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Common Core Instruction 
State Self-Assessment
Part I: State Support by Framework Component

I. Goals   Aligned to ~Common Core State Standards (CCSS) for English Language Arts (ELA) & Literacy in History/Social Studies, Science, and Technical Subjects
                                                                                  ~ Professional Development for the Oregon K-12 Literacy Framework portal

                                                                                                                      ~Oregon K-12 Literacy Framework 
	Strategies and Actions

Recommended to Support Implementation

of the State-Level Framework
	State Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	I. Rationale: 
When states set clear and measurable reading goals aligned to the Common Core State Standards for English Language Arts & Literacy in History/Social Studies, Science, and Technical Subjects, they create accountability at each level. When states align reading goals and priorities with the needs reflected in their data, they leverage progress at the district and school level.

	1. 
Specific, measurable statewide reading goals aligned to the expectation of the Common Core State Standards (CCSS) for ELA & Literacy in History/Social Studies, Science, and Technical Subjects, at all grade levels and grade spans (CCSS for Literacy in the content areas), are defined and communicated (Kamil, 2007).
	
	
	
	

	2. 
Grade-level reading goals at the state level are coordinated across departments, programs, and initiatives to convey to districts and schools a single, coherent vision of student reading success (Haynes, M., 2007).
	
	
	
	

	3. 
Reading expectations are made specific within each subject area by incorporating the Common Core State Standards (CCSS) for ELA & Literacy in History/Social Studies, Science, and Technical Subjects, at all grade levels. Academic language is emphasized for English learners. (Kamil, 2007)
	
	
	
	

	4. 
Districts are supported and encouraged to use the Growth Model Probability Curve as part of their goal-setting process for reading (ODE, 2009), (http://www.ode.state.or.us/search/page/?id=2495. 
	
	
	
	

	5.
Districts are supported and encouraged to use the Oregon K–12 Literacy Framework adopted by the State Board of Education in December 2009
a. To support implementation of the kindergarten through high school Common Core State Standards for English Language Arts & Literacy in History/Social Studies, Science, and Technical Subjects
b. To ensure all students acquire proficiency in reading required to earn an Oregon Diploma and to enter college and career—without the need for remediation.

[Oregon Literacy Plan, K-5 Teachers: Laying Foundations for the Common Core pp. 10-16 and K-12 Teachers: Building Comprehension in the Common Core, pp. 15-16 (K-5 teachers) and 20-25 (6-12 teachers  in all content areas)]    
	
	
	
	

	

Goals Total = _______/ 10 Points       _______%


II. Assessment   Aligned to ~Common Core State Standards (CCSS) for English Language Arts (ELA) & Literacy in History/Social Studies, Science, and Technical Subjects
        ~ Professional Development for the Oregon K-12 Literacy Framework portal

                                                                                                                                    ~Oregon K-12 Literacy Framework 
	Strategies and Actions

Recommended to Support Implementation

of the State-Level Framework
	State Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	II. Rationale: 
When states provide support and leadership for effective language and early literacy assessment practices, early educators and parents have the data needed to guide program improvement. States can develop comprehensive early literacy assessment plans (measures, purposes, administration guidelines, desired benchmarks, etc.) and support regions and centers to do the same at their respective levels. The Oregon Literacy Plan, Birth to Five (2011), aligned to the Governor’s Early Childhood and Family Investment Transition Report (2011) provides this guidance for Oregon.

	1. 
State assessments are reviewed and strengthened to make sure

a. They reflect real-world reading demands, using the expectations of the National Assessment of Educational Progress (NAEP) and other respected national assessments
b. They accurately indicate whether students are adequately prepared for subsequent schooling (Kamil, 2007).
	
	
	
	

	2. 
The state monitors the standardization of assessments across all schools to control the number of times a student can take the assessment and the window within which the assessment is given; such controls are important if data are to be compared across schools, districts, or time.
	
	
	
	

	3. 
Progress toward state reading goals is reviewed at the state, district, and school levels, and plans are created to address shortcomings at each level (Kamil, 2007).
	
	
	
	

	4. 
Through the Framework and guidance provided by the state, recommended reading assessments are made available for district- and school-wide reading assessment plans; each recommended assessment meets standards for technical adequacy appropriate to the type of measure (U.S. Department of Education, 2008).
	
	
	
	

	5. 
Through the Framework and guidance provided by the state, districts are encouraged to conduct a reading screening with a valid and reliable tool three times per year with all K–8 students and to consider screening all students in Grades 9–12 at the beginning of the school year.

        [Assessment, 4-6; Professional Development for the Oregon K-12 Literacy Framework portal]
	
	
	
	

	6. 
Through the Framework and guidance provided by the state, districts and schools are encouraged to conduct a diagnostic screening for students who score below a proficient level on state reading tests so that their reading deficiencies can be addressed.

        [Assessment, 10-11]
	
	
	
	

	7. 
Through the Framework and guidance provided by the state, districts are encouraged to administer their choice of a summative reading assessment at grades K–2, for district use only,
a. To ensure that reading programs at these grade levels are giving students the start they need to be successful in school

b. On track to be college and career ready without the need for remediation. 
[Oregon Literacy Plan, K-5 Teachers: Laying Foundations for the Common Core, pp. 9-15 and K-12 Teachers: Building Comprehension in the Common Core, pp. 12-25]  
	 
	
	
	

	

Assessment Total = _______/ 14 Points       _______%


III. Instruction   Aligned to ~Common Core State Standards (CCSS) for English Language Arts (ELA) & Literacy in History/Social Studies, Science, and Technical Subjects
        ~ Professional Development for the Oregon K-12 Literacy Framework portal

                                                                                                                                    ~Oregon K-12 Literacy Framework 
	Strategies and Actions

Recommended to Support Implementation

of the State-Level Framework
	State Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	III. Rationale:
States can promote “Research to Practice” guides (from the U.S. Department of Education’s Institute of Education Sciences) and other national reports to inform effective reading practices. States are uniquely positioned to act on these guides by providing leadership and support for implementation of effective reading practices statewide.

	1. 
Through the Framework and guidance provided by the state, the state encourages and supports districts in adopting policy governing time allocated for reading instruction in elementary and secondary across the instructional areas. [Instruction, 2-5]
	
	
	
	

	2. 
Through the Framework and guidance provided by the state, resources are available for districts and schools for selecting effective reading programs aligned to the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects, including core reading programs and supplemental and intervention reading programs, either

a. By providing a list of programs or

b. By providing criteria by which effective programs can be identified (Kamil, 2007). 
[Instruction, 27-37]
	
	
	
	

	3. 
Through the Framework and guidance provided by the state, districts are encouraged to select instructional practices with a strong evidentiary base such as those endorsed by the U.S. Department of Education’s Institute of Education Sciences (IES) and Doing What Works (DWW) websites.
	
	
	
	

	4. 
Through the Framework and guidance provided by the state, districts are encouraged and supported in using the breadth of assessment data (including valid and reliable assessments and district- and statewide summative assessments) to differentiate—
a. Programs and materials

b. Time allocations
c. Instructional group sizes
—for reading instruction within and outside of the designated core reading block.  [Assessment, 14-17; Instruction, 2-10, 37-41; Professional Development for the Oregon K-12 Literacy Framework portal]
	
	
	
	

	5. 
Through the Framework and guidance provided by the state, a strong collection of useful web-based literacy resources for elementary and secondary   reading aligned to the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects and for incorporating reading across the instructional areas is made available to districts.

        [Professional Development for the Oregon K-12 Literacy Framework portal]
	      X
	
	
	

	6. 
Through the Framework and guidance provided by the state, a strong collection of useful web-based academic language and vocabulary resources for elementary and secondary language development for English learners and for incorporating English language development aligned to the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects across the instructional areas is made available to districts.

        [Professional Development for the Oregon K-12 Literacy Framework portal]
	
	       X
	
	

	

Instruction Total = _______/ 12 Points       _______%


IV. Leadership   Aligned to ~Common Core State Standards (CCSS) for English Language Arts (ELA) & Literacy in History/Social Studies, Science, and Technical Subjects
        ~ Professional Development for the Oregon K-12 Literacy Framework portal

                                                                                                                                    ~Oregon K-12 Literacy Framework 
	Strategies and Actions

Recommended to Support Implementation

of the State-Level Framework
	State Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	IV. Rationale: 
States are uniquely positioned to bring about reading improvement on a large scale. Strong state leadership significantly increases the likelihood of improved reading outcomes at the state, district, and school levels; local leaders look to states for clear expectations and strong guidance on how to improve reading outcomes.

	1. 
The State Literacy Leadership Team (LLST) is maintained and supported by state resources.
	
	
	
	

	2. 
The state supports districts in 

a. Implementing the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects (the “What”) and the Oregon K–12 Literacy Framework (the “How”)

b. Integrating the CCSS and the Framework into regular education, special education, Title 1, ELL, and TAG programs as described in the Oregon Literacy Plan.
	
	
	
	

	3. 
A State K-12 Reading Plan is developed that articulates

a. The vision and goals for strong reading outcomes at the state, district, and school levels

b. Capacity-building at the state and regional levels

c. Successful implementation of the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects and the Oregon K–12 Literacy Framework at district and regional levels, including high-quality professional development on the Framework.
	      X
	
	
	

	4. 
The State Literacy Leadership Team develops consistent guidance for districts about leadership team membership, roles of team members, and implementation.
	
	
	
	

	5. 
State leaders collaborate across departmental lines so districts and schools receive a consistent message (goals, training, and resources) about how to increase student reading and English language development outcomes (U.S. Department of Education, 2008).
	
	
	
	

	6. 
The State Literacy Leadership Team creates opportunities to connect, publicize, disseminate,  and provide guidance for the 
a. Oregon Literacy Plan: K-12 Reading: Common Core Instruction
b. CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects
c. Oregon K-12 Literacy Framework
The State Literacy Leadership Team provides high-quality training in literacy leadership, including the capacity to implement the Oregon K–12 Literacy Framework for leaders—school, district, and education service district (ESD) literacy and English as a second language development leaders (e.g., principals, coaches, literacy team members, instructional and data specialists, district leaders, ESD specialists, and English as a second language specialists) (Kamil, 2007).
	
	
	
	

	7. 
An online state literacy network is supported to connect and coordinate the work of various districts, groups, and stakeholders in working toward improved reading outcomes aligned to the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subject s.
	
	
	
	

	8. 
The state provides incentives for districts to coordinate local literacy improvement projects and professional development with those provided at the state level (Kamil, 2007).
	
	
	
	

	9. 
The State Literacy Leadership Team implements a schedule in which knowledge and research from other sources (e.g., other states, district exemplars, higher education, etc.) is continually integrated into planning and development.
	
	
	
	

	

Leadership Total = _______/ 18 Points       _______%


V. Professional Development     Aligned to ~Common Core State Standards (CCSS) for English Language Arts (ELA) & Literacy in History/Social Studies, Science, and 
        ~ Professional Development for the Oregon K-12 Literacy Framework portal

                                                                                                                                    ~Oregon K-12 Literacy Framework 
	Strategies and Actions

Recommended to Support Implementation

of the State-Level Framework
	State Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	V. Rationale:
When states have a plan for providing sustained professional development in K–12 reading, they can make significant progress. States can work through preservice, in-service, and certification channels to help ensure strong reading instruction for all students.

	1. 
The state supports districts in providing literacy professional development for elementary and secondary teachers across the instructional areas aligned to the
a. Common Core State Standards  for ELA & Literacy in History/Social Studies, Science, and Technical Subjects 

b. Oregon Literacy Plan
c. Meets standards for high-quality training as defined by the National Staff Development Council (e.g., focused, ongoing, job-embedded, data-based, collaborative) through the 

--Oregon K–12 Literacy Framework   
--Professional Development for the Oregon K-12 Literacy Framework portal 
(Kamil, 2007)
	
	
	
	

	2. 
The state provides and requires discipline-specific high school reading endorsements based on adolescent literacy standards (Kamil, 2007).
	
	
	
	

	3. 
Induction and mentoring programs are supported for aspiring literacy leaders (teachers, administrators, district leaders) within their districts (Kamil, 2007).
	
	
	
	

	4. 
Requirements and training from state licensure, higher education, and professional organizations are coordinated and aligned with federal requirements for those who lead and who provide instruction in literacy programs at all levels.
	
	
	
	

	5. 
Collaboration among districts/schools (especially those that are demographically similar) is supported and facilitated, whereby districts/schools that are struggling can learn from those that are making progress toward meeting reading goals aligned to the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subject s
	
	
	
	

	6. 
A State K-12 Reading Plan is developed that aligns  to the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subject s and articulates a vision for strong reading outcomes at the state, district, and school levels and supports districts and schools in meeting these goals (Haynes, 2007).
	      X
	
	
	

	7. 
The state supports districts in developing and implementing a District Reading Plan aligned to the CCSS for ELA & Literacy in History/Social Studies, Science, and Technical Subjects as part of the district and school improvement planning process (Haynes, 2007).
	
	
	
	

	8. 
The state supports districts in developing and providing high-quality professional development on the integration of academic language and reading to teachers who have a large number of English learners in their classrooms.
	
	
	
	

	9. 
The state supports districts in providing high-quality professional development on Spanish/other native language literacy to teachers who instruct English learners in their native language.
	
	
	
	

	

Professional Development Total = _______/ 18 Points       _______%


VI. Commitment   Aligned to ~Common Core State Standards (CCSS) for English Language Arts (ELA) & Literacy in History/Social Studies, Science, and Technical Subjects
                                                                                  ~ Professional Development for the Oregon K-12 Literacy Framework portal

                                                                                                                      ~Oregon K-12 Literacy Framework 
	Strategies and Actions

Recommended to Support Implementation

of the State-Level Framework
	State Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	VI. Rationale: 
When states embrace literacy planning, use of data, stakeholder engagement, and alignment of goals and resources and initiatives across programs—and when these components are supported at the highest levels of state government—the stage is set for improved outcomes at all levels. States that demonstrate strong, visible, and ongoing commitment to student reading achievement provide powerful leadership to districts and schools.

	1. 
Stakeholder groups are identified and engaged in the dissemination of the statewide reading vision, goals, outcomes, and effective solutions for poor reading outcomes.
	
	
	
	

	2. 
A means to disseminate to districts updates on recent developments in reading research at the national level in such areas as reading comprehension and effective instruction for English Language Learners (ELL) is available (Kamil, 2007).
	
	
	
	

	3. 
Demonstration sites with model reading programs and strong student reading outcomes are established at exemplar districts at all levels K–12 (Kamil, 2007).
	
	
	
	

	4. 
Recognition is provided to schools and/or districts that make significant progress in improving student reading scores, particularly reading scores of English learners (Kamil, 2007).
	
	
	
	

	5. 
The Governor, State Superintendent of Public Instruction, members of the Literacy Leadership State Steering Committee (LLSSC), mayors, and other public figures are asked to promote the Oregon Literacy Plan that includes the Oregon K–12 Literacy Framework in their formal and informal interactions around the state.
	
	
	
	

	6. 
A comprehensive set of policies is developed and supported by the Governor, Legislature, State Board of Education, and State Superintendent to advance improved reading outcomes at all levels based on the Oregon Literacy Plan (SREB, 2009).
	
	
	
	

	

Commitment Total = _______/ 12 Points       _______%


Part II: State Support by State Function
I. Policy

	Strategies and Actions

Recommended to Support Implementation

of the State-Level Framework
	State Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	I. Rationale:
State policy and administrative rules provide strong tools for strengthening reading practices statewide; they command attention, carry “weight,” and transcend the tenure of successful leaders.

	1. 
State legislation and administrative rules are created based on the recommendations provided by the U.S. Department of Education’s resources on evidence-based reading practices and as reflected in the Oregon Literacy Plan.
	
	
	
	

	2. 
Knowledge gained from the Scaling Up Project is used to expand effective reading practices statewide (Fixen, D., Blasé, Horner, & Sugai, 2008).
	
	
	
	

	

Policy Total = _______/ 4 Points       _______%


II. Communication

	Strategies and Actions

Recommended to Support Implementation

of the State-Level Framework
	State Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	II. Rationale:
States that engage stakeholders as partners from the highest levels (Governor, Legislature, and State Board of Education) to the local community (school boards, parents, businesses, civic organizations, and foundations) and share data transparently enable accountability.

	1. 
The state’s vision, mission, and goals to improve student reading outcomes in elementary, across the instructional areas in secondary, and in all subgroups is regularly communicated to educators and community stakeholders (U.S. Department of Education, 2008).
	
	
	
	

	2. 
The state requires districts to report reading outcomes at all levels; districts are supported in creating action plans to address areas of low performance.
	
	
	
	

	3. 
The state supports districts in reporting detailed reading outcomes and reading plans to stakeholders.
	
	
	
	

	4. 
A strong collection of highly useful web-based reporting tools is maintained by the state.
	
	
	
	

	

Communication Total = _______/ 8 Points       _______%


III. Organization and Systems Support for Districts and Schools

	Strategies and Actions

Recommended to Support Implementation

of the State-Level Framework
	State Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	III. Rationale:
When states develop the capacity and infrastructure to promote and support improved instructional practices in reading, change is possible and can be sustained. States harness all of the pertinent structures, functions, and resources of state government to drive improved reading achievement.

	1. 
Regional reading support aligned to the Common Core Foundational Skills (K-5), K-5 CCSS for ELA & Literacy, 6-12 CCSS for ELA, and 6-12 CCSS for Literacy in History/Social Studies, Science, and Technical Subjects is provided for districts and schools through the ESDs.
	
	
	
	

	2. 
The state establishes and maintains partnerships for reading leadership with other agencies and providers that have expertise to support improved reading practices (U.S. Department of Education, 2008).
	
	
	
	

	3. 
Districts are supported in implementing evidence-based practices in reading to produce improved results (Fixen, D., Blasé, Horner, & Sugai, 2008).
	
	
	
	

	4. 
Districts are supported in evaluating their reading outcomes so that program changes can be made as needed in a timely manner.
	
	
	
	

	5. 
Systems-level structures are in place to support districts in bringing effective reading practices and their sustained implementation to scale over time (Fixen, D., Blasé, Horner, & Sugai, 2008).
	
	
	
	

	6. 
Structures, roles, and job descriptions within the state are reviewed to determine optimal leveraging of resources that can be used to effect district and school delivery systems, thereby increasing student reading outcomes (Fixen, D., Blasé, Horner, & Sugai, 2008).
	
	
	
	

	7. 
The state increases its capacity to

a. Initiate and manage change
b. Ensure that districts are supported in implementing improved reading practices

c. Create sustainable systems to support improved reading practices and outcomes (Fixen, D., Blasé, Horner, & Sugai, 2008).


	
	
	
	

	8. 
Evidence-based programs and initiatives are aligned to create broader and deeper support for reading outcomes statewide (e.g., Framework, RTI, EBISS, RF).
	
	
	
	

	                                                                                        
Organization and Systems Support Total = _______/ 16 Points       _______%


IV. Ensuring Highly Qualified Staff

	Strategies and Actions

Recommended to Support Implementation

of the State-Level Framework
	State Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	IV. Rationale:
States define the reading training that elementary teachers, secondary teachers, administrators, and other literacy leaders need to ensure high-performing schools; they create incentives and structures to ensure that teachers and leaders receive this training.

	1. 
Incentives are created and support is provided for currently practicing and new school administrators to complete a state-approved professional development program in reading leadership related to evidence-based practices for the grade span in which the candidate intends to work (Kamil, 2007).
	
	
	
	

	2. 
Teacher preservice training and/or licensure requirements are changed and incentives are created for teaching candidates to complete a minimum number of hours in evidence-based reading instruction related to the grade span in which they will be teaching (Kamil, 2007).
	
	
	
	

	3. 
The state supports districts in developing reading leaders and planning for the succession of current reading leaders.
	
	
	
	

	4. 
The state supports districts in developing reading leaders that specialize in providing high-quality, research-based native language literacy instruction and evidence-based English reading instruction for English learners for the succession of current reading leaders.
	
	
	
	

	

Highly Qualified Staff Total = _______/ 8 Points       _______%


V. Financial Consideration

	Strategies and Actions

Recommended to Support Implementation

of the State-Level Framework
	State Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	V. Rationale:
States can provide fiscal leadership for improved reading outcomes by focusing scarce resources on priorities derived from reading data and by helping districts blend resources to reach goals.

	1. 
Guidance is provided to districts in how federal and state funds can be used to support recommended reading practices (U.S. Department of Education, 2008).
	
	
	
	

	2. 
Federal and state resources are prioritized to support improved reading outcomes in elementary and secondary classes (U.S. Department of Education, 2007).
	
	
	
	

	

Financial Consideration Total = _______/ 4 Points       _______%
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