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Common Core Instruction
District Reading Implementation Guide

Directions for Use:  The District Implementation Guide should be completed by those responsible for reading at the district level. The content parallels that of the District Self-Assessment. If your team rated your district as a “2” on any given item in the self-assessment, look at the corresponding item and column of the implementation guide. There you will find “next step” recommendations for implementing that item. If you scored a “1” or a “0,” the recommendations will be adjusted to suggest actions aligned with your current level of implementation. These recommendations, when taken together, can be seen as forming an action plan for improving the level or quality of district reading implementation.
I.  Goals

	Strategies and Actions    Recommended to Support Implementation of the                 District-Level Framework
	District Implementation
Defining Information and Action Steps

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0

	I. (A) District reading goals for reading attainment are established that are aligned to the Common Core State Standards (CCSS) for ELA & Literacy in History/Social Studies, Science, and Technical Subjects.


	Rationale:
Reading goals focus effort, guide allocation of resources, and make accountability possible. When set at the district level, reading goals serve as a cohesive force, drawing everyone together in working toward a common purpose.

	1.
District-level reading goals are established across grades K–12 to ensure that all students acquire proficiency in reading required to earn an Oregon Diploma and to be prepared for college and career—without the need for remediation. Goals are

a. Specific, observable, and measurable

b. Aligned to the expectations of the Common Core Foundational Skills (K-5), K-5 CCSS for ELA & Literacy, 6-12 CCSS for ELA, and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects
c. Supported by effective instructional resources and strategies

d. Measured by valid and reliable assessments

e. Adopted by the school board and communicated widely throughout the community

f. Used to guide budgeting, planning, and other operational functions

g. Monitored closely and used to inform ongoing improvement efforts

h. Maintained indefinitely until goals are consistently met and sustained over time.
       [Goals, 5-12; Instruction,7; 44-47; Assessment, 14-18; Oregon Literacy Plan,  K- 5 Teachers: Laying Foundations for the Common Core, pp. 10-16 and  K-12 Teachers: Building Comprehension in the Common Core, pp. 15-16 (K-5 teachers) and pp. 20-25 (6-12 teachers)]     
	What: District-level reading goals are established across grades K–12 and include all (a)–(g) features.

How: Focus on sustainability and a develop procedures to ensure that goals are consistently met and sustained over time.
	What: District reading goals are established, but not all of the features listed are addressed.

How: Examine existing goals to see which features (a–g) are missing. If missing (a), focus on how goals are articulated, used, and monitored. If necessary, rewrite goals so that they are specific and measurable goals of observable student behaviors.

If missing (b), conduct crosswalk of existing goals with the expectations for student articulated in the Oregon CCSS. If current goals do not address all Standards, add goals to District Reading Plan that align with the Oregon CCSS.

If missing (c) focus on the alignment between Oregon CCSS-based goals, the instruction used to achieve those goals, and the measures used to measure whether goals have been achieved.

If missing (d), ensure that goals have been adopted and are supported by the school board and examine how goals are shared with community members. Discuss different methods available for sharing goals with the community.

If missing (e), consider how goals can be incorporated into an action plan that articulates how goals can be supported by budget allocations, planning, and other operational functions.

If missing (f) and/or (g) establish a process for periodically monitoring goals and using progress toward goals to inform ongoing improvement efforts. Only when goals have been consistently met and sustained should they be removed from the District Reading Plan.
	What: District reading goals are not established. Goals are not specific, observable, and measurable and/or aligned with the Oregon CCSS for ELA and Literacy by Grade Level.

How: Set district-level reading goals. Include both summative (e.g., reading at grade level) and formative goals (e.g., measurable goals that indicate if students are on track to achieve grade-level reading). Focus on writing goals that are specific, observable, measurable, and aligned with Oregon CCSS for ELA and Literacy by Grade Level. See the Oregon K–12 Literacy Framework for additional information about goal setting.

	2. 
District-level reading goals for all students, including (but not limited to) English learners, focus on building academic language through implementation of

a. K-5 CCSS for ELA & Literacy and 6-12 CCSS for ELA—Literature and Informational Text Standard 4 and Language Standards 4-6 

b. 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects —Informational Text Standard 4.  

[Instruction,7; 44-47]
	What: District-level reading goals for all students, including English learners, focus on building academic language.

How: Review goals to ensure specificity.
	What: Some district-level reading goals specifically address English learners, but there isn’t an explicit focus for all students on academic language.
How: Review and update goals to include a focus on building academic language. Focus on incorporating academic language goals in reading and content areas.

For additional information about building academic language for all students, see the Framework’s Professional Development training module on Academic Language.
	What: District-level reading goals do not specifically address English learners or focus on building academic language for all students.

How: Add goals for all students, including but not limited to English learners, that focus on building academic language. Additional academic language instruction for English earners that is aligned with reading and content areas should be provided during ELD time so English learners can focus on building and improving their language skills during ELD time without a simultaneous need to learn content (i.e., content comprehension).

For additional information about building academic language for all students, see the Framework’s Professional Development training module on Academic Language.

	I. (B)
Annual achievement growth in early literacy (K–3) and adolescent literacy (4–12) are key parts of the district’s Continuous Improvement Planning (CIP)
 and School Improvement Planning (SIP) processes.

	I. (C)
The Growth Model Probability Curve (based on state assessment data) is used as part of the Standards-based goal-setting process for reading (ODE, 2009).
 http://www.ode.state.or.us/search/page/?id=2495

	I. (D)
Plans, actions, and support for Standards-based reading goals that address the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects are annually aligned across the district.

	Rationale:  Without cross-district alignment, goals have little chance of being met. With cross-district alignment, goals become attainable.

	1.
District—
a. Policies
b. Procedures
c. Expenditures
d. Actions of leaders
e. Reading Goals 

—are crafted to address the expectations for student skills and knowledge articulated by grade level in the Common Core Foundational Skills (K-5), K-5 CCSS for ELA & Literacy, 6-12 CCSS for ELA, and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects.  

[Goals, 2-3]
	What: All of the district policies, procedures, expenditures, and the actions of district leaders are aligned with and support attainment of the district’s reading goals.

How: Focus on quality and sustainability. Consider developing an evaluation plan. Also what processes, procedures, and/or documentation can be established so an emphasis on reading goals is maintained?
	What: Some, but not all, of the district policies, procedures, expenditures, and the actions of district leaders are aligned with and support attainment of the district’s reading goals.

How: Focus on alignment. Use the District Reading Plan as a blueprint. Review policies, procedures, expenditures, and leadership actions to determine gaps or inconsistencies. Develop a plan to address gaps or inconsistencies.
	What: District policies, procedures, expenditures, and the actions of district leaders are not aligned with and/or do not support attainment of the district’s reading goals.

How: Begin by creating or updating the District Reading Plan. Goals in the District Reading Plan should align with the expectations for student skills and knowledge described in the Oregon CCSS for ELA and Literacy by Grade Level (K–12). Have all schools develop and submit a School-level Reading Plan that aligns with the district plan and district reading goals.

	2.
Instructional resources and assessment tools are aligned and support attainment of Standards-based reading goals. 


[Assessment, 14-18; Instruction, 2-5, 5-9, 27-37]
	What: All of the instructional resources and assessment tools are aligned and support attainment of reading goals that address expectations for student skills and knowledge articulated in the Oregon CCSS for ELA and Literacy by Grade Level.

How: Focus on sustainability. How will schools maintain use of instructional resources and assessment tools that are aligned with reading goals? Consider implementing an evaluation plan focusing on maintaining quality instructional resources and assessment tools. For example, how often could School-level Reading Plans (or lists of instructional resources and assessment tools) be reviewed at the district level?
	What: Some, but not all, of the instructional resources and assessment tools are aligned and support the attainment of reading goals that address expectations for student skills and knowledge articulated in the Oregon CCSS for ELA and Literacy by Grade Level.

How: Determine where there are gaps, misalignments, or redundancies by conducting an audit of school-level instructional resources and assessment tools. The audit could include a review of school-level reading plans. Disseminate information to schools to communicate what constitutes appropriate instructional resources and assessment tools. Consider professional development related to the selection of instructional resources and assessment tools.
	What: Instructional resources and assessment tools are not aligned and do not support the attainment of reading goals that address expectations for student skills and knowledge articulated in the Oregon CCSS for ELA and Literacy by Grade Level.

How: Conduct an audit of school-level instructional resources and assessment tools. The audit could include a review of school-level reading plans. Disseminate information to schools to communicate what constitutes appropriate instructional resources and assessment tools. Consider professional development related to the selection of instructional resources and assessment tools.

	3.
School Standards-based reading goals, plans, and activities are aligned with district Standards-based goals, plans, and activities. District personnel work with principals to modify school plans as necessary to align with district goals. [Commitment, 3-4]
	What: All school-level goals, plans, and activities are aligned with district goals, plans, and activities. District personnel work with principals to modify school plans as needed to align with district goals.

How: Focus on quality and sustainability. When considering School Reading Plans, are there target areas that require quality-related improvement? Implement procedures that will institutionalize work focused on maintaining implementation of high-quality, school-level reading plans.
	What: Only some of the school-level goals, plans, and activities are aligned with district goals, plans, and activities. District personnel sometimes work with principals to modify school plans as needed to align with district goals.

How: Conduct an audit of School Reading Plans to identify gaps and inconsistencies with school level goals, plans, and activities. Establish a consistent schedule for meeting with all principals to review and, if necessary, modify School Reading Plans.
	What: School-level goals, plans, and activities are not aligned with district goals, plans, and activities. District personnel do not work with principals to modify school plans as needed to align with district goals.

How: Begin by asking schools to develop a thorough reading plan that aligns with district reading goals. School-level reading plans should include reading goals, implementation plans, and evaluation activities. Schedule school-level meetings with principals to review reading plans and coordinate the implementation of school reading plans.

	I. (E)
Current data are compared with Standards-based reading goals, and the district responds according to results.

	Rationale:  Reading goals are most often met not in “one giant leap forward,” but in a series of small, incremental steps over time.

	1. 
Progress toward goals and school plans to improve these results is reported periodically (e.g., three times per year) to stakeholders including staff, parents, school board, and community members. [Commitment, 8-15]
	What: All progress toward goals and school plans to improve these results is reported periodically (e.g., three times per year) to stakeholders including staff, parents, school board, and community members.

How: Focus on quality and sustainability. Examine how data are collected and analyzed across schools at the district level. How can this process be made more efficient? What process might improve the consistency of communication? Consider improving the quality of communication (e.g., are data reports and results presented in a high-quality, professional manner?). Incorporate monitoring and communication into a district-level evaluation plan.
	What: Progress toward goals and school plans to improve these results is sometimes (or inconsistently) reported to stakeholders including staff, parents, school board, and community members

How: Focus on implementation consistency and ensure alignment between school-level data collection and communication and district-level data collection/
analysis and communication. Evaluate school plans and actual implementation to ensure data is communicated at least three times per year to stakeholders. Focus on how district-level data is used to communicate progress toward reading goals. When and how is district-level data communicated to schools, families, school board, and community? 
	What: Progress toward goals and school plans to improve these results is not reported periodically (e.g., three times per year) to stakeholders or staff, parents, school board, and community members.

How: Communicate with schools about establishing a process for reporting and sharing results. Information about school-level data sharing and communication should be articulated in School Reading Plans. For example, when and how will data be shared? Establish a district-level process to collect, assemble, and organize data across schools and articulate a plan for sharing this information with stakeholders.

	2. 
Positive attention, recognition, and support are provided to schools throughout the district that are making steady progress in meeting district goals.
	What: Positive attention, recognition, and support are routinely provided to schools throughout the district that are making steady progress in meeting district goals.

How: Is positive attention, recognition, and support meaningful and of high quality? What alternative sources of recognition could be considered? For example, are there opportunities for successful schools to be recognized at the community, state, or national level (i.e., professional organization)? How can school-level success be systematically and consistently recognized and sustained?
	What: Positive attention, recognition, and support are occasionally or inconsistently provided to schools throughout the district that are making steady progress in meeting district goals.

How: Review how school-level success and progress is recognized at the district level. Address inconsistencies and establish a plan for school-level recognition. If incentives and/or rewards are already in place, consider if other sources of incentive could be incorporated.
	What: Positive attention, recognition, and support are not provided to schools throughout the district that are making steady progress in meeting district goals.

How: Determine when and how school-level success will be recognized. What district-level incentives that could be considered as reward and/or recognition? If a district-level data collection system is not in place, focus on establishing a system for how schools will report results and how school level data will be collected, reviewed, and analyzed by the district.

	Total = _______/14 Points       _______%


II.  Assessment

	Strategies and Actions       Recommended to Support Implementation of the                     School-Level Framework
	District Implementation
Defining Information and Action Steps

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0

	II. (A) District personnel provide leadership for Standards-based reading assessment.
 
 

	Rationale:
District leadership enables and empowers school improvement actions; a plan for effective assessment practices is essential for monitoring ongoing improvement of student reading skills.

	1. 
A “data culture” is developed and nurtured throughout the district, including a system to support building administrators in the use of reading assessment data in schools and follow-up plans to adjust instruction as needed (Kamil, 2007). [Commitment, 3-4]
	What: A “data culture,” including a system to support building administrators in the use of reading assessment data in schools and follow-up plans to adjust instruction as needed, is fully developed and nurtured throughout the district.

How: Focus on quality and sustainability. Are supports in place to maintain the process of using assessment data for instructional decision making?
	What: A “data culture” is partially in place in the district and includes the beginnings of a system to support building administrators in the use of reading assessment data in schools and follow-up plans to adjust instruction as needed.

How: Focus on consistency and opportunities to incorporate data into discussions, meetings, district initiatives, etc. For example, is data sharing used at the start of every district meeting with building principals? How can the district model use of reading assessment data? Can data be incorporated into district reports, announcements, and school incentives? Finally, ensure that schools shift from data collection to using data to make instructional decisions. For example, periodic school and district-level data summits are scheduled (part-day meetings of literacy leadership teams 2–3 times/year) for more comprehensive data review and planning purposes.
	What: There is no “data culture” in the district or a system to support building administrators in the use of reading assessment data in schools and follow-up plans to adjust instruction as needed.

How: Begin by establishing times and practices to routinely examine, use, and discuss data. For example, always include some time for data sharing at meetings with administrators, school board members, principals, etc. Periodic school and district-level data summits are scheduled (part-day meetings of literacy leadership teams 2–3 times/year) for more comprehensive data review and planning purposes. Provide data-use training to building administrators.

	2. 
A district-wide reading assessment plan has been developed, including purposes, measures to be used, schedules, procedures, and targeted students at each grade level in every school.
	What: A district-wide reading assessment plan—including purposes, measures to be used, schedules, procedures, and targeted students at each grade level in every school—has been developed.

How: Focus on sustainability. Specify how and when the district-wide assessment plan will be monitored, updated, and evaluated.
	What: A district-wide reading assessment plan is being developed, is partially developed, or is developed but not of sufficient quality.

How: Ensure the district-wide assessment system includes all four components (listed in “not in place” column) and all components of the plan are high quality. Review school assessment plans to determine alignment with the district-wide plan.
	What: A district-wide reading assessment plan has not been developed.

How: Begin by ensuring that the district assessment system includes the following features:

(1) Measures of reading that are reliable and valid for the purpose they are being used.

(2) Reading assessments and measures are linked explicitly to reading goals and the expectations for student skills and knowledge articulated by the Oregon CCSS for ELA and Literacy by Grade Level.

(3) An assessment system is used for four purposes: (a) to screen students for reading

problems, (b) to systematically monitor progress over time, (c) to determine students’ level of reading proficiency and whether they have met grade-level reading goals, and (d) to determine or diagnose potential sources of reading difficulty for students not making adequate progress despite the use of intense intervention.

(4) Data from reading assessments are used to make instructional decisions about groups of students (e.g., grades, classrooms) and individual students.

	3. 
The district-wide assessment plan delineates how academic language and vocabulary will be assessed, particularly for English learners.
	What: The district-wide assessment plan includes a thorough plan for how academic language and vocabulary will be assessed, particularly for English learners.

How: Focus on sustainability and ensure that assessment information and data are used to inform instructional decisions.
	What: The district-wide assessment plan includes how academic language and vocabulary will be assessed, particularly for English learners, but the plan is inconsistent and only partially developed.

How: Examine plan implementation and review how often progress monitoring data are collected. For example, consider collecting progress monitoring data more than three times a year for all students who are at risk for reading problems. Note that the severity of the problem should indicate how often progress is monitored—weekly or biweekly for students at high risk of reading problems. Ensure that School Reading Plans also address vocabulary and academic language assessment for all students, including English learners. For additional information, see the What Works Clearinghouse (WWC) Practice Guide on “Effective Literacy and English Language Instruction for English Learners in Elementary Grades” (http://ies.ed.gov/ncee/wwc/publications/practiceguides/).

Also see Center on Teaching and Learning Presentations posted at http://oregonreadingfirst.uoregon.edu/inst_ells.html
	What: The district-wide assessment plan does not include a plan for how academic language and vocabulary will be assessed, particularly for English learners.

How: Specify which assessments will be used for the purpose of collecting data on academic language and vocabulary, including whether separate or additional assessments will be used with English learners. Note that the assessments selected can be similar to the assessments used with non-English learners, but what is done with the assessment information will be different (See item II.B.5). Also outline how often data will be collected. Ensure that School Reading Plans also address vocabulary and academic language assessment for all students, including English learners. For additional information, see the What Works Clearinghouse (WWC) Practice Guide on “Effective Literacy and English Language Instruction for English Learners in Elementary Grades” (http://ies.ed.gov/ncee/wwc/publications/practiceguides/).

Also see Center on Teaching and Learning Presentations posted at http://oregonreadingfirst.uoregon.edu/inst_ells.html

	4. 
A district-level database is established, implemented, and maintained to collect and summarize school-level reading data and to provide immediate and easy access to information.
	What: A district-level database is established, implemented, and maintained to collect and summarize school-level reading data and to provide immediate and easy access to information.

How: Focus on sustainability. Make any improvements related to access. Consider improving the quality and appearance of data reports to facilitate data interpretation.
	What: A district-level database is being developed and partially implemented to collect and summarize school-level reading data and to provide immediate and easy access to information.

How: Complete any undeveloped or partially developed components of the district database. Focus on fine-tuning and making the data collection, entry, and analysis more efficient.
	What: There is no district-level database nor is one in development.

How: Use the district assessment plan to create the district level database. Then, review school plans to determine if any additional data should be considered at the district level. Communicate with schools about what data will be collected and how often.

	II. (B)
The district selects reading measures that are valid and reliable and provide information about the essential elements of reading instruction
and the progress of students toward meeting CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects at each grade level, K-12.

	1. 
Selected assessment measures have strong evidence of validity and reliability and are aligned to the Common Core Foundational Skills (K-5), K-5 CCSS for ELA & Literacy, 6-12 CCSS for ELA, and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects.


These measures target the five essential elements of reading: 
a. Phonological awareness, phonics, fluency with connected text
--Common Core Foundational Skills (K‑5)—Standards 1-4

b. Vocabulary 

--K-5 CCSS for ELA & Literacy and 6-12 CCSS for ELA—Literature and Informational Text Standard 4 and Language Standards 4-6

--6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects —Informational Text Standard 4
c. Comprehension 

--K-5 CCSS for ELA & Literacy and 6-12 CCSS for ELA—Literature Standards 1‑3, 5‑7, and 9​10 and Informational Text Standards 1-3 and 5-10

--6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects —Informational Text Standards 1-3 and 5-10.

Selected measures are used on an established schedule to screen, diagnose, monitor, and determine reading outcomes of K–12 students district-wide. [Instruction, 11-27]
	What: Selected assessment measures have strong evidence of validity and reliability. These measures are used on an established schedule to screen, diagnose, monitor, and determine reading outcomes of K–12 students district wide.

How: Focus on quality of implementation and sustainability. For example, establish a process for reviewing and updating assessments. Refer to the Assessment and Accountability Comprehensive Center (AACC) website http://www.aacompcenter.org/cs/aacc/print/htdocs/aacc/home.htm).
	What: Selected assessment measures have some evidence of validity and reliability. These measures are used occasionally schedule to screen, diagnose, monitor, and determine reading outcomes of K–12 students district wide.

How: Replace measures that don’t meet standards for technical adequacy, When reviewing assessment options, examine assessments that meet technical adequacy standards. Consider the purpose, use, strengths and weakness of these assessments. Work with the expert/assessment coordinator to field test and/or conduct a more comprehensive review of any new assessments that might be considered. Refer to the Framework’s Professional Development training module on Assessment, specifically the section on developing a School-wide Assessment Plan.
	What: Selected assessment measures have no evidence of validity or reliability. These measures are not used to screen, diagnose, monitor, or determine reading outcomes of K–12 students district wide—or there are not measures identified for these purposes.

How: Document the technical adequacy of all assessment measures. Create a list of all assessments and record reliability and validity information. If there are not measures selected, seek expert advice (e.g., refer to the Assessment and Accountability Comprehensive Center [AACC] website at http://www.aacompcenter.org/cs/aacc/print/htdocs/aacc/home.htm). Refer to the Framework’s Professional Development training module on assessment, specifically the section on developing a School-wide Assessment Plan.

	2. 
Selected measures provide information about the essential elements of reading instruction appropriate for each grade level or grade span and are explicitly linked to district goals and 

a. Common Core Foundational Skills (K-5)
b.  K-5 CCSS for ELA & Literacy
c.  6-12 CCSS for ELA

d.  6-12 CCSS for Literacy in History/Social Studies, Science, and Technical     Subjects. 

The district avoids duplication of assessment measures. [Assessment]
	What: Selected measures provide information about the essential elements of reading instruction appropriate for each reading level or grade span and are explicitly linked to district and state reading goals. The district avoids duplication of assessment measures.

How: Focus on quality of implementation and sustainability. For example, review district and school-level reading assessment plans following each benchmark testing period to ensure consistency. Ensure there is a shift from collecting assessment data to using assessment data for instructional decisions.

Ensure that assessments of vocabulary and reading comprehension of literature and informational text are used with all students in all grades (Oregon CCSS for ELA and Literacy by Grade Level on Text Structure—Reading Standards for Literature and Informational Text 3, 5, 7, and 9; Language Standard 4). Refer to Oregon Literacy Professional Development training modules on developing a School-wide Assessment Plan.
	What: Selected measures provide information about some, but not all, elements of reading instruction appropriate for each reading level or grade span and may be linked to district and state reading goals. The district avoids duplication of assessment measures.

How: Establish an annual schedule with dates/plan to review the district and school level reading assessment plans following each benchmark testing period to ensure consistency. Ensure that assessments align with the priority skills and strategies students need to learn (see the Framework), help determine what students already know, and provide information that tells if students are learning and making progress. Clarify the purpose of assessments used. Ensure that assessments of vocabulary and reading comprehension of literature and informational text are used with all students in all grades (Oregon CCSS for ELA and Literacy by Grade Level on Text Structure—Reading Standards for Literature and Informational Text 3, 5, 7, and 9; Language Standard 4). Refer to Oregon Literacy Professional Development training modules on developing a School-wide Assessment Plan.
	What: Selected measures do not provide information about the essential elements of reading instruction appropriate for each reading level or grade span and are not explicitly linked to district and state reading goals. Duplication of assessment measures occurs.

How: Start with a comprehensive review of school-level assessment plans and inventory all assessments that are used at each grade level. Identify any assessment overlaps, duplications, and contributions to student learning. Look for gaps and consider where new or updated assessments are needed. Use an assessment audit tool to document each assessment by listing the assessment name, grade-level(s) used, purpose (e.g., screening, diagnostic, progress monitoring, and/or outcome), evidence of reliability/validity, data management plan (e.g., how data will be collected and used), and strengths/weaknesses. Use of an assessment audit tool will assist with the development of an effective and efficient district assessment plan. Ensure that assessments of vocabulary and reading comprehension of literature and informational text are used with all students in all grades (Oregon CCSS for ELA and Literacy by Grade Level on Text Structure—Reading Standards for Literature and Informational Text 3, 5, 7, and 9; Language Standard 4). Refer to Oregon Literacy Professional Development training modules on developing a School-wide Assessment Plan.

	II. (C) The district has developed capacity to gather and use data.
 

	1. 
A pool of capable trainers is established and maintained. They are available locally to

a. Train district staff on data collection and interpretation

b. Provide a comprehensive initial training on data collection to all new staff members

c. Provide quarterly follow-up and retooling trainings as needed

d. Conduct brief reliability checks to ensure that the data collected are reliable for all data collectors. 

[Assessment, 13-14]
	What: A pool of competent trainers has been established and maintained. All of the (a)–(d) components have been implemented.

How: Focus on quality of implementation and sustainability. For example, ensure there is a training plan in place for fidelity checks. The plan should include a fidelity check list for each assessment, an identified trainer to train staff members on how to implement the fidelity check, a plan for refresher/follow-up training if fidelity levels are not obtained, and a system for tracking fidelity within and across school years.
	What: A pool of competent trainers has partially been established and/or partially or not maintained. Two or three of the (a)–(d) components have been implemented.

How: Prior to the start of each school year, a competent pool of trainers is established and a training plan is created. The plan includes scheduled assessment trainings for all assessment users. Alternate training times and formats (e.g., mini-assessment training sessions with full training content distributed over shorter, multiple sessions) are considered for staff with schedules that conflict with the master assessment training plan. Technology-based formats (e.g., webinars and Oregon Literacy PD trainings) are also considered to ensure all assessment users receive training. “Train the trainer” models are also options (e.g., the reading coach trains grade-level team leaders; then grade-level team leaders train others on assessment use).
	What: A pool of competent trainers has not been established and maintained. None or only one of the (a)–(d) components have been implemented.

How: Prior to the start of each school year, a competent pool of trainers is established and a training plan is created. The plan includes scheduled assessment trainings for all assessment users throughout the year. All assessment users will receive initial assessment training on the assessments they will administer and use and follow-up refresher trainings prior to each benchmarking period. In addition, the training plan includes observations to ensure assessments are correctly administered, recorded accurately, and administered on schedule.

	2. 
Ongoing training and support for data interpretation and data utilization is provided to all certified/licensed staff members who teach or supervise reading programs.
	What: Ongoing training and support for data interpretation and data utilization is provided to all certified/ licensed staff who teach or supervise reading programs.

How: Focus on quality of implementation and sustainability. For example, evaluate individual student’s performance with respect to specified instructional goals. For supervisors: at the systems level, compare school outcomes with established goals as well as outcomes from previous years. Also, evaluate the overall reading system’s effectiveness.
	What: Ongoing training and support for data interpretation and data utilization is partially implemented or provided to only some certified/ licensed staff who teach or supervise reading programs.

How: Ongoing quality training and support is consistently provided to certified/licensed staff that teach or supervise reading programs. Training includes reviewing data at the individual, group, and systems levels (for supervisors); analyzing adequate progress data and summative (outcome) data by comparing data with goals; determining areas of strength and areas needing written action plans across all grade levels (for supervisors). Focus on the quality and consistency of support, follow-up, and training.
	What: Ongoing training and support for data interpretation and data utilization is not provided to any certified/ licensed staff who teach or supervise reading programs.

How: Ongoing training and support is provided to certified/licensed staff who teach or supervise reading programs. Training includes reviewing data at the individual, group, and systems level (for supervisors); analyzing adequate progress data and summative (outcome) data by comparing data to goals; determining areas of strength and areas needing written action plans across all grade levels (for supervisors). Refer to the Framework’s Professional Development Assessment training module on developing a School-wide Assessment Plan.

	3. 
At least one individual per school is designated, trained, and supported to become the expert on specific reading measures used at that school. 
	What: At least one individual per school is designated to become the expert on specific reading measures used at that school. Ongoing training and support is provided for this role.

How: Ensure sustainability and quality by focusing on professional development and appropriate resource allocation.
	What: Some but not all schools have at least one individual designated to become the expert on specific reading measures used at that school. Ongoing training and support is provided for this role.

How: Ensure schools identify an assessment coordinator or expert who can coordinate and manage the assessment system. Provide resources and training as needed. Construct a mentorship model by matching schools that have established assessment coordinators or experts with those that haven’t established assessment coordinators or experts.
	What: No school has at least one individual designated to become the expert on specific reading measures used at that school.

How: Ensure schools identify an assessment coordinator or expert who can coordinate and manage the assessment system. Outline the roles and responsibilities of the expert/assessment coordinator or other lead staff members who might work with and support the expert, etc. Consult with schools that have an expert for more information about how to implement.

	II. (D) Assessments are administered in a timely manner and with standardized procedures.

	Rationale: 
Assessments should be administered early and (for repeated measures) with sufficient frequency to detect lack of progress and thereby avoid loss of valuable instructional time. Because data are used for comparison purposes, it is essential that assessment measures be standardized.

	1. 
Assessments are given in a standardized manner across students, classes, and schools.
	What: Assessments are consistently given in a standardized manner across students, classes, and schools.
How: Focus on quality of implementation and sustainability. For example, the district assessment coordinator will review fidelity data and samples of feedback provided to teachers from principals and the school-level assessment coordinator.
	What: Assessments are occasionally or inconsistently given in a standardized manner across students, classes, and schools.

How: The district assessment coordinator works with school-level assessment coordinators to develop a feedback component related to assessment standardization. Sources of feedback should be planned and scheduled. For example, fidelity data can be used for feedback as well as assessment user input. Consider when, with what or whom, and how feedback will be collected.
	What: Assessments are never given in a standardized manner across students, classes, and schools or are not given.

How: Identify a district-level assessment coordinator or expert” who can coordinate and manage the assessment system. Schools are appointing an assessment coordinator at the school level. Outline the roles and responsibilities of the expert/
assessment coordinator or other lead staff members who might work with and support the expert, etc. The district-level assessment coordinator can work with school level coordinators to collect and/or outline checklists that include the essential components of assessment administration (e.g., assessment fidelity checklist).

	2. 
A district-wide assessment calendar is established that specifies testing windows for each measure that is included in the district assessment plan.
	What: A district-wide assessment calendar is established that specifies testing windows for each measure that is included in the district assessment plan.

How: Focus on quality of implementation and sustainability. How can the quality and efficacy of the district assessment calendar be maintained? How will this be evaluated and documented?
	What: A district-wide assessment calendar is being developed, but is not complete or is not efficient, to specify testing windows for each measure that is included in the district assessment plan.

How: Review the district assessment calendar to determine where there are gaps and/or issues with efficacy.
	What: A district-wide assessment calendar does not exist and is not currently being developed.

How: Identify a district-level assessment coordinator or expert who can coordinate and manage the assessment system. Before the start of the school year, develop a district-wide assessment calendar to outline when and how screening assessments, progress monitoring assessments, and summative assessments will be used.

Refer to the Framework’s Professional Development Assessment training module on developing a School-wide Assessment Plan.

	3. 
Screening measures are administered 
a. District-wide very early in the year to all students to identify students who may need additional instructional support

b. To new students who move into a school very soon after their arrival so they can be placed into instructional groups immediately. 

[Assessment, 4-6]
	What: Screening measures are administered district-wide very early in the year to identify students who may need additional instructional support. New students who move into a school are assessed very soon after their arrival and placed into instructional groups immediately thereafter.

How: Focus on quality of implementation and sustainability. For example, the district assessment coordinator ensures a plan is in place for conducting screening fidelity checks. Provide refresher/follow-up training if fidelity levels are not obtained, and develop a system for tracking fidelity within and across school years.
	What: Screening measures are administered inconsistently in some, but not all, of the district and/or later in the year new students who move into a school are assessed and placed into instructional groups, although not immediately upon their arrivals.

How: The district assessment coordinator will work with principals and school-level assessment coordinators to establish a screening schedule. The schedule will articulate when screenings for all students at each grade level will occur throughout the year. The schedule will specify that screenings at the beginning of the school year will occur within the first two–three weeks of the start of school. In addition, the schedule will include at least two additional benchmarking dates during the school year. A grade-level screening packet is also developed for immediate use with new students. Refer to the Framework’s Professional Development Assessment training module on developing a School-wide Assessment Plan.
	What: Screening measures are not administered. New students who move into a school are not assessed.
How: The district assessment coordinator will work with principals and school-level assessment coordinators to establish a screening schedule. The schedule will articulate when screenings for all students at each grade level will occur throughout the year. The schedule will specify screenings will occur within the first two–three weeks at the start of the school year. In addition, the schedule will include at least two additional benchmarking dates during the school year. Such proactive screening will identify learning problems before they become overwhelming. A grade-level screening packet is also developed for immediate use with new students. Refer to the Framework’s Professional Development Assessment training module on developing a School-wide Assessment Plan.

	II. (E) 
Formative and summative evaluations are incorporated at all grade levels; for grades K-2, formative assessments are used as summative assessments. [Goals, p.9-10] 

	Rationale:
Formative assessments are essential to ensure that each student is making adequate progress toward grade-level reading goals aligned to the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects. Summative (outcome) assessments are critical to know if students have met benchmarks (or targets) and to know if programs are effective. Both allow for important changes to be made in a timely manner if desired results are not being attained. 

	1. 
A district-wide formative assessment process is in place:

a. Necessary resources are dedicated to ensure each school has a viable plan for collecting ongoing progress-monitoring data about students receiving interventions. 
b. District recommendations are established regarding the frequency of data collection for students at risk of reading difficulties.  

[Assessment, 6-8]
	What: Support for a district-wide formative assessment process is provided at each level. Necessary resources are dedicated to ensure each school has a viable plan for collecting ongoing progress- monitoring data on students receiving interventions. District recommendations are established regarding the frequency of data collection for students at risk of reading difficulties.

How: Focus on quality of implementation. For example, use progress monitoring data to determine instructional effectiveness. By using progress monitoring data, teachers and administrators can determine the effectiveness of instruction for individual students, classes, and even for the school as a whole. By monitoring student progress, educators can determine which students are meeting goals and which students continue to lag behind.
	What: Support for a district-wide formative assessment process is provided at some levels. Some, but insufficient, resources are dedicated to ensure each school has a viable plan for collecting ongoing progress-monitoring data on students receiving interventions. District recommendations are being developed regarding the frequency of data collection for students at risk of reading difficulties.

How: The district assessment coordinator will work with principals and school level assessment coordinators to establish a progress monitoring schedule prior to the start of the school year. The schedule will articulate when progress monitoring will occur for each level of support. For example, Tier 1 students will be progress monitored three times per year, Tier 2 students will be progress monitored once a month, and Tier 3 students will be progress monitored every two weeks throughout the year. Refer to the Framework’s Professional Development Assessment training module on developing a School-wide Assessment Plan.
	What: There is no support for a district-wide formative assessment. No resources are dedicated to ensure each school has a viable plan for collecting ongoing progress-monitoring data on students receiving interventions. There are no district recommendations regarding the frequency of data collection for students at risk of reading difficulties.

How: The district assessment coordinator will work with principals and school level assessment coordinators to establish a progress monitoring schedule prior to the start of the school year. The schedule will articulate when progress monitoring will occur for each level of support. For example, Tier 2 students will be progress monitored once a month, whereas, Tier 3 students will be progress monitored every two weeks throughout the year. By monitoring student progress, educators can determine which students are meeting goals and which students continue to lag behind in order for instruction to be accelerated or modified. Refer to the Framework’s Professional Development Assessment training module on developing a School-wide Assessment Plan.

	2. 
Valid K-2 summative assessments are in place (e.g., year-end targets on DIBELS and EasyCBM measures can serve this purpose in K–2, if data are reviewed in light of percentage of students meeting grade-level targets).
For K-2, a valid summative assessment that measures each of the five essential elements of reading is adopted to enable evaluation of the early literacy programs aligned to the Common Core State Standards:

a. Phonological awareness, phonics, fluency with connected text
--Foundational Skills (K-5)—Standards 1-4

b.  Vocabulary
--K-5 CCSS for ELA & Literacy—Literature and Informational Text Standard 4 and Language Standards 4-6
c. Comprehension
--K-5 CCSS for ELA & Literacy—Literature Standards 1-3, 5-7, and 9-10 and Informational Text Standards 1-3 and 5-10.
	What: A valid summative assessment for grades K–2 that measures each of the foundational skills described in the Oregon CCSS for ELA and Literacy (Standards 1–4, p. 15–17) is adopted to allow for evaluation of the early literacy program, (e.g., year-end targets on DIBELS-like measures can serve this purpose in K–2 if data are reviewed in light of percentage of students meeting grade-level targets).

How: Focus on quality of assessment administration. Is summative assessment implemented with fidelity? Include a review of the summative assessment in the district evaluation plan to ensure that any future assessment updates are considered.
	What: A valid summative assessment for grades K–2 that measures each of the foundational skills described in the Oregon CCSS for ELA and Literacy (Standards 1–4, p. 15-17) is being used inconsistently to allow for evaluation of the early literacy program (e.g., year-end targets on DIBELS-like measures can serve this purpose in K–2 if data are reviewed in light of percentage of students meeting grade-level targets).

How: Examine school’s assessment plans and meet with principals and school-level assessment coordinators to ensure there is consistency with summative assessment and alignment with the expectations for student skills and knowledge outlined in the Oregon CCSS for ELA and Literacy by Grade Level (Foundational Skills, Standards 1‑4).
	What: There is no valid summative assessment for grades K–2 that measures each of the foundational skills described in the Oregon CCSS for ELA and Literacy (Standards 1–4, p. 15-17) and/or allows for evaluation of the early literacy program, (e.g., year-end targets on DIBELS-like measures can serve this purpose in K–2 if data are reviewed in light of percentage of students meeting grade-level targets).

How: Conduct an assessment review to select a valid summative assessment for grades K–2. If making a decision between multiple assessments, field test assessments and obtain feedback from principals and school-level assessment coordinators. Apply criteria of validity and reliability when selecting an assessment.

	II. (F) Data are reviewed regularly, and Standards-based instruction and support are adjusted accordingly across the district.
 

	Rationale:
District support of ongoing review of data and adjustment of instruction based upon that data are at the center of a Standards-based continuous improvement model. This district strategy empowers schools to be responsive to students’ instructional needs. 


(Note: Provisions for low-achieving students in subgroups or achievement gap groups are discussed in the section about tiered instruction in the Instruction (pp. 37-41) chapter of the school-level portion of the Framework).

	1. 
Districts support schools by ensuring that teachers are provided the time needed to conduct regularly-scheduled data meetings to

a. Review results of reading performance assessments on an ongoing basis (e.g., every 2–4 weeks for students below benchmark levels and 3 times/year for those at/above benchmark level)
b. Make necessary adjustments to reading instruction programs as indicated by the data for all students, including English learners and students with disabilities.

Periodic school and district-level data summits (part-day meetings of literacy leadership teams 2–3 times/year) are scheduled for more comprehensive data review and planning purposes. 

[Assessment,17, Commitment, 7-8, Leadership, 12-17; Application of CCSS for English Language Learners;  Application of CCSS for Students  with Disabilities]
	What: Teachers are provided time to conduct regularly scheduled data meetings and the focus of the data meetings is consistently centered on (a) data review and/or (b) instructional decision making. The quality of discussion and data interpretation at the meetings is high quality. School and district level data summits are also high quality.

How: Focus on quality of implementation. For example, establish a process to evaluate the effectiveness of school- and grade-level team’s data analysis and instructional decision-making process. Use decision rules to evaluate the effect of instructional programs and interventions for all students. Focus on the quality of data-based discussions at school and district data summits.
	What: Teachers are provided the time to conduct regularly scheduled data meetings, but the focus of the data meetings is inconsistently centered on (a) data review and/or (b) instructional decision making, and/or the quality of discussion and data interpretation at the meetings is not high quality and/or school and district-level data summits are implemented inconsistently and/or are not high quality.

How: The district assessment coordinator works with principals and the school-level assessment coordinator and/or reading coach to establish a systematic plan to analyze and summarize data (refer to the Oregon Reading First Center for tools). Reading coach will work with grade-level teams to evaluate and adjust instruction. Refer to the Framework’s Professional Development Assessment training module entitled “Grade-level Team Meetings: Analyze Performance Data for All Students” and the Oregon Reading First website.
	What: Teachers are not provided the time needed to conduct regularly scheduled data meetings, and/or there are no periodic school and district-level data summits.

How: Grade-level team meetings are an effective way to systematically analyze student performance data to identify when to adjust instruction for individuals and groups, as well as evaluating the effects of instruction as whole. A process is needed to analyze student performance data as a basis for decision-making at both the student level and the system level a whole. The district assessment coordinator works with principals and the school level assessment coordinator and/or reading coach to ensure that a systematic plan is established to analyze and summarize data (refer to the Oregon Reading First Center for tools). Reading coach will work with grade-level teams to evaluate and adjust instruction. Refer to the Framework’s Professional Development Assessment training module titled “Grade-level Team Meetings: Analyze Performance Data for All Students” and the Oregon Reading First website.

	2. 
Based on the review of data, district leaders are encouraged to participate in selected reading team meetings at the school level to assist with systems-level problem-solving and identify possible professional development needs and district supports.
	What: Based on the review of data, district leaders are routinely encouraged to participate in selected reading team meetings at the school level in order to assist with systems-level problem solving and identify possible professional development needs and district supports.

How: Focus on quality and sustainability. What is the quality of district leader participation in school level reading team meetings? How can that quality be improved? How can district leadership participant be sustained?
	What: Based on the review of data, district leaders are occasionally encouraged to participate in selected reading team meetings at the school level in order to assist with systems-level problem solving and identify possible professional development needs and district supports.

How: Establish a plan that specifies how district leaders can participate in selected reading team meetings at the school level or review how district leaders are informed about school-level team meetings and incorporate procedures to ensure participation consistency.
	What: There is no review of data and/or district leaders are not encouraged to participate in selected reading team meetings at the school level in order to assist with systems-level problem solving and identify possible professional development needs and district supports.

How: Establish a plan that specifies how district leaders can participate in selected reading team meetings at the school level.

	Total = _______/32 Points       _______%


III. Instruction
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	III. (A) Reading instruction is explicitly organized around the five essential elements of reading: phonics, phonological awareness, fluency, vocabulary, and comprehension. 


District staff understand

(1) The “What”—
Common Core Foundational Skills (K-5): phonological awareness, phonics, and fluency. 
College and Career Readiness (CCR) Reading Anchor Standards and grade-specific K-12 Common Core State Standards (CCSS): vocabulary and comprehension.   

(2) The “How”—
The District Plan supports principals and staff to help students achieve Common Core expectations.

[Commitment, 2-4; Oregon Literacy Plan,  K-5 Teachers: Laying Foundations for the Common Core and K-12 Teachers: Building Comprehension in the Common Core]

	Rationale:
The five elements of reading are the building blocks to becoming a successful reader; mastering them allows students to fully develop their reading ability. End-of-high school College and Career Readiness (CCR) Anchor Standards and grade-specific CCSS define general, cross-disciplinary literacy expectations that must be met for students to be prepared to enter college and workforce training programs read to succeed.

	III. (B) School administrators are strong instructional leaders and ongoing support is provided for this role.
 

	Rationale:
Principals have the authority and direct accountability to assure that effective practices are implemented and are working. The principal’s position should be structured to assure that each school has a strong leader who provides the support needed for an effective reading program for all students.

	1.
School administrators are supported in conducting regularly-scheduled instructional walk-throughs to ensure that

a. Effective instruction is being provided to all students 

b. Instruction is aligned to the Common Core Foundational Skills (K-5), K-5 CCSS for ELA & Literacy, 6-12 CCSS for ELA, and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects
c. Programs are being implemented with fidelity.
  

[Leadership, 6-10]
	What: School administrators are fully supported in conducting regularly scheduled instructional walk-throughs to ensure that effective instruction is being provided to all students and programs are being implemented with fidelity.

How: Consider how walk-throughs are used. Ensure that schools shift from gathering to using information. Are walk-throughs used with quality to ensure that effective instruction is being provided to all students? Focus on sustainability. How will quality use of walk-throughs be maintained?
	What: School administrators are somewhat supported in or only occasionally conduct regularly scheduled instructional walk-throughs to ensure that effective instruction is being provided to all students and programs are being implemented with fidelity.

How: Provide follow-up training on instructional walk-throughs, “look fors,” and effective instruction. Incorporate a plan for how and when walk-throughs will be used on the district- and school-level reading plans. Consider having district leaders also participate in occasional walk-throughs. Establish procedures to collect fidelity data.
	What: School administrators are not supported in or do not conduct regularly scheduled instructional walk-throughs to ensure that effective instruction is being provided to all students and programs are being implemented with fidelity

How: Provide training on instructional walk-throughs, “look fors,” and effective instruction. For example, the Five-Minute Observation Form (Phase 2) provides schools with an observation tool that focuses on the nine general features of effective teacher delivery. An MS Word document of the Five-Minute Observation Form (Phase 2) is available at (http://oregonreadingfirst.uoregon.edu/). A guide for conducting adolescent literacy walk-throughs for principals is available through the Center on Instruction at http://www.centeroninstruction.org/files/Adol%20Lit%20Walk%20Through.pdf

	2.
School administrators’ efforts to provide instructional leadership in reading are supported by scheduling administrative meetings at times other than during reading instruction.
	What: School administrators’ efforts to provide instructional leadership in reading are fully supported by scheduling administrative meetings at times other than during reading instruction.

How: Focus on sustainability. How will the district ensure there are no schedule overlaps between district meetings and school reading instruction?
	What: School administrators’ efforts to provide instructional leadership in reading are somewhat or inconsistently supported by scheduling administrative meetings at times other than during reading instruction.

How: Focus on consistency and adopt a no overlap policy when scheduling meetings. If scheduling remains difficult, consider alternate formats for meeting (e.g., subgroups, use of technology for webinars, and conference call options).
	What: School administrators’ efforts to provide instructional leadership in reading are not supported by scheduling administrative meetings at times other than during reading instruction.

How: Use school reading plans to create a district-level master schedule of reading instruction times at the school level. Consult the schedule when scheduling district meetings.

	3.
The district supports school administrators in 

a. Providing structure and support for grade-level and school-level reading team meetings

b. Participating in the meetings.
	What: School administrators are fully assisted in (a) providing structure and support for grade-level and school-level reading team meetings and (b) participating in them directly or indirectly through briefings following the meetings.

How: Focus on quality of implementation. For example, are district leaders comfortable in their use of data-based decision making to evaluate the impact of instructional programs and interventions for all students? How will district leader knowledge of data-based decision making remain updated?
	What: School administrators are somewhat or inconsistently assisted in (a) providing structure and support for grade-level and school-level reading team meetings and (b) participating in them directly or indirectly through briefings following the meetings.

How: District leaders are provided training and information about the structure used by principals, assessment coordinator and/or reading coaches to plan, analyze and summarize data (refer to the Oregon Reading First Center for tools). Specifically, training, and information should be provided about how to systematically analyze student performance data to identify when to adjust instruction for individuals and groups and how to evaluate the effects of instruction as whole. A process is needed to analyze student performance data as a basis for decision-making at both the student level and the system. Refer to the Oregon Literacy Framework Professional Development Assessment training module titled “Grade-level Team Meetings: Analyze Performance Data for All Students” and the Oregon Reading First website at http://oregonreadingfirst.uoregon.edu/ldrshp_presentations.html
	What: School administrators are not assisted in (a) providing structure and support for grade-level and school-level reading team meetings and (b) participating in them directly or indirectly through briefings following the meetings.

How: District leaders are provided training and information about the structure used by principals, assessment coordinator and/or reading coaches to plan, analyze and summarize data (refer to the Oregon Reading First Center for tools). Specifically, training and information should be provided about how to systematically analyze student performance data to identify when to adjust instruction for individuals and groups and how to evaluate the effects of instruction as whole. A process is needed to analyze student performance data as a basis for decision-making at both the student level and the system. Refer to the Oregon Literacy Framework Professional Development Assessment training module titled “Grade-level Team Meetings: Analyze Performance Data for All Students” and the Oregon Reading First website at http://oregonreadingfirst.uoregon.edu/ldrshp_presentations.html

	4.
School administrators’ job descriptions and evaluations are structured to support strong, effective reading program leaders in their buildings.
	What: School administrators’ job descriptions and evaluations are structured to support strong, effective reading program leaders in their buildings.

How: Job descriptions and evaluation forms are reviewed periodically to ensure information about responsibilities is updated and revised as appropriate.
	What: School administrators’ job descriptions and evaluations are somewhat structured to support strong, effective reading program leaders in their buildings.

How: Job descriptions and evaluation forms are reviewed and updated to include responsibilities related to supporting strong, effective reading program leader in their buildings (e.g., attending grade-level team meetings, demonstrating an understanding of data-based decision making, and conducting walk-throughs with school principals, etc.)
	What: School administrators’ job descriptions and evaluations are not structured to support strong, effective reading program leaders in their buildings.

How: Job descriptions and evaluation forms are reviewed and updated to include responsibilities related to supporting strong, effective reading program leader in their buildings (e.g., attending grade-level team meetings, demonstrating an understanding of data-based decision making, and conducting walk-throughs with school principals, etc.)

	III. (C) The district provides sufficient instructional time in reading for all students to learn the Standards-based curriculum and to meet the Common Core State Standards for English Language Arts (ELA) & Literacy in History/Social Studies, Science, and Technical Subjects.

	Rationale:
Learning new, complex, and highly important skills takes more time than once thought and takes some students longer than others. District support of principals and teachers giving individual students the time and instruction they need to learn helps ensure student success.

	1.
The District allocates a sufficient amount of time for instruction in order to meet the K-12 Common Core State Standards for English Language Arts & Literacy in History/Social Studies, Science, and Technical Subjects and follows minimal recommended times for daily reading instruction as presented in the Oregon K–12 Literacy Framework (see Instruction, p. 4) as follows:
a. Grades K–3:  90-minute reading block daily, Common Core Foundational Skills (K-5) and literacy-connected instruction using high quality, complex literary and informational text as specified in the K-5 CCSS for ELA & Literacy 

b. Grades 4–5:  90-minute reading block daily, Common Core Foundational Skills (K-5) and literacy-connected instruction using high quality, complex literary and informational text as specified in the K-5 CCSS for ELA & Literacy
c. Grades 6–8:  40–60 minutes daily dedicated specifically to a reading class for all students (as data dictates) in addition to the literacy-connected instruction and practice that takes place across the content areas using high quality, complex literary and informational text as specified in the 6-12 CCSS for ELA and in the 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects

d. Grades 9–12:  2–4 hours of daily literacy-connected instruction and practice that takes place in ELA and across the content areas using high quality, complex literary and informational text as specified in the 6-12 CCSS for ELA and in the 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects. 
[Instruction, 2-5] (x2)  

School board policy has been considered to ensure that the need for sufficient instructional time in reading is met.

[see Common Core Reading Standard 10, complex text, Appendix A, pp. 5–17; high quality text, Appendix B]
	What: All schools/teachers provide a minimum amount of reading instruction to all K–12 students. School board policy has been considered to ensure that the need for sufficient instructional time in reading is met.

How: Have a fluid process in place that allows for increased time for those students who need it. Provide added instructional time proportional to the level of deficiency to those students who are performing below grade level. For example, consider schedule enhancements such as after-school or peer tutoring. Refer to the Framework’s Professional Development Instruction training module, specifically, 18-R3-SuggestedTime Allocations.pdf.
	What: Most/some schools/teachers provide a minimum amount of reading instruction to all K–12 students. School board policy is being considered (or has not yet been considered) to ensure that the need for sufficient instructional time in reading is met.

How: District leaders support principals and reading coach “walk-throughs” to determine gaps in scheduling. Ensure that district and school reading plans articulate sufficient reading time and resources are coordinated to ensure optimal use of time. Refer to the Framework’s Professional Development Instruction training module titled Follow Minimal Recommended Times for Daily Reading Instruction based upon Student Needs.
	What: Few schools/teachers provide a minimum amount of reading instruction to all K–12 students. School board policy has not been considered to ensure that sufficient instructional time in reading is met.

How: It is critical that each student receive the type and amount of instruction he or she needs to make adequate progress. The district and school reading plans are the vehicle for articulating the amount of sufficient reading time for instruction (See minimum time recommendations and sample schedules on the Oregon K–12 Framework website). Principal and reading coach conduct an audit to determine gaps in scheduling. Then, determine the times needed at each grade level, the resources needed for optimal use of times, and then plan when reading instruction will occur within and across grade levels. For example, K–5 reading instruction is scaffolded across the day beginning with a 90-minute reading block in kindergarten from 8:00–9:30 then first grade from 9:00–10:30, etc. Support staff flood each grade for one hour (K: 8:00–9:00, 1st 9:00–10:00) during the reading block to assist with small group instruction. In Grades 6–8, a 40–60-minute class designated specifically for reading instruction is recommended for all students. Students are assigned to a reading class based on reading proficiency data; class assignments remain fluid based on progress-monitoring data. In addition to the reading class, students receive reading instruction across all instructional areas on content-specific advanced word study, comprehension, and vocabulary. In Grades 9–12, the recommendation is for 2–4 hours of literacy-connected learning across the instructional areas daily. Refer to the Framework’s Professional Development Instruction training module titled Follow Minimal Recommended Times for Daily Reading Instruction based upon Student Needs.

	2.
Necessary funding and personnel are secured to support small group, teacher-directed reading instruction for a portion of daily reading instruction for all K–3 students.  [Instruction, 5-6] 
	What: All necessary funding and personnel are secured to support small group, teacher-directed reading instruction for a portion of daily reading instruction for K–3 students.

How: Consider alternative forms to obtain resources. For example, consider web-based resources for professional development such as the Framework’s online resources.
	What: Some, but not all, necessary funding and personnel are secured to support small group, teacher-directed reading instruction for a portion of daily reading instruction for K–3 students.
How: Consider alternative forms to obtain resources. For example, consider web-based resources for professional development such as the Oregon K–12 Literacy Professional Development training modules. Use IDEA Part B funding to support early intervention services. Establish partnerships with institutions of higher education, research, or not-for-profit agencies to expand collaboration and resources.
	What: The district does not prioritize and commit the resources necessary to meet district-wide and school-wide reading goals.

How: Use the school- and district-level self-assessments to align and coordinate the District Reading Plan with individual School Reading Plans. Use data to build transparency. Consider alternative forms to obtain resources. For example, consider web-based resources for professional development such as the Oregon K–12 Literacy Professional Development training modules. In addition, schools may not be aware that as much as 15% of their special education (IDEA Part B) funding can be used to support early intervention services for students in kindergarten through Grade 12 who are not yet identified for special education services. In other words, special education funds can be used with students before they are determined to have a disability. If a school’s objective is to increase the intensity of reading instruction, 15% of the funding they receive from special education may be used to help support early intervention instruction.

	3.
Each K-5 student in the district who is reading below grade level is provided with small group, teacher-directed intensive reading intervention beyond the core reading block.
  [Instruction, 39-40] 
	What: Small-group, teacher-directed intensive reading intervention is consistently provided beyond the core reading block for all K–5 students across the district who are reading below grade level.

How: Focus on the quality of implementation and sustainability. For example, ensure all students are actively engaged during instruction.
	What: Small-group, teacher-directed intensive reading intervention is occasionally or inconsistently provided beyond the core reading block for all K–5 students across the district who are reading below grade level.

How: District leaders review school reading plans with principals and support principal and reading coach “walk-throughs” to determine gaps in small-group instruction. Use assessment data and resources available to determine appropriate and necessary time allocations for small group instruction. Refer to Oregon Literacy PD Instruction training module titled, Follow Minimal Recommended Times for Daily Reading Instruction based upon Student Needs, specifically the Resources section.
	What: Small-group, teacher-directed intensive reading intervention is not provided beyond the core reading block for all K–5 students across the district who are reading below grade level.

How: Use assessment data and resources available to determine appropriate and necessary time allocations for additional small instruction. Schedule small-group, teacher-directed intensive reading intervention. Refer to Oregon Literacy PD Instruction training module titled Follow Minimal Recommended Times for Daily Reading Instruction based upon Student Needs, specifically the Resources section.

	4.
Each student in middle and high school with below-grade-level reading skills is provided with at least one additional period of reading instruction support every day.
  [Instruction, 39-40]
	What: Each student in middle and high school with below-grade-level reading skills is consistently provided with at least one additional period of reading instruction support every day.

How: Focus on the quality of implementation and sustainability. For example, ensure all students are actively engaged during instruction.
	What: Each student in middle and high school with below-grade-level reading skills is occasionally or inconsistently provided with at least one additional period of reading instruction support every day.

How: District leaders review school reading plans with principals and support principal and reading coach “walk-throughs” to determine gaps in small-group instruction. Use assessment data and resources available to determine appropriate and necessary time allocations for reading skills instruction. Refer to Oregon Literacy PD Instruction training module titled, Follow Minimal Recommended Times for Daily Reading Instruction based upon Student Needs, specifically the Resources section
	What: Each student in middle and high school with below-grade-level reading skills is rarely or never provided with at least one additional period of reading instruction support every day.

How: Use assessment data and resources available to determine appropriate and necessary time allocations for reading skills instruction. Schedule reading skills instruction for middle and high school. Refer to Oregon Literacy PD Instruction training module titled Follow Minimal Recommended Times for Daily Reading Instruction based upon Student Needs, specifically, Resources section.

	5.
All K–12 English learners are provided with explicit instruction in reading and language development. Academic language is emphasized. (x2) [Instruction, 3]
	What: All K–12 English learners are provided with explicit instruction in reading and language development. Academic language is emphasized.

How: Focus on quality of implementation and sustainability. For example, focus on increasing the use of peer-assisted learning opportunities, the precision and focus of error corrections, and establishing high levels of student academic engagement.
	What: Some/most K–12 English learners are provided with explicit instruction in reading and language development. Academic language is emphasized.

How: Support school principals and reading coaches as they conduct “walk-throughs” to determine if instruction is explicit and focuses on academic language. Focus on the details of academic language instruction (e.g., students always answer in complete sentences to teacher questions and teachers repeat what students say using correct grammar and syntax). Refer to the Oregon Literacy Professional Development module on Instruction.
	What: K–12 English learners are not provided with explicit instruction in reading and language development. Academic language is not emphasized.

How: How teachers deliver instruction is one of the most critical aspects of effective reading instruction. Explicit Instruction is one of nine features of effective delivery. District leaders support principals and reading coaches as they develop a coaching plan (e.g., side by side coaching and peer coaching) to target skill gaps across the nine general features of instruction. For example, at the beginning of the year, the coach targets teachers on modeling and explicit instruction. During the winter, the focus is on other features (i.e., active engagement, opportunities to use language, and opportunities to respond) while continuing support and checks on previous targeted features. Also, include a specific block or blocks of time each day to build English learner’s academic English. Refer to the Oregon Literacy Professional Development module on Instruction.

	6.
Beyond providing additional instructional time during the school day, intensive after-school, and/or summer school intervention programs are considered for students reading below grade level based on their assessment information.
	What: Intensive after-school and/or summer school intervention programs are considered and consistently implemented for students reading below grade level based on their assessment information.

How: Consider how data might be collected to help evaluate and improve activities and events related to intensive intervention programs. Expand and scale-up involvement activities and events that are successful. Explore other innovative partnerships (e.g., collaborate on a grant proposal focused on supporting literacy partnerships with the community).
	What: Intensive after-school and/or summer school intervention programs are sometimes considered (or are considered but inconsistently implemented) for students reading below grade level based on their assessment information.

How: Formalize program(s) and involvement of parents and other community members in literacy efforts. Develop a process to organize and implement these efforts (e.g., staff member(s) are identified to organize and monitor volunteer programs). Focus on process, procedures, tracking, and communicating.
	What: Intensive after-school and/or summer school intervention programs are not considered or implemented for students reading below grade level based on their assessment information.

How: Consider intensive after-school and/or summer school intervention programs. Brainstorm ways to include parents and other community members in literacy efforts. Select one or two programs/efforts and include them as part of the School Action Plan. Pilot specific involvement effort(s). For example, parent and other community volunteers can supplement reading support. Consider volunteer tutoring and mentoring programs, business partnerships for student internships, school-wide family literacy events, etc.

	III. (D)
Evidence-based instructional materials and practices are adopted for core, supplemental, and intervention reading programs. Note: Many schools use technology as part of the instructional tool-set for reading. To date, little evidence exists on which to base recommendations for this use of technology in reading instruction. 

(See http://ies.ed.gov/ncee/pubs/20094041/index.asp and http://ies.ed.gov/ncee/pubs/20074005/index.asp.)

	Rationale:
District support of both evidence-based instructional materials and effective instructional practices aligned to the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects is important to reach district instructional goals.

	1.
District policies and procedures are established that result in the

a. Adoption of evidence-based instructional programs that

b. Align with and support the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects.
	What: Formal district policies and procedures that result in the adoption of evidence-based instructional programs that align with and support the CCSS for ELA and Literacy.

How: Focus on maintaining policies and procedures for adoption that meet the CCSS for ELA and Literacy and related evidence-based criteria.
	What: Formal district policies and procedures that will result in the adoption of evidence-based instructional programs that align with and support the CCSS for ELA and Literacy are currently being developed, but they are not implemented fully or with consistency.

How: Ensure that policies and procedures for adoption include guidelines to help schools select programs that (a) align with the CCSS for ELA and Literacy and are (b) evidence based. Are there gaps in policy and/or procedures for adoption? What clarifications or updates can be made?
	What: Formal district policies and procedures that result in the adoption of evidence-based instructional programs that align with and support the CCSS for ELA and Literacy do not exist and are not currently in development.

How: Establish policies and procedures that outline the adoption process and specify how programs considered for adoption should align with the CCSS for ELA and Literacy and meet evidence-based criteria. Overall, the strategies, programs, and materials considered for adoption should be constructed in a manner aligned to the best research evidence available on design of instruction. When possible, strategies, programs, and materials should be supported by evidence from experimental research that clearly demonstrates their effectiveness; that is, a program has actual scientific evidence of effectiveness that has been demonstrated through a well-designed study that clearly describes how the research was conducted. See the Framework on research-based and evidence-based criteria. See the Consumer’s Guide for a possible program review tool.

	2.
The district has adopted a single, district-wide, scientifically-based core reading program for Pre-K through Grade 5. [Instruction, 27-32]
	What: The district has adopted a single, district-wide, scientifically based core reading program for Pre-K through Grade 5.

How: Focus on quality of implementation. Ensure that fidelity of implementation checks are implemented at the school and classroom levels. Consider refresher trainings.
	What: The district is moving toward adopting a single, district-wide, scientifically based core reading program for Pre-K through Grade 5.

How: Consider staffing, scheduling, professional development needs, etc., that may occur with a new adoption. Implement any supports needed to help with the transition.
	What: The district has not adopted and is not planning on adopting, a single, district-wide, scientifically based core reading program for Pre-K through Grade 5.

How: Establish an adoption committee to review scientifically based core reading programs. Use a tool such as the “Consumer’s Guide to Evaluating a Core Reading Program” (http://oregonreadingfirst.uoregon.edu/inst_curr_review.html) with evidence-based criteria to help with the review process. Invite teachers, coaches, and principals to review and/or field test components of the top two or three programs. 

	3.
Effective evidence-based supplemental and intervention programs are adopted for use with students needing additional instruction beyond the core reading program. [Instruction, 32-37]
	What: Effective evidence-based supplemental and intervention programs are consistently adopted for use with students needing additional instruction beyond the core reading program.

How: Focus on quality of implementation. Ensure that fidelity of implementation checks are implemented at the school and classroom levels. Consider refresher trainings.
	What: Effective evidence-based supplemental and intervention programs are occasionally adopted for use with students needing additional instruction beyond the core reading program.

How: Consider staffing, scheduling, professional development needs, etc., that may occur with a new adoption. Implement any supports needed to help with the transition.
	What: Effective evidence-based supplemental and intervention programs are never adopted for use with students needing additional instruction beyond the core reading program.

How: Establish adoption committees to review scientifically based supplemental and intervention programs. Use a tool such as “A Consumer’s Guide to Evaluating a Core Reading Program” (http://oregonreadingfirst.uoregon.edu/inst_curr_review.html) with evidence-based criteria to help with the review process. Invite teachers, coaches, and principals to review and/or field test components of the top two or three programs.

	4.
When more than one type of reading program is being used with individual students within the district (e.g., core and intervention programs), these programs are aligned with each other. [Instruction, 32-34]
	What: When more than one type of reading program is being used with individual students within the district (e.g. core and intervention programs), these programs are fully aligned with each other.

How: Focus on quality of implementation. Ensure that fidelity of implementation checks are implemented at the school and classroom levels. Consider refresher trainings.
	What: When more than one type of reading program is being used with individual students within the district (e.g. core and intervention programs), these programs are partially aligned with each other.

How: Establish a curriculum review committee to examine reading program alignment. Determine if there are gaps, redundancies, etc. Consider scope and sequence issues.
	What: When more than one type of reading program is being used with individual students within the district (e.g. core and intervention programs), these programs are never aligned with each other.

How: Establish a curriculum review committee to examine reading program alignment. Determine if there are gaps, redundancies, etc. Consider scope and sequence issues.

	5.
Teachers across the district use adopted, evidence-based programs and materials with consistency and fidelity.
	What: Teachers across the district always use adopted evidence-based programs and materials with consistency and fidelity.

How: Focus on quality of implementation. Ensure that fidelity of implementation checks are implemented at the school and classroom levels. Consider refresher trainings if needed.
	What: Teachers across the district occasionally or inconsistently use adopted evidence-based programs and materials with consistency and fidelity.

How: Establish guidelines that specify what evidence-based programs and materials can be used. If programs have not been formally adopted by the district, use an evidence-based review tool (e.g., “A Consumer’s Guide to Evaluating a Core Reading Program”) to review existing programs or programs considered for adoption. Support principal and reading coach “walk-throughs” and classroom fidelity checks.
	What: Teachers across the district do not use adopted evidence-based programs and materials with consistency and fidelity.

How: Establish guidelines that specify what evidence-based programs and materials can be used. If programs have not been formally adopted by the district, use an evidence-based review tool (e.g., “A Consumer’s Guide to Evaluating a Core Reading Program”) to review existing programs or programs considered for adoption. Support principal and reading coach “walk-throughs” and classroom fidelity checks.

	III. (E) All federal instructional programs are aligned with Standards-based general education reading instruction.

	Rationale:
Without alignment of goals and resources across various programs, efforts may be scattered and results limited. Alignment of all district reading programs maximizes funding and leverages effective instruction for all students.

	1.
To provide consistent reading instruction for students at risk, federal programs (e.g., special education, ELL, and Title I) across the district that provide reading support are aligned with 
a. General education reading instruction
b. Common Core Foundational Skills (K-5), K-5 CCSS for ELA & Literacy, 6-12 CCSS for ELA, and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects.  

[Leadership,
  2; Commitment, 2] 
	What: Across the district, federal programs that provide reading support are consistently aligned with general education reading instruction in order to provide consistent reading instruction for students at risk in learning to read.

How: Focus on quality of implementation. Ensure that fidelity of implementation checks are implemented at the school and classroom levels. Consider refresher trainings if needed.
	What: Across the district, federal programs that provide reading support are occasionally or somewhat aligned with general education reading instruction in order to provide consistent reading instruction for students at risk in learning to read.

How: Establish a curriculum review committee to examine reading program alignment. For example, identify all programs used in special education, ELL, and Title I. Determine if there are gaps, redundancies, etc., when aligning with general education reading instruction. Consider scope and sequence issues.
	What: Across the district, federal programs that provide reading support are not aligned with general education reading instruction in order to provide consistent reading instruction for students at risk in learning to read.

How: Establish a curriculum review committee to examine reading program alignment. For example, identify all programs used in special education, ELL, and Title I. Determine if there are gaps, redundancies, etc., when aligning with general education reading instruction. Consider scope and sequence issues.

	III. (F) Students are provided differentiated reading instruction based upon student assessment data.


	Rationale:
Assessment data provide an objective basis for placing students at instructional levels and in flexible instructional groups. For effective and equitable placement, district support of the use of assessment data first, followed by consideration of other factors, ensures that minority students are not over- or underrepresented at any level of instruction.

	1.
A set of data-based decision rules is used consistently across the district and guides student placement into

a.
Differentiated intervention,
b.
Appropriate and increasing levels of text complexity
c.
Enrichment reading programs and materials.
  

[Assessment, 14-17]
As noted in the Introduction to the Common Core State Standards (p. 6), students reading well above and well below grade-band levels need additional support.
	What: A set of data-based decision rules is used consistently across the district to guide student placement into differentiated intervention, appropriate and increasing levels of text complexity, and enrichment reading programs and materials.

How: Focus on quality. How are decisions rules used? Is the application and discussion of decision rules of high quality? Does refresher training need to be provided to help staff develop deeper knowledge? Focus on sustainability. Include district-wide of decision rules as an item on an internal (or external) program evaluation.
	What: A set of data-based decision rules is used inconsistently across the district to guide student placement into differentiated intervention, appropriate and increasing levels of text complexity, and enrichment reading programs and materials.

How: Examine decision rules to determine if any revisions or clarifications need to be made. Provide training on use of the decision rules. Training can be provided to school leaders who conduct turn around trainings at the school level. Or, training and use of decision rules can be integrated into existing grade level team or department meetings, data summits, etc.
	What: A set of data-based decision rules is not used across the district to guide student placement into differentiated intervention, appropriate and increasing levels of text complexity, and enrichment reading programs and materials.

How: Develop decision rules that can be used across the district to help guide student placement into differentiated intervention and enrichment reading programs. For example, if the student’s progress is inadequate, the sequence of decision-making is as follows: First, Is the level of support that the school believes is being provided in fact occurring? Second, Is the quality of the instructional support equal to what the staff believes the student needs to be successful? Third, Is the instructional support plan is being implemented as intended, and with expected quality, yet the student is still not making sufficient progress? See the Oregon L-12 Reading Framework for additional information about setting decision rules.

	III. (G) Effective teacher delivery of robust, Standards-based reading instruction is promoted across the district.

	1.
District personnel work with building administrators to ensure that teachers across the district are incorporating features of effective delivery of reading instruction. 
 [Instruction, 42-54]
	What: District personnel consistently work with building administrators to ensure that teachers across the district are incorporating features of effective delivery of reading instruction.

How: Focus on ongoing professional development for new and veteran staff to ensure instruction is explicit and systematic.
	What: District personnel occasionally work with building administrators to ensure that teachers across the district are incorporating features of effective delivery of reading instruction.

How: Explicitly and systematically teaching the essential elements of reading will enhance and strengthen instruction that all children will benefit from. Principal and reading coach conduct an audit to determine instructional gaps using the Nine General Features of Effective Instruction Observation Tool (http://oregonreadingfirst.uoregon.edu/inst_gen_features.html). Provide in-depth and ongoing professional development to teachers based on data from the observation tool. Refer to the Framework’s Instruction module, titled “Incorporate Features of Effective Instruction into Daily Lessons.”
	What: District personnel do not work with building administrators to ensure that teachers across the district are incorporating features of effective delivery of reading instruction.

How: Core, supplemental, and intervention reading programs are the primary vehicles for teaching the essential elements of reading instruction. First, provide in-depth professional development to all staff using the programs. Then, establish a professional development plan that focuses on explicitly and systematically teaching the essential elements within each program. Refer to the Nine General Features of Effective Instruction (http://oregonreadingfirst.uoregon.edu/inst_gen_features.html) and other resources with the Framework’s Instruction training module.

	Total = _______/38 Points       _______%


IV. Leadership

	Strategies and Actions        Recommended to Support Implementation of the                     School-Level Framework
	District Implementation
Defining Information and Action Steps

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0

	IV. (A) Strong reading leadership is provided at the district level.

	Rationale: Nothing provides more support for an initiative than championing it from the top of the organization.

	1.
Leadership and vision are evident at the district level to ensure that all staff actively support

a. District reading goals

b. Common Core Foundational Skills (K-5), K-5 CCSS for ELA & Literacy, 6-12 CCSS for ELA, and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects

c. Outcome-based reading improvement practices.
	What: Leadership and vision are fully evident at the district level to ensure that all staff actively support district reading goals, Oregon CCSS for ELA and Literacy by Grade Level, and outcome-based reading improvement practices.

How: Establish an evaluation plan or continue periodic review to ensure quality and sustainability over time. Continue to seek necessary resources and support.
	What: Leadership and vision are somewhat evident at the district level to ensure that all staff actively support district reading goals, Oregon CCSS for ELA and Literacy by Grade Level and outcome-based reading improvement practices.

How: Identify schools or individual staff members that are not actively supporting district goals, Oregon CCSS for ELA and Literacy by Grade Level, and/or outcome-based reading improvement practices. Establish plan to ensure implementation.
	What: Leadership and vision are not evident at the district level to ensure that all staff actively support district reading goals, Oregon CCSS for ELA and Literacy by Grade Level and outcome-based reading improvement practices.

How: Establish district-wide goals, reading plan, and vision that ensures staff actively support Oregon CCSS for ELA and Literacy by Grade Level and outcome-based reading improvement practices.

	2.
Policies, personnel, budgets, training, and other operational resources are used as fiscal and administrative strategies to produce improved outcomes at the district and school levels.
	What: Policies, personnel, budgets, training, and other operational resources are fully used as fiscal and administrative strategies to produce improved outcomes at the district and school levels.

How: Periodically assess resource allocation and use. Ensure that future years’ needs are identified and supported in the policymaking and budgeting process.
	What: Policies, personnel, budgets, training, and other operational resources are occasionally used as fiscal and administrative strategies to produce improved outcomes at the district and school levels.

How: Identify reasons operational resources are not fully aligned with goals. Ensure that policymaking, budgeting, and resource allocation practices are fully and consistently used to support improved outcomes.
	What: Policies, personnel, budgets, training, and other operational resources are not used as fiscal and administrative strategies to produce improved outcomes at the district and school levels.

How: Educate responsible officials and decision-makers on the interplay between policies, budgeting, and resources and improved district and school outcomes. Adjust existing procedures to reflect those strategic goals.

	3.
Programs to recruit, train, and mentor future literacy leaders, as well as make stronger literacy leaders of those already in leadership positions, are developed within the district.
	What: Programs to recruit, train, and mentor future literacy leaders, as well as make stronger literacy leaders of those already in leadership positions, are developed within the district.

How: Periodically review existing programs to ensure incorporation of best practices and sustainability. Identify and request necessary resources for future years.
	What: Programs to recruit, train, and mentor future literacy leaders, as well as make stronger literacy leaders of those already in leadership positions, are being developed within the district.

How: Identify any gaps in training or recruiting personnel. Ensure that emerging programs target current and future needs.
	What: Programs to recruit, train, and mentor future literacy leaders, as well as make stronger literacy leaders of those already in leadership positions, do not exist within the district.

How: Establish programs to recruit, train, and mentor literacy teachers, as well as strengthen the skills of those already in leadership positions.

	4.
Principals and other staff are assigned to buildings based on training, experience, knowledge, and skills matched to the instructional needs of students and the support needs of staff in that building.
	What: Principals and other staff are consistently assigned to buildings based on training, experience, knowledge, and skills matched to the instructional needs of students and the support needs of staff in that building.

How: Ensure that appropriate staff assignments continue. Be sure that principals and other staff continue to receive professional development opportunities relevant not only to their school’s needs but also the staff member’s continuing professional growth in areas of instruction and data-based decision making.
	What: Principals and other staff are occasionally assigned to buildings based on training, experience, knowledge, and skills matched to the instructional needs of students and the support needs of staff in that building.

How: Identify gaps in personnel assignment. Review personnel policies to ensure that staff skills and students’ needs are made a formal part of the personnel assignment process.
	What: Principals and other staff are not assigned to buildings based on training, experience, knowledge, and skills matched to the instructional needs of students and the support needs of staff in that building.

How: Use student assessment data to identify the needs of students in each building. Identify skills and experience of district staff. Reassign staff to align experience with students’ needs.

	5.
Reading is kept front-and-center as a district priority. Positive results are acknowledged, and consistently high-performing schools are recognized.
	What: Reading is consistently kept front and center as a district priority. Positive results are acknowledged and consistently high-performing schools are recognized.
How: Periodically review recognition programs. Ensure that recognition targets maintain currency with best practices. Consider increasing the target goals for high-performing schools and personnel.
	What: Reading is occasionally front and center as a district priority. Positive results are acknowledged and consistently high-performing schools are sometimes recognized.
How: Ensure that recognition programs are formalized rather than occasional practices. If not doing so already, incorporate recognition programs and acknowledgments into the district reading plan.
	What: Reading is not kept front and center as a district priority. Positive results are not acknowledged, and consistently high-performing schools are not recognized.
How: Establish meaningful recognition programs. Achievements that are recognized should be consistent with district-wide goals and expectations. Incorporate acknowledgments into the district reading plan.

	6.
District leadership consistently asks schools, “How can we (district leaders) support your reading improvement efforts?”
	What: District leadership consistently asks schools, “How can we (district leaders) support your reading improvement efforts?”
How: Periodically review whether the feedback provided by schools is effectively incorporated into district decision making. Ensure district-school discussions consider long-term needs as well as short-term needs.

	What: District leadership occasionally asks schools, “How can we (district leaders) support your reading improvement efforts?”
How: Ensure that feedback process is formalized and consistent rather than occasional. Increase emphasis on feedback/
partnering in leadership performance evaluation criteria.
	What: District leadership never asks schools, “How can we (district leaders) support your reading improvement efforts?”
How: Establish a formalized and regular feedback process between district and school leadership. Include participation in this process in district leadership’s performance evaluation criteria.

	IV. (B) Strong reading leadership at the school level is supported by strong reading leadership at the district level. 


	Rationale: School-level leadership supported by district-level leadership drives real instructional improvement.

	1.
Reading goals, assessment, instruction, and professional development at the school and district levels are coordinated and aligned to the Common Core Foundational Skills (K‑5), K-5 CCSS for ELA & Literacy, 6-12 CCSS for ELA, and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects.
	What: Coordination of reading goals, Oregon CCSS for ELA and Literacy by Grade Level, assessment, instruction, and professional development at the school and district levels is consistently emphasized.

How: Establish routine review of integration of reading goals, Oregon CCSS for ELA and Literacy by Grade Level, assessment, instruction, and professional development. Maintain currency with best practices. Train and mentor future staff members responsible for coordination.
	What: Coordination of reading goals, Oregon CCSS for ELA and Literacy by Grade Level, assessment, instruction, and professional development at the school and district levels is occasionally emphasized.

How: Determine why coordination is not occurring routinely. Formalize and schedule coordination process and review. Identify staff member(s) with responsible for ensuring appropriate coordination.
	What: Coordination of reading goals, Oregon CCSS for ELA and Literacy by Grade Level, assessment, instruction, and professional development at the school and district levels is not emphasized.

How: Start by aligning all components of the district reading plan. Establish or formalize systematic coordination of reading goals, Oregon CCSS for ELA and Literacy by Grade Level, assessment, instruction, and professional development. Adjust training and resource allocation as necessary to reflect emphasis.

	2.
If funds are available and/or if the district is large enough, a district-level staff member is assigned as a reading coordinator and expert in Common Core State Standards (CCSS) for English Language Arts & Literacy in History/Social Studies, Science and Technical Subjects. 

If funds are not available and/or in smaller districts, the function of reading leadership is distributed among staff in other leadership roles; these staff organize reading leadership teams at the school or district level.
	What: If funds are available and/or if the district is large enough, a district-level staff member is assigned as a reading coordinator and expert in CCSS for ELA and Literacy. If funds are not available and/or in smaller districts, the function of reading leadership is distributed to people in other leadership roles; these staff members organize reading leadership teams at the school or district level.

How: Periodically review the performance of reading coordinators and experts in CCSS for ELA and Literacy. Ensure they maintain currency with best practices. Identify or hire and train personnel to maintain continuity upon staff retirement or reassignment.
	What: If funds are available and/or if the district is large enough, a district-level staff member is assigned as a reading coordinator, but the reading coordinator’s role and responsibilities are not clearly articulated and/or that person does not serve as an expert in CCSS for ELA and Literacy. If funds are not available and/or in smaller districts, the function of reading leadership is distributed to people in other leadership roles, but roles and responsibilities are redundant or not clearly articulated

How: Formalize the reading coordinator/expert’s role by establishing clearly articulated goals and responsibilities. Ensure that those responsible for reading leadership receive the necessary professional development and also incorporate these duties into the employee’s performance review criteria.
	What: A district-level staff member is not assigned as a reading coordinator and expert in CCSS for ELA and Literacy, nor is the function of reading leadership distributed to people in other leadership roles.

How: Identify and train a district-level staff member. Ensure that the importance of reading leadership is emphasized by assigning responsibilities to district leaders.

	3.
The reading coordinator or district reading leadership team performs the functions of reading coordination, including
a. Educating staff on the Common Core Foundational Skills (K-5) and the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects and their role in implementation
b. Supporting district principals and reading specialists

c. Making regular walk-through visits to classrooms to see reading instruction in action

d. Coordinating data collection in reading

e. Coordinating district-level professional development and data summits in reading.
	What: The reading coordinator or district reading leadership team consistently and successfully performs the (a)–(d) functions.

How: Ensure that training and resources are sufficient to maintain quality and sustain over time. Anticipate and request future-needed resources.
	What: The reading coordinator or district reading leadership team occasionally or inconsistently performs the (a)–(d) functions.

How: Determine why there are gaps in the performance of (a)–(d). Ensure that training and resources are available to implement (a)–(d) on a regular basis. 
	What: The reading coordinator or district reading leadership team does not perform any of the (a)‑(d) functions.

How: Ensure that a district reading coordinator or leadership team is assigned/ established. Create and implement policies and procedures to perform the (a)–(d) functions. Identify any related professional development needs.

	4.
Coaching:

a. If possible, district funds are allocated to provide coaching support to staff in each building in the district. 
b. More coaching support is provided to the buildings with the greatest numbers of students reading below grade level. 
c. If not possible, key coaching functions are assigned within each school and at the district level. 

[Leadership,
 10-12]
	What: At all times possible, district funds are allocated to provide coaching support to staff in each building in the district. More coaching support is provided to the buildings with the greatest numbers of students reading below grade level. If it is not possible to support coaching positions, key coaching functions are assigned within each school and at the district level.

How: Monitor and assess the performance of coaching support. Ensure that resources and staff are requested where appropriate. Consider how coaches will continue to grow professionally. Web-based resources, such as the Oregon Literacy training modules, could be considered as an adjunct training option.
	What: When occasionally possible, district funds are allocated to provide coaching support to staff in each building in the district. More coaching support is sometimes provided to the buildings with the greatest numbers of students reading below grade level. If it is not possible to support coaching positions, key coaching functions are occasionally assigned within each school and at the district level.

How: Formalize the resource allocation and assignment process to ensure that available resources are appropriately allocated and that additional resources are requested when needed. 
	What: District funds are not allocated to provide coaching support to staff any building in the district. Key coaching functions are not assigned within each school and at the district level.

How: Determine funding and other resource needs to provide coaching support; educate leadership about the importance of support and seek to obtain needed resources. Assign key functions at school and district levels. Consider professional development needs for coaches. Web-based resources, such as the Oregon Literacy training modules, could be considered as an adjunct training option.

	5.
The district provides leadership during regular meeting times for professional learning teams to address the following Common Core State Standards questions: 
a. What do we want students to learn? 
b. How will we know when they have learned it? 
c. What will we do when they haven’t learned it? 
From these meetings, in which principals participate directly through attendance or indirectly through briefings following the meetings, principals are provided guidance to give structure and support to their schools.  
	What: The district consistently provides leadership and regular meeting times for professional learning teams, which focus on the proper questions. Principals consistently give structure and support through attendance or briefings.

How: Ensure that the decisions made by the learning teams are consistently implemented with high quality. Maintain resource allocations that will allow for continuation of meetings.
	What: The district occasionally provides leadership and regular meeting times for professional learning teams, which generally focus on the proper questions. Principals occasionally give structure and support through attendance

How: Determine why meetings are not regularly held. Re-emphasize the importance of taking adequate time to focus on the proper questions. Ensure principals provide adequate structure and support.
	What: The district does not provide leadership or regular meeting times for professional learning teams.

How: Schedule routine formal meeting times for professional learning teams. Focus on determining what students should learn and how to respond when goals are or are not met. Emphasize district leadership participation.

	6.
Supervision and ongoing support needed for principals to fulfill their roles as instructional leaders are provided by district personnel. [Leadership,
  6-10]
	What: Supervision and ongoing support needed for principals to fulfill their roles as instructional leaders are consistently provided by district personnel.

How: Ensure that principals continue to receive support and resources consistent with best practices. Anticipate needs for future years and request resource allocation accordingly. Web-based resources, such as the Oregon Literacy training modules, could be considered as a training option.
	What: Supervision and ongoing support needed for principals to fulfill their roles as instructional leaders are occasionally provided by district personnel.

How: Determine reasons for inadequate or inconsistent support and implement changes. If needed, make adjustments to professional development. Web-based resources, such as the Oregon Literacy training modules, could be considered as a training option.
	What: No supervision or ongoing support needed for principals to fulfill their roles as instructional leaders are provided by district personnel.

How: Identify the support that is needed. Provide needed training and/or resources. Ensure principals’ roles as instructional leaders are emphasized by inclusion in performance evaluation criteria. Web-based resources, such as the Oregon Literacy training modules, could be considered as a training option.

	Total = _______/24 Points       _______%


V. Professional Development

	Strategies and Actions        Recommended to Support Implementation of the                     School-Level Framework
	District Implementation
Defining Information and Action Steps

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0

	V. (A) The most strategic and productive use of Standards-based professional development resources is provided.

	Rationale:
Professional development resources will always fall short of what is needed. Districts should utilize all opportunities to achieve maximum impact from them.

	1.
Professional development resources—time and funding—are aligned with 
a. Common Core Foundational Skills (K-5), K-5 CCSS for ELA & Literacy, 6-12 CCSS for ELA, and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects 

b. District reading goals
c. Ongoing data collection. 
Alignment is sustained and focused across years. 

[Professional Development, 2-4; Professional Development for the Oregon K-12 Literacy Framework portal]
	What: Professional development resources, including time and funding, are fully aligned with the CCSS for ELA and Literacy, district reading goals, and ongoing data collection; this alignment is sustained and focused across years.

How: Focus professional development on ways to sustain strong outcomes, supporting the concept of continuous improvement increase outcomes by a small, measurable degree each year.
	What: Professional development resources, including time and funding, are partially aligned with the CCSS for ELA and Literacy, district reading goals, and ongoing data collection; this alignment is inconsistent across years.

How: Superintendent, principals, reading coaches, and other key leadership establish a process that consistently aligns goals and data to targets for professional development. For example, following each benchmarking period, grade-level teams will analyze district-level data (also examine data from previous grades to pinpoint possible causes of overall low performance). After the possible causes have been identified and linked to actions to address them, leaders will target professional development within and across grades that is necessary to increase student achievement.
	What: Professional development resources, including time and funding, are not aligned with the CCSS for ELA and Literacy, district reading goals, and ongoing data collection.

How: Professional development must focus on specific targets identified by direct evidence. First, analyze school- and district-level data (also examine data from previous grades to pinpoint possible causes of the overall low performance). Second, after the possible causes have been identified and linked to actions to address them, the school must specifically target the professional development necessary to increase student achievement.

	2. 
District professional development time (e.g., staff development days, late starts, early dismissals, etc.) is used strategically and sustained over time by focusing on content that will result in students meeting the

a. Grade-level expectations of the Common Core Foundational Skills (K-5), the K-5 CCSS for ELA & Literacy, the 6-12 CCSS for ELA, and the 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects

b. District reading goals.

[Professional Development, 5-7]
	What: District professional development time is consistently used strategically by focusing on content that will result in meeting CCSS for ELA and Literacy and district reading goals and by sustaining that focus over time.

How: Assess and enhance quality of the instruction and development opportunities provided. Ensure best practices are monitored and implemented. Request necessary resources to sustain development over time.
	What: District professional development time is occasionally used strategically and/or occasionally focuses on content that will result in meeting CCSS for ELA and Literacy and district reading goals and by sustaining that focus over time.

How: Determine why professional development time is not consistently being used strategically. Align strategic goals with professional development time and meaningful content. Request additional funding and resources as necessary.
	What: District professional development time is not used strategically and does not focus on content that will result in meeting CCSS for ELA and Literacy and district reading goals and by sustaining that focus over time.

How: Identify content that will result in meeting CCSS for ELA and Literacy and district reading goals. Ensure that sufficient professional development time is dedicated to content that meets those goals.

	V. (B) Professional development meets standards for effective professional development. 
 

	1. 
All professional development reflects the characteristics of effective professional development programs. Professional development is

a. Focused on Standards—Common Core Foundational Skills (K-5), K-5 CCSS for ELA & Literacy, 6-12 CCSS for ELA, 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects 
b. Aligned to district reading goals
c. Guided by assessment data

d. Ongoing

e. Engaging and interactive

f. Collaborative

g. Job-embedded. 
[Professional Development, 7-8; Professional Development for the Oregon K-12 Literacy Framework portal]
	What: Professional development at the district level reflects the characteristics of effective professional development. Professional development is consistently

(a) Focused on district goals, the CCSS for ELA and Literacy, and guided by data collected toward reaching these goals

(b) Ongoing and includes time for staff to plan, reflect on, and refine instruction

(c) Engaging and interactive

(d) Collaborative

(e) Job-embedded.

How: For additional information and resources about professional development, refer to the content found under the Professional Development heading of the Framework’s Professional Development Training Module (http://ctl-dev.ctl.uoregon.edu/professional development).
	What: Professional development at the district level sometimes reflects the characteristics of effective professional development. Professional development is frequently

(a) Focused on district goals, the CCSS for ELA and Literacy, and guided by data collected toward reaching these goals

(b) Ongoing and includes time for staff to plan, reflect on, and refine instruction

(c) Engaging and interactive

(d) Collaborative

(e) Job-embedded.

How: Identify gaps in the plan and establish a team to identify ways to systematically address them. See items below on Professional Development for more information and refer to the content found under the Professional Development heading of the Framework’s Professional Development Training Module (http://ctl-dev.ctl.uoregon.edu/professional development).
	What: Professional development at the district level does not reflect the characteristics of effective professional development. Professional development is not

(a) Focused on district goals, the CCSS for ELA and Literacy, and guided by data collected toward reaching these goals

(b) Ongoing and includes time for staff to plan, reflect on, and refine instruction

(c) Engaging and interactive

(d) Collaborative

(e) Job-embedded.

How: Establish a team that includes the principal, reading coach, assessment coordinator and other key staff to review and study the content found under the Professional Development heading of the Framework’s Professional Development Training Module (http://ctl-dev.ctl.uoregon.edu/professional development).

	2. 
Application of the content from the formal professional development setting to the classroom setting is emphasized. Coaching, instructional supervision, ongoing teacher collaboration, peer-coaching, and related strategies are used for this purpose. [Professional Development, 6]
	What: Application of the content from the formal professional development setting to the application setting (classroom) is consistently stressed. Coaching, instructional supervision, ongoing teacher collaboration, peer coaching, and related strategies are routinely used for this purpose.

How: The principal and reading coach will debrief on a weekly basis to review the schedule and progress/issues within and across grade levels and classrooms. The principal will provide the needed support to the coach.
	What: Application of the content from the formal professional development setting to the application setting (classroom) is occasionally stressed. Coaching, instructional supervision, ongoing teacher collaboration, peer coaching, and related strategies are sometimes used for this purpose.

How: The principal and reading coach will establish a coaching and feedback plan on a coaching calendar. The reading coach will spend the majority of his or her time coaching and providing follow-up feedback to teachers. The principal and reading coach will debrief on a weekly basis to review the schedule and progress/issues within and across grade-levels and classrooms. The principal will provide the needed support the coach.
	What: Application of the content from the formal professional development setting to the application setting (classroom) is not stressed. Coaching, instructional supervision, ongoing teacher collaboration, peer coaching, and related strategies are not used.

How: Develop a strong professional development plan that goes beyond single session workshops and, instead, offers multiple exposures to learning and applied-learning opportunities in which new teaching behaviors are learned and practiced in the classroom over time. For example, all teachers teaching the core program participate in a three-day, whole-group professional development training prior to the start of the school year. Professional development topics are followed up with the reading coach in grade-level/department-level teams or staff meetings and through classroom observations and feedback by the reading coach and principal. Refer to the Oregon K–12 Literacy Professional Development training modules for additional information  (http://ctl-dev.ctl.uoregon.edu/professional development).

	V. (C) Differentiated Standards-based professional development is provided for all staff members who teach or supervise reading.

	Rationale:
Although most professional development focuses on teacher preparation, the districts’ students will also benefit if districts plan high-quality professional development for administrators, specialists, educational assistants, volunteers, and anyone else whose work helps shape student learning. Students need a well-prepared and supported staff to maximize their chances to learn and to succeed.

	1.
Initial and ongoing in-class professional development is provided specific to the reading programs school personnel will be teaching:

a. Before the start of the year, teachers new to a building receive detailed preparation in the school’s reading model, reading assessments, and how to implement the program(s) they will be using
b. Periodically, returning teachers receive follow-up guidance to enhance implementation of the core, supplemental, and intervention programs

c. Instructional specialists (Title I, special education, ELL, and TAG specialists) are included in reading professional development that classroom teachers receive.

[Professional Development, 3-5, 12-14;  [Leadership,
  10-11]
	What: Initial and ongoing in-class professional development is not provided specific to the reading programs school personnel will be teaching. Items (a), (b), and (c) are implemented.

How: Focus on quality and sustainability. How will quality implementation be maintained? Monitor implementation to determine professional development needs.
	What: Initial and ongoing in-class professional development is only partially specific to the reading programs school personnel will be teaching. Items (a), (b), and/or (c) are implemented partially or inconsistently.

How: Review the CCSS for ELA and Literacy, district, and school reading plans. Identify gaps and professional development needs. What gaps exist in the quality implementation of programs, materials, and strategies used by school personnel? Identify professional development needs. Consider publisher training, web-based options, etc.
	What: Initial and ongoing in-class professional development is not provided specific to the reading programs school personnel will be teaching. Items (a), (b), and (c) are not implemented.

How: Review the CCSS for ELA and Literacy, district, and school reading plans. Identify all programs, materials, and strategies used by school personnel. Identify professional development needs. Consider publisher training, web-based options, etc. Refer to the Oregon K–12 Literacy Professional Development training modules for additional information (http://ctl-dev.ctl.uoregon.edu/professional development).

	2. 
The district is committed to 

a. Enabling principals to prioritize attending district and building-level professional development sessions about reading programs and assessments aligned to the Common Core Foundational Skills (K-5), K-5 CCSS for ELA & Literacy, 6-12 CCSS for ELA, and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects. 

b. Avoiding scheduling conflicts with district leadership meetings
c. Providing additional professional development for principals, at regular sessions throughout the year, on becoming instructional leaders. 
 

	What: Principals routinely attend district- and building-level professional development sessions for reading programs, assessments, and the CCSS for ELA and Literacy. Additional professional development is consistently provided to principals for becoming instructional leaders at regular sessions throughout the school year.

How: Ensure that principals meaningfully participate as well as attend. Ensure that necessary time and resources are sought to sustain regular participation and professional growth.
	What: Principals occasionally attend district- and building-level professional development sessions for reading programs, assessments, and the CCSS for ELA and Literacy. Additional professional development is sometimes provided to principals for becoming instructional leaders at regular sessions throughout the school year.

How: Determine why principals are not attending district- and building-level professional development sessions on a routine basis; obtain additional resources as necessary to regularize participation. Revise performance goals to ensure that principals regularly obtain needed professional development and that resources are committed to that process.
	What: Principals do not attend district- and building-level professional development sessions for reading programs, assessments, and the CCSS for ELA and Literacy. Additional professional development is not provided to principals for becoming instructional leaders.

How: Establish expectations for principals to attend district- and building-level development sessions. Ensure principals receive specific professional development to establish or maintain their status as instructional leaders.

	3. 
Teaching staff are provided with opportunities to collaborate, study, observe others, visit model demonstration sites, and make plans to improve instruction. [Professional Development, 12-14]
	What: Teaching staff routinely receive opportunities to collaborate, study, observe others, visit model demonstration sites, and make plans to improve instruction.

How: Consider appropriate adjustments as needed. Make sure professional development includes quality of implementation (e.g., explicit teaching and engaging students through precision partnering).
	What: Teaching staff occasionally receive opportunities to collaborate, study, observe others, visit model demonstration sites, and make plans to improve instruction.

How: Review the current professional development plan and identify gaps in the plan. Establish a plan to put in place a comprehensive professional development plan (and calendar) that includes opportunities to collaborate (e.g., time during grade-level team meetings), study, and observe instruction (e.g., a fourth-grade teacher has expertise in teaching vocabulary while engaging all students). The coach, principal, and instructional assistants will cover classrooms while teachers are observing model lessons done by colleagues.
	What: Teaching staff do not receive opportunities to collaborate, study, observe others, visit model demonstration sites, or make plans to improve instruction.

How: Start with the development of a comprehensive school-wide professional development plan that is included in the District Reading Plan. A comprehensive professional development plan will include opportunities to collaborate (e.g., time during grade-level team meetings, study, and observe instruction (e.g., a fourth-grade teacher has expertise in teaching vocabulary while engaging all students). The coach, principal, and instructional assistants will cover classrooms while teachers are observing model lessons done by colleagues.

	4. 
A comprehensive professional development plan and support system, including instruction and guidance about instructional programs, is developed for instructional assistants who support reading groups. 


[Professional Development, 14]
	What: A comprehensive professional development plan and support system for instructional assistants who support reading groups exists and includes instruction and guidance about the instructional programs they will use.

How: Maintain emphasis on professional development. Ensure that developmental activities incorporate current best practices and are tied to instructional programs in use in the school/district.
	What: A comprehensive professional development plan and support system for instructional assistants who support reading groups is being developed and will include instruction and guidance about the instructional programs they will use.

How: Review the current professional development plan and identify any gaps. Establish methods for satisfying those unmet needs. 
	What: A comprehensive professional development plan and support system for instructional assistants who support reading groups does not exist and is not being developed.

How: Identify the development needs of instructional assistants and ensure that those needs are incorporated into a professional development plan.

	5.
The district is committed to 
a. Integrating reading across the instructional areas at all levels, as specified in the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects

b. Providing embedded, professional development overtime through grade- and department-level teams

c. Providing ongoing in-class support for students, including differentiated subject-specific comprehension and vocabulary strategies as needed.
[Instruction, 16-26; Oregon Literacy Plan, K‑12 Teachers: Have You Ever…, 16-18]
	What: The district is fully committed to integrating reading across the instructional areas at all levels. Professional development and ongoing in-class support necessary to make this happen are routinely provided, including subject-specific comprehension and vocabulary strategies.

How: Periodically assess the quality and sustainability of reading integration. Monitor and implement best practices. Ensure resources are requested or obtained for subject-specific comprehension and vocabulary strategy development.
	What: The district is somewhat committed to integrating reading across the instructional areas at all levels. Professional development and ongoing in-class support necessary to make this happen are occasionally provided, including subject-specific comprehension and vocabulary strategies.

How: Identify gaps in commitment, coverage, and/or integration. Continue incorporation of professional development opportunities, including subject-specific strategies.
	What: The district is not committed to integrating reading across the instructional areas at all levels. Professional development and ongoing in-class support necessary to make this happen are not provided.

How: Educate district leaders and other decision-makers on the importance of reading integration. Incorporate reading integration across all instructional areas. Ensure needed professional development is provided.

	6. 
The district is committed to promoting the reading achievement of English learners. Professional development and ongoing in-class support is provided to 
a. Help schools address the needs of English learners

b. Increase the visibility of instruction focused on vocabulary and academic language. 

[Instruction, 7]
	What: The district is fully committed to promoting the reading achievement of English learners. Professional development and ongoing in-class support is routinely provided to help schools address the needs of English learners and increase the visibility of instruction focused on vocabulary and academic language.

How: Focus on quality of professional development and sustaining practices over time. Consider growing your own pool of experts within your school.
	What: The district is somewhat committed to promoting the reading achievement of English learners. Professional development and ongoing in-class support is occasionally provided to help schools address the needs of English learners and increase the visibility of instruction focused on vocabulary and academic language.

How: Identify gaps and establish a plan to link high-quality professional development with how teachers use texts and other materials for English-learner instruction.
	What: The district is not committed to promoting the reading achievement of English learners. Professional development and ongoing in-class support is not provided to help schools address the needs of English learners and increase the visibility of instruction focused on vocabulary and academic language.

How: Focus on linking high-quality professional development with how teachers use texts and other materials for English learners and vocabulary instruction.

	Total = _______/20 Points       _______%


VI. Commitment

	Strategies and Actions       Recommended to Support Implementation of the                     School-Level Framework
	District Implementation
Defining Information and Action Steps

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0

	VI. (A) The district has built capacity from within to support effective Standards-based reading practices.

	Rationale:
By building capacity to support Standards-based reading—distributing leadership among staff—districts expand support to the instruction and assessment processes. As a result, they increase the likelihood that students in the district will continue to receive evidence-based support for reading at grade level or above that will last over time and through personnel turnover.

	1.
Capacity is built district-wide by identifying teachers, coaches, and/or district personnel who can provide training on

a. Core, supplemental, intervention, and enrichment reading programs
b. Common Core Foundational Skills (K-5), K-5 CCSS for ELA & Literacy, 6-12 CCSS for ELA, and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects

c. Standardized assessment procedures that teachers use to monitor progress.
	What: Capacity is fully built district-wide by identifying teachers, coaches, and/or district personnel who can serve as trainers of core, supplemental, intervention, and enrichment reading programs as well as provide training on Oregon CCSS for ELA and Literacy by Grade Level and the standardized assessment procedures that teachers are expected to use.

How: Ensure that teachers and coaches have time, resources, and training to remain current on best practices. Periodically review performance. Ensure next generation of coaches is identified and supported.
	What: Capacity is partially built district-wide by identifying teachers, coaches, and/or district personnel who can serve as trainers of core, supplemental, intervention, and enrichment reading programs as well as provide training on Oregon CCSS for ELA and Literacy by Grade Level and the standardized assessment procedures that teachers are expected to use.

How: Review existing personnel experiences and coverage. Determine whether additional personnel and/or training is necessary. Ensure that trainers are reaching teachers across schools and the district.
	What: Teachers, coaches, and/or district personnel who can serve as trainers of core, supplemental, intervention, and enrichment reading programs have not been identified.

How: Identify personnel experience and/or interest in reading instruction. Provide the necessary training and resources. Consider following a turnaround-training model (e.g., “train the trainers”). Implement training and coaching program district wide.

	2. 
Instructional coaches are provided with the time, preparation, and continuous support needed to properly fulfill this role.  [Professional Development, 10-12]
	What: Instructional coaches are provided with sufficient time, preparation, and continuous support needed to properly fulfill this role.

How: Periodically review support provided to coaches. Ensure that coaches maintain currency with best practices. Seek and provide meaningful feedback from all personnel involved.
	What: Instructional coaches are provided with some—but an insufficient amount—time, preparation, and occasional support needed to properly fulfill this role.

How: Determine why time and/or resources are not provided. Adjust schedules and resource requests as necessary. Ensure that the importance of coaching is understood by those deciding how to allocate resources.
	What: Instructional coaches are not provided with any time, preparation, or support needed to properly fulfill this role.

How: Identify the time and resources needed to serve as an effective instructional coach. Adjust schedules and work assignments as necessary to provide time and resources to all identified personnel. Consider using release time (e.g., release time for a coach to observe a classroom)

	VI. (B) District and school Standards-based reading planning is used to guide reading improvement efforts.

	Rationale: Planning provides direction; actions derived from plans produce results.

	1.
A comprehensive, coordinated, and sustainable K–12 District Reading Plan is  adopted and incorporated that 
a. Includes a multi-tiered instructional model inclusive of all students [Instruction, 37-41]
b. Is aligned to the expectations of the Common Core Foundational Skills (K-5) and the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects by grade level

c. Is recorded, disseminated widely, and referenced frequently.
	What: A comprehensive, coordinated, and sustainable K–12 District Reading Plan is adopted and incorporated that includes a multitiered instructional model for all students that is in alignment with the Oregon CCSS for ELA and Literacy by Grade Level The District Reading Plan is recorded, disseminated widely, and referenced frequently.

How: Conduct periodic review to ensure that plan is successful across all schools, grades, and students. Ensure currency with best practices. Identify resource needs for future years and ensure appropriate decision makers are aware of future needs.
	What: A satisfactory K–12 District Reading Plan is adopted and generally incorporated, although it may not be consistently aligned with the Oregon CCSS for ELA and Literacy by Grade Level.

How: Ensure all facets of K–12 plan are being implemented across all schools. Identify schools, grades, or students not adequately supported by existing plan; modify plan as necessary.
	What: No K–12 District Reading Plan has been adopted.

How: Draft and implement a K–12 reading plan. Ensure that the plan includes a multitiered instructional model across grades and is aligned with the Oregon CCSS for ELA and Literacy by Grade Level. Disseminate widely (administrators, teachers, and other stakeholders). Incorporate reading plan into district-wide mission and goals statements.

	2. 
Schools are expected to develop a School Reading Plan that is used to guide reading improvement over time that is aligned with the

a. District Reading Plan 
b. Common Core State Standards applicable for the school: 

--Common Core Foundational Skills (K-5) and K-5 CCSS for ELA & Literacy and/or 

--6-12 CCSS for ELA and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects.  
  


[Commitment, 2-7]
	What: All schools have developed reading plans that are fully aligned with the District Reading Plan and Oregon CCSS for ELA and Literacy by Grade Level and used to guide reading improvement.

How: Focus on developing and maintaining an infrastructure that will sustain School Reading Plan review and implementation. Ensure that school plans align with the district plan and Oregon CCSS for ELA and Literacy by Grade Level. Focus on communication at multiple levels (e.g., teacher to student, teacher/school to families, principal to teachers, and school to district and school board).
	What: Some schools have developed reading plans that are generally aligned with the District Reading Plan and Oregon CCSS for ELA and Literacy by Grade Level and used to guide reading improvement.

How: For schools that have developed school plans, focus on supporting and monitoring their successful implementation. For schools that do not have developed plans, provide guidance, resources, and support as they develop their plans. Ensure that developed plans align with District Plan and Oregon CCSS for ELA and Literacy by Grade Level.
	What: No schools have adopted School Reading Plans or those plans do not align with the District Reading Plan and Oregon CCSS for ELA and Literacy by Grade Level.

How: Develop School Reading Plans. Use the Framework to help specify the core components of the plan. Essentially, the plan should address goals, assessment, instruction, leadership, professional development, and commitment. Plan development should ensure that School plans align with District plan and Oregon CCSS for ELA and Literacy by Grade Level.

	VI. (C) Personnel practices are aligned with and support improved Standards-based reading outcomes.

	Rationale:
Hiring, assigning, supervising, supporting, and evaluating staff all affect the quality of instruction. To reach district goals, all factors that link to learning should be optimized.

	1.
Personnel practices are aligned to support reading goals and the expectations of the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects by grade level. They are articulated as components of literacy leadership in 

a. Job descriptions

b. Hiring practices

c. Supervision protocols

d. Staff evaluation criteria.   

[Commitment, 10-11] 
	What: Personnel practices are fully aligned to support reading goals and CCSS for ELA and Literacy. Job descriptions, hiring practices, supervision protocols, and staff evaluation criteria have been developed that articulate the components of literacy leadership.

How: Ensure that established personnel practices are actually being implemented. Establish periodic policy review/revision schedule to maintain success.
	What: Personnel practices generally support reading goals and CCSS for ELA and Literacy.

How: Review existing policies and procedures to identify areas in which they can be strengthened. Ensure that all components of literacy leadership are incorporated in policies and procedures. Implement necessary modifications.
	What: Personnel practices do not support reading goals and CCSS for ELA and Literacy.

How: Provide personnel policymakers a foundation in the importance of reading education. Draft/redraft job descriptions, establish hiring practices and protocols that support reading goals and literacy leadership.

	2. 
Leadership is developed from within by providing opportunities for future literacy leaders to develop the knowledge, skills, and experience that will allow them to fulfill such roles.
	What: Leadership is consistently developed from within by providing opportunities for future literacy leaders to develop the knowledge, skills, and experience that will allow them to fulfill such roles.

How: Ensure existing leaders maintain currency with best practices. Monitor hiring practices and resource allocation to ensure sustainability over time. Look externally for professional development options that will keep best practices current (e.g., professional organizations and Framework web-based training modules).
	What: Leadership is occasionally developed from within.

How: Determine minimum and ideal number of literacy leaders; compare with the number of personnel currently fulfilling those roles. Ensure that gaps are filled by changes in hiring practices, career track development, and resource allocation. Continue to support existing leaders. Consider alternative professional development and training options (e.g., Framework web-based training modules).
	What: Leadership is not developed from within and/or does not provide opportunities for leadership development.

How: Identify personnel with interest and/or experience in literacy. Provide meaningful opportunities for professional development and growth. Establish career track or personnel policies that will enable future leaders to fulfill these roles.

	VI. (D)
Fiscal resources are aligned to support Standards-based reading goals and the expectations of the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects; resources are blended to support reading activities.

	Rationale: Coordinating and aligning resources with district goals creates a momentum that carries a district further along the road to success.

	1. 
To meet reading goals aligned to the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects 

a. District (general fund) resources are dedicated to this effort

b. Budgets from multiple programs are blended, as allowed and necessary, to support reading outcomes (e.g., Titles I, II, III, IV, V, IDEA, Perkins).
	What: District (general-fund) resources are consistently dedicated to meeting reading goals. Budgets from multiple programs are blended, as allowed and necessary, to support reading outcomes.

How: Identify and access all possible sources of funding to implement reading goals. Anticipate resource needs for future years; ensure budgeting process adequately addresses future needs.
	What: District (general-fund) resources are occasionally dedicated to meeting reading goals.
How: Ensure that decision makers understand the criticality of meeting reading goals. Identify and address reasons for shortfalls in reading funding. Where possible, protect reading funds from use by other programs.
	What: District (general-fund) resources are rarely or never dedicated to meeting reading goals.
How: Establish resource allocation needs to achieve reading goals. Communicate clearly to decision makers the criticality of reading. Ensure that all sources of funding are identified and accessed.

	2. 
Additional resources are systematically sought at the local and state levels to support district reading goals.
	What: Additional resources are systematically sought at the local and state levels to support district reading goals.

How: Evaluate the usefulness of resources that are obtained; ensure appropriate dissemination across schools and grades. Maintain awareness of new and continuing sources of support.
	What: Additional resources are occasionally sought at the local and state levels to support district reading goals.

How: Ensure that personnel responsible for identifying and obtaining resources have the necessary skills and experience. Determine why opportunities for additional resources are not fully explored. Implement necessary changes. Consider blending funds from programs related to reading. Consider funds that might be available for before- or after-school tutoring or for summer school programs. Consider developing a cadre of well-trained and supervised instructional assistants to help meet the need for more instruction time for students.
	What: Additional resources are rarely or never sought at the local and state levels to support district reading goals.

How: Identify all possible sources of funding or resources at local, regional, or state levels. Determine requirements to obtain funding. Submit timely resource requests that comply with all guidelines. Seek guidance from state resource people or from other districts that have accessed outside resources. Consider business and community partnerships and volunteers to help meet certain needs. Use training or substitute teacher funds to create time for teacher collaboration.

	VI. (E) A strong reading culture is developed and maintained within the district and its schools.
 

	Rationale: 
A reading culture can be defined as “how we do things here in reading.” It includes shared mission, vision, beliefs, language, and practices pertaining to reading. By shaping these elements to support improved reading outcomes, chances of achieving goals are greatly enhanced.

	1. 
Reading success is a prominent part of the district’s mission:

a. A clear and compelling vision for reading success is articulated 
b. All staff members are committed to a philosophy of doing “whatever it takes” to help all students succeed in reading.
	What: Reading success is a prominent part of the district’s mission. A clear and compelling vision for reading success is articulated. All staff members are committed to a philosophy of doing “whatever it takes” to help all students succeed in reading.

How: Maintain and enhance staff recognition for achieving reading success. Involve other stakeholders (e.g., parents and community leaders) in championing reading success results.
	What: Reading success is a likely outcome of the district’s mission statement. Some/many staff members are committed to a philosophy of doing “whatever it takes” to help all students succeed in reading.

How: Map the district’s mission statement to best practices for reading success; redraft as necessary. Ensure policies (hiring, compensation, and staff recognition) reflect importance of reading success. Identify and address any areas of weakness.
	What: Reading success is not mentioned in the district’s mission statement and is not a likely outcome of its stated mission. Staff members are not committed to doing what it takes to help students succeed in reading.

How: Ensure policymakers and staff understand criticality of reading success. Redraft district mission statement to incorporate goals of reading success.

	2. 
A culture is developed and nurtured that creates and promotes the

a. Activities consistent with a school-wide reading model

b. District reading goals

c. Expectations of the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects.
	What: A culture of creating and promoting activities that are consistent with a School-wide Reading Model and linked to district reading goals and CCSS for ELA and Literacy is developed and nurtured.

How: When school-wide or district models are modified, ensure those modifications are communicated to teachers, coaches, etc. Ensure that school-wide and district-wide changes are reflected in individual classroom activities. Use an action planning process to help focus on changes that will affect reading goals.
	What: A culture of creating and promoting activities that are consistent with a School-wide Reading Model and linked to district reading goals and CCSS for ELA and Literacy is developing or emerging.

How: Ensure that activities within classrooms or grades are consistent with the school-wide model and are linked to district goals and CCSS for ELA and Literacy. Provide training and support to ensure consistency across classrooms and grades. Use an action planning process to help focus on changes that will impact reading goals.
	What: There is no culture of creating and promoting activities that are consistent with a School-wide Reading Model.

How: Use leaders’ statements, staff evaluation, and other means, to establish a culture that promotes reading. Ensure statements and evaluation criteria are linked to established district reading goals and CCSS for ELA and Literacy. Use large-group meeting opportunities (e.g., data summits) to reinforce the district reading goals.

	VI. (F) 
Communication strategies are used to support Standards-based reading goals and the expectations of the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects and progress toward them.

	Rationale:  Communication with stakeholders about the District Reading Plan enlists broader support and helps drive accountability.

	1. 
On a regular basis external stakeholders receive communication about the District Reading Plan and student progress on the district’s goals aligned to the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects.
	What: External stakeholders receive regular communication about the District Reading Plan and student progress on the district’s goals within that plan.

How: Conduct periodic surveys with stakeholders to determine whether the amount and quality of the communication meets their needs. Determine whether other methods of communication (e.g., Internet, email, etc.) would be better received. Assess utility of emerging technologies for enhancing communication.
	What: External stakeholders receive occasional communication about the District Reading Plan and student progress on the district’s goals within that plan.

How: Identify proper frequency of communications (e.g., monthly, end-of-semester, achievement of major goals, or all of the above) and identify staff member(s) responsible for drafting and disseminating communication. Ensure that communication explains the milestone(s) achieved and their relationship to overall success.
	What: External stakeholders rarely, if ever, receive communication about the District Reading Plan and student progress on the district’s goals within that plan.

How: Establish regular communication channels with external stakeholders consistent with educational goals and privacy laws.

	2. 
The message that the principal’s primary responsibility is to be an instructional leader is communicated to all staff, the school board, parents, and community. [Leadership,
 6-10]
	What: The message that the principal’s primary responsibility is to be an instructional leader is effectively communicated to all staff, the school board, parents, and community.

How: Ensure that principals maintain currency with academic (as opposed to administrative) best practices. Provide career tracks that enable principals to directly teach and/or participate in the data-based instructional decision making process as well as lead.
	What: The message that the principal’s primary responsibility is to be an instructional leader is occasionally or somewhat communicated to all staff, the school board, parents, and community.

How: Review existing school- and district-wide events. Determine whether a more active or prominent role for principals is possible or appropriate. Increase principal attendance, involvement, and prominence at these events.
	What: The message that the principal’s primary responsibility is to be an instructional leader is not communicated to the staff, the school board, parents, or the community.

How: Ensure that principals have the requisite qualifications to be seen as instructional leaders. Create or adjust school- and district-wide events to position principals as instructional leaders and experts.

	3. 
The superintendent communicates regularly 
a. With all district leaders (i.e., curriculum director, special education director, Title I director, ELL director), principals, teachers, staff, and stakeholders 
b. To sustain the vision, beliefs, expectations, goals, and commitments for reading success.
	What: The superintendent regularly and effectively communicates with all district leaders, principals, teachers, staff, and stakeholders in order to sustain the vision, beliefs, expectations, goals, and commitments for reading success.

How: Ensure that the superintendent maintains meaningful contacts with external stakeholders that will enable him/her to anticipate future needs and interests. Harness emerging technology and best practices to communicate with external stakeholders.
	What: The superintendent occasionally communicates with all district leaders, principals, teachers, staff, and stakeholders in order to sustain the vision, beliefs, expectations, goals, and commitments for reading success.

How: Review existing district-wide events. Determine whether a more active or prominent role for the superintendent is possible or appropriate. Increase superintendent attendance, involvement, and prominence at these events. Identify and close communication gaps between the superintendent and stakeholders.
	What: The superintendent does not communicate with all district leaders, principals, teachers, staff, or stakeholders.

How: Ensure that the district has a vision, belief, expectations, goals, and commitments that nurture reading success. Identify opportunities for the superintendent to communicate with stakeholders and ensure that communication occurs.

	4. 
The commitment to data-based decision making is modeled by

a. Addressing data regularly at meetings with school leadership

b. Identifying successes and targets for improvement

c. Leading discussions about how targets will be addressed and resources will be allocated to support these targets.
	What: The commitment to data-based decision making is modeled. Items (a), (b), and (c) are fully implemented with high quality.

How: Focus on quality. Are data-based models and discussions high quality? Is there depth? If not, consider resources, consultant services, or training to elevate district level data-based models. Consider sustainability. How will commitment and use of data-based decision making and modeling be evaluated and maintained?
	What: The commitment to data-based decision making is partially or inconsistently modeled. Items (a), (b), and (c) are implemented, but implementation is inconsistent and not at full quality.

How: Focus on how data-based decision making can be consistently integrated into meetings and discussions. Consider making data-based decision a routine. (e.g., open each district planning meeting with a short data-based presentation).
	What: The commitment to data-based decision making is not modeled. Items (a), (b), and/or (c) are not implemented.

How: Incorporate how and when data-based decision making will be modeled in the District Reading Plan. 

	5. 
Schools are assisted with writing yearly school-based reports for parents, the school board, and others about progress toward reading goals and the expectations of the CCSS for ELA and Literacy in History/Social Studies, Science, and Technical Subjects. 
	What: Schools are regularly assisted with writing yearly school-based reports on progress toward reading goals for parents, the school board, and others.

How: Ensure that schools maintain regular reporting and communication. Determine whether additional information would benefit stakeholders. Ensure that future resource requests reflect report-writing requirements and support.
	What: Schools are occasionally or partially assisted with writing yearly school-based reports on progress toward reading goals for parents, the school board, and others.

How: Determine why school assistance is partial, inconsistent, or occasional. Dedicate the time and resources necessary to train and equip schools with personnel who can best communicate progress to stakeholders.
	What: Schools are not assisted with writing yearly school-based reports on progress toward reading goals for parents, the school board, and others.

How: Provide training and resources to enable schools to generate reports for parents, the school board, and other stakeholders regarding progress toward reading goals.

	6. 
Staff efforts that help make a difference in student performance are acknowledged and events are planned to celebrate reading success.
	What: Staff efforts that help make a difference in student performance are routinely acknowledged. Events are frequently planned to celebrate reading success.

How: Celebrate success! Ensure that the performance recognized aligns with district- and statewide goals. Include all appropriate stakeholders (parents, community, etc.) in recognition events. Consider whether desired performance levels should be increased.
	What: Staff efforts that help make a difference in student performance sometimes are acknowledged.

How: Establish recognition ceremonies or events at regular milestones (e.g., end of semester, end of year, or achievement of a goal). Ensure that performance across district is recognized at centralized/joint events.
	What: Staff efforts that help make a difference in student performance are not acknowledged.

How: Develop recognition systems to acknowledge staff effort. Institutionalize performance awards to develop culture of recognition and acknowledgement.

	Total = _______/32 Points       _______%





� For more information about the importance of goal setting, see the Institute of Education Sciences Turning Around Chronically Low-Performing Schools Practice Guide, pp. 14–17, at �HYPERLINK "http://ies.ed.gov/ncee/wwc/publications/practiceguides/"�http://ies.ed.gov/ncee/wwc/publications/practiceguides/�





� See Oregon Department of Education’s Continuous Improvement Planning website at �HYPERLINK "http://www.ode.state.or.us/search/results/?id=201"�http://www.ode.state.or.us/search/results/?id=201�





� The Longitudinal Student Growth model is available on the ODE website at �HYPERLINK "http://www.ode.state.or.us/search/page/?id=2495"�http://www.ode.state.or.us/search/page/?id=2495� (bottom of web page)





� For detailed information about establishing a comprehensive K–3 reading plan, see �HYPERLINK "http://www.fcrr.org/assessment/pdf/k-3%20reading%20assessment.pdf"�http://www.fcrr.org/assessment/pdf/k-3%20reading%20assessment.pdf�





� The Center on Instruction offers a helpful summary of potential adolescent literacy assessments with its document Assessments to Guide Adolescent Literacy Instruction, which can be found at �HYPERLINK "http://www.center-for-instruction.org/files/Assessment%20Guide.pdf"�http://www.center-for-instruction.org/files/Assessment%20Guide.pdf�


� Information about selecting reliable and valid measures can be found at the Florida Center for Reading Research (�HYPERLINK "http://www.fcrr.org/forAdministrators.htm"�http://www.fcrr.org/forAdministrators.htm�) and the National Center on Student Progress Monitoring ( �HYPERLINK "http://www.studentprogress.org/"�http://www.studentprogress.org/�).


� For a module about strategies for team approaches to collecting screening data, see “Approaches and Considerations of Collecting Schoolwide Early Literacy and Reading Performance Data” (Harn, 2000, �HYPERLINK "http://dibels.uoregon.edu/logistics.php"�http://dibels.uoregon.edu/logistics.php�)


� For more information on progress monitoring, including a technical review of progress monitoring tools, see the National Center on Student Progress Monitoring at �HYPERLINK "http://www.studentprogress.org/chart/chart.asp"�http://www.studentprogress.org/chart/chart.asp�.


� For information about how districts can support the role of the principal as the instructional leader within a school building, see The District Leadership Challenge: Empowering Principals to Improve Teaching and Learning available at �HYPERLINK "http://www.wallacefoundation.org/KnowledgeCenter/KnowledgeTopics/CurrentAreasofFocus/EducationLeadership/Pages/District-Leadership-Challenge-Empowering-Principals.aspx"�http://www.wallacefoundation.org/KnowledgeCenter/KnowledgeTopics/CurrentAreasofFocus/EducationLeadership/Pages/District-Leadership-Challenge-Empowering-Principals.aspx�


� For more detailed information about providing instruction to students below grade level in the elementary grades, see the Institute on Education Sciences Practice Guide for RTI and Reading at �HYPERLINK "http://ies.ed.gov/ncee/wwc/publications/practiceguides/" \l "rti_reading_pg"�http://ies.ed.gov/ncee/wwc/publications/practiceguides/#rti_reading_pg�





� For more detailed information providing instruction to students reading below grade level in the middle and high school grades, see the Institute on Education Sciences Practice Guide for Adolescent Literacy �HYPERLINK "http://ies.ed.gov/ncee/wwc/publications/practiceguides/" \l "adlit_pg"�http://ies.ed.gov/ncee/wwc/publications/practiceguides/#adlit_pg�





� For an example of a decision-making framework that includes both systems-level and individual-level decision making, please see the “Going from All to Each” (GATE) Map on the Oregon K–12 Literacy Framework website: �HYPERLINK "http://oregonreadingfirst.uoregon.edu/toolbox.html" \l "rti"�http://oregonreadingfirst.uoregon.edu/toolbox.html#rti�





� Types of decision rules are available at the National Center for Student Progress Monitoring (�HYPERLINK "http://www.studentprogress.org/"�http://www.studentprogress.org/�) and the Oregon RTI Initiative (�HYPERLINK "http://www.ode.state.or.us/search/page/?id=315"�http://www.ode.state.or.us/search/page/?id=315�).


� A module on the Nine General Features of Effective Instructional Delivery is available at �HYPERLINK "http://oregonreadingfirst.uoregon.edu"�http://oregonreadingfirst.uoregon.edu�.


� A detailed study on the role districts can play in improving instruction and achievement entitled Beyond Islands of Excellence: What Districts Can Do to Improve Instruction and Achievement in All Schools was conducted by the Learning First Alliance. It can be found at �HYPERLINK "http://www.learningfirst.org/publications/districts/"�http://www.learningfirst.org/publications/districts/�





� The National Staff Development Council website (�HYPERLINK "http://www.nsdc.org/standards/index.cfm"�http://www.nsdc.org/standards/index.cfm�) provides standards for staff development.





� Templates for the introduction and details sections of the School Reading Plan may be downloaded at �HYPERLINK "http://oregonreadingfirst.uoregon.edu/commitment.html" \l "litplans"�http://oregonreadingfirst.uoregon.edu/commitment.html#litplans�.


� For guidance on creating a school reading culture, see �HYPERLINK "http://www.centeroninstruction.org/resources.cfm?category=reading&subcategory=materials&grade_start=6&grade_end=12" \l "128"�http://www.centeroninstruction.org/resources.cfm?category=reading&subcategory=materials&grade_start=6&grade_end=12#128�
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