,
participants will also be familiar with a
timeline of federal Indian policy and
how intergenerational historical trauma
still remains the forefront of community
healing in 2022.
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In memory of
those who did not
return home from
Indian Boarding or
Residential
Schools...
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IMPACT

Layer 1 of Trauma

Boarding School, Forced
Federal Policy, Relocation,
Government-drive policies

regarding food, etc

Layer 2 of Trauma

New ldentity, Disconnect

to culture, low self esteem,

lack of interest to
participate in community

THE PROBLEM OF INDIA»
ADMINISTRATION

Layer 3 of Trauma

Lack of empathy towards
children, coping with
trauma through substance
abuse, experiencing soul

Layer 4 of Trauma

The language and culture
was not taught, we were to
forget our ways, we had
unresolved grief

Present Day Trauma

We are in a race to save
culture and learn our
languages




Officer discusses deadly crash: ‘| didn't see her until the
last second’
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HISTORICAL TRAUMA

Historical trauma is multigenerational trauma experienced by a specific cultural, racial or
ethnic group. It is related to major events that oppressed a particular group of people because
of their status as oppressed, such as slavery, the Holocaust, forced migration, and the violent

colonization of Native Americans.






CARLISE INDIAN
INDUSTRIAL SCHOOL

CARLISLE, PENNSYLVANIA

“KILL THE INDIAN, SAVE
THE MAN”

- RICHARD HENRY PRATT
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UNITED NATIONS DECLARATION |/ *‘ L ™
ON THE RIGHTS OF INDIGENOUS Lot
PEOPLES o3 .

Article VII, Section Il: "Indigenous peoples have the collective right to
live in freedom, peace and security as distinct peoples and shall not
be subjected to any act of genocide or any other act of violence,

including forcibly removing children of the group to another group."



NO MATTER. WHAT THE
NUMRERS ARE , THERE
ARE NOT SuPpoSED
To BE GRAVE\{/\RDS
AT ScHoeolS,

EVER




Canada's Truth & Healing Commission

The Government of Canada continues to be committed to a
renewed nation-to-nation relationship with Indigenous peoples
based on recognition of rights, respect, co-operation and
partnership. The Government of Canada will work closely with
provinces, territories, First Nations, the Métis Nation, Inuit groups
and church entities to implement recommendations of the TRC
and further reconciliation to the benefit of all Canadians.

- Established in 2008 and active through 2015

-Includes the implementation of the United Nations Declaration on
the Rights of Indigenous Peoples

-Article VII, Section ii: 2. Indigenous peoples have the collective
right to live in freedom, peace and security as distinct

peoples and shall not be subjected to any act of genocide or any
other act of violence, including forcibly removing children of the
group to another group.

-150,000 children attended Residential Schools in Canada
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CARLISLE INDIAN INDUSTRIAL SCHOOL.

DESCRIPTIVE AND HISTORW L RECORD OF STUDENT.
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American Indian Boarding Schools by State
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Norwalt Acadesyy far Boys

Nuyaka Missian

Nuyaka School and

Weswska Meszioe Baarding Scheel far Gris

Wheelock Acazerry [ Wheekock Niias ind
Weeehdh Feruse Semarier)

Yedow Spmgs Schod

Oregon ©

(Chemawa ladias Schoal (Salem ledias
Indusrial School; Marrison Sustitate) **

Forest Grove Izdas Fraiming School

Grand Rande

Ko Dreasd /St Andrews lndustrd Schacl

Namath indan Schosl for Boys

Siietz

Umatils

Warm Sprngs

Yasmax Indian Boarding School for Gk

Pennsylvania @
(arlede indian Industrial School
Girls' Mome of the Lincal

Virginia @

Hampten Usversty
Washington ®

(avie Messios School

(ashmuan Indan School

Fart Spokane ladian Schoo

Male nd Fermale Indesmal Schoat

Osexda ndlan Scheel

Pupelip

Saced Hexrt Corvert

St Gearge's Mission

St Francs Regis Mission

St Mary's jsow Pascal Sherman Indan
Scheol)*

Tonaket

Tulalip Indian Schoal

Yakima/Fort Simooa

Wisconsin ®

Good Shepard lndstrial Schocl
Hayward indan Schoal - Méwakes
HayFaedy Babek)

Boys' Mome (Lincoln institete)
Holy Providence Scheol for indars
and (olosed Pecple

Cak Hill induzzrial Acaderny (Alice Lee Eliont
Memarid Acaderny)

Ouk Ridge Maseal Lader School

Okdshama Presbytenan (ollege fsr Woren
Hakin lesatine Corant Preshyoenas

(slrgel
(Oxage Baarding Schosl
Otoe
Pawnee Boerdng asd Traming Schoal
Pywnee indesrial Soardmg Schook
Pecan (reck Mession
Parca indian Schoal
Quagaw

St Fancs
West Philadelpha Indestnal

South Dakota €9

N Saisty

Branand

(hambertaio Indian School

(heyerne River

Flndreas School/Rigg: Insatute™

Holy Rosary Mision Red Choud Indian
Schod®

Hope

Lac de Fambeau
Mezommer

Onesda indion Schasl

St Jmephis Indusmrial Schosl
StNary's

Yormuh |ackas Industrial School

Wenchags
Wittzsberg indian Schaol - Bethany Mission

Wyoming @

Fart Washakie/'\Wind River

Hagward indun School

Rabert’s Epecapal Masios for
Shathone Grhs

St Michae!'s Mission

St Stephes’s Mission iIndestrial School®

o

HEAM

367 Schools

73 remain open today
15 still boarding

29 States

The top five states with the
most boarding schools were:
Oklahoma (83)
Arizona (51)

Alaska (33)

New Mexico (26)
South Dakota (25)

14 Denominations
Catholic (80)
Preshyterian (21)
Quaker (15)
Episcopal (9)
Methodist (12)
Baptist (4)
Jesuit (4)
Dutch Reformed (2)
Evangelical (2)
Mennonite (2)
Protestant (2)
Anglican (1)
7th Day Adventist (1)
Unitarian (1)

Originally compiled by Dr. Denise Lajimodiere
for the National Native American Boarding
School Healing Coalition (NABS), this list also
PR P SR ibutions from
Dr. Rose Miron, Dr. Samuel B. Torres, and Ellie
Heaton. This list may not be complete.
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BREAK THE SILENCE
BEGIN THE HEALING!




H.R. Truth & Healin
Commission

CONGRESS.GOV  Advanced Searches  Browse

H.R.8420 - Truth and Healing Commission on Indian Boarding School Policy Act

Sponsor
Committees

Latest Action; Mouse

Tracker:

FEETT==

Summary (1)

Summary: H.R.8420 — 116th Congress (2019-2020)




NABS WILL COLLABORATE WITH DEPARTMENT OF THE INTERIOR ON FEDERAL
INDIAN BOARDING SCHOOL INITIATIVE

DECEMBER 7, 2021 BY

The National Native American Boarding School Healing Coalition (NABS) is pleased

to announce the signing of a Memorandum of Understanding (MOU) with the
Department of the Interior to mutually share research to support the Department of
the Interior’s Feds lian Boardin 100l Initiat Initiative). Interior Secretary
Deb Haaland announced the Initiative on June 22, 2021. The Initiative is a significant
first step for the United States government to begin acknowledging the traumatic

history of Indian boarding schools

“The survivors, descendants, and relatives of those who experienced these schools
deserve the truth. NABS has agreed to share a decade’s worth of independent research
because the United States has finally agreed to start revealing the truth about this part
of American history,” said Christine Diindiisi McCleave, CEO of NABS and a citizen of
the Turtle Mountain Ojibwe Nation.

U.S. Interior Secretary Deb Haaland

announced the Federal Indian Boarding

School Initiative in June 2021.



DOI + NABS Focuses for this partnership may include:
 The location and identification of residential facilities at which

Indigenous children received formal academic or vocational
training or instruction;

* The location of known or potential student burial sites that may be
associated with each facility; and

* The identity and Tribal affiliation of human remains that have been
found.

 The Department and NABS will establish a schedule of regular
meetings for the preparation and sharing of the records and
Information.



History

Santa Fe Indian School (SFIS) was established in 1890 to educate the Native American
children from the tribes throughout the southwest. The School was established by the
federal government during the Boarding School era with a charge to assimilate the
native child. The established belief at that time was if you could remove an Indian child
from their community, prohibit them from practicing their native language and beliefs,
you could remove the cultural and individual identity of the children providing the
opportunity to impart new standards for living the American way of life. “Kill the Indian
to save the man” was a term penned by General Richard Henry Pratt, the individual
charged to deal with the “Indian problem” and responsible for creating the first
boarding school in Carlisle, Pennsylvania in 1879.

The All Indian Pueblo Council, utilizing P.L. 93-638, the Indian Self-Determination Act
and Educational Assistance Act, was the first Indian organization to contract for the
education of their children. Later P. L. 95-561, the Education Amendments, and the
technical amendments P. L. 98-511 and P. L. 100-297 allowed SFIS to become a tribally
controlled school governed by a Board of Trustees. In 2000, with the signing of the
Santa Fe Indian School Act, this land was turned over to be held in trust for the 19
Pueblo Governors of New Mexico. This has allowed SFIS to build a program based on
educational sovereignty - the right and responsibility to educate New Mexico Indian
children in manner that supports their cultural and traditional belief systems.
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Joannie Romero (Pueblo of Cochiti)
EdD Candidate, University of Washington
Owner + Lead Strategist, Corn Pollen
Consulting

Cochiti@uw.edu
linktr.ee/Cornpollen



mailto:Cochiti@uw.edu

Resources

Dr. Henrietta Mann (photo)

« Current Katz Endowed Chair - Native American Studies | Montana University
Joannie (Suino) Romero

Corn Pollen Consulting, LLC - Tribal Consulting, Cultural Resources
Boarding School Healing Coalition

Native America Calling » Your National Electronic Talking Circle
Democracy Now!

All My Relations Podcast

To keep a copy of this presentation for yourself, select File, Save a Copy.

Oregon Department of Education



https://www.montana.edu/nativeamerican/henrietta_mann.html
https://cornpollenconsulting.org/
https://boardingschoolhealing.org/
https://nativeamericacalling.com/
https://www.democracynow.org/
https://www.allmyrelationspodcast.com/

Office of Indian Education Contacts

April Campbell - Director, april.campbell@ode.oregon.gov

Ramona Halcomb - Indian Education Specialist, ramona.halcomb@ode.oregon.gov
Renee Roman Nose - Native American Student Success Coordinator,
renee.romannose@ode.oregon.gov

Brent Spencer - Indian Education Coordinator, brent.spencer@ode.oregon.gov
Natalie Altermatt - Executive Assistant, natalie.altermatt@ode.oregon.gov

Office of American Indian / Alaskan Native Education webpage

Oregon Department of Education



mailto:april.campbell@ode.oregon.gov
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https://www.oregon.gov/ode/students-and-family/equity/NativeAmericanEducation/Pages/default.aspx
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Thank you for attending!

Please complete the TAPP Training Evaluation Survey
(click through link to access).

Your feedback is essential and valuable to assist us in
improving each year.

Oregon Department of Education



https://docs.google.com/forms/d/e/1FAIpQLSfq-ZGxjJafWlpDUgZ2MDQoTXKNdEl1t-QFwAf0P95WM1-HKQ/viewform?usp=sf_link

