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Even though we are a small school, we are addressing all three areas in our
Measure 98 plan. We believe they work together to motivate students to
complete the diploma. We have the staff we can house at this time, so we
have to make improvements within the system to improve effectiveness.
Although progress toward graduation is tracked closely, it is not tracked by
the teaching faculty as a component of an effective data team process, which
is a component of the embedded level. Another developmental area will be
structured activities in addition to normal coursework that support students
regarding staying on-track. We have summer opportunities for credit
recovery online, but students have not been highly successful with that
model. We have an hour of teacher time after school each day, and we
started running an activity bus at five o'clock, but we have not yet considered
how we might use that time in a structured fashion to supplement
instruction. For several years we have discussed partial staffing of the school
on Fridays. Over the next couple of years we have broad systems decisions to
make regarding supplemental educational programs.

Equitable
Assignment to CTE

All students are enrolled in shop and STEAM courses beginning in the sixth
grade, and continue those experiences throughout middle school. By the time
they reach high school they are able to make informed choices regarding CTE
participation. At this time, all of our CTE courses are taught by our Vocational
Arts instructor. It is unlikely that in the near term we will be able to expand
the schedule to provide more courses, even though we have staff with
additional CTE certifications. The CTE courses are firmly set in the schedule of
a teacher who teaches both middle and high school. He is flexible and is
willing to take an independent student during his other periods if they
already possess basic knowledge and skills. At our school students have
considerable voice regarding placement. This has not happened, but if a
student said, "My top priority is to take every shop and STEAM class," then
we would try to find a way to enroll them in those courses and schedule the
required cores online, provided that the online method would allow them to
progress unimpeded.

Equitable
Assignment to
Advanced Courses

All TLCS students are presented with opportunities to earn college credit
while in high school. In our rural setting, for some it is not a high priority. We
offer college credit for CTE courses, encourage students to take university or
community college courses, began offering WR121 on campus this year, and
offer a full menu of AP courses through our online program. The
development of our Perkins qualified CTE program has been of considerable
benefit concerning providing opportunity for many who were not previously
interested in our pre-university offerings. Within this system any student may
develop a plan to enroll in advanced coursework full- or part-time. We have
and will continue to have challenges. As a hypothetical example, an advanced
science course may conflict with the shop schedule, so a future engineer may




have to make choices. In a larger system, there may be a way to take both
Physics and Systems Engineering.

Systems to Address
Chronic
Absenteeism

We self-assessed as practicing regarding this item, and have identified areas
within the assessment rubric where we will improve over time. We must
establish consistent, recurring, secondary teaming which regularly reviews a
broad spectrum of student data and plans individualized MTSS interventions
for implementation school-wide. Establishing consistent review of
instructional practices and course offerings, and incorporating them into our
school improvement plans is a development area. Similarly, a global system
for regularly reviewing the effectiveness of the chronic absenteeism data and
restructuring practices has not yet been developed.

Teacher
Collaboration Time

It was a conscious choice by administration to lay foundations for the data
teams during 2018-19. The Principal is experienced, both as a principal and an
instructional coach, and in her judgment the staff needed common language
and understanding, both with her and with each other. The rollout of
structured secondary data teams is happening right now, and will be fully in
place in the fall. The Principal has initiated this process in other districts and
schools. Her expectations for how it should look are clear, but our setting is
unique and is smaller than other schools where she has worked, so it will be a
learning experience for all. We have no grade level teams, and almost no
content area collaborators. Except in English in math we have one teacher in
each content area in the secondary school, and no one teaches common
courses. Ours is a whole-staff approach to data, and all members of the
faculty serve on the teams. The final structure of the work will come with
some evolution, but the rubric provides guidance regarding directing our
work toward the embedded level. This work is so nascent that it would be
inaccurate to describe anticipated process changes at this time.

Teacher Access to
Data

Once again, part of the solution is to develop the data processes at the
secondary level. Some items were scored as 3 or 4 on the self-assessment
because there is no consistent team process to review the indicator. The
other factor which will be easily changed is who holds the data. Many items
in this area were scored 2 because the data has not been available to all. That
has been because much of the work in small districts is done by a few
individuals, and because teaching faculty are very busy teaching multiple
classes and attending to extra-duty responsibilities. A structural change will
make data teaming a regular and recurring activity; it will be included in the
schedule of professional development activities beginning in 2019-20. We do
not believe access to data has systemic barriers. We are small enough that we
can disaggregate it based on most factors, and in nearly every case drill down
to the individual level if we so desire.

Ensuring Effective
Partnerships

In a remote, unincorporated area with very few employers or businesses, the
partnership dynamic differs from some described in research such as Sheldon
and Epstein. The research shows that in those cases you develop all the
relationships you can and nurture them carefully. Regarding community
partners, we have developed relationships to support our school climate
initiatives, which includes our academic achievement celebrations. We have
developed strong industry partners through our FIRST Robotics FRC program,
and we have engaged in initial talks with some of them about becoming more




involved on campus. We have long-established relationships with the military,
business, and higher education through our Careers program, and we offer
many field trips each year. Our most significant partnership, and the one
through which we discover many of the others, is with Lane Education Service
District. At least one individual in the District participates in each of the LCC
workgroups, some in leadership positions. Our counselor is serving part time
this year for the ESD to promote the Lane Promise/LCC initiative. Ours is a
diverse county, and many of the schools share characteristics with us. There
is broad county-wide cooperation and ESD leadership around closing the gaps
for rural school, and this includes developing practical, real-world experiences
for the more remote kids.

Goal #1

Secondary staff will engage in a regular, recurring data team process twice
each trimester to review and analyze academic and behavioral records,
identify students who require immediate intervention, and plan those
interventions.

Goal #2

During the 2019-2020 school year, the teaching faculty will engage in
professional development activities related to meaningful data analysis and
effective data teaming processes.

Goal #3

The Administration will create a professional development calendar which
utilizes both staff Fridays and data days staffed by substitutes to meet the
goal of team meetings twice each trimester.

Goal #4

Staff will develop supplemental instructional opportunities during advisory
period and after school to assist students in completing coursework or
recouping credit; further, Administration will evaluate whether it is feasible to
extend those in-person opportunities to Fridays and into the summer.

Goal #5

The District will conduct an analysis regarding expanding CTE offerings,
whether by increasing staffing in-house, or developing effective relationships
with educational partners who offer programs we do not.

Activity #1

Administration will develop a professional development calendar which
facilitates meeting our data teaming goals.

Goal(s) this activity
addresses

Goal 3

Requirement this
activity addresses

Data use

Activity #2

Staff will engage in a meaningful data analysis process twice each trimester
with the goal of identifying at risk students and planning interventions to
meet their individual needs.

Goal(s) this activity
addresses

Goal 1, Goal 2, Goal 4

Requirement this
activity addresses

Data use

Activity #3

Staff will engage in data training provided by outside experts from NWEA
regarding effective data analysis, and the use of our MAPs data to plan
remedial instruction.

Goal(s) this activity
addresses

Goal 2, Goal 4




Requirement this
activity addresses

Data use

Activity #4 We will conduct an analysis of program needs, and purchase curriculum and
equipment for use in our CTE courses.

Goal(s) this activity Goal 5

addresses

Requirement this CTE

activity addresses

Activity #5 We will complete Perkins qualification for our Manufacturing CTE strand, and
begin qualification for one in Engineering.

Goal(s) this activity Goal 5

addresses

Requirement this CTE

activity addresses

Activity #6

We will advance our chronic absenteeism work by further implementing
research-based practices while maintaining fidelity with those already in
place. Our next steps are to expand messaging both school-wide and in the
community around attendance, and to recognize those students and grades
who are meeting high attendance standards.

Goal(s) this activity
addresses

Goal 1

Requirement this
activity addresses

Chronic absenteeism

Activity #7

All high school students may travel to college and career exploration activities
of their interest. Staff will develop a calendar of offerings and communicate
such to the student body; staff will work with Connected Lane County to
insure the list is comprehensive.

Goal(s) this activity
addresses

Goal 5

Requirement this
activity addresses

Dropout prevention

Activity #8

The HSS coordinator will work with ODE Tribal specialists to identify local
partners regarding Native American affairs. The coordinator and
administration will work to develop meaningful relationships with those
partners.

Goal(s) this activity
addresses

Goal 1

Requirement this
activity addresses

Dropout prevention

Activity #9

TLCS will establish a Friday-school and/or after-school program to provide
supplemental instruction for students identified as at-risk during the
secondary staff data review process.

Goal(s) this activity
addresses

Goal 1




Requirement this
activity addresses

Dropout prevention

Activity #10

The District will explore expansion of the Technical Arts area to provide
additional work space in support of expanded CTE offerings.

Goal(s) this activity
addresses

Goal 5

Requirement this
activity addresses

CTE

Activity #11

The District will support expansion of academic opportunity by paying tuition
and fee expenses for students to attend college on campus, and by
purchasing materials for new electives.

Goal(s) this activity
addresses

Goal 5

Requirement this
activity addresses

College level opportunities

Short-Term Secondary data teams meet on a regular schedule to analyze data and plan

Outcome #1 interventions; rates of graduation, freshman on-track, and absenteeism
improve.

Short-Term An increased number of students are able to engage in CTE, AP, and

Outcome #2 traditional college coursework closely aligned to their interests and career
plans.

Short-Term A structure exists for providing regular supplemental instruction to students

Outcome #3 during our advisory period, and to take advantage of our new activity bus,
after school.

Long-Term Teacher led, recurring, effective data teaming is an established practice in the

Outcome #1 District, and it persists because it benefits kids, beyond changes in leadership
or other staffing in the District.

Long-Term All students engage in a college level opportunity, to include qualified CTE

Outcome #2 programs, at some time during their high school career.

Long-Term Scheduled remedial and supplemental instruction stretches beyond only

Outcome #3 school days and includes some school-year Fridays as well as in-person

opportunities during the summer months.




