
Eight DLLP Language Features
[bookmark: _GoBack]Sophistication of Topic Vocabulary:
The Sophistication of Topic Vocabulary DLLP comprises four sub-feature components: Essential topic vocabulary: the relatively small, core set of topic vocabulary words most speakers or writers are likely to rely on in order for the listener or reader to understand the topic being explained; Related topic vocabulary: words that could be used to explain a topic in further detail; Technical topic vocabulary: words not likely to be encountered outside a discipline or sub-discipline context; and Vivid vocabulary: words that evoke imagery.
· By tracing the progression for Sophistication of Topic Vocabulary teachers can monitor how students are increasing the breadth and depth of their word knowledge in different academic content areas.
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Glossary of terms: Deictic referents are words whose use depends on context such as who is speaking/writing and what point of view they have relative to the referent, for example the demonstrative pronouns “that” and “this” are used as deictic references in the following examples  “that cube (over there)” but “this cube (here next to me)”. 


Sophistication of Verb Forms:
The Sophistication of Verb Forms DLLP focus on the variety of simple and complex verb forms in sentences.
· Tracing the progression of the Sophistication of Verb Forms provides teachers with information about how students shift from using fragments of verb forms and simple verb forms through to developing a range of complex verb forms.
[image: ]Glossary of terms: Infinitive verb forms are not given a tense and occur with “to” in English (e.g., to move, to count); Modal verbs are verbs that convey mood in English (e.g., can, could, would, should, etc.); Gerund forms of verbs act as a noun by addung –ing (e.g., his adding was correct).


Expansion of Word Groups:
The Expansion of Word Groups DLLP focuses on the incorporation of a variety of different lexical characteristics: including derived words (e.g., electric – electricity), nominalizations (e.g., nouns formed from verbs or adjectives, such as multiplication, goodness), a range of adverbs, adjectives and prepositional phrases, and general academic vocabulary (e.g., words that cut across content areas yet are commonly encountered and acquired in academic contexts, for instance analyze, observation, examine).
· Tracing the progression of Expansion of Word Groups can provide teachers with information about how students are acquiring knowledge about a wider repertoire of vocabulary words and uses.
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Glossary of key terms: Morphologically simple means the word is not formed (derived) by adding affixes to a root form; Derivational complexity refers to words  that are made up of affixations on the root form;  Semantically [accurate] refers to a word used correctly in terms of its meaning and contrasts with grammatically [accurate] word usage (i.e., used in correct word order, has correct verb ending, etc).


Sophistication of Sentence Structures: 
The Sophistication of Sentence Structures DLLP focuses on how students formulate increasingly complex sentences.
· By tracing the progression of Sophistication of Sentence Structures teachers can monitor how students are developing in their grammatical and syntactic knowledge by moving from sentence fragments and simple sentences through to complex sentences that combine independent and dependent clauses  (i.e., a subordinate clause embedded with a main clause such as “I counted all the cubes that I could see”).
 


Coherence/Cohesion:
The Coherence/Cohesion DLLP focuses on structuring and effectively organizing language for the listener both within and across sentences so that an explanation proceeds logically from beginning to end.  
· By tracing the progression of Coherence teachers can become aware of how students are sequencing language in temporal and logical ways. 
· Tracing the progression of Cohesion allows teachers to monitor how students are able to tie together the references they make in their explanations.
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Glossary of terms: Pronominal reference is the use of pronouns to refer to established nouns; Ellipsis is the omission of words that are implied; Substitution is the use of synonymous or stand in terms for other nouns.
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Establishment of Advanced Relationships between Ideas:
Establishment of Advanced Relationships Between Ideas DLLP  captures how students linguistically conveying relationships between propositions (ideas) through the use of a range of different discourse connectors. 
· Tracing the progression of Establishment of Advanced Relationships Between Ideas allows teachers to monitor how students are able to use causal connectors and contrastives among other kinds of linguistic devices for conveying conceptual relations.	


Glossary of terms: Discourse connectors are words that connect sentences and clauses within sentences together (e.g., “However” – to introduce a contrast to what has been said or written earlier in the explantion; “Therefore” – to create a consquential link to what has come before in the explanational.


Stamina:
The Stamina DLLP focuses on the mental model (representation of knowledge) that students are working with, and their understanding of the need to provide a complete, explicit explanation to a listener who may not share a common viewpoint or the same knowledge with the student.
· By tracing the progression of Stamina teachers can monitor if a student is including all logical and expected elements of an explanation so that the explained process, procedure or actions, etc. is complete and can be readily replicated or understood by others


Perspective-taking: 
The Perspective-taking DLLP requires students to assume a consistent or appropriately switched perspective in their discourse.
· By tracing the progression of perspective-taking progression teachers can make sure students are maintaining perspective taking that so they do not confuse a listener or a reader, or that they can overtly signal when they are appropriately changing perspectives within an on-going conversation or text.


DLLP 
Not Evident


One word responses


DLLP 
Emerging


Simple sentences


DLLP 
Developing


Must attempt sentences with complex clause structures (i.e., an independent clause and at least one dependent clause)


DLLP 
Controlled


Use of a variety of complex clause structures, including relative, adverbial, or noun clauses


2 or more word phrases not in English word order


Response in a language other than English


Sentence fragments placed in English word order


Compound sentences


May or may not be accurate


No use of embedding (dependent clauses)


May have repetitive use of one dependent structure, such as relative, adverbial, or noun clauses


May or may not be accurate


Simple and compound sentences are mostly accurate/ grammatically correct


Simple and compound sentences are accurate and grammatically correct


Complex clause structures are mostly accurate/ grammatically correct



















DLLP 
Not Evident


No discourse connectors between phrases and clauses to link advanced relationships between propositions, such as causal/ conditional/ comparative/ contrastive (counterfactual), etc.


DLLP 
Emerging


Singular or repetitive use of 1 discourse connector to establish an advanced relationship


DLLP 
Developing


Minimum of 2 different discourse connectors to establish an advanced relationship


DLLP 
Controlled


At least 3 different discourse connectors to establish an advanced relationship                           
AND


No clarity in relationships between ideas.


Possible use of inaccurate or illogical discourse connector within context of establishing distinct relationships between ideas.


Most often displays clarity in relationships between ideas.


Maintains clarity in relationships between ideas.


A minimum of 2 different connector words for the same type of relationship (e.g. causal, conditional, etc.)



















DLLP 
Not Evident


Response is short and incomplete in terms of expected content for the prompt.  That is, the response does not convey that the child has a mental model of the processes being explained


DLLP 
Emerging


Response is short with some basic aspects of expected content. Mental model of the processes being explained is not fully discernible


DLLP 
Developing


Expanded response that conveys most but not all expected content for the specific prompt. Mental model of the processes being explained is more evident but not completely clear


DLLP 
Controlled


Sustained response giving all expected content for the specific prompt. Conveys that the child has a clear mental model of the processes being explained


Few to no details (lacking info on specifics of actions, events, thoughts, ideas, such as when, where, with what/whom, how, how often, etc.)


May abandon response (mid-sentence, mid-detail, mid-idea)


Response may contain restarts, retracings that are difficult to follow.


May include some details (see Not Evident or Controlled columns)


Response may contain a number of retracings and restarts such that meaning-making is disrupted in a few places.


Includes several expected details (see Not Evident or Controlled columns)


Response may contain a small number of retracings and restarts but meaning-making is not disrupted.


Conveys actions, events, thoughts, and ideas (etc.) in detail


Response may contain a small number of retracings and restarts but is fluent and meaning-making is not disrupted.



















DLLP 
Not Evident


Inconsistent perspective (i.e., spontaneously/randomly switches back and forth between two or more perspectives that are inappropriate in the context), such that comprehension is difficult for the listener.


DLLP 
Emerging


Inconsistent perspective (spontaneous/ random and in a way that is inappropriate in the context) but comprehension is not severely impaired for the listener.


DLLP 
Developing


Switches perspective once (spontaneously/   randomly and in a way that is inappropriate in the context), but is then able to maintain new perspective and/or if prompted, responds with requested perspective.               OR


DLLP 
Controlled


Use of the appropriate perspective (given the prompt expectations) in a purposeful manner (i.e., introduces/ announces perspective switches that are appropriate, for example, in the context of reported speech). 


If prompted, does not respond with requested perspective.


If prompted, may or may not respond with requested perspective.








Successfully manages switches in perspective (i.e., does not confuse the listener), if appropriate (i.e., prompted for a different perspective by the researcher).       AND


Must contain at least four clauses.





Consistent use of inappropriate perspective for context (e.g., consistent use of 3rd person when 2nd person is appropriate based on prompt expectations) AND/OR


Consistent in perspective but does not exceed three clauses (with overt subjects) (i.e., insufficient evidence of control).
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» No use of topic (essential
or otherwise) vocabulary
in English or only
repeating vocabulary
from prompt

¢ Use of some essential
topic vocabulary not
from prompt*

*Prompt is broadly defined
as any question or
comment that students
respond to

¢ Mostly accurate use of a
variety of topic
vocabulary (including
essential topic vocab not
from prompt and some
precise, topic-related
words beyond the
essential)

Use of sufficient topic
vocabulary (including
words from prompt) to
make the context clear

Possible use of imprecise
general terms in place of
technical (specialized
content-specific)
vocabulary or deictic
referents (e.g., it, that,
these) in place of topic
words

* Appropriate and
accurate use of a variety
of precise topic/technical
vocabulary (comprised of
essential topic vocab not
from prompt as well as
many words beyond the
basic, including at least
one technical word)

o Possible use of low-
frequency words that
enliven the explanation
or evoke an image (aka.,
vivid vocab)
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* No verb use in
English

OR

e Simple verbs used
in sentence
fragments (may be
used inaccurately)

e Use of simple verb
types (including
simple present,
past, and future
tense as evidence
of different types),
negation, and
infinitive verbs in
mostly accurate
usage

e Complex verb
forms (i.e. modals)
may be borrowed
from prompt and
repeat the
phrasing exactly

Repetitive use (i.e.,
relies on some
complex verb types
[not necessarily
the same verb
word itself] such as
mainly modals,
past/present
participles, perfect
verbs, or gerunds)
in phrasing

May be used
accurately or
inaccurately

* Mostly correct use
of many, varied
verb types

¢ A combination that
includes evidence
of correct usage of
a simple and
complex verb types
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® Explanation has only
morphologically simple
nouns (i.e., with no
derivational complexity
or modifiers) and
everyday, basic verbs
(with no modifiers)

® At the most, only
repetitive use of the
same one preposition

* No use of general
academic vocabulary

* Some use of expanded

word groups, including

evidence of any 1 of the

following word groups:

* nominalizations

 derived words

* prepositional phrases
(use of more than one
preposition type)

* relative (adjectival)
clauses

* adjectives in noun
phrases to modify nouns

* adverbs to modify verbs

Either may or may not use

general academic

vocabulary

OR use of general

academic vocabulary

without other expanded

word groups

* May or may not be used
accurately (semantically or
grammatically)

¢ Widening repertoire of
different word groups

AND

* Some general
academic vocabulary
terms are mixed in
with everyday, casual
terms

* May or may not be
used accurately
(semantically or
grammatically)

* Wide repertoire of
different word groups,
showing that student
can do interesting
things with words

AND

* General academic
vocabulary is used
mostly instead of
everyday, casual terms

* Mostly used accurately
(semantically or
grammatically)
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