Birth to Five—Self Assessment 

                                                                                                                                                      Common Core Instruction—District Self-Assessment[image: image2.png]



[image: image2.png]

Common Core Instruction
District Self-Assessment
I. Goals   ~Common Core State Standards (CCSS) for English Language Arts (ELA) & Literacy in History/Social Studies, Science, and Technical Subjects
                                                                                        ~ Professional Development for the Oregon K-12 Literacy Framework portal
                                                                                                                   ~Oregon K-12 Literacy Framework
	Strategies and Actions

Recommended to Support Implementation

of the District-Level Framework
	District Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	I. (A) District reading goals for reading attainment are established that are aligned to the Common Core State Standards (CCSS) for ELA & Literacy in History/Social Studies, Science, and Technical Subjects.


	Rationale:
Reading goals focus effort, guide allocation of resources, and make accountability possible. When set at the district level, reading goals serve as a cohesive force, drawing everyone together in working toward a common purpose.

	1.
District-level reading goals are established across grades K–12 to ensure that all students acquire proficiency in reading required to earn an Oregon Diploma and to be prepared for college and career—without the need for remediation. Goals are

a. Specific, observable, and measurable

b. Aligned to the expectations of the Common Core Foundational Skills (K-5), K-5 CCSS for ELA & Literacy, 6-12 CCSS for ELA, and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects
c. Supported by effective instructional resources and strategies

d. Measured by valid and reliable assessments

e. Adopted by the school board and communicated widely throughout the community

f. Used to guide budgeting, planning, and other operational functions

g. Monitored closely and used to inform ongoing improvement efforts

h. Maintained indefinitely until goals are consistently met and sustained over time.
       [Goals, 5-12; Instruction,7; 44-47; Assessment, 14-18; Oregon Literacy Plan,  K- 5 Teachers: Laying Foundations for the Common Core, pp. 10-16 and  K-12 Teachers: Building Comprehension in the Common Core, pp. 15-16 (K-5 teachers) and pp. 20-25 (6-12 teachers)]     
	 
	
	
	

	2. 
District-level reading goals for all students, including (but not limited to) English learners, focus on building academic language through implementation of
a. K-5 CCSS for ELA & Literacy and 6-12 CCSS for ELA—Literature and Informational Text Standard 4 and Language Standards 4-6 
b. 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects —Informational Text Standard 4.  
[Instruction,7; 44-47]
	
	
	
	

	I. (B)
Annual achievement growth in early literacy (K–3) and adolescent literacy (4–12) are key parts of the district’s Continuous Improvement Planning (CIP)
 and School Improvement Planning (SIP) processes.

	I. (C)
The Growth Model Probability Curve (based on state assessment data) is used as part of the Standards-based goal-setting process for reading (ODE, 2009).
 http://www.ode.state.or.us/search/page/?id=2495

	I. (D)
Plans, actions, and support for Standards-based reading goals that address the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects are annually aligned across the district.

	Rationale:  Without cross-district alignment, goals have little chance of being met. With cross-district alignment, goals become attainable.

	1.
District—
a. Policies
b. Procedures
c. Expenditures
d. Actions of leaders
e. Reading Goals 

—are crafted to address the expectations for student skills and knowledge articulated by grade level in the Common Core Foundational Skills (K-5), K-5 CCSS for ELA & Literacy, 6-12 CCSS for ELA, and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects.  
[Goals, 2-3]
	
	
	
	

	2.
Instructional resources and assessment tools are aligned and support attainment of Standards-based reading goals. 

[Assessment, 14-18; Instruction, 2-5, 5-9, 27-37]
	
	
	
	

	3.
School Standards-based reading goals, plans, and activities are aligned with district Standards-based goals, plans, and activities. District personnel work with principals to modify school plans as necessary to align with district goals. [Commitment, 3-4]
	
	
	
	

	I. (E)
Current data are compared with Standards-based reading goals, and the district responds according to results.

	Rationale:  Reading goals are most often met not in “one giant leap forward,” but in a series of small, incremental steps over time.

	1. 
Progress toward goals and school plans to improve these results is reported periodically (e.g., three times per year) to stakeholders including staff, parents, school board, and community members. [Commitment, 8-15]
	
	
	
	

	2. 
Positive attention, recognition, and support are provided to schools throughout the district that are making steady progress in meeting district goals.
	
	
	
	

	

Goals Total = _______/ 14 Points       _______%


II. Assessment   Aligned to ~Common Core State Standards (CCSS) for English Language Arts (ELA) & Literacy in History/Social Studies, Science, and Technical Subjects
                                                                                                          ~ Professional Development for the Oregon K-12 Literacy Framework portal
                                                                                                                                   ~Oregon K-12 Literacy Framework
	Strategies and Actions

Recommended to Support Implementation

of the District-Level Framework
	District Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	II. (A) District personnel provide leadership for Standards-based reading assessment.
 
 

	Rationale:
District leadership enables and empowers school improvement actions; a plan for effective assessment practices is essential for monitoring ongoing improvement of student reading skills.

	1. 
A “data culture” is developed and nurtured throughout the district, including a system to support building administrators in the use of reading assessment data in schools and follow-up plans to adjust instruction as needed (Kamil, 2007). [Commitment, 3-4]
	
	
	
	

	2. 
A district-wide reading assessment plan has been developed, including purposes, measures to be used, schedules, procedures, and targeted students at each grade level in every school.
	
	
	
	

	3. 
The district-wide assessment plan delineates how academic language and vocabulary will be assessed, particularly for English learners.
	
	
	
	

	4. 
A district-level database is established, implemented, and maintained to collect and summarize school-level reading data and to provide immediate and easy access to information.
	
	
	
	

	II. (B)
The district selects reading measures that are valid and reliable and provide information about the essential elements of reading instruction
and the progress of students toward meeting CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects at each grade level, K-12.

	1. 
Selected assessment measures have strong evidence of validity and reliability and are aligned to the Common Core Foundational Skills (K-5), K-5 CCSS for ELA & Literacy, 6-12 CCSS for ELA, and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects.

These measures target the five essential elements of reading: 
a. Phonological awareness, phonics, fluency with connected text
--Common Core Foundational Skills (K-5)—Standards 1-4
b. Vocabulary 

--K-5 CCSS for ELA & Literacy and 6-12 CCSS for ELA—Literature and Informational Text Standard 4 and Language Standards 4-6

--6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects —Informational Text Standard 4
c. Comprehension 

--K-5 CCSS for ELA & Literacy and 6-12 CCSS for ELA—Literature Standards 1-3, 5-7, and 9-10 and Informational Text Standards 1-3 and 5-10

--6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects —Informational Text Standards 1-3 and 5-10.
Selected measures are used on an established schedule to screen, diagnose, monitor, and determine reading outcomes of K–12 students district-wide. [Instruction, 11-27]
	
	
	
	

	2. 
Selected measures provide information about the essential elements of reading instruction appropriate for each grade level or grade span and are explicitly linked to district goals and 

a. Common Core Foundational Skills (K-5)
b.  K-5 CCSS for ELA & Literacy
c.  6-12 CCSS for ELA

d.  6-12 CCSS for Literacy in History/Social Studies, Science, and Technical     Subjects. 
      The district avoids duplication of assessment measures. [Assessment]
	
	
	
	

	II. (C) The district has developed capacity to gather and use data.
 

	1. 
A pool of capable trainers is established and maintained. They are available locally to

a. Train district staff on data collection and interpretation

b. Provide a comprehensive initial training on data collection to all new staff members

c. Provide quarterly follow-up and retooling trainings as needed

d. Conduct brief reliability checks to ensure that the data collected are reliable for all data collectors. 
[Assessment, 13-14]
	
	
	
	

	2. 
Ongoing training and support for data interpretation and data utilization is provided to all certified/licensed staff members who teach or supervise reading programs.
	
	
	
	

	3. 
At least one individual per school is designated, trained, and supported to become the expert on specific reading measures used at that school. 
	 
	
	
	

	II. (D) Assessments are administered in a timely manner and with standardized procedures.

	Rationale: 
Assessments should be administered early and (for repeated measures) with sufficient frequency to detect lack of progress and thereby avoid loss of valuable instructional time. Because data are used for comparison purposes, it is essential that assessment measures be standardized.

	1. 
Assessments are given in a standardized manner across students, classes, and schools.
	
	
	
	

	2. 
A district-wide assessment calendar is established that specifies testing windows for each measure that is included in the district assessment plan.
	
	
	
	

	3. 
Screening measures are administered 
a. District-wide very early in the year to all students to identify students who may need additional instructional support
b. To new students who move into a school very soon after their arrival so they can be placed into instructional groups immediately. 
[Assessment, 4-6]
	
	
	
	

	II. (E) 
Formative and summative evaluations are incorporated at all grade levels; for grades K-2, formative assessments are used as summative assessments. [Goals, p.9-10] 

	Rationale:
Formative assessments are essential to ensure that each student is making adequate progress toward grade-level reading goals aligned to the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects. Summative (outcome) assessments are critical to know if students have met benchmarks (or targets) and to know if programs are effective. Both allow for important changes to be made in a timely manner if desired results are not being attained. 

	1. 
A district-wide formative assessment process is in place:

a. Necessary resources are dedicated to ensure each school has a viable plan for collecting ongoing progress-monitoring data about students receiving interventions. 
b. District recommendations are established regarding the frequency of data collection for students at risk of reading difficulties.  
[Assessment, 6-8]
	
	
	
	

	2. 
Valid K-2 summative assessments are in place (e.g., year-end targets on DIBELS and EasyCBM measures can serve this purpose in K–2, if data are reviewed in light of percentage of students meeting grade-level targets).
For K-2, a valid summative assessment that measures each of the five essential elements of reading is adopted to enable evaluation of the early literacy programs aligned to the Common Core State Standards:
a. Phonological awareness, phonics, fluency with connected text
--Foundational Skills (K-5)—Standards 1-4
b.  Vocabulary
--K-5 CCSS for ELA & Literacy—Literature and Informational Text Standard 4 and Language Standards 4-6
c. Comprehension
--K-5 CCSS for ELA & Literacy—Literature Standards 1-3, 5-7, and 9-10 and Informational Text Standards 1-3 and 5-10.
	
	
	
	

	II. (F) Data are reviewed regularly, and Standards-based instruction and support are adjusted accordingly across the district.
 

	Rationale:
District support of ongoing review of data and adjustment of instruction based upon that data are at the center of a Standards-based continuous improvement model. This district strategy empowers schools to be responsive to students’ instructional needs. 
                   (Note: Provisions for low-achieving students in subgroups or achievement gap groups are discussed in the section about tiered instruction in the Instruction (pp. 37-41) chapter of the school-level portion of the Framework).

	1. 
Districts support schools by ensuring that teachers are provided the time needed to conduct regularly-scheduled data meetings to

a. Review results of reading performance assessments on an ongoing basis (e.g., every 2–4 weeks for students below benchmark levels and 3 times/year for those at/above benchmark level)
b. Make necessary adjustments to reading instruction programs as indicated by the data for all students, including English learners and students with disabilities.
Periodic school and district-level data summits (part-day meetings of literacy leadership teams 2–3 times/year) are scheduled for more comprehensive data review and planning purposes. 
[Assessment,17, Commitment, 7-8, Leadership, 12-17; Application of CCSS for English Language Learners;  Application of CCSS for Students  with Disabilities]
	
	
	
	

	2. 
Based on the review of data, district leaders are encouraged to participate in selected reading team meetings at the school level to assist with systems-level problem-solving and identify possible professional development needs and district supports.
	
	
	
	

	

Assessment Total = _______/ 32 Points       _______%


III. Instruction   Aligned to ~Common Core State Standards (CCSS) for English Language Arts (ELA) & Literacy in History/Social Studies, Science, and Technical Subjects
          ~ Professional Development for the Oregon K-12 Literacy Framework portal
                                                                                                                                     ~Oregon K-12 Literacy Framework 

	Strategies and Actions

Recommended to Support Implementation

of the District-Level Framework
	District Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	III. (A) Reading instruction is explicitly organized around the five essential elements of reading: phonics, phonological awareness, fluency, vocabulary, and comprehension. 

          District staff understand

(1) The “What”—
Common Core Foundational Skills (K-5): phonological awareness, phonics, and fluency. 
College and Career Readiness (CCR) Reading Anchor Standards and grade-specific K-12 Common Core State Standards (CCSS): vocabulary and comprehension.   

(2) The “How”—
The District Plan supports principals and staff to help students achieve Common Core expectations.
      [Commitment, 2-4; Oregon Literacy Plan,  K-5 Teachers: Laying Foundations for the Common Core and K-12 Teachers: Building Comprehension in the Common Core]

	Rationale:
The five elements of reading are the building blocks to becoming a successful reader; mastering them allows students to fully develop their reading ability. End-of-high school College and Career Readiness (CCR) Anchor Standards and grade-specific CCSS define general, cross-disciplinary literacy expectations that must be met for students to be prepared to enter college and workforce training programs read to succeed.

	III. (B) School administrators are strong instructional leaders and ongoing support is provided for this role.
 

	Rationale:
Principals have the authority and direct accountability to assure that effective practices are implemented and are working. The principal’s position should be structured to assure that each school has a strong leader who provides the support needed for an effective reading program for all students.

	1.
School administrators are supported in conducting regularly-scheduled instructional walk-throughs to ensure that
a. Effective instruction is being provided to all students 

b. Instruction is aligned to the Common Core Foundational Skills (K-5), K-5 CCSS for ELA & Literacy, 6-12 CCSS for ELA, and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects
c. Programs are being implemented with fidelity.
  

[Leadership, 6-10]
	
	
	
	

	2.
School administrators’ efforts to provide instructional leadership in reading are supported by scheduling administrative meetings at times other than during reading instruction.
	
	
	
	

	3.
The district supports school administrators in 
a. Providing structure and support for grade-level and school-level reading team meetings

b. Participating in the meetings.
	
	
	
	

	4.
School administrators’ job descriptions and evaluations are structured to support strong, effective reading program leaders in their buildings.
	
	
	
	

	III. (C) The district provides sufficient instructional time in reading for all students to learn the Standards-based curriculum and to meet the Common Core State Standards for English Language Arts (ELA) & Literacy in History/Social Studies, Science, and Technical Subjects.

	Rationale:
Learning new, complex, and highly important skills takes more time than once thought and takes some students longer than others. District support of principals and teachers giving individual students the time and instruction they need to learn helps ensure student success.

	1.
The District allocates a sufficient amount of time for instruction in order to meet the K-12 Common Core State Standards for English Language Arts & Literacy in History/Social Studies, Science, and Technical Subjects and follows minimal recommended times for daily reading instruction as presented in the Oregon K–12 Literacy Framework (see Instruction, p. 4) as follows:
a. Grades K–3:  90-minute reading block daily, Common Core Foundational Skills (K-5) and literacy-connected instruction using high quality, complex literary and informational text as specified in the K-5 CCSS for ELA & Literacy 
b. Grades 4–5:  90-minute reading block daily, Common Core Foundational Skills (K-5) and literacy-connected instruction using high quality, complex literary and informational text as specified in the K-5 CCSS for ELA & Literacy
c. Grades 6–8:  40–60 minutes daily dedicated specifically to a reading class for all students (as data dictates) in addition to the literacy-connected instruction and practice that takes place across the content areas using high quality, complex literary and informational text as specified in the 6-12 CCSS for ELA and in the 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects
d. Grades 9–12:  2–4 hours of daily literacy-connected instruction and practice that takes place in ELA and across the content areas using high quality, complex literary and informational text as specified in the 6-12 CCSS for ELA and in the 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects. 
[Instruction, 2-5] (x2)  
School board policy has been considered to ensure that the need for sufficient instructional time in reading is met.

[see Common Core Reading Standard 10, complex text, Appendix A, pp. 5–17; high quality text, Appendix B]
	
	
	
	

	2.
Necessary funding and personnel are secured to support small group, teacher-directed reading instruction for a portion of daily reading instruction for all K–3 students.  [Instruction, 5-6] 
	
	
	
	

	3.
Each K-5 student in the district who is reading below grade level is provided with small group, teacher-directed intensive reading intervention beyond the core reading block.
  [Instruction, 39-40] 
	
	
	
	

	4.
Each student in middle and high school with below-grade-level reading skills is provided with at least one additional period of reading instruction support every day.
  [Instruction, 39-40]
	
	
	
	

	5.
All K–12 English learners are provided with explicit instruction in reading and language development. Academic language is emphasized. (x2) [Instruction, 3]
	
	
	
	

	6.
Beyond providing additional instructional time during the school day, intensive after-school, and/or summer school intervention programs are considered for students reading below grade level based on their assessment information.
	
	
	
	

	III. (D)
Evidence-based instructional materials and practices are adopted for core, supplemental, and intervention reading programs. Note: Many schools use technology as part of the instructional tool-set for reading. To date, little evidence exists on which to base recommendations for this use of technology in reading instruction. 

(See http://ies.ed.gov/ncee/pubs/20094041/index.asp and http://ies.ed.gov/ncee/pubs/20074005/index.asp.)

	Rationale:
District support of both evidence-based instructional materials and effective instructional practices aligned to the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects is important to reach district instructional goals.

	1.
District policies and procedures are established that result in the

a. Adoption of evidence-based instructional programs that

b. Align with and support the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects.
	
	
	
	

	2.
The district has adopted a single, district-wide, scientifically-based core reading program for Pre-K through Grade 5. [Instruction, 27-32]
	
	
	
	

	3.
Effective evidence-based supplemental and intervention programs are adopted for use with students needing additional instruction beyond the core reading program. [Instruction, 32-37]
	
	
	
	

	4.
When more than one type of reading program is being used with individual students within the district (e.g., core and intervention programs), these programs are aligned with each other. [Instruction, 32-34]
	
	
	
	

	5.
Teachers across the district use adopted, evidence-based programs and materials with consistency and fidelity.
	
	
	
	

	III. (E) All federal instructional programs are aligned with Standards-based general education reading instruction.

	Rationale:
Without alignment of goals and resources across various programs, efforts may be scattered and results limited. Alignment of all district reading programs maximizes funding and leverages effective instruction for all students.

	1.
To provide consistent reading instruction for students at risk, federal programs (e.g., special education, ELL, and Title I) across the district that provide reading support are aligned with 
a. General education reading instruction
b. Common Core Foundational Skills (K-5), K-5 CCSS for ELA & Literacy, 6-12 CCSS for ELA, and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects.  
[Leadership,
  2; Commitment, 2] 
	
	
	
	

	III. (F) Students are provided differentiated reading instruction based upon student assessment data.


	Rationale:
Assessment data provide an objective basis for placing students at instructional levels and in flexible instructional groups. For effective and equitable placement, district support of the use of assessment data first, followed by consideration of other factors, ensures that minority students are not over- or underrepresented at any level of instruction.

	1.
A set of data-based decision rules is used consistently across the district and guides student placement into
a.    Differentiated intervention,
b.    Appropriate and increasing levels of text complexity
c.    Enrichment reading programs and materials.
  
[Assessment, 14-17]
As noted in the Introduction to the Common Core State Standards (p. 6), students reading well above and well below grade-band levels need additional support.
	
	
	
	

	III. (G) Effective teacher delivery of robust, Standards-based reading instruction is promoted across the district.

	1.
District personnel work with building administrators to ensure that teachers across the district are incorporating features of effective delivery of reading instruction. 
 [Instruction, 42-54]
	
	
	
	

	

Instruction Total = _______/ 38 Points       _______%


IV. Leadership   Aligned to ~Common Core State Standards (CCSS) for English Language Arts (ELA) & Literacy in History/Social Studies, Science, and Technical Subjects
           ~ Professional Development for the Oregon K-12 Literacy Framework portal
                                                                                                                                      ~Oregon K-12 Literacy Framework 
	Strategies and Actions

Recommended to Support Implementation

of the District-Level Framework
	District Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	IV. (A) Strong reading leadership is provided at the district level.

	Rationale: Nothing provides more support for an initiative than championing it from the top of the organization.

	1.
Leadership and vision are evident at the district level to ensure that all staff actively support
a. District reading goals

b. Common Core Foundational Skills (K-5), K-5 CCSS for ELA & Literacy, 6-12 CCSS for ELA, and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects

c. Outcome-based reading improvement practices.
	
	
	
	

	2.
Policies, personnel, budgets, training, and other operational resources are used as fiscal and administrative strategies to produce improved outcomes at the district and school levels.
	
	
	
	

	3.
Programs to recruit, train, and mentor future literacy leaders, as well as make stronger literacy leaders of those already in leadership positions, are developed within the district.
	
	
	
	

	4.
Principals and other staff are assigned to buildings based on training, experience, knowledge, and skills matched to the instructional needs of students and the support needs of staff in that building.
	
	
	
	

	5.
Reading is kept front-and-center as a district priority. Positive results are acknowledged, and consistently high-performing schools are recognized.
	
	
	
	

	6.
District leadership consistently asks schools, “How can we (district leaders) support your reading improvement efforts?”
	
	
	
	

	IV. (B) Strong reading leadership at the school level is supported by strong reading leadership at the district level. 


	Rationale: School-level leadership supported by district-level leadership drives real instructional improvement.

	1.
Reading goals, assessment, instruction, and professional development at the school and district levels are coordinated and aligned to the Common Core Foundational Skills (K-5), K-5 CCSS for ELA & Literacy, 6-12 CCSS for ELA, and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects.
	
	
	
	

	2.
If funds are available and/or if the district is large enough, a district-level staff member is assigned as a reading coordinator and expert in Common Core State Standards (CCSS) for English Language Arts & Literacy in History/Social Studies, Science and Technical Subjects. 

If funds are not available and/or in smaller districts, the function of reading leadership is distributed among staff in other leadership roles; these staff organize reading leadership teams at the school or district level.
	
	
	
	

	3.
The reading coordinator or district reading leadership team performs the functions of reading coordination, including
a. Educating staff on the Common Core Foundational Skills (K-5) and the  CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects and their role in implementation
b. Supporting district principals and reading specialists

c. Making regular walk-through visits to classrooms to see reading instruction in action

d. Coordinating data collection in reading

e. Coordinating district-level professional development and data summits in reading.
	
	
	
	

	4.
Coaching:

a. If possible, district funds are allocated to provide coaching support to staff in each building in the district. 
b. More coaching support is provided to the buildings with the greatest numbers of students reading below grade level. 
c. If not possible, key coaching functions are assigned within each school and at the district level. 
[Leadership,
  10-12]
	 
	
	
	

	5.
The district provides leadership during regular meeting times for professional learning teams to address the following Common Core State Standards questions: 
a. What do we want students to learn? 
b. How will we know when they have learned it? 
c. What will we do when they haven’t learned it? 
From these meetings, in which principals participate directly through attendance or indirectly through briefings following the meetings, principals are provided guidance to give structure and support to their schools.  
	
	
	
	

	6.
Supervision and ongoing support needed for principals to fulfill their roles as instructional leaders are provided by district personnel. [Leadership,
  6-10]
	
	
	
	

	

Leadership Total = _______/ 24  Points       _______%


V. Professional Development   Aligned to ~Common Core State Standards (CCSS) for English Language Arts (ELA) & Literacy in History/Social Studies, Science, and 
                                                                                                                                                                                                                                                                  Technical Subjects                                                                                        
                   ~ Professional Development for the Oregon K-12 Literacy Framework portal 
                                                                                                                                               ~Oregon K-12 Literacy Framework 
	Strategies and Actions

Recommended to Support Implementation

of the District-Level Framework
	District Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	V. (A) The most strategic and productive use of Standards-based professional development resources is provided.

	Rationale:
Professional development resources will always fall short of what is needed. Districts should utilize all opportunities to achieve maximum impact from them.

	1.
Professional development resources—time and funding—are aligned with 
a. Common Core Foundational Skills (K-5), K-5 CCSS for ELA & Literacy, 6-12 CCSS for ELA, and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects 

b. District reading goals
c. Ongoing data collection. 
Alignment is sustained and focused across years. 
[Professional Development, 2-4; Professional Development for the Oregon K-12 Literacy Framework portal]
	
	
	
	

	2. 
District professional development time (e.g., staff development days, late starts, early dismissals, etc.) is used strategically and sustained over time by focusing on content that will result in students meeting the

a. Grade-level expectations of the Common Core Foundational Skills (K-5), the K-5 CCSS for ELA & Literacy, the 6-12 CCSS for ELA, and the 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects
b. District reading goals.
[Professional Development, 5-7]
	
	
	
	

	V. (B) Professional development meets standards for effective professional development. 
 

	1. 
All professional development reflects the characteristics of effective professional development programs. Professional development is

a. Focused on Standards—Common Core Foundational Skills (K-5), K-5 CCSS for ELA & Literacy, 6-12 CCSS for ELA, 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects 
b. Aligned to district reading goals
c. Guided by assessment data

d. Ongoing

e. Engaging and interactive

f. Collaborative

g. Job-embedded. 
[Professional Development, 7-8; Professional Development for the Oregon K-12 Literacy Framework portal]
	
	
	
	

	2. 
Application of the content from the formal professional development setting to the classroom setting is emphasized. Coaching, instructional supervision, ongoing teacher collaboration, peer-coaching, and related strategies are used for this purpose. [Professional Development, 6]
	
	
	
	

	V. (C) Differentiated Standards-based professional development is provided for all staff members who teach or supervise reading.

	Rationale:
Although most professional development focuses on teacher preparation, the districts’ students will also benefit if districts plan high-quality professional development for administrators, specialists, educational assistants, volunteers, and anyone else whose work helps shape student learning. Students need a well-prepared and supported staff to maximize their chances to learn and to succeed.

	1.
Initial and ongoing in-class professional development is provided specific to the reading programs school personnel will be teaching:

a. Before the start of the year, teachers new to a building receive detailed preparation in the school’s reading model, reading assessments, and how to implement the program(s) they will be using
b. Periodically, returning teachers receive follow-up guidance to enhance implementation of the core, supplemental, and intervention programs

c. Instructional specialists (Title I, special education, ELL, and TAG specialists) are included in reading professional development that classroom teachers receive.

[Professional Development, 3-5, 12-14;  [Leadership,
  10-11]
	
	
	
	

	2. 
The district is committed to 

a. Enabling principals to prioritize attending district and building-level professional development sessions about reading programs and assessments aligned to the Common Core Foundational Skills (K-5), K-5 CCSS for ELA & Literacy, 6-12 CCSS for ELA, and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects. 

b. Avoiding scheduling conflicts with district leadership meetings
c. Providing additional professional development for principals, at regular sessions throughout the year, on becoming instructional leaders. 
 

	
	
	
	

	3. 
Teaching staff are provided with opportunities to collaborate, study, observe others, visit model demonstration sites, and make plans to improve instruction. [Professional Development, 12-14]
	
	
	
	

	4. 
A comprehensive professional development plan and support system, including instruction and guidance about instructional programs, is developed for instructional assistants who support reading groups. 

[Professional Development, 14]
	
	
	
	

	5.
The district is committed to 
a. Integrating reading across the instructional areas at all levels, as specified in the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects
b. Providing embedded, professional development overtime through grade- and department-level teams
c. Providing ongoing in-class support for students, including differentiated subject-specific comprehension and vocabulary strategies as needed.
[Instruction, 16-26; Oregon Literacy Plan, K-12 Teachers: Have You Ever…, 16-18]
	
	
	
	

	6. 
The district is committed to promoting the reading achievement of English learners. Professional development and ongoing in-class support is provided to 
a. Help schools address the needs of English learners

b. Increase the visibility of instruction focused on vocabulary and academic language. 
[Instruction, 7]
	
	
	
	

	

Professional Development Total = _______/ 20 Points       _______%


VI. Commitment   Aligned to ~Common Core State Standards (CCSS) for English Language Arts (ELA) & Literacy in History/Social Studies, Science, and Technical Subjects
               ~ Professional Development for the Oregon K-12 Literacy Framework portal
                                                                                                                                          ~Oregon K-12 Literacy Framework 

	Strategies and Actions

Recommended to Support Implementation

of the District-Level Framework
	District Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	VI. (A) The district has built capacity from within to support effective Standards-based reading practices.

	Rationale:
By building capacity to support Standards-based reading—distributing leadership among staff—districts expand support to the instruction and assessment processes. As a result, they increase the likelihood that students in the district will continue to receive evidence-based support for reading at grade level or above that will last over time and through personnel turnover.

	1.
Capacity is built district-wide by identifying teachers, coaches, and/or district personnel who can provide training on

a. Core, supplemental, intervention, and enrichment reading programs
b. Common Core Foundational Skills (K-5), K-5 CCSS for ELA & Literacy, 6-12 CCSS for ELA, and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects
c. Standardized assessment procedures that teachers use to monitor progress.
	
	
	
	

	2. 
Instructional coaches are provided with the time, preparation, and continuous support needed to properly fulfill this role.  [Professional Development, 10-12]
	
	
	
	

	VI. (B) District and school Standards-based reading planning is used to guide reading improvement efforts.

	Rationale: Planning provides direction; actions derived from plans produce results.

	1. A comprehensive, coordinated, and sustainable K–12 District Reading Plan is  adopted and incorporated that 
a. Includes a multi-tiered instructional model inclusive of all students [Instruction, 37-41]
b. Is aligned to the expectations of the Common Core Foundational Skills (K-5) and the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects by grade level
c. Is recorded, disseminated widely, and referenced frequently.
	
	
	
	

	2. 
Schools are expected to develop a School Reading Plan that is used to guide reading improvement over time that is aligned with the

a. District Reading Plan 
b. Common Core State Standards applicable for the school: 
--Common Core Foundational Skills (K-5) and K-5 CCSS for ELA & Literacy and/or 
--6-12 CCSS for ELA and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects.  
  
       [Commitment, 2-7]
	
	
	
	

	VI. (C) Personnel practices are aligned with and support improved Standards-based reading outcomes.

	Rationale:
Hiring, assigning, supervising, supporting, and evaluating staff all affect the quality of instruction. To reach district goals, all factors that link to learning should be optimized.

	1.
Personnel practices are aligned to support reading goals and the expectations of the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects by grade level. They are articulated as components of literacy leadership in 

a. Job descriptions

b. Hiring practices
c. Supervision protocols

d. Staff evaluation criteria.   

[Commitment, 10-11] 
	
	
	
	

	2. 
Leadership is developed from within by providing opportunities for future literacy leaders to develop the knowledge, skills, and experience that will allow them to fulfill such roles.
	
	
	
	

	VI. (D)
Fiscal resources are aligned to support Standards-based reading goals and the expectations of the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects; resources are blended to support reading activities.

	Rationale: Coordinating and aligning resources with district goals creates a momentum that carries a district further along the road to success.

	1. 
To meet reading goals aligned to the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects 

a. District (general fund) resources are dedicated to this effort

b. Budgets from multiple programs are blended, as allowed and necessary, to support reading outcomes (e.g., Titles I, II, III, IV, V, IDEA, Perkins).
	
	
	
	

	2. 
Additional resources are systematically sought at the local and state levels to support district reading goals.
	
	
	
	

	VI. (E) A strong reading culture is developed and maintained within the district and its schools.
 

	Rationale: 
A reading culture can be defined as “how we do things here in reading.” It includes shared mission, vision, beliefs, language, and practices pertaining to reading. By shaping these elements to support improved reading outcomes, chances of achieving goals are greatly enhanced.

	1. 
Reading success is a prominent part of the district’s mission:
a. A clear and compelling vision for reading success is articulated 
b. All staff members are committed to a philosophy of doing “whatever it takes” to help all students succeed in reading.
	
	
	
	

	2. 
A culture is developed and nurtured that creates and promotes the
a. Activities consistent with a school-wide reading model

b. District reading goals

c. Expectations of the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects.
	
	
	
	

	VI. (F) 
Communication strategies are used to support Standards-based reading goals and the expectations of the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects and progress toward them.

	Rationale:  Communication with stakeholders about the District Reading Plan enlists broader support and helps drive accountability.

	1. 
On a regular basis external stakeholders receive communication about the District Reading Plan and student progress on the district’s goals aligned to the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects.
	
	
	
	

	2. 
The message that the principal’s primary responsibility is to be an instructional leader is communicated to all staff, the school board, parents, and community. [Leadership,
  6-10]
	
	
	
	

	3. 
The superintendent communicates regularly 
a. With all district leaders (i.e., curriculum director, special education director, Title I director, ELL director), principals, teachers, staff, and stakeholders 
b. To sustain the vision, beliefs, expectations, goals, and commitments for reading success.
	
	
	
	

	4. 
The commitment to data-based decision making is modeled by

a. Addressing data regularly at meetings with school leadership

b. Identifying successes and targets for improvement

c. Leading discussions about how targets will be addressed and resources will be allocated to support these targets.
	
	
	
	

	5. 
Schools are assisted with writing yearly school-based reports for parents, the school board, and others about progress toward reading goals and the expectations of the CCSS for ELA and Literacy in History/Social Studies, Science, and Technical Subjects. 
	
	
	
	

	6. 
Staff efforts that help make a difference in student performance are acknowledged and events are planned to celebrate reading success.
	
	
	
	

	

Commitment Total = _______/ 32 Points       _______%


Resources and Related Initiatives
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Oregon K–12 Diploma (including the Essential Skill of Reading)
http://www.ode.state.or.us/search/results/?id=368 

Oregon EBISS Project (Effective Behavioral and Instructional Support Systems)
http://www.ode.state.or.us/search/page/?=1389 

Oregon’s Response to Intervention Initiative (Or-RTI)
http://www.ode.state.or.us/search/page/?id=315 

Oregon Reading First/Reading First Outreach
http://oregonreadingfirst.uoregon.edu/
U.S. Department of Education, Institute of Education Sciences (IES)

The IES Practice Guides form a series of publications that summarize the results of rigorous research studies on various topics of importance in education and provide practical recommendations for educational practitioners. Several practice guides have been published about topics related to reading. These include

· Assisting Students Struggling with Reading: Response to Intervention (RtI) and Multi-Tier Intervention in the Primary Grades (2009)

· Improving Adolescent Literacy: Effective Classroom and Intervention Practices (2008)

· Effective Literacy and English Language Instruction for English Learners in the Elementary Grades (2007)

(See the What Works Clearinghouse at http://ies.ed.gov/ncee/wwc/ to view or download copies of these practice guides.)

Links to Resources
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� For more information about the importance of goal setting, see the Institute of Education Sciences Turning Around Chronically Low-Performing Schools Practice Guide, pp. 14–17, at �HYPERLINK "http://ies.ed.gov/ncee/wwc/publications/practiceguides/"�http://ies.ed.gov/ncee/wwc/publications/practiceguides/�





� See Oregon Department of Education’s Continuous Improvement Planning website at �HYPERLINK "http://www.ode.state.or.us/search/results/?id=201"�http://www.ode.state.or.us/search/results/?id=201�





� The Longitudinal Student Growth model is available on the ODE website at �HYPERLINK "http://www.ode.state.or.us/search/page/?id=2495"�http://www.ode.state.or.us/search/page/?id=2495� (bottom of web page)





� For detailed information about establishing a comprehensive K–3 reading plan, see �HYPERLINK "http://www.fcrr.org/assessment/pdf/k-3%20reading%20assessment.pdf"�http://www.fcrr.org/assessment/pdf/k-3%20reading%20assessment.pdf�





� The Center on Instruction offers a helpful summary of potential adolescent literacy assessments with its document Assessments to Guide Adolescent Literacy Instruction, which can be found at �HYPERLINK "http://www.center-for-instruction.org/files/Assessment%20Guide.pdf"�http://www.center-for-instruction.org/files/Assessment%20Guide.pdf�


� Information about selecting reliable and valid measures can be found at the Florida Center for Reading Research (�HYPERLINK "http://www.fcrr.org/forAdministrators.htm"�http://www.fcrr.org/forAdministrators.htm�) and the National Center on Student Progress Monitoring ( �HYPERLINK "http://www.studentprogress.org/"�http://www.studentprogress.org/�).


� For a module about strategies for team approaches to collecting screening data, see “Approaches and Considerations of Collecting Schoolwide Early Literacy and Reading Performance Data” (Harn, 2000, �HYPERLINK "http://dibels.uoregon.edu/logistics.php"�http://dibels.uoregon.edu/logistics.php�)


� For more information on progress monitoring, including a technical review of progress monitoring tools, see the National Center on Student Progress Monitoring at �HYPERLINK "http://www.studentprogress.org/chart/chart.asp"�http://www.studentprogress.org/chart/chart.asp�.


� For information about how districts can support the role of the principal as the instructional leader within a school building, see The District Leadership Challenge: Empowering Principals to Improve Teaching and Learning available at �HYPERLINK "http://www.wallacefoundation.org/KnowledgeCenter/KnowledgeTopics/CurrentAreasofFocus/EducationLeadership/Pages/District-Leadership-Challenge-Empowering-Principals.aspx"�http://www.wallacefoundation.org/KnowledgeCenter/KnowledgeTopics/CurrentAreasofFocus/EducationLeadership/Pages/District-Leadership-Challenge-Empowering-Principals.aspx�


� For more detailed information about providing instruction to students below grade level in the elementary grades, see the Institute on Education Sciences Practice Guide for RTI and Reading at �HYPERLINK "http://ies.ed.gov/ncee/wwc/publications/practiceguides/" \l "rti_reading_pg"�http://ies.ed.gov/ncee/wwc/publications/practiceguides/#rti_reading_pg�





� For more detailed information providing instruction to students reading below grade level in the middle and high school grades, see the Institute on Education Sciences Practice Guide for Adolescent Literacy �HYPERLINK "http://ies.ed.gov/ncee/wwc/publications/practiceguides/" \l "adlit_pg"�http://ies.ed.gov/ncee/wwc/publications/practiceguides/#adlit_pg�





� For an example of a decision-making framework that includes both systems-level and individual-level decision making, please see the “Going from All to Each” (GATE) Map on the Oregon K–12 Literacy Framework website: �HYPERLINK "http://oregonreadingfirst.uoregon.edu/toolbox.html" \l "rti"�http://oregonreadingfirst.uoregon.edu/toolbox.html#rti�





� Types of decision rules are available at the National Center for Student Progress Monitoring (�HYPERLINK "http://www.studentprogress.org/"�http://www.studentprogress.org/�) and the Oregon RTI Initiative (�HYPERLINK "http://www.ode.state.or.us/search/page/?id=315"�http://www.ode.state.or.us/search/page/?id=315�).


� A module on the Nine General Features of Effective Instructional Delivery is available at �HYPERLINK "http://oregonreadingfirst.uoregon.edu"�http://oregonreadingfirst.uoregon.edu�.


� A detailed study on the role districts can play in improving instruction and achievement entitled Beyond Islands of Excellence: What Districts Can Do to Improve Instruction and Achievement in All Schools was conducted by the Learning First Alliance. It can be found at �HYPERLINK "http://www.learningfirst.org/publications/districts/"�http://www.learningfirst.org/publications/districts/�





� The National Staff Development Council website (�HYPERLINK "http://www.nsdc.org/standards/index.cfm"�http://www.nsdc.org/standards/index.cfm�) provides standards for staff development.





� Templates for the introduction and details sections of the School Reading Plan may be downloaded at �HYPERLINK "http://oregonreadingfirst.uoregon.edu/commitment.html" \l "litplans"�http://oregonreadingfirst.uoregon.edu/commitment.html#litplans�.


� For guidance on creating a school reading culture, see �HYPERLINK "http://www.centeroninstruction.org/resources.cfm?category=reading&subcategory=materials&grade_start=6&grade_end=12" \l "128"�http://www.centeroninstruction.org/resources.cfm?category=reading&subcategory=materials&grade_start=6&grade_end=12#128�
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