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K-12 Reading Common Core Instruction

Framework School Self-Assessment
I. Goals    ~Common Core State Standards (CCSS) for English Language Arts (ELA) & Literacy in History/Social Studies, Science, and Technical Subjects
~ Professional Development for the Oregon K-12 Literacy Framework portal (item-specific links included)

~Oregon K-12 Literacy Framework (item-specific links included)
	Strategies and Actions

Recommended to Support Implementation

of the School-Level Framework
	School Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	I. (A)
Standards-based goals for reading achievement are clearly defined; fully aligned to the Common Core State Standards (CCSS) for English Language Arts (ELA) & Literacy in History/Social Studies, Science, and Technical Subjects; anchored to reading instruction; and prioritized in terms of importance to student learning. 

	1. Reading goals are clearly defined and quantifiable at each grade. 
[Goals, 5-12; Framework Professional Development Portal links:  LINK 1  and  LINK 2]
	
	
	
	

	2.
Reading goals are
a. Aligned with the applicable Standards for the school: 
--Common Core Foundational Skills (K-5) and K-5 Common Core State Standards (CCSS) for English Language Arts (ELA) & Literacy and/or 
--6-12 CCSS for ELA and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects 

b. Focused on the development of reading proficiency required for earning an Oregon Diploma and to prepare students to be college and career—without the need for remediation.
[Goals, 6-8; Framework Professional Development Portal ]
	
	
	
	

	3.
K–3 goals target how well students are learning 
a. Phonological awareness, phonics, and fluency: Common Core Foundational Skills (K–5)—Standards 1-4
b. Vocabulary: K-5 CCSS for ELA & Literacy—Literature and Informational Text Standard 4 and Language Standards 4-6
c. Comprehension: K-5 CCSS for ELA & Literacy— Literature Standards 1-7 and 9-10; Informational Text Standards 1-10.

4–5 goals target how well students are learning

a. Foundational reading skills: Common Core Foundational Skills (K-5)— Standards 3 and 4
b. Vocabulary: K-5 CCSS for ELA & Literacy—Literature and Informational Text Standards 4 and Language Standards 4-6

c. Comprehension: K-5 CCSS for ELA & Literacy— Literature Standards 1-7 and 9-10; Informational Text Standards 1-10.
6-12 for English Language Arts (ELA) goals target how well students are learning 
a. Vocabulary: 6-12 CCSS for ELA—Informational Text Standards 4 and Language Standards 4-6
b. Comprehension:  6-12 CCSS for ELA —Literature Standards 1-7 and 9-10; Informational Text Standards 1-10.

6-12 for Literacy in the content-area goals target how well students are learning 
a. Vocabulary: 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects —Informational Text Standard 4
b. Comprehension:  6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects —Informational Text Standards 1-10.
[Goals, 5-12; Oregon Literacy Plan,  K-5 Teachers: Laying Foundations for the       Common Core, pp. 10-16 and K-12 Teachers: Building Comprehension in the Common Core, pp. 15-16 (K-5) and pp. 20-25 (6-12 ELA & Literacy in the content areas); Framework Professional Development Portal]    (x2)
	 
	
	
	

	4.
The school, in conjunction with district leadership, uses the ODE Growth Model Probability Curve (ODE, 2009) as part of the Standards-based, goal-setting process for reading (http://www.ode.state.or.us/search/page/?id=2495). 
	
	
	
	

	5.
Standards-based summative and formative goals :
a. Link to assessments used to measure and monitor student progress
b. Anchor reading instruction as detailed in the School Reading Plan. 
[Goals, 6-12; Framework Professional Development Portal]
	
	
	
	

	6.
Goals for integrating reading and writing instruction and assessment for all students across K–12 are explicitly described in the School Reading Plan, including, but not limited to, Writing Standards 4 and 9
a. K-5 CCSS for ELA & Literacy
b. 6-12 CCSS for ELA
c. 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects.  
[Commitment, 2-9]
	
	
	
	

	7.
Goals for all students, including (but not limited to) English learners, focus on    building academic language through implementation of 
a.     K-5 CCSS for ELA & Literacy and 6-12 CCSS for ELA—Literature and Informational Text Standard 4 and Language Standards 4-6

b. 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects —Informational Text Standard 4. 
[Instruction,7; 44-47]
	
	
	
	

	I. (B)
Standards-based goals aligned to the grade-level expectations of the Common Core State Standards (CCSS) for English Language Arts (ELA) & Literacy in History/Social Studies, Science, and Technical subjects are consistently employed by school leadership and teaching personnel as instructional guides for decision-making. 

	1.
Standards-based reading goals and assessment of progress toward these goals guide instructional and curricular decisions at a school-wide level, including 
a. Time allocations for reading instruction
b. Group sizes 
c. Reading program adoptions, etc. 
[Assessment, 14-18; Instruction, 2-5, 5-9, 27-37; Framework Professional Development Portal]
	
	
	
	

	2.
Progress toward goals guides daily instructional decisions by teaching staff for
a. Groups of students
b. Individual students. 
[Instruction, 37-41,Assessment, 14-18, Commitment, 2-7]
	
	
	
	


II. Assessment   Aligned to ~Common Core State Standards (CCSS) for English Language Arts (ELA) & Literacy in History/Social Studies, Science, and Technical Subjects
~ Professional Development for the Oregon K-12 Literacy Framework portal (item-specific links included)

~Oregon K-12 Literacy Framework (item-specific links included)

	Strategies and Actions

Recommended to Support Implementation

of the School-Level Framework
	School Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	II. (A)
Instruments and procedures for assessing Standards-based reading achievement are clearly specified, measure key reading skills, and provide reliable and valid information about student performance and progress toward meeting the Common Core State Standards (CCSS) for English Language Arts (ELA) & Literacy in History/Social Studies, Science, and Technical Subjects.

	1. A school-wide reading assessment plan and database are established and maintained for documenting student performance within and across school years.   
[Assessment, 11-13, Commitment, 2-7; Framework Professional Development Portal]  (x2)
	
	
	
	

	2.
The school’s assessment system is explicitly linked to Standards-based reading goals. Measures assess  
a. Student performance on prioritized goals
b. Skills and knowledge expectations outlined in the applicable Standards for the school: 
--Common Core Foundational Skills (K-5) and K-5 CCSS for ELA & Literacy and/or 
--6-12 CCSS for ELA and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects. 
[Assessment, 2, Commitment, 2-7; Framework Professional Development Portal] 
	
	
	
	

	3.     Measures used are technically adequate (have high reliability and validity) as documented by research.  
[Assessment, 2; Framework Professional Development Portal]
	
	
	
	

	  4.    The school ensures that all assessment users receive training and follow-up observations on standard administration procedures, scoring, and data interpretation on all measures. 
 [Assessment, 13-14; Framework Professional Development Portal]
	
	
	
	

	5.
The building has a resident expert or experts to 
a. Manage the assessment system
b. Ensure that measures are collected reliably
c. Ensure that all students in the building are assessed
d. Make certain data are scored and entered accurately
e. Provide feedback about data results to reading staff in a timely fashion. 
[Assessment, 13-14; Framework Professional Development Portal]
	
	
	
	

	6.
A plan for assessing the academic language and vocabulary of all students, including English learners, has been established. (Note: Currently, no  published assessment exists to progress monitor English-language development. However, guidelines on building language skills can be followed).
[Framework Professional Development Portal]
	
	
	
	

	Strategies and Actions

Recommended to Support Implementation

of the School-Level Framework
	School Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	II. (B) Assessments inform Standards-based instruction aligned to the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects in important, meaningful, and maintainable ways.

	1.    The first of three screening measures is administered as early in the school   year as possible, and then periodically throughout the school year, to all students in grades K–9 (recommended for grades 10–12 as well) to 
a. Identify each student’s level of reading performance 

--advanced 

--grade level 

--somewhat below grade level

--significantly below grade level

b. Determine each student’s instructional needs.  
[Assessment, 4-6; Framework Professional Development Portal]    (x2)
	
	
	
	

	2.    Progress-monitoring measures are administered to students K-12 who are receiving reading interventions because they are at risk of reading difficulties. Measures are administered 2–4 times per month based upon each student’s level of risk; i.e., frequency is determined by level of risk.  

[Assessment, 6-8; Framework Professional Development Portal]
	
	
	
	

	3.    Diagnostic measures are used by curriculum specialists, special education teachers, and school psychologists to pinpoint the possible cause(s) or lack of progress of at-risk students in order to match interventions to students’ specific needs.  

[Assessment, 10-11; Framework Professional Development Portal  links:  LINK 1,  LINK 2, and  LINK 3]

	
	
	
	

	4.
Student performance data is 

a. Displayed in meaningful formats 

b. Analyzed and summarized routinely and in a timely manner
—so grade- or department-level teams can use them to evaluate and adjust instruction as needed for all students.  
[Assessment,17, Commitment, 7-8, Leadership, 12-17]   (x2)
	
	
	
	

	5.
Grade- or department-level teams 
a. Analyze the reading and language performance of all students, including English learners and students with disabilities
b. Create instructional plans based on performance data. 
[Instruction,37-41, Leadership, 12-17; Application of CCSS for English Language Learners;  Application of CCSS for Students  with Disabilities ; Framework Professional Development Portal  links: LINK 1,  LINK 2,  LINK 3, and  LINK 4]   (x2)
	
	
	
	

	6.
Summative data is for decision-making at individual, group, and system levels at all grade levels K–12.  

[Assessment, 9-10, 14-18; Framework Professional Development Portal ]   (x2)
	
	
	
	


III. Instruction   Aligned to ~Common Core State Standards (CCSS) for English Language Arts (ELA) & Literacy in History/Social Studies, Science, and Technical Subjects
~ Professional Development for the Oregon K-12 Literacy Framework portal (item-specific links included)

~Oregon K-12 Literacy Framework (item-specific links included)

	Strategies and Actions

Recommended to Support Implementation

of the School-Level Framework
	School Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	III. (A) Instructional Time:  A sufficient amount of time is allocated for instruction for students to meet the Common Core State Standards for English Language Arts (ELA) & Literacy in History/Social Studies, Science, and Technical Subjects; the time allocated is used effectively.

	1.
The School Reading Plan allocates a sufficient amount of time for instruction for students to meet the expectations of the K-12 Common Core State Standards for English Language Arts & Literacy in History/Social Studies, Science, and Technical Subjects  and follows minimal recommended times for daily reading instruction as presented in the Oregon K–12 Literacy Framework (see Instruction, p. 4) as follows:

Grades K–3:  
a. 90-minute reading block daily, Common Core Foundational Skills (K-5) 
b. Literacy-connected instruction using high quality, complex literary and informational text as specified in the K-5 CCSS for ELA & Literacy

Grades 4–5:  
a. 90-minute reading block daily, Common Core Foundational Skills (K-5)
b. Literacy-connected instruction across the content areas using high quality, complex literary and informational text as specified in the K-5 CCSS for ELA & Literacy

Grades 6–8:  
a. 40–60 minutes daily dedicated specifically to a reading class for all students (as data dictates)  
b. Literacy-connected instruction and practice that takes place in 

--6-12 CCSS for ELA using high quality, complex literary and informational text

--6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects using high quality, complex informational text 

Grades 9–12:  
a. 2–4 hours of daily literacy-connected instruction and practice that takes place in ELA and across the content areas as specified in the 
--6-12 CCSS for ELA using high quality, complex literary and informational text

--6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects using high quality, complex informational text 
[Instruction, 2-5; see Common Core Reading Standard 10, complex text, Appendix A, pp. 5–17; high quality text, Appendix B; Framework Professional Development Portal]   (x2)
	
	
	
	

	2. Literacy instruction at all levels is prioritized and protected from interruption.

[Instruction, 2-5; Framework Professional Development Portal]
	
	
	
	

	3.
Group instruction:

a. In elementary schools, the school uses time allocated for reading instruction to provide both whole-class and small-group instruction to all students daily
b. In middle school, the size of reading groups is determined by student need and the number of students appropriate for the type of instruction offered.  
[Instruction, 5-9; Framework Professional Development Portal links:   LINK 1  and  LINK 2] 
	
	
	
	

	4.
All English learners must  be given
       a.    The opportunity to learn and meet the same high standards if they are to access the knowledge and skills necessary in their post–high school lives 
b.    More than the minimal recommended time for reading instruction; additional time is coordinated with instructional time allocated for English-language development.
[Instruction, 3; Application of CCSS for English Language Learners; Framework Professional Development Portal links:   LINK 1  and  LINK 2]
	
	
	
	

	Somewhat-Below-Grade and Significantly Below-Grade-Level Students

	5.
For students not yet reading at grade level
a. The number of minutes of daily or weekly reading instruction is increased      above minimum amounts 
b. The amount of extra time is based on how far students are below grade level.  
[Instruction, 5; Framework Professional Development Portal] 
	
	
	
	

	6.
The composition of reading groups is fluid and revised regularly based on student reading progress. 
 [Instruction, 5-6; Framework Professional Development Portal]
	
	
	
	

	III. (B)
Reading instruction is explicitly organized around the five essential elements of reading: phonics, phonological awareness, fluency, vocabulary, and comprehension. 

      School staff understand

(1) The “What”—Common Core Foundational Skills (K-5): phonological awareness, phonics, and fluency. 
                           —College and Career Readiness (CCR) Reading Anchor Standards and grade-specific K-12 Common Core State
                                      Standards (CCSS): vocabulary and comprehension.   
(2) The “How”—
The School Plan supports principals and staff to help students achieve Common Core expectations.
[Commitment, 2-4; Oregon Literacy Plan,  K-5 Teachers: Laying Foundations for the Common Core and K-12 Teachers: Building Comprehension in the Common Core]
            Instructional Programs and Materials: The instructional programs and materials used to support the full range of students target the essential elements of reading, have documented efficacy, are drawn from research-based findings and practices, and are aligned to the Common Core State Standards for ELA & Literacy in History/Social Studies, Science, and Technical Subjects.


	1.
Instruction is allocated to skills and practices most highly correlated with reading success—the five essential elements of reading as identified by the National Reading Panel and the Standards:
K–3 instructional time focuses on 
a. Phonological awareness, phonics (word study), and fluency
               --Common Core Foundational Skills (K-5)—Standards 1–4
b. Vocabulary 
--K-5 CCSS for ELA & Literacy—Literature and Informational Text Standard 4 and Language Standards 4-6
c. Comprehension 
--K-5 CCSS for ELA & Literacy—Literature Standards 1-3, 5-7, and 9-10 and Informational Text Standards 1-3 and 5-10.  
[Instruction, 11-16; Framework Professional Development Portal links:   LINK 1,  LINK 2,  LINK 3,  LINK 4,  LINK 5,  and  LINK 6]

4–5 instructional time focuses on 
a. Word study and fluency for students needing continued work 
--Common Core Foundational Skills (K-5)—Standards 3 and 4
b. Vocabulary
--K-5 CCSS for ELA & Literacy—Literature and Informational Text Standard 4 and Language Standards 4-6
c. Comprehension instruction, including motivation to read high-quality and complex text
--K-5 CCSS for ELA & Literacy—Literature Standards 1-3, 5-7, and 9-10 and Informational Text Standards 1-3 and 5-10.

[Instruction, 16-26; Framework Professional Development Portal  links:  LINK 1,  LINK 2,  LINK 3,  LINK 4,  LINK 5,  and  LINK 6]
6-12  instructional time focuses on 
a. Vocabulary
--6-12 CCSS for ELA—Literature and Informational Text Standard 4 and Language Standards 4-6
--6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects—Informational Text Standards 4.

b. Comprehension instruction, including motivation to read high-quality, complex text 
--6-12 CCSS for ELA—Literature Standards 1-3, 5-7, and 9-10 and Informational Text Standards 1-3 and 5-10.

--6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects—Informational Text Standards 1-3 and 5-10.
[Common Core Reading Standard 10, complex text, Appendix A, pp. 5–17; high quality text, Appendix B, see grade-band texts and performance tasks; Framework Professional Development Portal  links:  LINK 1,  LINK 2,  LINK 3,  and  LINK 4]
	
	
	
	

	2.
Instructional materials and programs 
a. Align with and support evidence-based practices and the applicable  Standards for the school: 
--Common Core Foundational Skills (K-5) and K-5 CCSS for ELA & Literacy and/or 
--6-12 CCSS for ELA and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects
b. Include high-quality, complex text as required by Common Core Reading Standard 10,  (Appendix A, pp. 5–17 and Appendix B, see grade-band texts and performance tasks)

c. Provide explicit and systematic instruction on the essential elements of reading taught at each grade level.  
[Instruction, 11-27; Framework Professional Development Portal]    (x2)
	
	
	
	

	3. Programs and materials are implemented with a high level of fidelity throughout the school by teachers who have undergone thorough professional development on implementing the programs/materials.  

[Professional Development, 3-5, 10-12; Leadership, 6-10, Instruction,27-37; Framework Professional Development Portal]
	
	
	
	

	4.
An integrated set of scientifically-based programs and materials that include high-quality text of varying text complexity levels is used to meet the needs of the full range of students in the building. 


For elementary grades, this includes materials aligned to the Common Core Foundational Skills (K-5) and K-5 CCSS for ELA & Literacy:
a. A core reading program  
b. Supplemental materials to address shortcomings in the core program for students reading above or somewhat below grade level
c. Intervention programs that are specifically designed for students who are significantly below desired reading goals

d. English language development materials are aligned with the reading programs. 
[Instruction, 29-31,32-33, 34-35; Framework Professional Development Portal  links:  LINK 1,  LINK 2,  and  LINK 3]    (x2)]
For middle school and high school, this includes materials aligned to the 6-12 CCSS for ELA and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects:

a. Reading textbooks

b. Subject-area texts

c. Supplemental programs to be used with students reading above grade level or somewhat below grade level

d. Intervention programs that focus on foundational aspects of reading development with students significantly below grade level
e. Strategies and methods to promote access to high-quality, complex text across the content areas (Common Core Reading Standard 10, complex text, Appendix A, pp. 5–17; high quality text, Appendix B, see grade-band texts and performance tasks).

[Instruction, 32, 33-34, 36-37; Framework Professional Development Portal  links:  LINK 1, LINK 2,  and  LINK 3]   (x2) 
	
	
	
	

	5.
Instructional programs used with English learners include differentiated materials   as needed and provide instruction on all critical reading priorities at each grade level, including phonemic awareness, phonics, fluency, vocabulary, and comprehension. Academic language is also developed using the core reading program as well as content-area materials. 
[Instruction, 37-41, 11-26, 44-48; Framework Professional Development Portal]
	
	
	
	

	III. (C)
Differentiation: Tiered-instruction optimizes learning for all students by tailoring instruction to meet current levels of knowledge and prerequisite skills, as well as organizing instruction to enhance student learning.

	1.
A tiered instructional system is used to group students for instruction:

a. Advanced
b. Grade level—Tier I
c. Somewhat below grade level—Tier II
d. Significantly below grade level—Tier III
As noted in the Introduction (p. 6) to the Common Core State Standards, students reading well above and well below-grade band levels will need additional support.  
[Instruction, 37-41; Framework Professional Development Portal  links:  LINK 1,  LINK 2,  LINK 3,  LINK 4,  and  LINK 5]   (x2) 
	
	
	
	

	2. An Instructional Support Plan (ISP) is used at each grade level to describe 

the instruction that will be provided for students at different tiers.  
[Instruction, 40-41; Framework Professional Development Portal]
	
	
	
	

	3.
Performance levels and other assessment information are used to determine each student’s 
a. Instructional materials and programs 
b. Level of text complexity (Common Core Reading Standard 10, Appendix A, pp. 5-17)
c. Instructional time
d. Group size. 
These are adjusted according to learner performance.  
[Instruction, 5-10, 37-41; Framework Professional Development Portal] 
	
	
	
	

	  4.
A specific time to develop academic language is set aside for English learners: The main purpose of this instruction is to build strong language skills that will support/enhance student reading and writing skills, not content knowledge. 

 [Instruction, 44-47; Framework Professional Development Portal]
	
	
	
	

	III. (D) Instructional Delivery: Teachers actively engage students in reading content using essential features of effective delivery.

	1.
Through modeling, teachers across the content areas and in all elementary, middle, and high school classrooms provide clear and vivid examples of the Standards; i.e., the knowledge and skills they want students to develop.
[Instruction, 43; Framework Professional Development Portal] 
	
	
	
	

	2.     Explicit standard’s-based instruction is used in all elementary, middle, and high school classrooms  (in all content areas) aligned to the applicable Standards for the school: 

--Common Core Foundational Skills (K-5) and K-5 CCSS for ELA & Literacy and/or 
--6-12 CCSS for ELA and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects. 
       Teachers
a. Set a purpose for learning

b. Identify critical details that define the concept being taught

c. Use highly specific examples
d. Connect new concepts to previously learned material. 
[Instruction, 42-53, 11-16; Framework Professional Development Portal]
	
	
	
	

	3.     All teachers working with English learners deliver instruction explicitly using the critical features of effective instruction. 
[Instruction, 7, 42-54; Framework Professional Development Portal]
	
	
	
	

	4.
Teachers  
a. Provide multiple opportunities for students to practice new skills 
b. Use group/partner responses when possible to provide multiple opportunities for practice. 
[Instruction, 48; Framework Professional Development Portal]
	
	
	
	

	5.
Teachers provide students with many opportunities to use language in meaningful ways: 

a. In the early grades, teachers read aloud books to students and use visual tools to scaffold and model language 
b. In middle and high schools, teachers provide regular opportunities to comprehend and discuss texts of steadily-increasing complexity as they progress through grade levels (Common Core Reading Standard 10, complex text, Appendix A, pp. 5–17; high quality text, Appendix B, see grade-band texts and performance tasks).  
[Instruction, 44-47; Framework Professional Development Portal  links:  LINK 1,  LINK 2 , and  LINK 3]
	
	
	
	

	6.
Teachers actively engage students, provide feedback, and encourage student effort. 
a. They deliver feedback to students before, during, and after task completion relative to effort and quality of response. 
b. The majority of feedback students receive is positive. 
[Instruction, 42-54; Framework Professional Development Portal]
	
	
	
	

	7.
Teachers of English learners ensure that students have small group instruction to provide additional opportunities to practice vocabulary and comprehension skills (ELL practice guide). 
[Instruction, 3, 6-9; Framework Professional Development Portal  links:  LINK 1  and  LINK 2]
	
	
	
	

	8.
English learners are grouped 
a. Homogeneously for the development of their reading skills 
b. Heterogeneously for the development of their vocabulary and academic language skills. 
[Instruction, 3, 6-9; Framework Professional Development Portal]
	
	
	
	

	

Instruction Total = _______/ 46 Points       _______%


IV. Leadership   Aligned to ~Common Core State Standards (CCSS) for English Language Arts (ELA) & Literacy in History/Social Studies, Science, and Technical Subjects
~ Professional Development for the Oregon K-12 Literacy Framework portal (item-specific links included)

~Oregon K-12 Literacy Framework (item-specific links included)

	Strategies and Actions

Recommended to Support Implementation

of the School-Level Framework
	School Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	IV. (A) Strong instructional leadership at the school level prioritizes attainment of Standards-based reading goals for all students.

	1.
School leadership provides clear communication to staff regarding

a. By grade-level which reading goals have been met and which goals have not been met

b. By grade-level which applicable Standards for the school have been met and which have not been met—Common Core Foundational Skills (K-5) and K-5 CCSS for ELA & Literacy and/or 6-12 CCSS for ELA and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects
c. Data to identify possible reasons why students did not meet reading goals and the applicable Standards for the school by grade level
d. Variables the school has the ability to change to improve outcomes.
[Leadership, 2-3, Commitment, 7-8] 
	
	
	
	

	2.
School leadership provides clear communication to staff relative to English Learners regarding 
a. By grade level which reading goals have been met and which have not been met for English learners

b. By grade-level which applicable Standards for the school have been met and which have not been met for English Learners—Common Core Foundational Skills (K-5) and K-5 CCSS for ELA & Literacy and/or 6-12 CCSS for ELA and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects
c. Data and related sources to identify possible reasons why English learners did not meet reading goals and the applicable Standards for the school by grade level
d. Variables the school has the ability to change to improve outcomes for English learners. 
[Leadership, 6-8, Commitment, 7-8]
	 
	
	
	

	IV. (B)
Administrators and leadership teams are knowledgeable about and maintain a focus on high-quality, Standards-based instruction; they organize and allocate resources aligned to the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects to support it.

	1.
Administrators and leadership teams at the school are knowledgeable about 

a. Applicable Standards for the school—Common Core Foundational Skills (K-5) and K-5 CCSS for ELA & Literacy and/or 6-12 CCSS for ELA and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects
b. Priority reading skills and strategies 
c. Assessment measures and practices
d. Evidence-based and Common Core-aligned instructional programs and materials.
[Leadership, 2-4]   (x2)
	
	
	
	

	2.
Administrators and leadership teams at the school are knowledgeable relative to English Learners about 
a. Applicable Standards for the school—Common Core Foundational Skills (K-5) and K-5 CCSS for ELA & Literacy and/or 6-12 CCSS for ELA and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects 
b. Priority reading skills and strategies

c. Assessment measures and practices

d. Evidence-based and Common Core-aligned programs and materials used within the school for English learners.
	
	
	
	

	3.
Administrators and leadership teams 
a. Maximize instructional time
b. Organize resources and personnel to support high-quality, evidence-based literacy instruction in the Common Core State Standards across grades and content areas for all students. 
[Leadership, 4-10]
	
	
	
	

	4.
School leadership personnel ensure that concurrent instruction in Title 1, special education, ELL, and TAG is coordinated with and complementary to general Common Core-based classroom reading instruction.  

[Leadership, 2]
	
	
	
	

	5.
School leadership personnel ensure that all teachers of English Language Arts, History/Social Studies, Science and Technical Subjects are 
a. Integrating reading and writing Common Core-based instruction
b. Emphasizing deep comprehension of high-quality, complex grade-level text (Common Core Reading Standard 10, complex text, Appendix A, pp. 5–17 and high quality text, Appendix B, see grade-band texts and performance tasks).  
[Leadership, 7-10]
	
	
	
	

	IV. (C)
Within the school, leadership functions associated with the principal, reading coach/designee, grade-level and department-level teams, and the school reading leadership team contribute to effective implementation of the School Reading Plan aligned to the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects.

	1.
Reading leadership is distributed among different individuals and groups within the school.  

[Leadership, 5]
	
	
	
	

	2.
Among other responsibilities, the principal
a. Utilizes Standards-based formative and summative data to drive decision-making regarding staffing, resources, and professional development
b. Ensures time is designated for teachers to plan Standards-based reading instruction and that planning time is used effectively
c. Observes classroom instruction on a regular basis (walk-throughs) and provides timely, specific, and student-focused feedback. 
[Leadership, 6-10; Framework Professional Development Portal]    (x2)
	
	
	
	

	3.
The reading coach or designated performing reading coach
a. Ensures that the major parts of the School Reading Plan are being implemented

b. Works with teachers in the classroom to help them provide robust reading instruction

c. Assists grade-level and department-level teams in using student data to make decisions about reading instruction. 
[Leadership, 10-12]   (x2)
	
	
	
	

	4.
School leadership has designated a CCSS staff expert who
a. Educates staff about the Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science and Technical Subjects 
b. Serves as a resource to teachers in planning Common Core-based instruction across content areas that integrates reading and writing instruction and builds vocabulary and deep comprehension of high-quality, complex text. (Common Core Reading Standard 10, complex text, Appendix A, pp. 5–17 and high quality text, Appendix B, see grade-band texts and performance tasks). 
[Leadership, 10-12; Instruction, 14-26]
	
	
	
	

	5.
Grade-level/department-level teams are established and meet regularly to analyze reading performance and plan instruction. 
[Leadership, 12-13] (x2)
	
	
	
	

	6.
A school-level reading leadership team is established and meets regularly to

a. Oversee the overall implementation of Standards-based reading instruction across the school and across content areas

b. Analyze data about performance at the grade level and systems level 
c. Recommend adjustments to instruction that enable more students to reach better reading outcomes and grade-level reading standards
d. Help grade-and department-level teams solve challenging problems.
[Leadership, 15]
	
	
	
	

	7.
School administrators, including building principals, visit classrooms where reading instruction is provided to English learners, including classrooms where reading instruction is taught in the primary language.
	
	
	
	

	8.
School leadership requires the use of and visibility of vocabulary and academic language across all classes as indicated in 
a. K-5 CCSS for ELA & Literacy and 6-12 CCSS for ELA—Literature and Informational Text Standard 4 and Language Standards 4-6

b. 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects —Informational Text Standard 4.
	
	
	
	

	9.      School leadership emphasizes reading and writing using Literature and    Informational Text Standards:
a. K-5 CCSS for ELA & Literacy–Literature and Informational Text Standards 1-10
b. 6-12 CCSS for ELA –Literature and Informational Text Standards 1-10
c. 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects—Informational Text Standards 1-10.  
[Instruction, 14-26]
	
	
	
	

	

Leadership Total = _______/ 40 Points       _______%


V. Professional Development  

Aligned to ~Common Core State Standards (CCSS) for English Language Arts (ELA) & Literacy in History/Social Studies, Science, and Technical Subjects                                                                                        
~ Professional Development for the Oregon K-12 Literacy Framework portal (item-specific links included)
~Oregon K-12 Literacy Framework  (item-specific links included)

	Strategies and Actions

Recommended to Support Implementation

of the School-Level Framework
	School Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	V. (A) Standards-based, high-quality ongoing professional development is focused on attaining reading goals aligned to the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects guided by assessment data.

	1.
Targets for professional development activities are based on  the
a. Common Core Foundational Skills (K-5) and the K-12 CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects
b. School reading goals 

c. Ongoing data collections. 
[Professional Development, 2-4; Framework Professional Development Portal]
	
	
	
	

	2.
Professional development resources—time and funding—are 
a. Allocated and sustained across years 
b. Aligned with the school’s reading goals  and the applicable Standards for the school—Common Core Foundational Skills (K-5) and K-5 CCSS for ELA & Literacy and/or 6-12 CCSS for ELA and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects
c. Focused on strategies to support students to read high quality and complex text (Common Core Reading Standard 10, grade-band texts and performance tasks). 
[Professional Development, 3; Framework Professional Development Portal]
	
	
	
	

	3.
Through professional development efforts, teachers and other instructional staff have a thorough understanding and working knowledge of the 
a. Applicable Standards for their school and grade level—Common Core Foundational Skills (K-5) and K-5 CCSS for ELA & Literacy and/or 6-12 CCSS for ELA and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects

b. Priority reading skills and strategies for their grade

c. Assessment measures and practices for their grade

d. Instructional programs and materials for their grade

e. Effective teaching practices for teaching  vocabulary and deep comprehension for their grade using high-quality, complex text (Common Core Reading Standard 10, complex text, Appendix A, pp. 5–17 and high quality text, Appendix B, see grade-band texts and performance tasks).  
[Professional Development, 2-17; Framework Professional Development Portal] 
	
	
	
	

	4.
Professional development efforts are explicitly linked to the
a. Applicable Standards for the school—Common Core Foundational Skills (K-5), K-5 CCSS for ELA & Literacy, 6-12 CCSS for ELA, and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects

b. Practices and programs aligned to the Common Core and shown to be effective through documented research. 
[Professional Development,2-17,Instruction, 27-37, Professional Development for the Oregon K-12 Literacy Framework; Framework Professional Development Portal] 
	
	
	
	

	5.
Professional development includes content related to English learners and how to teach vocabulary and academic language effectively across the grades.
[Framework Professional Development Portal]
	
	
	
	

	V. (B)
Professional development plans are multifaceted, coordinated, and ongoing to support teachers on the assessment and instruction of evidence-based reading priorities aligned to the Common Core State Standards in History/Social Studies, Science, and Technical Subjects.

	1.    Professional development at the school level reflects the characteristics of effective professional development.  It is 
a. Consistently focused on the school reading goals and the applicable Standards for the school—Common Core Foundational Skills (K-5) and K-5 CCSS for ELA & Literacy and/or 6-12 CCSS for ELA and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects 
b. Guided by data collected toward meeting the objective of all students meeting or exceeding  the Standards-based grade-level reading goals for the school
c. Ongoing and including time for staff to plan, reflect on, and refine instruction

d. Engaging and interactive

e. Collaborative

f. Job-embedded. 
[Professional Development, 5; Framework Professional Development Portal]
	 
	
	
	

	2.
Professional development experiences are not single, de-contextualized professional development events; rather teachers receive ongoing consultation/coaching, feedback, and support within their classrooms to adopt and sustain new teaching strategies and practices. 
[Professional Development, 7; Framework Professional Development Portal]   (x2)
	
	
	
	

	V. (C) Professional development is differentiated by position and need.

	1.
Professional development is differentiated by position and includes the principal, coach, teachers and specialists, instructional assistants, new staff members, substitutes, and volunteers. 
[Professional Development, 9-15; Framework Professional Development Portal]
	
	
	
	

	2.
Teachers and instructional staff receive the following professional development:
a. How to provide explicit reading instruction using all of the specific programs and materials the school has selected
b. How text complexity in Common Core Reading Standard 10 is measured (Appendix A, pp. 5–17) and high-quality text is defined (Appendix B, grade-band texts and performance tasks)
c. How to scaffold instruction and increase engagement of English learners in reading for those teachers who teach a large number of English learners
d. Periodic follow-up guidance to enhance implementation of the core, supplemental, and intervention reading programs
e. Ongoing professional development and support that integrates reading and writing instruction across content areas and builds vocabulary and deep comprehension of high-quality, complex text (CCSS). 
[Professional Development, 2-8; Framework Professional Development Portal]   (x2)
	
	
	
	

	3.     Principals attend district- and building-level professional development sessions about  
a. Applicable Standards for their school: Common Core Foundational Skills (K-5), K-5 CCSS for ELA & Literacy, 6-12 CCSS for ELA, and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects
b. Reading instruction, programs, and assessments. 
[Professional Development, 9-10; Framework Professional Development Portal]
	
	
	
	

	4.
A professional development plan and support system is developed for instructional assistants who support reading instruction. 
 [Professional Development, 14; Framework Professional Development Portal]
	
	
	
	

	5.
Professional development is differentiated on an ongoing basis based upon the knowledge, skills, and performance levels of individual school staff members.

[Professional Development, 14; Framework Professional Development Portal]
	
	
	
	

	6.
Teaching staff are provided opportunities to collaborate, study, observe others, and visit model demonstration sites as methods for improving reading instruction. 
[Professional Development, 15-7, 2-14; Framework Professional Development Portal]
	
	
	
	


VI. Commitment   Aligned to ~Common Core State Standards (CCSS) for English Language Arts (ELA) & Literacy in History/Social Studies, Science, and Technical Subjects
~ Professional Development for the Oregon K-12 Literacy Framework portal (item-specific links included)

~Oregon K-12 Literacy Framework (item-specific links included)

	Strategies and Actions

Recommended to Support Implementation

of the School-Level Framework
	School Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	VI. (A)
A school-wide commitment to the structure necessary to implement instructional practices aligned to the Common Core State Standards for ELA & Literacy in History/Social Studies, Science, and Technical Subjects that will help all students develop the skills they need to read successfully is evident.

	1.
The school has developed a culture of shared responsibility in which staff work together to make important decisions regarding reading instruction and supports needed for all students in the school. 
[Commitment, 11-12; Framework Professional Development Portal]
	
	
	
	

	2.
The school has developed an overall School Reading Plan 
a. Detailing school-wide reading goals for students
b. Specifying what the school is going to do to help students reach goals and meet the applicable Standards for the school: Common Core Foundational Skills (K-5) and K-5 CCSS for ELA & Literacy and/or 6-12 CCSS for ELA and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects.  
[Commitment, 2-4; Framework Professional Development Portal]   (x2)
	
	
	
	

	3. The district prioritizes and commits the resources necessary to meet district-wide and school-wide Standards-based reading goals. 
[Commitment, 10-11]
	
	
	
	

	4.
Action plans are developed at least twice a year to make adjustments to the School Reading Plan based upon the ongoing needs of students. 
[Commitment, 4-7; Framework Professional Development Portal]
	
	
	
	

	VI. (B) The school actively seeks involvement of parents and other community members in their literacy efforts. 

	1. The overall reading progress of students across the entire school district is communicated regularly to various stakeholders throughout the school, district, and community. 
[Commitment, 8-10;  Framework Professional Development Portal]
	
	
	
	

	2. The school actively seeks the involvement of parents and other community members in the school’s literacy efforts. 
[Commitment, 12-15;  Framework Professional Development Portal]   (x2)
	
	
	
	

	

Commitment Total = _______/ 16 Points       _______%
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Resources and Related Initiatives

Professional Development for the Oregon K-12 Literacy Framework

http://oregonliteracypd.uoregon.edu/
Oregon Diploma 
http://www.ode.state.or.us/search/results/?id=368
Oregon EBISS Project (Effective Behavioral and Instructional Support Systems)
http://www.ode.state.or.us/search/page/?=1389
Oregon’s Response to Intervention Initiative (Or-RTI)
http://www.ode.state.or.us/search/page/?id=315
Oregon Reading First/Reading First Outreach
http://oregonreadingfirst.uoregon.edu/
U.S. Department of Education, Institute of Education Sciences (IES)

The IES Practice Guides form a series of publications that summarize the results of rigorous research studies about various topics of importance in education and provide practical recommendations for educational practitioners. Several practice guides have been published about topics related to reading. These include

· Assisting Students Struggling with Reading: Response to Intervention (RtI) and Multi-Tier Intervention in the Primary Grades (2009)

· Improving Adolescent Literacy: Effective Classroom and Intervention Practices (2008)

· Effective Literacy and English Language Instruction for English Learners in the Elementary Grades (2007)

(See the What Works Clearinghouse at http://ies.ed.gov/ncee/wwc/ to view or download copies of these practice guides)

Links to Resources

Professional Development for the Oregon K-12 Literacy Framework (2011)
http://oregonliteracypd.uoregon.edu/ 

For more information about the importance of goal setting, see the Institute of Education Sciences Turning Around Chronically Low-Performing Schools Practice Guide, pp. 14–17, at http://ies.ed.gov/ncee/wwc/publications/practiceguides/
See Oregon Department of Education’s Continuous Improvement Planning website at http://www.ode.state.or.us/search/results/?id=201
The Longitudinal Student Growth model is available on the ODE website at http://www.ode.state.or.us/search/page/?id=2495 (bottom of web page).

For detailed information on establishing a comprehensive K–3 reading plan, see http://www.fcrr.org/assessment/pdf/k-3%20reading%20assessment.pdf
The Center on Instruction offers a helpful summary of potential adolescent literacy assessments with its document, Assessments to Guide Adolescent Literacy Instruction, which can be found at http://www.center-for-instruction.org/files/Assessment%20Guide.pdf
Information about selecting reliable and valid measures can be found at the Florida Center for Reading Research (http://www.fcrr.org/forAdministrators.htm) and the National Center on Student Progress Monitoring (http://www.studentprogress.org/).

For a module on strategies for team approaches to collecting screening data, see “Approaches and Considerations of Collecting Schoolwide Early Literacy and Reading Performance Data” (Harn, 2000), http://dibels.uoregon.edu/logistics.php
For more information on progress monitoring, including a technical review of progress monitoring tools, see the National Center on Student Progress Monitoring at http://www.studentprogress.org/chart/chart.asp
For information about how districts can support the role of the principal as the instructional leader within a school building, see The District Leadership Challenge: Empowering Principals to Improve Teaching and Learning, available at http://www.wallacefoundation.org/KnowledgeCenter/KnowledgeTopics/CurrentAreasofFocus/EducationLeadership/Pages/District-Leadership-Challenge-Empowering-Principals.aspx
The Five-Minute Observation Form (Phase 2) provides schools with an observation tool that focuses on the nine general features of effective teacher delivery. A Microsoft Word document of the Five-Minute Observation Form (Phase 2) is available at (http://oregonreadingfirst.uoregon.edu/).

A guide for conducting adolescent literacy walk-throughs for principals is available through the Center on Instruction at http://www.centeroninstruction.org/files/Adol%20Lit%20Walk%20Through.pdf
For more information about this recommendation, see Reading Next: A Vision for Action and Research in Middle and High School Literacy, A Report to Carnegie Corporation of New York. This report can be downloaded at http://www.all4ed.org/files/ReadingNext.pdf
For more detailed information about providing instruction to students below grade level in the elementary grades, see the Institute on Education Sciences Practice Guide for RTI and Reading at http://ies.ed.gov/ncee/wwc/publications/practiceguides/#rti_reading_pg
For more detailed information about providing instruction to students reading below grade level in the middle and high school grades, see the Institute on Education Sciences Practice Guide for Adolescent Literacy at http://ies.ed.gov/ncee/wwc/publications/practiceguides/#adlit_pg
For an example of a decision-making framework that includes both systems-l and individual-level decision making, please see the “Going from All to Each” (GATE) Map on the Oregon K–12 Literacy Framework website at http://oregonreadingfirst.uoregon.edu/toolbox.html#rti
Types of decision rules are available at the National Center for Student Progress Monitoring (http://www.studentprogress.org/) and the Oregon RTI Initiative (http://www.ode.state.or.us/search/page/?id=315).

A module on the Nine General Features of Effective Instructional Delivery is available at http://oregonreadingfirst.uoregon.edu
A detailed study about the role districts can play in improving instruction and achievement entitled Beyond Islands of Excellence: What Districts Can Do to Improve Instruction and Achievement in All Schools was conducted by the Learning First Alliance. It can be found at http://www.learningfirst.org/publications/districts/
The National Staff Development Council website (http://www.nsdc.org/standards/index.cfm) provides standards for staff development.

Teaching All Students to Read in Elementary School: A Guide for Principals provides critical elements of effective reading programs; it is available for download at http://www.centeroninstruction.org/files/Principals%20Guide%20Elementary.pdf
Improving Literacy Instruction in Middle and High Schools: A Guide for Principals (6–12) can be downloaded from http://www.centeroninstruction.org/resources.cfm?category=reading&subcategory=materials&grade_start=6&grade_end=12#121
Templates for the introduction and details sections of the School Reading Plan may be downloaded from http://oregonreadingfirst.uoregon.edu/commitment.html#litplans
For guidance about creating a school reading culture, see http://www.centeroninstruction.org/resources.cfm?category=reading&subcategory=materials&grade_start=6&grade_end=12#128[image: image1.png]W
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