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Quality Criteria Checklist: 
Accessibility and Engagement 
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Quality Criteria Checklist: 
Bias and Sensitivity 

Presenter
Presentation Notes
Context and Language that is fair
Avoidance of invalid knowledge
Topics to avoid
Topics to treat with care
Avoiding stereotypes
Appropriate labels for groups
Representation of diversity

Full guidelines available at: 
www.smarterbalanced.org/wordpress/wp-content/uploads/2012/05/TaskItemSpecifications/Guidelines/BiasandSensitivity/BiasandSensitivityGuidelines.pdf
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Linguistic Complexity Rubric 

Presenter
Presentation Notes
Rubric used as a guide throughout development
Accessibility experts will rate items (stem and options) in final form to be included as part of metadata 

Text Density
The average of information density and passage length
Language Form and Structure
Simple sentences – Complex sentences
Vocabulary
Everyday vocabulary – Technical words/metaphors/idiomatic expressions
EDL Core Vocabulary
Construct relevant vocabulary

H.Gary Cook and Rita MacDonald,  Wisconsin Center for Education Research, University of Wisconsin-Madison

(44 page Manual on the use of the tool)
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Item Properties Assessed During 
Data Review 

• Difficulty 

• Discrimination 

• Differential Item Functioning 

Presenter
Presentation Notes
For difficult items (AIS < .10), ask, 
Why might the item be difficult?
Is the answer key correct? 
Is the keyed correct response truly the only correct response?
Does the item measure a challenging aspect of the curriculum?
Do students typically have difficulty with the concept or skill?
Was something about the item ambiguous or confusing?
Is any one distractor too attractive or partially correct? 
What time of year is the concept typically taught? 
How much exposure to the content/skill would students likely have had?
For easy items (AIS > .95), ask, 
Why might the item be easy?
Does the item assess a fundamental concept that students are expected to already know and master by the grade level?
Does the item assess knowledge/skills to which students have had extensive exposure?
Are distractors unattractive to students who do not have the knowledge/skill?
Does something in the item clue the correct response?
Are students likely getting the item correct for the wrong reason(s)?
Item Discrimination, Evaluates how well an item distinguishes between examinees of high and low ability (as measured by the total test score)
For items flagged for a low item-total correlation, ask 
“Why might the item discriminate poorly?”
Is the item also easy (high percent correct for key)? 
Are distractors unattractive to students who do not have the knowledge/skill?
Is something confusing or ambiguous about the item?
For items flagged because a distractor has a high  item-total correlation, ask:
Does the distractor represent a common error or misconception, even for higher-performing students?
Is the distractor too attractive or partially correct?
DIF is the tendency of a test question to be especially difficult/easy for a specified group of test takers, after controlling for the overall ability of the group.
Focal group vs. reference group
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