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Self-Assessment—State Support
Definition of State Support in Oregon:
Numerous government agencies provide services and support to Oregon’s young children and their families. Referred to as “State” agencies in this document, these include, but are not limited to, the Governor’s Office and Early Learning Design Team, the Oregon Department of Education (ODE), the Employment Department/Child Care Division, the Oregon Commission for Child Care, the Department of Human Services/Child Care Program, the Oregon State Library, and the Health Authority/Office of Family Health. In this Plan, it is recommended that ODE take the lead in completing the self-assessment and encouraging the other governmental agencies to collaborate in the assessment process. It is expected that ODE will, as outlined in the “Self-Assessment—State Support” portion of the Plan, partner with the other governmental agencies in an effort to provide leadership in creating a coherent system of early childhood care and education in Oregon. ODE will pursue a strong partnership with the Governor’s Office to support the Governor’s efforts in early childhood education.

I. Goals
	Strategies and Actions

Recommended to Support Implementation

of the State-Level Framework
	State Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	I. (A) Goals for Child Outcomes and Development of Skills
Rationale: When states set clear, measurable goals for development of language and early literacy skills, they create a common vision for which all agencies/groups that work with children ages birth to five can work. Measurable goals create accountability across all levels of Birth to Five support. When states align these goals and priorities with the needs reflected in their data, they leverage progress at the regional and center-based levels.

	1. The State has developed and accepted a common definition for “ready to learn” at kindergarten entry. This definition reflects the needs and skills of the “whole child,” including facets of language, literacy, socio-emotional, physical health, and cognitive development.
	
	
	
	

	2. The State has identified specific, measurable goals that describe what children should know, understand, and be able to do in terms of language and preliteracy skills, during the first five years of life.
	
	
	
	

	3. These goals for language and preliteracy skills are evidence-based and align with key federal guidelines such as the Head Start Outcomes Framework.
	
	
	
	

	4. These goals for language and preliteracy skills are aligned, or backmapped, with the Common Core State Standards for K–12 English Language Arts.
	
	
	
	

	5. These goals are clearly and widely communicated to key stakeholders who serve children ages birth to five. Key stakeholders include, but are not limited to, Early Intervention/Early Childhood Special Education (EI/ECSE), other government agencies, public and private preschools, public and private child care providers, parents, libraries, pediatricians, etc.
	
	
	
	

	6. These goals are translated into Spanish and made available in Spanish to key stakeholders who serve Spanish-speaking children and their families. To the extent possible, these goals are translated into other native languages that are spoken by a significant minority of Oregon families, including native American families.
	
	
	
	

	7. Regional agencies and center-based preschool and child care providers are encouraged to adopt these goals through incentives and support provided by the State and other agencies.
	
	
	
	

	8. The Oregon Birth to Five Literacy Plan is adopted by the State Board of Education.
	
	
	
	

	9. The Oregon Birth to Five Literacy Plan is supported by the Governor’s Council on Early Childhood Matters.
	
	
	
	

	I. (B) Quality of Child Care and Preschool Environment Goals

	1. Using evidence-based standards and current research, the State has developed a definition of high-quality environments for both child care and preschool settings. The definition addresses multiple facets of care, including (a) safety and hygiene; (b) health and nutrition; (c) materials available to children to promote healthy, cognitive, and socio-emotional development; (d) number and type of books; (e) ratio of adults to children; (f) education and training of child care/teaching professionals; (g) activities and scheduling; and (h) communication with parents/families.
	
	
	
	

	2. The State encourages private/public daycare and preschool centers to adopt and meet this definition of high-quality environments through the use of (a) effective communication, (b) incentives, (c) professional development opportunities, and (d) cooperation with support systems such as the Oregon Child Care Resource and Referral Network.
	
	
	
	

	I. (C) Outreach to Family/Community Goals

	1. The State identifies outreach to families of young children and community members that support young children as a priority in the Oregon Literacy Plan. Specific outreach goals include:

(a) sharing evidence-based information on best practices for supporting young children’s language and early literacy development;

(b) identifying and sharing a network of resources that the families of young children can access to address individual needs and provide support;

(c) obtaining information from families regarding their specific needs, questions, and concerns for their young children; and

(d) providing leadership to the variety of community agencies and key stakeholders who serve young children and their families to create a coherent message and support system for promoting the language and early literacy development of young children.
	
	
	
	

	

Goals Total = _______/ 24 Points       _______%


II. Assessment
	Strategies and Actions

Recommended to Support Implementation

of the State-Level Framework
	State Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	II. Rationale: When states provide support and leadership for effective language and early literacy assessment practices, early educators and parents have the data needed to guide program improvement. States can develop comprehensive early literacy assessment plans (measures, purposes, administration guidelines, desired benchmarks, etc.) and support regions and centers to do the same at their respective levels.

	II. (A) Assessment of Child Outcomes and Development of Skills

	1. The State provides leadership in the review and selection of appropriate assessment instruments (e.g., IGDIs, ECERS, ITERS, CLASS, & Classroom CIRCLE) and procedures for use by regional support systems and in centers. In particular, the State identifies instruments and practices that

(a) reflect real-world assessment demands;

(b) support prevention and early intervention efforts to promote later reading and literacy achievement;

(c) are conceptually and empirically indexed against future measures of language and literacy development, indicating whether students are adequately prepared for subsequent learning and kindergarten schooling;

(d) provide for periodic screening and progress monitoring in coherent, time- and resource-efficient ways;

(e) are appropriate for children with disabilities, supporting alternate administration and scoring procedures to the maximum extent possible;

(f) are appropriate for use with children who have little or no English-language proficiency and provide information that assists in serving these children; and

(g) when available, assessments are given in the child’s first language by individuals trained in the appropriate use of those assessments.
	
	
	
	

	2. To the extent possible, the State monitors regions’ and centers’ selection of language and early literacy instruments and the design and implementation of comprehensive assessment practices; such controls are important if data are to be compared across centers, regions, and/or time.
	
	
	
	

	3. Progress toward State language and early literacy goals is reviewed at the State, regional, and center-based levels and plans are created to address shortcomings at each level.
	
	
	
	

	4. Through the framework and guidance provided by the State, recommended early literacy assessments are made available for regional and center-wide literacy assessment plans; each recommended assessment meets guidelines developed by the State and described in Step 1, above, as well as standards for technical adequacy appropriate to the type of measure, according to the U.S. Department of Education (2008).
	
	
	
	

	5. Through the framework and guidance provided by the State, regions are encouraged to conduct a language and literacy screening with a valid and reliable tool at Age 3 for all children, and centers are encouraged to conduct screening three times per year with all enrolled children. Screening measures can be used for children of Latino families who have been exposed only to the Spanish language.
	
	
	
	

	6. Through the framework and guidance provided by the State, regions and centers are encouraged to conduct a diagnostic screening for children who score below a proficient level on State-recommended language and early literacy measures so that prevention or early intervention services can be provided.
	
	
	
	

	7. Through the framework and guidance provided by the State, regions are encouraged to administer their choice of a summative language and literacy assessment at or near kindergarten entry. The results can be used by the student’s school district to determine if adequate screening and prevention or early intervention programs are in place to provide children the start they need to be successful in school.
	
	
	
	

	II. (B) Assessment of Quality of Child Care and Preschool Environments

	1. The State provides leadership in the review and selection of appropriate observational and rating scale instruments of child care/classroom environmental quality and instructional content for promoting language and literacy development for use in regions and centers. In particular, the State identifies instruments and practices that

(a) reflect real-world assessment demands;

(b) are conceptually and empirically related to environmental, activity, and instructional/interactional practices that promote language and early literacy development in child care and preschool settings;

(c) provide both summative information for assessing overall quality and diagnostic information for use in follow-up coaching or other quality improvement efforts;

(d) are appropriate for settings serving children with disabilities; and

(e) are appropriate for settings serving children who have little or no English-language proficiency.
	
	
	
	

	2. The State provides leadership in development and implementation of statewide and regional efforts to alert parents to screening at Age 3, kindergarten entry, and other identified times to help identify needs for supplemental or more intensive intervention services.
	
	
	
	

	3. The State monitors regions’ and centers’ selection of appropriate observational and rating-scale instruments of classroom environmental quality and instructional content for promoting language and literacy development.
	
	
	
	

	4. Progress toward the State’s goals for child care/classroom environmental quality and instructional content is reviewed at the State, region, and center levels and plans are created to address shortcomings at each level.
	
	
	
	

	5. Through the framework and guidance provided by the State, recommended observational and rating-scale instruments of classroom environmental quality and instructional content are made available for regional and center-wide literacy assessment plans; each recommended assessment meets guidelines developed by the State and described in Step 1, above, as well as standards for technical adequacy appropriate to the type of measure, per U.S. Department of Education (2008).
	
	
	
	

	II. (C) Communicating with Families and Communities about Assessment

	1. The State provides leadership in the review and selection of best practices for communicating assessment results to parents and family members for participating centers. In particular, the State identifies practices that

(a) provide timely, accurate, and accessible information to parents and family members;

(b) provide information about a particular child’s current level of performance, any changes in performance from previous assessments, and progress toward achieving kindergarten-entry goals;

(c) when appropriate, provide parents and family members with home- and community-based activities appropriate for the child’s current level of performance;

(d) provide recommendations and support to the families of English learners about how they can support their child’s language and literacy development at home in their own native language;

(e) are appropriate for settings serving children with disabilities; and

(f) are appropriate for settings serving children who have little or no English-language proficiency.
	
	
	
	

	2. The State monitors regions’ and agencies’ adoption of best practices for communicating assessment results to parents and family members.
	
	
	
	

	3. The State invests resources in communicating to all parents of young children, pediatricians, and other child advocates regarding the importance of seeking a State-selected language and literacy assessment for all children at Age 3.
	
	
	
	

	

Assessment Total = _______/ 30 Points       _______%


III. Instruction
	Strategies and Actions

Recommended to Support Implementation

of the State-Level Framework
	State Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	III. Rationale: States can promote high expectations and systematically improve practice by making available information drawn from various sources (e.g., academic, scientific, and general-purpose organizations) about evidence-based practices for promoting language and early literacy development. This information can be found in “Research to Practice” guides (from the U.S. Department of Education’s Institute of Education Sciences); curriculum and instruction reviews from What Works Clearinghouse (http://ies.ed.gov/ncee/wwc/), Best Evidence Encyclopedia (http://www.bestevidence.org/early/early_child_ed/early_child_ed.htm), and other evidence-based compendia; and other national reports from the National Early Literacy Panel (2009) or the Handbook of Early Literacy Research (2001, 2006, 2010). There is a real opportunity and need for the Oregon Department of Education (ODE) to provide leadership and support for using these guides to support for implementation of effective language and early literacy–promoting practices statewide.

	III. (A) Effective Instruction for Improving Child Outcomes and Development of Skills

	1. The State convenes a panel of policy makers, researchers, program support staff, early childhood educators, and parents to review and select effective curricula, instructional programs, and practices for promoting language and early literacy development for use in regions and centers. In particular, the State identifies curricula, interventions and practices that

(a) promote acquisition of key language and early literacy competencies for all children;

(b) support prevention and early intervention efforts to improve subsequent reading and literacy achievement in kindergarten and beyond;

(c) contribute to development of skills, knowledge, and competencies that will help children engage and gain full advantage from reading instruction in later grades;

(d) combine age-appropriate, activity-based, low-intensity large-group instructional, and smaller-group, age-appropriate, intensive, and intentional instructional practices for various skills and competencies; and

(e) provide tiered intervention (or Response to Intervention) to children based on demonstrated levels of performance.
	
	
	
	

	2. Through information gathered in this Oregon Department of Education (ODE)-led review, child care and preschool centers are encouraged to select practices, strategies, curricula, interventions, and instructional programs with a strong evidentiary base such as those endorsed by the U.S. Department of Education’s Institute of Education Sciences (IES), Best Evidence Encyclopedia, Florida Center for Reading Research, and Doing What Works (DWW) websites.
	
	
	
	

	3. Through framework and guidance provided by the State, the State encourages and supports regional groups and centers to adopt policy governing time allocated for language and early literacy–promoting activities, intervention, and instruction in center-based programs and in providing guidance regarding complementary time allocated for language and literacy activities in children’s homes and community settings.
	
	
	
	

	4. Through the framework and guidance provided by the State, resources are available for regions and programs for selecting effective language and early literacy curricula, intervention packages, and instructional/interactional strategies, including general early literacy programs and supplemental and intervention reading programs (e.g., dialogic reading and milieu language intervention), either

(a) by providing a list of curricula, interventions, and practices or

(b) by providing criteria by which effective curricula, interventions, and practices can be identified (Kamil, 2007).
	
	
	
	

	5. Through the framework and guidance provided by the State, resources are available to regional programs and centers for selecting and implementing program- and center-based tiered intervention services (supplemental and compensatory intervention and instruction), including identification of evidence-based practices, provision of training and other resources for implementation, and ongoing monitoring of fidelity and effectiveness of these practices.
	
	
	
	

	6. Through the framework and guidance provided by the State, a strong collection of useful web-based literacy resources for professional development and supplementary intervention are available to center-based teachers.
	
	
	
	

	III. (B) Improving Instruction and Quality of Care by Improving the Quality of Environments

	1. The State monitors and consults on regions’ and centers’ implementation of observational and rating-scale instruments of classroom environmental quality and instructional content for promoting language and literacy development.
	
	
	
	

	2. The State monitors and consults on analysis of collected observational and rating-scale data, and the identification of evidence-based standards for improving center quality and instructional effectiveness.
	
	
	
	

	3. The State monitors the coaching, professional development, and program improvement efforts that are provided after observational and rating-scale data are collected and analyzed. The Oregon Department of Education (ODE) promotes adoption of demonstrated-effective practices for these efforts.
	
	
	
	

	III. (C) Communicating with Families and Community about How Young Children Learn

	1. The State provides leadership in the review and selection of best practices for parents, family members and communities to promote language and early literacy development for young children. In particular, the State identifies practices that

(a) provide timely, accurate, and accessible information to parents and family members;

(b) provide information about known-effective practices that leverage available resources (e.g., at-home activities, library services, and community-based activities) for promoting language and literacy interaction;

(c) are appropriate for families of children with disabilities; and

(d) are appropriate for families of children who have little or no English-language proficiency.
	
	
	
	

	2. The State monitors regional agencies’ and centers’ adoption of best practices for parents, family members, and communities to promote language and early literacy development for young children.
	
	
	
	

	3. The State monitors acceptance and effectiveness of practices for parents, family members, and communities to promote language and early literacy development for young children and promotes adoption of demonstrated-effective practices.
	
	
	
	

	4. Through the framework and guidance provided by the State, a strong collection of useful web-based and face-to-face resources are available to provide outreach to parents, family child care providers, and others about effective practices for promoting language and early literacy development in home and community settings.
	
	
	
	

	5. The State uses existing resources (e.g., the Oregon Department of Education (ODE) website and distribution of materials) and innovative new ideas (e.g., use of Facebook, Twitter, focus groups with parents, etc.) to communicate the goals of the Birth to Five Oregon Literacy Plan to families and communities. An emphasis is placed on (a) communicating simple strategies that families can use to promote language and early literacy development and (b) identifying critical features of high-quality child care and preschool environments.
	
	
	
	

	

Instruction Total = _______/ 28 Points       _______%


IV. Leadership

	Strategies and Actions

Recommended to Support Implementation

of the State-Level Framework
	State Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	IV. (A) Providing Leadership to Create Coherence of Mission and Vision among Multiple Systems, Organizations, and Agencies that Serve Children Birth to Five, and their Families

	1. A Governor’s Council on early childhood has been established and supports State and local agencies, foundations, corporations, physicians, and communities in pursuit of a shared vision, priorities, and goals for early childhood language and early literacy.
	
	
	
	

	2. Adequate State funds are budgeted to promote the work of the Governor’s Council in providing effective leadership to build coherence among these multiple, key stakeholders.
	
	
	
	

	3. The Governor’s Council is functioning as an effective resource for working together and challenging the many partners to build on strengths and create a fully integrated system.
	
	
	
	

	4.  The Oregon Department of Education (ODE), the Literacy Leadership State Team (LLST), and the Governor’s Council create a single plan of shared vision, priorities, and goals for Oregon EI/ECSE programs, Oregon Head Start/Pre-K, and K–12 school districts that finance in-district preschools.
	
	
	
	

	5. ODE provides effective leadership to EI/ECSE programs and Oregon Head Start/Pre-K to ensure that all children who are eligible to receive services from these two sources do, with a special emphasis on children with disabilities and children who are English-language learners.
	
	
	
	

	IV. (B) Providing Leadership to Improve Child Outcomes in Language and Early Literacy Skills and to Improve the Quality of Environments in Child Care and Preschool Centers

	1. The Literacy Leadership State Team (LLST) increases alignment of literacy goals, assessment, instruction, and professional development from Birth through Grade 12.
	
	
	
	

	2. A State literacy group is appointed and charged with revising the current Oregon Early Childhood Foundations to align with the new Head Start Outcomes Framework and the Common Core State Standards for English Language Arts.
	
	
	
	

	3. The State communicates the Oregon Literacy Plan through the Oregon Department of Education (ODE) website, distribution of copies, listservs, professional development, and other means to key stakeholders throughout Oregon.
	
	
	
	

	4. ODE leaders working in early childhood provide aligned, consistent guidance and monitoring to EI/ECSE programs, Head Start centers, preschools, child care centers, school districts, and schools about how to improve children’s literacy outcomes from Birth through Grade 12.
	
	
	
	

	5. The Literacy Leadership State Team (LLST) increases opportunities for high-quality training in early education and language/literacy leadership to center directors, child care providers, EI/ECSE leaders, parents, and other key stakeholders.
	
	
	
	

	6. An online State network to promote school readiness, language development, and early literacy development is developed and increases communication and coordination among multiple agencies, groups, and institutes that serve young children and their families.
	
	
	
	

	7. The State provides incentives for EI/ECSE programs, Head Start, public/private preschools, and public/private daycare centers to coordinate local language and early literacy efforts with professional development provided at the State level.
	
	
	
	

	8. The LLST regularly accesses, reviews, and disseminates recent research on effective early education practices into planning and development.
	
	
	
	

	9. The State establishes communication, support, and/or incentives such to increase the number of eligible centers meeting accreditation and/or registry standards created for their organizations. For example, child care and preschool centers are encouraged to meet the accreditation standards published by the National Association for the Education of Young Children (NAEYC).
	
	
	
	

	IV. (C) Providing Leadership in Outreach Efforts to Families and Communities

	1. The State uses existing resources (e.g., ODE website) and explores new options (e.g., Facebook, Twitter, etc.) for communicating with parents of young children about the best evidence for supporting the healthy development of their child, with a particular emphasis on development of language and early literacy skills.
	
	
	
	

	2. The Governor’s Council coordinates with key stakeholders (e.g. pediatricians, local libraries, preschool and child care centers, etc.) to communicate about healthy child development and to provide information about how to access essential resources and services for families with young children.
	
	
	
	

	3. The State and the Governor’s Council, through policy, coordination, and communication efforts create a cultural norm and understanding that the Birth to Five years are critical to a child’s subsequent development and success and that all available resources should be brought to bear, in an effort to reduce risk and improve outcomes for all young children in Oregon.

	
	
	
	

	

Leadership Total = _______/ 34 Points       _______%


V. Professional Development

	Strategies and Actions

Recommended to Support Implementation

of the State-Level Framework
	State Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	V. (A) Professional Development to Improve Child Outcomes in Language and Early Literacy Skills

	1. The State has established clear standards (e.g., director credentials, teacher credentials, and licensing requirements) for center quality so as to facilitate effective instruction and positive child outcomes. Valid measures of center quality and improvement are utilized. The standards are enforced effectively, examined, and, if necessary, refined on a regular basis.
	
	
	
	

	2. The State has established clear competency standards for center staff. Necessary competencies should be linked to ways in which staff members interact with children, regardless of their job title, years of experience, or work setting. Valid measures of these competencies are utilized. The standards are enforced effectively, examined, and, if necessary, refined on a regular basis.
	
	
	
	

	3. The State has an early childhood educator professional development system (PDS) in place that encompasses:

(a) higher-education teacher-preparation programs focused on the staff competency standards and center quality standards;

(b) a resource network providing professional development and support to in-service teachers (particularly effective are resources and training that can be targeted toward the specific contexts, curricula, and needs of any given center); and

(c) a licensure and certification system appropriately based on (a) and (b) and, ideally, demonstration of needed skills and competencies.
	
	
	
	

	4. The State collects data regarding the activities of the PDS, specific details about who participates in PDS activities (including attrition and completion rates), and outcome data (e.g., child outcome data, if available, coaching observation data, classroom quality ratings, teacher retention rates per center, center “rule compliance,” and accreditation).
	
	
	
	

	5. The State incorporates training regarding relevant cultures and the associated implications for learning and instruction of English-language learners in its ongoing professional development for regional directors and State employees working in the Birth to Five care and education field, such as Head Start grantee directors or individuals providing EI/ECSE services.
	
	
	
	

	6. The State includes training related to caring for and instructing English-language learners in recommendations and certifications related to Birth to Five care and education practices. This includes a focus on relevant cultures and associated societal barriers.
	
	
	
	

	7. The State works with school boards, unions, and districts to provide teachers with sufficient paid time on a regular basis to plan high-quality instruction, both independently and collaboratively.
	
	
	
	

	V. (B) Professional Development to Improve the Quality of Child Care and Preschool Environments

	1. The State has established clear, evidence-based standards (e.g., director credentials, teacher credentials, or licensing requirements) for center quality so as to facilitate effective care in safe, nurturing environments. Valid measures of center quality and improvement are utilized. The standards are enforced effectively, examined, and, if necessary, refined on a regular basis. Resources such as the National Association for the Education of Young Children (NAEYC) or the National Institute for Early Education Research (NIEER) are used as authoritative guides for identifying those standards.
	
	
	
	

	2. The State has established clear competency standards for center staff. Necessary competencies should be linked to ways in which staff members interact with children, regardless of their job title, years of experience, or work setting. Valid measures of these competencies are utilized. The standards are effectively enforced and are examined and, if necessary, refined on a regular basis.
	
	
	
	

	3. The State has an early childhood educator professional development system (PDS) in place that encompasses:

(a) higher education teacher-preparation programs focused on the staff competency standards and center quality standards;

(b) a resource network providing professional development and support to in-service teachers (particularly effective are resources and training that can be targeted toward the specific contexts, curricula, and needs of any given center); and

(c) a licensure and certification system appropriately based on (a) and (b) and, ideally, demonstration of needed skills/competencies.
	
	
	
	

	V. (C) Professional Development in Communicating to Families and Communities

	1. The State includes communication with families and communities in recommendations and certifications related to Birth to Five care and education practices. This includes a focus on relevant cultures and overcoming associated societal barriers.
	
	
	
	

	

Professional Development Total = _______/ 22 Points       _______%


VI. Commitment
	Strategies and Actions

Recommended to Support Implementation

of the State-Level Framework
	State Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	VI. Rationale: When states embrace the prioritization of Birth to Five as an absolutely critical period of human growth and the development of a strong foundation in language and early literacy skills as essential to success in the lifelong ability to read and comprehend and when the State commits to providing the necessary leadership and policy development to bring coherence to the system of early childhood care and education, the stage is set for alignment of goals, resources, and initiatives across programs and for improved outcomes for our most vulnerable population, young children.

	VI. (A) Demonstrating Commitment to Improving Child Outcomes in Language and Early Literacy Skills and to Improving the Quality of Child Care and Preschool Environments

	1. Stakeholder groups (i.e., Oregon CCR&Rs, EI/ECSE programs, Head Start, Early Head Start, Commission on Children and Families, DOE, Department of Human Services, public/private preschools and child care programs, libraries, pediatricians, etc.) are identified and engaged in the dissemination of statewide vision for early childhood language and literacy goals, assessment, instruction, and professional development.
	
	
	
	

	2. The Oregon Department of Education (ODE) implements and sustains the Birth to Five Oregon Literacy Plan through internal and outreach activities, including seeking grant funding, creating statewide initiatives, creating professional development training opportunities, and communicating effectively to all key stakeholders.
	
	
	
	

	3. ODE establishes an effective and efficient network for disseminating research findings on best practices in early childhood care and education to key stakeholders. A priority is placed on finding and distributing information that is especially relevant to children with disabilities or children from English-learner families.
	
	
	
	

	4. Demonstration sites with model early childhood daycare and preschool sites that implement the vision and mission of the Birth to Five Oregon Literacy Plan are established and linked to local, public elementary schools. Demonstration sites include options for providing effective services and support to families, children with disabilities, and English-language learners.
	
	
	
	

	5. Recognition is provided to centers, agencies, or groups that make progress in improving children’s outcomes in language and early literacy development, especially for children with disabilities and English-language Learners.
	
	
	
	

	6. The Governor, members of the Governor’s Council on Early Childhood Matters, State Superintendent of Public Instruction, members of the Literacy Leadership State Team (LLST), mayors, and other public figures are encouraged to promote the Birth to Five Oregon Literacy Plan in their formal and informal interactions around the State.
	
	
	
	

	7. A comprehensive set of policies is developed, supported, and enacted by the Governor and Legislature to improve (a) the quality of early child care and education and (b) child outcomes in language and early literacy and in kindergarten readiness through increase financial support and accountability for agencies and groups serving young children and their families.
	
	
	
	

	8. Through the use of State dollars and grant funding, provide financial support and incentives to agencies, centers, and groups that make progress towards or achieve the goals of the Oregon Literacy Plan.
	
	
	
	

	VI. (B) Demonstrating Commitment to Communicating with Families and Communities

	1. State agencies and the Legislature allocate funds for the explicit purpose of communicating the Oregon Literacy Plan to families and communities. Funds are used to create and distribute brochures, hold focus groups, and use a multimedia approach to create community messaging regarding the importance of reading aloud to children and of choosing high-quality environments for the care and early education of young children.
	
	
	
	

	

Commitment Total = _______/ 20 Points       _______%
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