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Overview
Mission and Vision Statements

Mission

The lvy School offers a Montessori education with Spanish-language study. Our
mission is to inspire students of diverse backgrounds to be lifelong, independent
learners who value responsibility and embody peace.

Vision

vy School students will engage in a dynamic, Montessori curriculum which allows for
exploration of the world around them. Through creative and challenging multi-sensorial
instruction, Ivy School students will develop critical thinking skills necessary to be global
citizens. The Ivy School educators are reflective by implementing best practices
through Montessori philosophy and materials, state standards, authentic assessment,

and student interest. By partnering with parents and the community, the Ivy School will
be a safe place where all students can thrive.

History of the School

The vision for the lvy School came about when founder and lead visionary, Tammy
Kennedy, a Montessori primary teacher, administrator, and owner of a private
Montessori school in Northeast Portland, recognized the strong demand for a tuition-
free Montessori Elementary education with families at her school who could not afford
even the sliding scale tuition she offered. Tammy saw first-hand how Montessori can
meet the needs of all children and those with diverse learning styles and special needs,
and she wanted to offer Montessori education to all children regardless of
socio-economic status.

Tammy formed the lvy School Design Team, who committed their time and expertise to
the establishment and sustainability of the lvy School. This 18-member design team
consisted of a financial planner, child development director, social worker, architecture,
software engineer and technologist, finance and banking manager, marketing strategist,
realtor, human resources officer, and education consultant. The specific intent of the
Design Team’s efforts was to support the operational and educational areas embedded
in a public charter school, specifically: public education, Montessori education, finance,
law, architecture, real estate, technology, human resources, and project management.

The Design Team’s proposal for a Montessori public charter School in North and
Northeast Portland was presented to the Portland Public School District in 2007. The
school district was open to having a public Montessori school, the first one in the
Portland area, but the school population was limited to a maximum 120 students. Due
to this designated cap on the number of students who could attend the Ivy School, the
Design Team opted to not become a charter school in the Portland School District. In
2008, the Design Team appealed their charter proposal to the State Board of Education
and the school charter was approved under their sponsorship.



The lvy School opened its doors in the fall of 2009, with 60 students in two blended
classrooms of grades 1-3. The staff consisted of two lead guides, two Spanish-
speaking assistants, one clerical, and two part-time, volunteer administrators.

In The Ivy School’s second year, the school population doubled to 120 students in four
classrooms. One classroom blended grades 4-6, which are called Upper Elementary.
Two additional lead guides and two Spanish-speaking assistants were hired. A
principal was hired part-time.

In The Ivy School’s third year, the school population grew to 150 students in five
classrooms, consisting of three Lower Elementary classrooms and two Upper
Elementary classrooms. During that year, the school moved two classrooms to a new
campus, approximately three miles from the Prescott campus. The principal and
administrative assistant were hired full-time.

The lvy School’s fourth year brought part of the vision for the school to fruition by adding
a Middle School program and classroom. The expanded lvy School uses space in the
same two buildings they have been utilizing in prior years; the Prescott and Morris
campuses house three lower elementary, two upper elementary, and one middle school
classroom, in total serving grades 1-8. The staff consisted of seven lead guides, five
Spanish-speaking assistants, and two support staff.

The lvy School started planning for its fifth year and realized it would be unable to meet
the demands of the lottery pool and its current student population. The Ivy School was
ultimately able to expand its student body by adding two classrooms — a lower
elementary room home to grades 1 through 3 and an upper elementary classroom with
grades 4 through 6. The Ivy School purchased its Prescott campus and expanded its
lease to include the entire Morris Campus, which included an outdoor classroom. The
vy School also flourished with the addition of a Music teacher to the school staff, which
allowed students to participate in weekly music classes as well as a couple of
performance opportunities. The staff consisted of eight teachers, eight assistants, one
music teacher, four support staff, two program support staff, and one full-time
administrator.

Accreditation

This year the Ivy School completed the accreditation process. This was a year-long
process of intensive self-reflection on the institutional capacity of Ivy to improve and
sustain student learning. After vy completed the year-long self-study, Ivy was visited by
an external review team of education professionals who reviewed every component of
Ivy’s self-study to determine how effective Ivy was in meeting the requirements for
accreditation. In addition to reviewing the evidence and artifacts of the self-study, the
external review team held 74 interviews, including the school administrator, 16 staff, 46
students, and 11 lvy parents. Extensive surveys were completed by 129 parents, 22
staff, and 201 students. These surveys were used to shape Ivy’s goals for the
upcoming school year. The scope of the review team was comprehensive and its
capacity to dig into all aspects of the Ivy School was an extraordinary and powerful tool.

Upon completion of its visit, the review team identified Powerful Practices at lvy and
Opportunities for Improvement.



Powerful Practices at lvy include:

Autonomy in leadership to make changes and decisions in the day-to-day
management of the school.

Faithful to Montessori methods while complying with state mandated
requirements. Interviews, observations, and examples of decisions aligned with
the school’s statement of purpose illustrate the dedication the lvy School has;
dedication to the tenets of a Montessori education characterized by an emphasis
on student independence and responsibility for their own learning, freedom of
discovery, and a respect for each individual’s rate of development. A careful
melding of the acquisition of Common Core curriculum, assessments to validate
learning, and production and disaggregation of data with a fidelity to the
Montessori belief in a student’s freedom to choose and fostering the natural
inquisitive desire for knowledge is evident. Rather than considering a traditional
education to be opposed to these methods, there is active determination to
combine the best of both systems.

A variety of avenues of communication that keep stakeholders informed of
student progress, events, activities, and opportunities at the Ivy School, while
also creating a close-knit, supportive community. Conferences are formally
scheduled multiple times a year, and informal conferences happen upon request.
Weekly newsletters inform of events, which often inform parents of opportunities
and the community of methods to enhance learning at lvy campuses. Parents
universally feel well informed of school activities and community building
activities through the PTO, which are regularly well attended. The lvy community
is close-knit and very supportive.

Instructional staff uses the student Work Plan to assign and document work
completed for each student. Teachers systematically use this document to show
student progress on their individual goals. A variety of assessment tools are
used, including: reading assessments, weekly/bi-weekly counseling between
teacher and student, informal observations of individual and groups, and annual
Goal Setting Conferences held each spring.

The lvy School’'s commitment to RTI as well as supporting the special needs of
their students are practices which clearly make a difference to every student in
the school.

Multi-level classrooms that loop with teaching staff, as well as the individualized
learning 3.9 that is the hallmark of the Montessori teaching style, ensures that
each student is very well known by more than one adult on campus who serve as
mentors/learning guides.

Findings indicate that all educators in the lvy School are acutely aware of the
learning needs of individual students, and work tirelessly to address these needs
formally and informally, because of their commitment to each student growing
and learning at their own pace.

Opportunities for Improvement include:

Involve staff members in designing mentoring and support programs that assist
them in 3.7 instructional improvements, melding the school’s mission to remain
true to Montessori values and beliefs about teaching and learning with curricular
revisions that more completely meet student needs.



Teacher interviews revealed the need for a more formalized mentoring program
for new instructional staff, to help them acclimate to the Ivy School culture, as
well as continued efforts to identify ways to collaborate between campuses and
among colleagues, to identify scope and sequence materials.

Explore more expansive ways to enhance digital learning in the lower grades, as
well as 4.4 offer keyboarding skill acquisition for all learners.

Interviews, observations, data concerning media information resources, and
review of the technology inventory indicate the need for students to have the use
of digital resources for research and expansion of exploration and information
gathering. In addition, information about State mandated assessments (Smarter
Balance) will require a level of keyboard proficiency for students to adequately
express their learning via computer testing events. Universal expectations for
high school also indicate the assumption that entering students will have a level
of computer proficiency.
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January 1, 2015
Dear State Board of Education:

As it applies for its third renewal with the State Board of Education, the Ivy School is at
a critical juncture in its life as a school. This past year has been a time for Ivy to
demonstrate its growth and maturity, in the process of becoming an established and
viable public school in the Portland community, a school that is in great demand. The
vy School has grown quickly in its short life, from 60 students to 260 students, with an
extensive wait list each enroliment period. It has provided students in Portland and
surrounding areas with a free public Montessori education. This educational model is
growing in demand and lvy is living out its mission to inspire children of diverse
backgrounds to be lifelong, independent learners who value responsibility and embody
peace. Students at the lvy School are experiencing academic success, as well as
growing into learners who are independent, self-directed citizens of a learning
community.

Academic achievement is important to all stakeholders of the Ivy School, including
students, families, faculty, and lvy’s sponsor, The State Board of Education. We are all
committed to the challenge of demonstrating overall student growth, and we celebrate
the accomplishment of earning a '4' in Overall Academic Achievement on our school
report card. The staff at lvy engaged in a reading self-study two years ago, and
continue to see good outcomes as a result of this process. Reading Achievement
continues to improve at Ivy, and is currently at a Level 4 on a scale of 1-4. Reading
Academic Growth has also improved to a Level 4. Underserved Races/Ethnicities at
the Ivy School have also doubled in Reading progress, from a Level 2 to a Level 4. The
Ivy School staff is proud of its accomplishments in reading, and their goal is continually
meeting the literacy needs of all of lvy's students.

The Ivy School continues to work to improve in many different areas, including
improving student outcomes in math. During the 2013-2014 year, lvy staff worked
together to align Montessori curriculum with the emerging Common Core curriculum.
This difficult switch-over has been accomplished with our lower elementary students,
grades 1 through 3, in order to prepare our students for the rigorous testing
expectations of the Smarter Balance assessments. lvy staff continue to use the
pedagogical philosophy which guides its instruction of children in all grades and sets it
apart from other traditional forms of educating students. Students who are struggling in
math have been “targeted for support,” provided with further opportunities to work on
Montessori math materials during the school day, and have the opportunity to
participate in free extended school programming in math. As a result of these
initiatives, Ivy students in grades 3-6 made noticeable gains of 10 percentage points in
math achievement. Overall Math Academic Achievement at the Ivy School has risen to
7



a Level 3. Ivy recognizes the need for continued improvement in math and this
continues to be a top priority across all grade levels.

Another area that Ivy has demonstrated significant commitment is in its school-wide
plan for addressing the individual education needs of all students. Special education
students are highly competent and valued members of the Ivy School community.
Special education students at lvy are woven seamlessly into the academic and social
fabric of the school, and are successfully maintaining a strong presence. Utilizing RTI
(Response to Intervention), Ivy implemented this initiative to ensure all students were
making adequate progress and to identify students in need of special education
services in a timely manner. The processes now in place have helped to identify over
ten students this year alone in need of special education services. In addition, use of
RTI has provided a shared language for teachers to discuss how students are
performing relative to the whole school pedagogical model; this allows them to be able
to adjust for individual needs of students with interventions. Throughout the year, Ivy
staff continued professional development in RTI so that students struggling at Ivy will
have a clear pathway of support, intervention, and evaluation.

One of the most notable accomplishments this year was lvy’s full accreditation by the
Northwest Accreditation Commission / AdvancEd Accreditation. The accreditation
process provided an analysis and evaluation of the impact of teaching and learning, the
leadership capacity, and the resource utilization at Ilvy. The accreditation process was a
shared, collaborative effort, with all staff members participating in the self-study and all
stakeholders participating in the final accreditation review.

Despite so much progress under our belt, the Ivy School has carved out a solid path of
work yet to be done. With great confidence, vy will move forward, addressing its
deficits, continuing to embrace its identity of Montessori philosophy for all children, and
working toward the goal of being a thriving community school where children freely
learn and develop as the individuals they are.

We are grateful for the continued support of The State Board of Education.

Sincerely,

Mary Zigman
School Administrator



General Information

The lvy School Calendar 2013-2014

August, 2013

21 New Hire Orientation
22 New Hire Orientation
26 Teacher Inservice

27 Teacher Inservice

28 Teacher Inservice

29 Teacher Inservice

30 Teacher Planning Day
29 Teacher Inservice

September, 2013
(18 Full Days)

2 No School - Labor Day
3 Teacher Inservice
4 First Day of School

27 No School - Teacher Inservice

October, 2013
(21 Full Days, 2 Half Days)

11 No School - Teacher Inservice
25 Early Dismissal - Int'l Children's Day
31 Early Dismissal - Teacher Plan. Day

November, 2013

(14 Full Days, 1 Half Day, 3 Parent
Conference Days)

8 No School - Teacher Planning Day
11 No School - Veterans Day

25 Early Dismissal - Parent Conference
26 No School - Parent Conference

27 No School - Parent Conference

28 No School - Thanksgiving Holiday
29 No School - Thanksgiving Holiday

December, 2013

(13 Full Days, 2 Half Days)

6 Early Dismissal - Teacher Inservice
20 Early Dismissal - Teacher Inservice
23 First Day of Winter Break

January, 2014
(18 Full Days)

6 Students Return from Winter Break
20 No School - Martin Luther King Day
27 No School - Teacher Inservice

February, 2014

(17 Full Days, 1 Half Day)

14 No School - Teacher Inservice

17 No School - President’s Day

28 Early Dismissal - Teacher Inservice

March, 2014

(15 Full Days, 1 Half Day)

21 Early Dismissal - Teacher Inservice
24 First Day of Spring Break

31 Students Return from Spring Break

April, 2014

(17 Full Days, 1 Half Day, 2 Student/Parent
Conference Dayg),

10 No School — Student-Led Conf.

11 No School — Student-Led Conf.

18 Early Dismissal - Teacher Plan. Day

May, 2014

(20 Full Days, 1 Half Day)
16 Early Dismissal - Teacher Plan. Day
26 No School - Memorial Day

June, 2014

(7 Full Days, 1 Half Day)
11 Early Dismissal - Last Day of School
12 Teacher Planning
13 Teacher Planning

Snow Make-up Days Scheduled as Needed



The Ivy School Student Daily Schedules

Lower Elementary

8:00-8:15
8:00-11:00
11:00-11:10
11:10-11:25
11:30 - 11:55
12:00-12:30
12:30-1:00
1:00-2:10
2:10-2:25
2:30-2:45

Upper Elementary

8:15-8:30
8:30-8:45
8:45-11:30
11:30-12:30
12:30-2:30
2:30-2:45
2:45-3:00
3:00-3:15

Middle School
8:15-8:30
8:30-9:00
9:00-10:00
10:00-11:30

11:30-12:30
12:30-1:30

1:30-2:30

2:30-3:00
3:00-3:15

Drop off/Greetings/Students Prepare for their Day and Begin Work
Work cycle - Individual work/Projects/Small Group Lessons
Clean-up

Circle/Discussion/Announcements/Work Journal Check

Lunch

Recess

Read Aloud/Work time

Work Cycle Specials: Spanish/Music/Art/P.E./Reading Groups
Clean-up and Responsibilities/Get items for going home

Silent or ‘Buddy’ Reading/Dismissal

Drop off/Greetings/Prepare Classroom for the Day
Circle/Discussion/Announcements

Work cycle: Individual work/Projects/Lessons

Lunch and Recess

Work Cycle Specials: Spanish/Music/Art/P.E./Reading Groups
Clean up

Quiet Reading

Dismissal

Drop off/Greetings/Prepare classroom for the day

Circle

Work cycle: Alternating Humanities or Math/Science with
Health or Spanish

Work cycle: Alternating Humanities or Math/Science with
Lab or Conferencing

Lunch and Recess

Work cycle: Alternating Humanities or Math/Science with
Art or Music

Work cycle: Alternating Humanities or Math/Science with
Inquiry/Garden/Service or P.E.

Clean up and S.S.R.

Dismissal
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Student Demographics

The total enroliment for the 2013-2014 school year was 238 students in grades 1 - 8,
consisting of four 1% through 3™ grade, multi-age classrooms at the Prescott campus,
along with two 4™ through 5™, multi-age classrooms, one 5" through 6™ grade, multi-age
classroom, and one 6" through 8", multi-age classroom at the Morris campus. The
waiting list for the vy School totaled 34 students.

Table 1 Ethnic/Racial Breakdown of the vy School student population

Ethnic/Racial Demographics

W 2% Asian

M 3% American Indian / Native
Alaskan

™ 5% Multi-Racial

W 8% African American

W 8% Hispanic

W 74% White
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Personnel

Staff Positions and Qualifications

o TSPC License/ HQ to
Staff Member Position : : Degree Endorsements :
Registration teach:
BA
Marv Zi School TSPC M.Ed Administrator-
ary cigman Administrator Cha_rter T All LVL
Registered PGCE
Licensed H BA - -
Kirk Jansen Teacher 1-3 Q MS- ECE K-4 S?”
TSPC contained
_ TSPC License BA K-4 Self
Claire Thomas | Teacher1-3 o ) MS-ECE i
Initial | Teaching | M.Ed. Contained
: K-8 Self-
' TSPC License - .
gltg(p))game Teacher1-3 | o hi BA hEAI?EEhSI:I%LVL Contained
Initial | Teaching , Math K - 8
TSPC License BA MS-ECE,ELE K-8 Self-
Kelly Nichols Teacher 1-3 Initial | Teaching | MAT Contained
TSPC License BA - -
Betty Teacher 4-5 > , MS-ECE,ELE | K-8 Self
Skundrick Initial Teaching | M.Ed. Contained
_ TSPC License BA K-8 Self-
Kevin Pearson | Teacher 4-5 o _ MS-ECE,ELE .
Initial Teaching | MAT Contained
Olivia Lemke Teacher 5-8 TSPC License BA MS-ECE,ELE K-8 Self-
Initial Teaching Contained
TSPC License BA Language 5-9
Amy Stuhr Teacher 5-8 _ Arts -ML Language
Charter Registry Arts
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o TSPC License/ HQ to
Staff Member Position : : Degree Endorsements :
Registration teach:
MS-MIDLVL 5-9 Self-
TSPC License BA Contained
Travis Eddy Teacher 5-8 N _ Integrated
Initial | Teaching | MAT Science- 5-12
HS,ML Science
TSPC License BA Reading - 5-9 Self-
Ray Luongo Teacher 5-8 Initial Il Teaching | MS Teaching ECE/ELE Contained
MS - ECE/ELE
Music Teacher | TSPC License Music =All Music K -
John Crever . _ BA
1-8 Initial Teaching Levels 12
TSPC License BA - -
Hayley Duncan | ,oace - _ MS-ECEELE | K8 Self
Assistant 1-3 Initial | Teaching | MAT Contained
h TSPC License BA If
Anna Cornett | | eacher > _ Education | ms-eceeLe | K8 Self-
Assistant 4-5 Initial | Teaching Contained
MAT
Elizabeth Teacher ODE Background
Jones Assistant 1-3 Check
Jose Molina Teacher ODE Background
Assistant 1-3 Check
Aleisha Teacher ODE Background
DeFilippo Assistant 1-3 Check

Laura Jenness

Teacher
Assistant 1-3

OSP/FBI (TSPC)

Background
Check

Renee Takara

Teacher
Assistant 1-3

ODE Background
Check

Jillian Droste

Teacher
Assistant 4-5

ODE Background
Check

. Enrichment OSP/FBI (TSPC)
Alissa
Singletary Progrgm Background
Coordinator Check
Lunch &
Laurie OMelia | Aftercare ODE Background

Coordinator

Check
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Staff Member

Position

TSPC License/
Registration

Degree

Endorsements

HQ to
teach:

Chris Howe

Aftercare &
Lunch

ODE Background
Check

Rianna Clark

Aftercare &

ODE Background

Lunch Check
Christine Aftercare ODE Background
Rodrigues Check
Cassondra Lunch ODE Background
Salazar Check
Elizabeth Lunch ODE Background
LeDoux-Callan Check
Karie Brevne Business ODE Background
y Manager Check

Cailie Yates

Administrative

ODE Background

Support Check
Jenna Administrative | ODE Background
Manchester Support Check

Susan Rideout

Development

ODE Background
Check

OSP/FBI (TSPC)

Nick Fenger Technology Background
Check

Jordan Technolo ODE Background

Manchester 9y Check

JR (Fernando)
Lopez Garcia

Maintenance/
Facilities

ODE Background
Check

Hiring, Recruitment, and Retention Plan

The requirements of hiring staff for a public Montessori charter school with Spanish

language study make the process challenging. The lvy School requires all lead
teachers to be TSPC certified or working toward certification. In addition, lead teachers
for lower elementary classrooms must be Montessori certified, upper elementary
classroom teachers must be Montessori certified or working toward Montessori
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certification, and middle school classroom teachers must participate in ongoing
Montessori professional development opportunities. Also, in addition to the licensing
and Montessori credential requirements, lvy seeks to have Spanish speaking assistants
or lead teachers in each classroom. Typically, this is a very complicated process and
recruitment continues to be a challenging practice. An added challenge in the 2013-
2014 school year was the welcomed challenge of temporary staffing to cover two
maternity leaves; for 2014-2015 there is another leave on the staffing schedule. Finding
such highly qualified staff for shortened leaves also proves to be difficult, but the vy
School is committed to keeping staffing in line with its methodology.

Credentials and certifications are not enough though. The Ivy School looks for
experienced public Montessori teachers, who are willing to join Ivy in its current
momentum of educating children in an environment where teachers are held
accountable for student academic achievement and performance.

Depending on the position being hired for, the lvy School posts open position
advertisements on various job search sites, both locally and around the country. The
sites which are primarily used include OMA (Oregon Montessori Association), AMS
(American Montessori Society), AMI (Association Montessori International), Education
Week, EdZapp, Craigslist, and Public School Montessori newspaper. The lvy School
has been able to interview candidates locally, as well as from all over the U.S. and
abroad, for various positions at our school. Minority candidates are strongly
encouraged to apply, and this is clearly stated in all open position advertisements Ivy
posts.

The lvy School is committed to hiring a staff that represents the best talent in the
Montessori community, and teachers who understand the nuances of blending
Montessori pedagogy with a public school education. In addition, lvy makes every
attempt to hire staff who reflect the diversity found in the student body and school
community.

In 2013-2014, 26% of the staff at Ivy represented minority groups. 25% of the lead
teachers are minority teachers.

Staff Demographics 2013 — 2014

Race Number of Staff
White 25
Asian 4
Hispanic 3
African American 1
Mixed Race 1

In order to address the concern lvy has in recruiting minority candidates, lvy has formed
partnership with a local high school, De La Salle, which is a school that offers a
competitive education for low income and minority students. As a component of
learning, blended with covering the costs of tuition, De La Salle has an extensive
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internship program. De La Salle has committed to scholarship high school interns to
the Ivy School (a $30,000 corporate sponsorship). These high school interns would
intern at lvy for the academic year. At the end of the year of service, lvy would choose
one of the four interns who expressed interest in obtaining Montessori certification and
would scholarship this student. This student would then be hired to work at vy as an
assistant while pursuing his/her undergraduate degree.

For the 2013-2014 school year, lvy was successfully staffed with highly qualified,
certified, and Montessori trained teachers. lvy faced some challenges supporting new
teachers in the rigorous and demanding role of being a charter school teacher. These
challenges changed the way teacher orientation took place in the beginning of the
school year for 2014-2015. New staff at Ivy had the opportunity to benefit from a better
established indoctrination program, and returning staff who did not have this opportunity
in 2013-2014 benefitted as well.

Teacher orientation included ten days of training and preparation for all of the Ivy
School staff. Teachers received training in curriculum, instruction, and assessment, as
well as training in RTI and effective special education practices. Teachers were offered
the opportunity to lead professional development sessions in their area of expertise,
including Montessori math instruction, writer’'s workshop, and portfolio development.
Peer-to-peer professional learning was very effective.

The ongoing professional development that teachers engage in at Ivy are determined by
stated teacher needs and school improvement goals. Teachers are also encouraged to
seek out professional development opportunities that address concerns they have in
their classroom or that match a curricular area that needs support.

Ownership and autonomy of professional development opportunities boosts teacher
morale and encourages teacher investment in the school community.

Ivy has tried to honor its teachers by setting aside time for teachers to collaborate,
encouraging teacher participation in school leadership decisions, and by establishing an
extensive orientation process. Teacher leadership is encouraged at lvy. Each teacher
brings his/her area of expertise to the table and is given the opportunity to use these
skills. Teachers participate in leadership areas such as Special Education and Art.

Ivy still needs to continue to address the salary concerns of teachers. Although growth
has been made, teacher salaries are not on par with Portland Public Schools; which is
especially difficult for teachers given the extensive commitment of time and extra
required trainings to be a part of the school teaching staff.

Hiring Procedure

The hiring process at the vy School consists of a review of all applicants for
qualifications, resulting in the pre-selection of applicants; this is followed by an interview
process with a combination of school administration and staff, even including students
on an interview committee sometimes. Interview questions related to the position are
determined, and a process is implemented for selecting the final candidate for hire. All
candidates for employment at the Ivy School must submit three letters of reference with
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their resume and employment application. The School Administrator has the final
decision on all hiring at Ivy, except for the hiring of the School Administrator which the
school Board has the final decision on.

Personnel Organization Chart

Board of
Directors
School
Administrator

%
Busi - :
Lead Guides DBl Administrative
Manager Personnel
: :\ T ——
Assistants Book Keeper - Enrlchmen.t Program
Coordinator
= —

Lunch & Aftercare
Coordinator

P p— —_—

Substitutes Aftercare & Lunch

Staff
R

Specials Guides

S
Building
Maintenance & Care
- @@
)

Technology
Coordinator
ey

Personnel Professional Development

The Ivy School Board makes a dedicated effort to budget each year for professional
development opportunities for staff. lvy also provides ongoing professional
development in areas including Montessori workshops and refresher courses, and
assistance for attending national conferences.

Staff participate in shaping the ongoing professional development that is provided at Ivy.
By providing input that is partnered with the school improvement plan, Ivy is able to
secure relevant and highly individualized teacher training that is aligned with the
school’s strategic planning in curriculum development.
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Ivy has the dual role of providing relevant training with Oregon’s educational initiatives
as well as training that is aligned with the overarching Montessori philosophy. This
year, three teachers completed the North American Montessori Council Montessori
teacher training program. In addition, teachers attended various Montessori workshops,
which included refresher courses, and national conferences.

The lvy School also took advantage of opportunities offered by the Oregon Department
of Education, by assembling a Professional Learning Team of lvy staff and
administration who attended a three day conference in Eugene which focused on
teacher evaluation and effective teaching/learning practices.

Professional Collaboration

lvy faced a challenge around staff collaboration due to the split campus situation. Staff
planning days allowed opportunities for the teachers to work and plan together in order
to provide a more consistent experience for students. The teachers at Ivy worked
together to plan lessons and to re-evaluate the importance of planning. Work was
continued on the curriculum map and the importance of synthesizing a curriculum map
with the Montessori approach. Discussions continued about the importance of
assessments in providing a common language for identifying where students were
academically. This year cemented the importance of professional collaboration as a
norm at the lvy School.

Trainings attended this year by Ivy staff:
e OAKS training
« Professional Learning Team Development
« PACE Conference for Administrators
« Race and Pedagogy Conference
e Portland Public Schools: Dr. Joy Dugreyre
« Engaging Boys: Working Effectively With Boys’ Relational Style
o Journaling for Elementary Montessori Students

« NorthWest Positive Behavioral Interventions and Supports Network, Inc.
Conference

« Swindell’'s Anxiety Conference

« Swindell’'s Sensory Seminars PDX (with Sharon Donnelly)

« North American Montessori Teachers Association Conference
e Lower Elementary Montessori Certification - NAMC -- Ivy

« Dyslexia Parent Education Night

o State Sponsored Charter School Principal Professional Development Days (4) --
State Board of Education

« Enhancing Professional Development and Effective Teacher Evaluations
(Charlotte Danielson) (3 days) -- Oregon Dept. of Education
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International Montessori Congress (4 days) (Ivy)
League of Oregon Charter Schools Annual Conference 2013 (2 days) (lvy)

lvy Staff Development (8) days on curriculum, instruction, Common Core, math
assessment and data, RTI, special education interventions.

Multnomah ESD Elementary Literacy Network meetings (November 13, February
5, and May 7)

Oregon Reading Association Winter Institute: Guest speaker Stephanie Harvey

Response to Intervention, a reading program self-study which helped chart out
the path for Ivy in its reading instruction and assessment approach, parent
communication, bully prevention, and school improvement plan.

Oregon Montessori Day of Peace and Sharing
Pyramid Response to Intervention

Columbia University’s Teaching College’s Reading and Writing Project “Writing
about Reading”

Employee Handbook - Please See Attachment A
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Board of Directors

The Ivy School Board of Directors — 2013-2014

Johanna Keith, Board Chair, 2009

Adam Smith, Treasurer, 2013

Anne O'Neal, Secretary, 2013

Karilyn Wax, Curriculum Committee, 2013
Dave Stevens, Grants Committee, 2011
Rebecca Keith, Curriculum Committee, 2012
Billy Ladd, Outreach Committee, 2013

Board of Directors Meeting Minutes - Please See Attachments B.1-B.6

Board of Directors Policies - Please See Section 3 of Attachment C - The lvy
School Policies

Board of Directors Organizational Chart

Adam

2013
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Board of Directors Professional Development

As part of the school's agreement for renewal in the ODE/SBE contract, all Ivy Board
members take a board and ethics training through the Oregon Government Ethics
Commission's iLearn Oregon training program.

The program contains many topics that Board members can access, and they are able
to train from any internet-connected computer.

Training topics include:

Conflicts of Interest
Complaints
Ethics Statutes Overview for Employees and Other Appointed Officials

Ethics Statutes Overview for Elected Officials and Officials Appointed to Boards,
Commissions, or Advisory Groups

Gifts

Introduction to Executive Sessions
Prohibited Use of Office
Legislative Changes

In addition, the Board received training from Stephanie Hinkle regarding Ethics, Conflict
of Interest, Transparency, Mission, and Administrator Evaluation.
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Curriculum/Programs

Overview

The lvy Montessori elementary program consists of lower elementary, ages 6-9 in
grades 1-3, and is located at the Prescott campus. The lvy Montessori upper
elementary, ages 9-10 in grades 4-5, and middle school, ages 11-14 in grades 6-8, are
located at the Morris campus. All lvy programs offer a continuum built on the
Montessori preschool experience. As in the preschool, the Montessori materials are a
means to an end. They are intended to evoke the imagination, to aid abstraction, and to
generate a world view about the human task and purpose. The student works within a
philosophical system, asking questions about the universe, the nature of life, people and
their differences, and so on. The interdisciplinary studies combine geological,
biological, and anthropological science in the study of natural history and world ecology.
The classroom environment reflects a new stage of development and offers the
following:

Integration of the arts, sciences, geography, history and language engages the
student’s natural imagination and an abstraction of the elementary students are
developed.

The lead guide offers presentations of knowledge as part of a large-scale narrative that
reveals the origins of the earth, life, human communities, and modern history, while
always keeping in the context of the wholeness of life. These presentations include the
formal scientific language of zoology, botany, anthropology, geography, and geology as
examples, exposing the student to accurate, organized information while respecting the
student’s intelligence and interests.

The presentations of knowledge are called the “Great Stories.” Great stories span the
history of the universe from the big bang theory of the origin of the Universe, earth, and
life forms, to the emergence of human cultures and the rise of civilization. Teachers are
aided by impressionistic charts and timelines, and the student studies them in reference
to the Great Stories, which leads to deeper knowledge. These stories are presented
every year. They include The Story of the Creation of the Universe, The Story of Life,
The Story of Language, and The Story of Signs and Symbols.

The use of timelines, pictures, charts and other visual aids provide both a linguistic and
visual overview of the first principles of each discipline. These materials developed by
Maria Montessori are used in the classroom along with other instructional materials
provided from Montessori approved sources, and supplemented with instructional
materials that are aligned with the Oregon Benchmarks and Common Core State
Standards.

Please see detailed information regarding curriculum impact under Student
Achievement.

The Common Core math curriculum, as well as the Montessori math curriculum, is
presented with concrete materials that simultaneously reveal arithmetic, geometry, and
algebraic correlations. This curriculum recognizes the student’s need for experience,
for repetition, for various levels of concentration, and for going from concrete to symbol
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to abstract. The emphasis is on making formulae and rules a point of arrival and
discovery. We have also aligned the Common Core State math Standards with the
Montessori lessons, and are continuing to create math lessons using the standards.

In language arts, the curriculum focuses on creative writing, expository writing,
interpretive reading of literature, research with primary sources, grammar and sentence
analysis, spelling based on cultural studies and usage, and oral expression for both
sharing research and dramatic productions.

There is an emphasis on open-ended research that is student generated and teacher-
guided. Students are expected to follow through on their work by carrying out research,
drawing conclusions, developing knowledge, making observations and recording them,
and being able to demonstrate skills. This in-depth study uses primary and secondary
sources as well as other materials, and the State Standards and Common Core State
Standards are also embedded into the Montessori curriculum. Textbooks and
worksheets are used by the students as reference materials, not as a basis for assigned
or ongoing work. Teachers readily send worksheets home for students to use as
practice work.

Montessori-trained teachers are “enlightened generalists” — teachers who are able to
integrate the teaching of all subjects, not as isolated disciplines, but as part of the whole
intellectual tradition. In a Montessori environment, the teacher works in concert with the
students to drive the curriculum while following a rich scope and sequence for teaching
across the content areas. The teacher is trained in noticing the cognitive, emotional,
social, and behavioral needs of the students. They are continually assessing a
student’s understanding, engagement, focus and abilities, and adjusting best practices
to meet them where they are and help move them forward.

Students are also able to “go out” to make use of community resources beyond the
walls of the classroom.

Students are integrated not only in terms of subject matter, but in terms of moral
learning as well which we call “Grace and Courtesy.” This learning results in
appreciation and respect for life, a moral empathy and a fundamental belief in progress,
the contribution of the individual, the human condition in the world, and the meaning of
true justice.

As students enter the upper elementary grades, the students begin to “abstract” more
and, in lieu of Montessori materials, the students generate their own materials based
on what they are researching.

Spanish

The lvy School is a Montessori school that teaches English and Spanish. The benefit of
our Spanish program is to support the individual language learning styles of each child.
Students will achieve a strong second language foundation and academic success
through engaging curriculum, with sufficient time, and through the instruction of qualified
teachers.
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Our Spanish program has three components:

Students receive direct instruction in Spanish through speaking, listening, reading, and
writing lessons.

Appropriate grade level content material from all subject matters is integrated
throughout the program. Because of the multiple grade levels and diverse learning
styles, our approach lends itself to cooperative learning and peer tutoring. Instruction in
Spanish is done in small groups, whole group instruction, and through individual
lessons.

One of the purposes of learning a second language is to develop cross-cultural
understanding and interest in others. This blends well with the Montessori philosophy of
recognizing the interconnectedness of life and creating peace in our global community.

Special Programs — Movement/Physical Education, Integrated Arts and Music,
After School Enrichment Classes, and Summer Camps

Movement/Physical Education

vy School students participate in Physical Education classes once a week for an hour,
class incorporating cooperative play and motor skills, and building on increasing skill
and knowledge of physical fitness. Students receive movement activities every day,
incorporating collaborative games, team sports, skill building, and overall fithess and
movement. This includes developing a knowledge and skills that promote wellness and
fitness for a lifetime. Curriculum was designed to meet scope and sequence at each
grade level as set by the Oregon State Standards, and is supplemented by the
philosophies and activities of the PlayWorks program. The Ivy P.E./Movement program
promotes a culture of inclusion, with a focus on personal fitness, healthful habits, and
mindful physical movement. Over the course of the year, students have the opportunity
for a range of experiences, from outdoor ball games to swimming at a local community
center.

In the Lower Elementary, staff capitalize on the boundless energy of the younger
student. First through third grade students develop motor skills, learn cooperative
games, practice safe game play, and practice healthy lifestyle activities. Walking and
jogging to neighborhood parks are common activities that begin lifelong health habits.
Students develop motor skills, interpersonal skills, and learn about sportsmanship
through practicing cooperative games. lvy staff lead basic skill building exercises on
site that increase motor coordination and prepare students for more complex games.
When inclement weather prohibits vigorous outdoor activities, classes practice yoga,
stretching, and other strength training activities inside the building. Throughout all
activities, conflict among students is resolved with mediation.

In the Upper Elementary, students in 4th and 5th grades learn cooperative play, develop
motor skills, and practice safe game playing using the PlayWorks curriculum. Conflict is
resolved using the schools mediation practices in the PE setting. In addition, the Health
Curriculum focuses on lifelong health habits including regular exercise, food and
nutrition, and anti-smoking curricula.
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In the Middle School, students in 6th through 8th grades continue to develop skills that
were learned in Upper Elementary. The Health Curriculum focuses on lifelong health
habits including regular exercise, food and nutrition, and drug and alcohol awareness.
Students learn about respiration and heart rate and the connection to physical fitness.
Students continue to use school-wide conflict resolution and mediation practices.

Integrated Arts and Music

Art is incorporated in all subject areas with specific instruction in the study and use of art
mediums, the study of famous artists, and the importance of artistic contributions to
society. Student work is showcased throughout the classrooms and school public
areas.

With assistance from the Portland Arts Tax, lvy was able to provide all students with
music instruction. Students received twice weekly instruction in music, singing, and
movement with certified music teacher, Mr. John Crever. The music instruction
program was show-cased in 2013-2014 at the first annual Winter Concert and with
students performances during Arts Week at the end of the year.

Annual Arts Week

In 2013-2014, Ivy held its second annual Arts Week. Over 60 professional guest artists
presented to students at Ivy for an intensive week of art exposure and instruction. Each
artist gave brief talk about his/her medium and provided students an opportunity to
practice that medium. Some of the artists included a graphic designer who worked with
the students on designing a logo and using this for a business card; friends of an Ivy
family who gave a performance of Native American drumming, singing, and dancing;
actors from Portland Center Stage who taught about props and stage directions; an
illustrator from Dark Horse Comics who talked about his work and gave students an
opportunity to create their own comic book using either pen and pencil or Google
Drawing; a speaker / demonstrator from the Ancient Heritage Dairy; and an Andy
Warhol installation which was then donated to the food bank.

In addition to guest speakers, lvy students completed a daily art project at 