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K-12 Writing Common Core Instruction
School Writing Self-Assessment
I. Goals

	Strategies and Actions

Recommended to Support Implementation

of the School-Level Writing Plan
	School Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	I. (A) School-level goals for writing achievement are clearly defined and anchored to writing instruction.

	1. Goals are clearly defined and quantifiable at each grade level.
	
	
	
	

	2. Writing goals are established for each text type and purpose described in the Oregon Common Core State Standards (CCSS) for the appropriate grade levels – opinion pieces, informative/explanatory texts, narratives, and arguments (College & Career Readiness [CCR] Anchor Standards for Writing 1-3; Oregon CCSS for ELA and Literacy by grade level, Writing Standards 1-3; Oregon CCSS for ELA & Literacy by grade level, Appendix A).
	
	
	
	

	3. Goals are aligned with Oregon CCSS for ELA and Literacy by grade level (Writing Standards 1-10; Language Standards 1-6 and focus on the development of the Essential Skill of Writing required to earn an Oregon diploma. 
	
	
	
	

	4. Writing goals focus on the foundational writing skills students need to become proficient, prolific writers, such as:

(a) handwriting proficiency (in the elementary grades for all students and later grades for struggling students),

(b) spelling proficiency, 

(c) the incorporation of technology into writing instruction and production (including mastery of basic keyboarding skills as described by CCR Anchor Standard for Writing #6 and Oregon CCSS for ELA and Literacy by grade level, Writing Standard 6), and 

(d) control over many conventions of standard English grammar, usage, and mechanics as described in the CCR Anchor Standards for Language (1-6) and the Oregon CCSS for ELA and Literacy by grade level (Language Standards 1-6).
	
	
	
	

	5. Writing goals are included in the School Writing Plan that explicitly articulate plans to integrate reading and writing instruction and assessment across all grade levels and content areas (including, but not limited to, responding to literature and informational text) (Oregon CCSS for ELA and Literacy by grade level, Writing Standard 9).
	
	
	
	

	6. Goals anchor writing instruction as detailed in the school writing plan and align with the expectations for writing performance outlined in the CCR Anchor Standards for Writing (1-10) and the Oregon CCSS for ELA and Literacy, by grade level (Writing Standards 1-10).
	
	
	
	

	7. Goals for all students in grade 4 and above, including English Learners and students with disabilities, focus on providing multiple opportunities to practice writing over shorter and extended time frames (CCR Anchor Writing Standard 10; Oregon CCSS for ELA and Literacy by grade level, Writing Standard 10).
	
	
	
	

	8. For  ALL elementary students and struggling writers in the middle and secondary grades, writing productivity goals use grade-level appropriate scoring indices (e.g., Total Words Written, Correct Word Sequences for elementary grades, Correct minus Incorrect Word Sequences for upper grades, etc.) are established and used to monitor student progress toward grade-level writing goals.
	
	
	
	

	9. Writing process goals are included in the School Writing Plan for all students in all grades to ensure that students have multiple opportunities to engage in the process of planning, drafting, revising, and editing their written products across the content areas (Oregon CCSS for ELA and Literacy by grade level, Writing Standard 5)
	
	
	
	

	I. (B) School goals are employed by school leadership and teaching personnel as instructional guides for decision making.

	1. Goals and assessment of progress toward these goals guide instructional and curricular decisions at a schoolwide level including for example time allocation for writing instruction, small group instruction, etc.
	
	
	
	

	2. Progress toward grade level writing goals guides daily instructional decisions by teaching personnel for groups as well as individual students.
	
	
	
	

	Goals Total = _______/ 22 Points       _______%


II. Assessment

	Strategies and Actions

Recommended to Support Implementation

of the School-Level Writing Plan
	School Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	II. (A) Instruments and procedures for assessing writing achievement are clearly specified, measure key writing skills, and provide reliable and valid information about student performance.

	1. A schoolwide writing assessment plan is established and documents student performance within and across years.
	
	
	
	

	2. The school’s writing assessment plan is explicitly linked to the school’s writing goals. Measures assess student performance on prioritized goals that are aligned with the Oregon CCSS for ELA and Literacy by grade level (Writing Standards 1-10).
	
	
	
	

	3. Measures provide consistent (i.e., reliable) information about the level of student performance and valid interpretations of students’ writing skills.
	
	
	
	

	4. For standardized measures such as Writing Curriculum-Based Measurement, the school ensures that all assessment users receive training and follow-up observations on standard administration procedures, scoring (e.g., quantitative, qualitative, and reliability), and data interpretation.
	
	
	
	

	II. (B) Assessments inform instruction in important, meaningful, and maintainable ways.

	1. As early in the school year as possible, screening measures are administered to all students in grades K-9 (recommended for grades 10-12 as well) to identify each student’s level of writing performance and instructional needs.
	
	
	
	

	2. Formal and/or informal measures are used regularly throughout the school year to monitor student progress with the following writing skills: (a) foundational writing skills (handwriting legibility, handwriting fluency, and spelling), (b) writing productivity (with quantitative scoring procedures, (c) mastery of the writing process (with qualitative scoring procedures, and (d) control over conventions of standard English grammar, usage, and mechanics (i.e., Oregon CCSS for ELA and Literacy by grade level, Language Standards 1-6 with quantitative and/or qualitative scoring procedures). Students who struggle with any aspect of writing should be monitored more frequently on that skill.
	
	
	
	

	3. Assessments of keyboarding skills are administered to all students in grades 4-6 to ensure that all demonstrate a sufficient command of keyboarding skills as articulated by the Oregon CCSS for ELA and Literacy by grade level, Writing Standard 6.

    Assessments of keyboarding skills are continually administered to all students in grade 7 and beyond to students who have failed to demonstrate a sufficient command of keyboarding skills as articulated by the Oregon CCSS for ELA and Literacy by grade level, Writing Standard 6.
	
	
	
	

	4. Student performance data are analyzed and summarized in timely, meaningful formats and routinely used by teachers and grade or department-level teams to evaluate and adjust writing instruction as needed. Students with similar needs are grouped together for instruction.
	
	
	
	

	5. Local performance assessments include standardized administration procedures (e.g., clearly articulated directions and specified prompts), school-wide assessment schedule, and provide students with multiple opportunities to practice writing multiple text types and for multiple purposes and audiences as described in the Oregon CCSS for ELA and Literacy, by grade level, Writing Standards (1-3).
	
	
	
	

	6. Local performance and classroom-based assessments provide students with multiple opportunities to practice writing over extended time frames (e.g., time for research, revision, and reflection) and shorter time frames for a range of discipline-specific tasks, purposes, and audiences (CCR Anchor Standard for Writing #10; Oregon CCSS for ELA and Literacy by grade level, Writing Standard 10)
	
	
	
	

	7. Summative data (such as the Oregon Statewide Assessment of Writing and local performance assessments designed by districts) are used for decision-making at a schoolwide level.
	
	
	
	

	

Assessment Total = _______/ 22 Points       _______%


III. Instruction

	Strategies and Actions

Recommended to Support Implementation

of the School-Level Writing Plan
	School Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	III. (A) Schools dedicate sufficient time for writing instruction, with writing occurring across the curriculum.

	1.  The school allocates sufficient time for writing instruction during the school day. It is recommended that schools spend at least 35 to 40 minutes daily engaged in writing and writing instruction starting in first grade and at least 60 minutes in middle and high school in order to meet CCR Anchor Standards for Writing 1-10.  (x2)
	
	
	
	

	2.  Writing is infused into content area instruction in the elementary through secondary levels to provide time for teaching and opportunities for students to practice writing for multiple purposes and audiences (for middle and high school levels, see CCSS for ELA and Literacy Writing Standards for Literacy in History,/Social Studies, Science, and Technical Subjects 6-12 (pp. 63-66)..
	
	
	
	

	III. (B) Effective instructional procedures are incorporated into teaching the writing process, including strategic writing behaviors.

	1.  Teachers use a process approach to help teach writing instruction, integrating strategies for planning, writing, revising, and editing across grade levels and genres (CCR Writing Standard 5).
	
	
	
	

	2.  Writing strategies are taught using systematic and explicit procedures including modeling, scaffolded assistance, and guided independent practice. Writing strategies are aligned by grade level with the CCSS for ELA and Literacy Writing Standards.
	
	
	
	

	3.  Teachers use specific plans of actions/procedural facilitators/think sheets to help teach and scaffold writing strategies.
	
	
	
	

	4.  Teachers provide quality, structured feedback about students’ writing using interactive, elaborated dialogue.
	
	
	
	

	5.  Teachers set specific product goals for writing tasks that they assign and provide ongoing feedback on meeting these goals.  Goals are differentiated based upon individual student needs.
	
	
	
	

	III. (C) Teaching personnel explicitly teach the specific discourse knowledge needed for writing development.

	1.  Instructional personnel explicitly and directly teach genre-specific text structures, and provide “live” models and demonstrations to show how to write different text structures, beginning in the early elementary grades and include more sophisticated text structures as students move through higher grade levels, including those genres that are aligned with the CCR Anchor Writing Standards 1-3. (NOTE: Lower-level and higher-level writing skills are typically combined in a single instructional sessions).
	
	
	
	

	2.  Teachers provide explicit instruction in spelling skills and allot at least 60-75 minutes per week for spelling instruction in the elementary grades.  Spelling instruction is differentiated for students who struggle with spelling.  Spelling instruction is aligned with the broad spelling conventions and patterns presented in CCR Anchor Language Standard 2 across grade levels (including morphological awareness and word study instruction for intermediate and upper grade students). (NOTE: Lower-level and higher-level writing skills are typically combined in a single instructional sessions)..
	
	
	
	

	3.  Teachers provide explicit instruction in handwriting skills.  In the primary grades, at least 75-100 minutes per week is dedicated to handwriting instruction.  (NOTE: Lower-level and higher-level writing skills are typically combined in a single instructional sessions).


	
	
	
	

	4.  The school ensures students receive explicit and direct instruction on keyboarding skills to take advantage of word processing for writing compositions and to meet the expectations established for keyboarding proficiency by Oregon CCSS for ELA & Literacy Writing Standard 6. Teachers design and use an instructional plan for integrating word processing with writing instruction rather than expecting students to do so on their own.  (NOTE: Lower-level and higher-level writing skills are typically combined in a single instructional sessions).
	
	
	
	

	5.  Educators in the school receive professional development on and then integrate new technologies into their writing instruction and assigned writing tasks.  The use of technology to support the development of students’ writing skills is emphasized in CCR Anchor Writing Standard 6, which calls for students to use technology, including the Internet, to produce and publish writing and to interact and collaborate with others. (NOTE: Lower-level and higher-level writing skills are typically combined in a single instructional sessions).
	
	
	
	

	6.  Sentence writing and sentence combining skills are explicitly taught as a method of enhancing the quality of students’ writing.  (NOTE: Lower-level and higher-level writing skills are typically combined in a single instructional sessions). (x2)
	
	
	
	

	7.  The development of language skills, including vocabulary acquisition and use, is found throughout the CCR for ELA & Literacy K-12 within reading, writing, speaking/listening, and language anchor standards. In the area of writing, teachers plan for and use specific strategies for incorporating newly-learned and higher-level vocabulary into students’ written compositions. (NOTE: Lower-level and higher-level writing skills are typically combined in a single instructional sessions).
	
	
	
	

	III. (D) Instructional personnel foster students’ interest, enjoyment, and motivation to write.

	1.  Developing students’ self-efficacy in writing is a target for teaching personnel.  (Self-efficacy here is defined as a student’s assessment of his or her capability to perform specific writing tasks.)
	
	
	
	

	2.  Teachers provide authentic writing experiences and assignments.  Students see writing as a useful, interesting, and social activity that can be shared with different audiences for various purposes.  (x2)
	
	
	
	

	3.  Teaching personnel create classroom environments that are supportive and pleasant, and teachers are knowledgeable and enthusiastic about writing activities, and are comfortable sharing and demonstrating writing during classroom instruction. 
	
	
	
	

	III. (E) School personnel provide differentiated writing instruction through a tiered instructional model.

	1.  School personnel use formal and informal assessment measures to guide a tiered model for writing instruction.  
	
	
	
	

	2.  Tier 1 instruction consists of research-based practices that guide writing instruction and are aligned with the Oregon CCSS for ELA & Literacy, by grade level, Writing Standards.  
	
	
	
	

	3.  Students who struggle with writing receive Tier 2-3 interventions that are based upon more explicit instruction in their areas of need, small-group instruction, and increased instructional time.  (x2)
	
	
	
	

	4.  Instructors are aware of and use specialized instruction and scaffolded supports that will enhance the writing of English learners.
	
	
	
	

	III. (F) Writing is used as a tool to strengthen reading comprehension and to enhance learning across the curriculum.

	1.  Teachers incorporate the use of writing to help students increase reading skills, particularly reading comprehension across multiple grade levels.  This includes (a) writing responses to text students read (Oregon CCSS for ELA & Literacy by grade level, Writing Standard 9), (b) writing summaries, (c) writing notes about the text they read, and (d) answering questions about a text in writing.  Activities vary by grade level.  
	
	
	
	

	2.  The CCR Anchor Standards for Writing, particularly Standards 7-10 emphasize the need for students to develop the capacity to build knowledge on various subjects through activities such as research projects, responding analytically to literary and informational texts, etc. As a result, all classroom teachers, including content area and technical area teachers, incorporate writing instruction and writing tasks into their daily instruction to enhance learning within different disciplines.   (x2)
	
	
	
	

	Instruction Total = _______/ 56 Points       _______%


IV. Professional Development

	Strategies and Actions

Recommended to Support Implementation

of the School-Level Writing Plan
	School Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	IV. (A) High-quality ongoing professional development is focused on attaining school writing goals and is guided by assessment data.

	1. Targets for professional development activities are based on the school’s writing goals and ongoing data collection.
	
	
	
	

	2.  Professional development resources (time and funding) are aligned with the school’s writing goals and are sustained in focus across years.
	
	
	
	

	3.  Through professional development efforts, teachers and other instructional staff have a thorough understanding and working knowledge of grade-level writing priorities as outlined in the CCSS for ELA & Literacy Writing Standards and effective writing practices. (x2)
	
	
	
	

	4.  Professional development efforts are explicitly linked to practices that have been shown to be effective through documented research.
	
	
	
	

	5. Professional development includes content related to English learners and how to teach writing based upon their specific cultural and linguistic needs, including an explicit and systematic focus on the conventions of standard English grammar, usage, and mechanics outlined in the CCR Anchor Standards for Language and Oregon CCSS for ELA and Literacy by grade level (Language Standards 1-6) and on academic language.
	
	
	
	

	IV. (B) Professional development plans are multifaceted, coordinated, and ongoing to support teaches on the assessment and instruction of writing.

	1. Professional development at the school level reflects the characteristics of effective professional development.  Professional development is

· Focused on school goals and guided by data collected toward reaching these goals;

· Ongoing and includes time for staff to plan, reflect on, and refine instruction;

· Engaging and interactive;

· Collaborative; and

· Job-embedded.


	
	
	
	

	2.  Professional development experiences are not single, decontextualized professional development events; rather, teachers receive ongoing consultation/ coaching, feedback, and support within their classrooms to adopt and sustain new writing strategies and practices. (x2)
	
	
	
	

	IV. (C). Professional development is differentiated by position and need.

	1. Teachers and instructional staff receive professional development on how to provide explicit writing instruction using any programs the school has adopted and/or using research-based instructional strategies and techniques (e.g., think sheets, graphic organizers, self-regulated strategy development, etc.). Teachers receive ongoing professional development and support to integrate genre/discipline-specific writing strategies and vocabulary across the content areas (x2).
	
	
	
	

	2. Principals attend district- and building-level professional development sessions on writing instruction, programs, and assessment.
	
	
	
	

	3. Teaching staff are provided opportunities to collaborate, study, observe others, and visit model demonstration sites as methods for improving writing instruction.
	
	
	
	

	

Professional Development Total = _______/ 26 Points       _______%


V. Leadership and Commitment

	Strategies and Actions

Recommended to Support Implementation

of the School-Level Writing Plan
	School Resources Scoring
	Notes/

Time Frame

	
	Fully in Place

2
	Partially in Place

1
	Not in Place

0
	

	V. (A) School leadership components and characteristics support improved student writing outcomes.

	School-Level Leaders:

1. Practice distributed and collaborative leadership led by both administrators and focused teams (grade-, department, and school-level) to set goals, review data, and plan adjustments to the writing program.
	
	
	
	

	2. Provide a strong example that supports writing:

a) Leaders demonstrate knowledge about and communicate belief in the importance of writing skills.

b) Leaders write and share their writing publicly.

c) Leaders lead teachers to become writers
	
	
	
	

	V. (B) School leaders demonstrate commitment to and prioritization of strong writing outcomes for all students.

	School Level Leaders:

1. Set and implement a School Writing Plan with goals and strategies that are aligned with the CCSS for ELA & Literacy Writing Standards, by grade level to improve student writing outcomes for all students.
	
	
	
	

	2. Serve as drivers for strong implementation of the School Writing Plan.
	
	
	
	

	3. Use the CCR Anchor Standards for Writing and Oregon CCSS for ELA and Literacy by grade level as a foundation for writing instruction and assessment.
	
	
	
	

	4. Establish and implement school policy/expectations for writing instruction.
	
	
	
	

	5. Provide clear communication to all stakeholders regarding the importance of students’ writing ability to their future success and a vision for the school focused on reading and writing success.
	
	
	
	

	6. Develop and sustain over time a strong writing culture throughout the school (across grades and subjects), including a focus on improvement for all students.
	
	
	
	

	7. Emphasize the integration of reading and writing across the content areas with both literary and informational texts.
	
	
	
	

	V. (C) School leaders provide strong support for effective writing assessments and instruction to improve student writing outcomes.

	School-Level Leaders:

1. Monitor writing assessment and instruction for adherence to the School Writing Plan and alignment with the CCSS for ELA & Literacy Writing Standards, by grade level.
	
	
	
	

	2. Supervise for implementation of effective writing assessments and instructional practices: 

a) Students write in all grades and writing strategies, processes, and genres are coordinated across grade levels and reflect the expectations for student performance described in the Oregon CCSS for ELA and Literacy by grade level (Writing Standards 1-10).

b) Students write in all subjects (writing is integrated into all content areas).

c) Students write authentically and for specific audiences and purposes.


	
	
	
	

	3. Ensure that students receive differentiated instruction to address all needs, including those of special education students and English learners. 
	
	
	
	

	4. Ensure that valid and reliable writing assessments are administered according to the School Writing Plan and that results are used to inform writing instruction and to guide resource allocation.
	
	
	
	

	V. (D) School leaders allocate and manage school resources to support high quality writing instruction.

	School-Level Leaders:

1. Arrange the school schedule to maximize and protect instructional time for writing.
	
	
	
	

	2. Assign personnel to support high-quality writing instruction and assessment. In addition, administrators have designated a staff expert who is knowledgeable about the CCSS for ELA & Literacy Writing Standards, by grade level and serves as a resource for teachers in planning instruction across content areas that incorporates multiple opportunities for students to write for different text types, purposes, and audiences.
	
	
	
	

	3. Ensure that the efforts of all teaching staff (e.g., classroom teachers, instructional specialists and instructional assistants) are coordinated around instructional priorities, such as effective writing instruction.
	
	
	
	

	4. Allocate adequate funds for technology and other resources that teachers need to teach writing most effectively.
	
	
	
	

	V. (E) School leaders provide effective professional development to support improved writing outcomes

	School-Level Leaders:

1. Provide for initial and ongoing training on writing instruction for both new and continuing teachers (information sharing, collaboration, supervision, and support).
	
	
	
	

	2. Focus professional development activities on the gap between writing goals and standards and students’ specific and demonstrated needs for improvement.
	
	
	
	

	3. Provide time for teacher planning and collaboration on topics related to writing. 
	
	
	
	

	4. Provide a positive culture for teachers to work together in learning communities to share what they know about writing instruction and to learn from what colleagues know.
	
	
	
	

	5. Create opportunities for both leader and peer-to-peer walk-throughs to support teacher growth in knowledge and skills related to writing instruction.
	
	
	
	

	6. Support the function of writing coaching and differentiated training for teachers.
	
	
	
	

	7. Provide time and training to support the development of teachers as writers.


	
	
	
	

	Leadership and Commitment Total = _______/ 48 Points       _______%


K-12 Schoolwide Writing Implementation Guide

Action Plan

This document can be used to help facilitate conversations regarding how best to address the school’s implementation of the Schoolwide Writing Plan. For each component, list the number of points received and total percentage of points. Then, indicate which items have received ratings of Partially in Place or Not in Place and use the “Next Steps” columns to begin mapping out how you will address the establishment and implementation of each of these items.

	Component
	Percentage of Points Received
	Items That Are Partially in Place
	Next Steps
	Items that Are Not in Place
	Next Steps

	Goals
	___/24 

____% 
	
	
	
	

	Assessment
	___/34

____%
	
	
	
	

	Instruction
	___/56

_____%
	
	
	
	

	Professional Development
	____/26

_____%
	
	
	
	

	Leadership & Commitment
	___/48

____%
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