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What Is the Topic

The Oregon Department of Education defines interim assessments as important evaluation methods
administered throughout the academic year that provide educators and school leaders opportunities to
gauge student progress in smaller and more manageable units of content. It is important to be mindful
of the difference between formative and interim assessment, as these two are often used
interchangeably (Moschkovich, 2007). Formative assessment is a practice implemented by educators, in
collaboration with their students. The essential purpose of formative assessment as a practice is to
move students’ learning forward while their learning is still in the process of developing. In contrast,
interim _assessments occur at set intervals, such as mid or end-of-unit tests, providing comprehensive
snapshots of student proficiency (Bulkley et al., 2010). Therefore, interim assessments inform
larger-scale decisions like curriculum adjustments or interventions, distinguishing them from the
day-to-day guidance of formative assessments.

Research shows that interim assessments can positively impact the academic performance of English
learners by supporting educators and school leaders in monitoring students’ performance and using
data to improve instruction and apply appropriate interventions. When educators and school leaders
implement interim assessments that are linguistically and culturally responsive for English learners,
these assessments can serve as powerful tools for identifying and overcoming systemic barriers that
may impede their academic success. Barriers related to access to resources (e.g. textbooks in students
first language) and language development opportunities, which are significant factors influencing ELs'
learning outcomes, can be effectively addressed through the use of interim assessments (Stiggins &
Chappuis, 2005). Therefore, employing equitable assessment practices is essential to guarantee fair
educational opportunities for English learners (Chojnacki, 2013). Through data-driven decisions based
on interim assessment results, educators can design targeted interventions aimed at supporting English
learners' linguistic growth and academic achievement. By leveraging data from interim assessments,
educators not only can improve teaching practices but also advocate for equitable educational
opportunities for English learners.
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https://www.oregon.gov/ode/educator-resources/assessment/Documents/interim-assessments-overview.pdf
https://www.michiganassessmentconsortium.org/wp-content/uploads/FA-Heritage-an-enabler-of-learning.pdf
https://www.nwea.org/blog/2017/understanding-formative-interim-summative-assessments-role-student-learning/
https://files.eric.ed.gov/fulltext/EJ1159864.pdf
https://www.edutopia.org/article/dismantling-barriers-english-language-learners/
https://eleducation.org/resources/using-data-interim-assessments/

OREGON
. DEPARTMENT OF
EDUCATION

Multilingual/English Learner

Resource Bank

What Is the Evidence Base

Interim assessments have various purposes (Figure 1). These types of assessments provide valuable
data to educators, enabling them to adjust teaching strategies, offer timely support, and personalize
learning experiences, allowing educators and school leaders to adjust instructional strategies to better
meet the needs of all students (Datnow, Park, & Wohlstetter, 2007; Davidson & Frohbieter, 2011). Perie
et al. (2009) argue that when interim assessments are administered to English learners, there must
also be a balance in measuring language proficiency and academic achievement, as these two
constructs are constantly working together to better explain the academic performance of English
learners. In addition, if ELs are being taught in English and another language, then the notion of
balance for interim assessment extends to the proportion of time that is devoted to each language of
instruction.
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Figure 1. The Purpose of Interim Assessments

Gottlieb (2017) delved into the workings of interim assessments, particularly in predicting how well
students would perform on state-mandated tests, especially for schools and classrooms with a
significant population of English learners (ELs). The study highlights the need for stakeholders to
recognize the uncertainty surrounding the usefulness of interim assessments for ELs. The author
suggests that accommodations designed for ELs, which are often used in annual state tests, should also
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be used in interim assessments and daily teaching practices. The author concludes that this alignment
of accommodations across different types of assessments and teaching methods can better support ELs
and improve the fairness of assessment results.

The models and frameworks below provide knowledge and perspectives for educators and school
leaders to promote more equity-centered assessment practices and thus better support English learners
and their academic success.

1. Response-to-Intervention (RTI): This is an educational framework that integrates
assessment and intervention within a multi-level prevention system to enhance student
achievement. Schools utilizing RTI collect and analyze data to identify students’ areas of
improvement, monitor their progress, and provide evidence-based interventions (Yaoying &
Drame, 2008). Adjustments to intervention intensity and nature are made based on individual
student responsiveness. It acknowledges that English Learners (ELs) may require additional time
for instruction to yield desired results, but such accomodation does not necessarily indicate a
specific learning disability. RTI for ELs sets the same grade-level standards as for other students
and uses comparable measures to assess achievement (Klingner & Edwards, 2006). This
resource delves into the different ways in which educators and school leaders can use the RTI
framework with English language learners.

e Marrs et al. (2021) contend that disproportionality in identifying disabilities among
culturally and linguistically diverse children remains a persistent challenge for educators.
To address this issue, they advocate for the use of universal screening and progress
monitoring data for academic skills, along with English language proficiency data, to
better grasp student growth patterns. By utilizing progress monitoring data, as advocated
in interim assessments, Marrs et al. (2021) explored growth patterns among culturally
and linguistically diverse children. Their analysis of academic skill and English language
proficiency data provides valuable insights for educators. Specifically, they highlight the
effectiveness of examining oral reading fluency data across different English language
proficiency levels. This approach facilitates the identification of students who may require
additional intervention, acknowledging the diverse skill sets among English learners. The
findings of this case study offer practical implications for school teams, suggesting the
utilization of readily available data sources to effectively support diverse student
populations.

e This study explored the Response to Intervention (RTI) approach for English language
learners identified as experiencing reading difficulties in first grade, with follow-ups at the
end of first and second grades. Students were randomly assigned to intervention or
control groups. Intervention students received daily supplemental reading support in
small groups. Criteria were set to assess RTI adequacy at both grade levels. Results
showed that more first-grade intervention participants, in either Spanish or English, met
RTI standards compared to non-participants, a trend sustained through second grade.

2. Culturally and Linguistically Responsive Assessment: This is a comprehensive model
designed to guide the development and implementation of assessments that account for the
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https://mtss4success.org/sites/default/files/2020-07/0728%20RTI%20ELL%20Summary%20d4.pdf
https://www.colorincolorado.org/article/rti-and-english-language-learners
https://www.colorincolorado.org/article/rti-and-english-language-learners
https://journals.sagepub.com/doi/abs/10.1177/00222194060390050201?casa_token=2TnPnHQSLtUAAAAA:8SHWKw5FuZCl4GU9OrP2UagHo-j-76Ef2S4jU9u2twiasnNXu64BqlMUfL204vAk8eqFkSPkk7MO
https://www.wested.org/wested-bulletin/equity-in-focus/culturally-linguistically-responsive-assessment-myths-opportunities/
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cultural and linguistic diversity of students. This framework integrates principles of cultural
responsiveness and linguistic inclusivity into every aspect of assessment design, administration,
and interpretation. It emphasizes the importance of creating assessment items, procedures, and
scoring methods that are sensitive to students' cultural backgrounds, language proficiency
levels, and lived experiences. Additionally, it promotes the use of culturally relevant content and
instructional practices to ensure that assessment results accurately reflect students' knowledge
and abilities, thereby fostering equitable outcomes for all learners (Gonzalez et al., 2022).
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Efforts to develop culturally and linguistically responsive assessments present valuable
opportunities for educators and school leaders to develop and implement interim assessments to
support the academic success of all students (Kiukea Shultz & Englert, 2021).

e Clune and White (2008) examined data provided by educators and school leaders who
have integrated interim assessments using principles from culturally and linguistically
responsive assessments. The findings indicate that these assessments often serve as a
bridge between district policies and instructional methods. Insights from teacher focus
groups and surveys highlight the perception among educators that interim assessments
hold value in reshaping lesson plans, adapting teaching approaches, and readying
students for standardized tests.

e This study explored how educators and school leaders incorporated new strategies for
collaborating with community stakeholders to create assessment items that resonate with
students' cultures and experiences. The study's authors found that culturally and
linguistically responsive interim assessments could challenge existing practices in test
development. The authors also highlighted the potential for assessment developers to
work with communities to authentically represent the sociocultural contexts and lived
experiences of students.

Summary

Review of relevant
literature: Theoretical basis

Review of relevant
literature: Support of
identified research and
practice

Empirical evidence on how it
serves students and
promotes systemic change

Response-to-Intervention (RTI):
This framework integrates
assessment and intervention to
enhance student achievement.
Schools utilizing RTI collect and
analyze data to identify
students’ areas of improvement,
monitor their progress, and
provide evidence-based

Hall et al. (2022) investigated
the effectiveness of interim
assessments, particularly
curriculum-based measures
(CBMs), in predicting academic
performance in English learners
(ELs). The results highlight the
importance of considering
students' ELP levels when
incorporating interim

RTI for ELs sets equivalent
grade-level standards and
utilizes comparable measures to
assess achievement, ensuring
equitable treatment and
opportunities for ELs (Klingner &
Edwards, 2006).
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https://ies.ed.gov/ncee/rel/Products/Region/appalachia/Blog/-89663
https://ies.ed.gov/ncee/rel/Products/Region/appalachia/Blog/-89663
https://www.tieonline.com/article/3590/a-commitment-to-inclusivity-and-linguistic-diversity
https://www.lyonsassessmentconsulting.com/assets/files/Engaging-CommunitiestoDevelopCulturallyResponsiveAssessment.pdf
https://mtss4success.org/sites/default/files/2020-07/0728%20RTI%20ELL%20Summary%20d4.pdf
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interventions (Yaoying & Drame,
2008).

assessments like CBMs into
Response to Intervention.

Culturally and Linguistically
Responsive Assessments: This
model emphasizes the
importance of creating
assessment items, procedures,
and scoring methods that are
sensitive to students' cultural
backgrounds, language
proficiency levels, and lived
experiences (Gonzalez et al.,
2022)

This study found that culturally
and linguistically responsive
interim assessments could
challenge existing practices in
test development. The authors
highlight the potential for
assessment developers to work
with communities to
authentically represent the
sociocultural contexts and lived
experiences of students,
including English learners.

This model can contribute to
educational systemic change as
it helps educators to ensure that
assessment design,
administration, and
interpretation account for the
diverse needs of all students,
including ELs. Through the
incorporation of culturally
relevant content and
instructional practices, it
enhances ELs' engagement and
academic performance (Clune
and White, 2008).

Equity Considerations

Educators need to be acutely aware of the nuanced purposes of interim assessments to ensure the
appropriate inclusion and validity of assessment results for English learners (ELs) and students with
disabilities. Thurlow and Kopriva (2015) contend that educators and school leaders must be particularly
attentive to distinguishing between English learners' English

proficiency and the presence of a disability to ensure the
accurate inclusion and validity of assessment results.
Therefore, it is crucial not to conflate language barriers with
disabilities, as misidentification could lead to inappropriate
placement in special education programs or interventions
(Thompson et al., 2004). While English learners may require
additional support and accommodations to navigate
assessments effectively, these should be tailored to their
linguistic needs rather than assumptions about disability

status (Lazarus et al., 2009). The

guides the selection and administration of universal tools,
designated supports, and accommodations for all assessments within Oregon’s Statewide Assessment
System (OSAS), including all general, alternate, and interim assessments.

Furthermore, educators should be mindful of the distinct considerations for English learners (ELs) and
students with disabilities when implementing interim assessments. The concept of accessibility in
assessments extends beyond mere participation to ensure that students have meaningful access to

Interim Assessment

Interim assessment takes on various forms
that are reflective of specific purposes. It is
ever-present in our classrooms today and it
is foundational to knowing where students
are academically and linguistically in
relation to where they need to go next
(Gottlieb, 2017).
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https://www.wested.org/wested-bulletin/equity-in-focus/culturally-linguistically-responsive-assessment-myths-opportunities/
https://www.wested.org/wested-bulletin/equity-in-focus/culturally-linguistically-responsive-assessment-myths-opportunities/
https://www.lyonsassessmentconsulting.com/assets/files/Engaging-CommunitiestoDevelopCulturallyResponsiveAssessment.pdf
https://www.oregon.gov/ode/educator-resources/assessment/Documents/accessibility_manual.pdf
https://nceo.info/Assessments/general_assessment/accessibility-and-accommodations#:~:text=Accommodations%2C%20which%20are%20changes%20in,not%20use%20American%20Sign%20Language).

OREGON

Multilingual/English Learner
- DEPARTMENT OF
EDUCATION

assessment content and are able to demonstrate their knowledge and skills (Crawford, 2012; Thurlow
et al., 2009). For ELs, considerations such as linguistic accommodations and accessible communication
strategies are essential to support their comprehension and expression in assessment settings (Abedi &
Lord, 2001). Similarly, accommodations for students with disabilities aim to provide access to
instruction and assessments without altering the construct being measured, emphasizing the
importance of maintaining assessment validity (Lazarus et al., 2009). Educators and school leaders
should carefully navigate the intersection of accessibility and accommodations, recognizing both
commonalities and unique needs among diverse student populations to ensure equitable assessment
experiences and valid results (Cawthon et al., 2013).

Resource Bank

Considerations for Local Context: Strategy Selection

As we consider the optimal next steps for supporting educators and school leaders to establish
equitable interim assessment strategies for English learners, a valuable source of information lies in the
local context of the district and/or school. By local context, we refer to the specific factors within the
community that may impact the development and effectiveness of the strategies. As stated in the
Oregon Department of Education interim assessment guide, interim assessments allow educators to
check student progress throughout the year, so educators can utilize the results to inform instruction
and help students meet the challenge of Oregon Standards.

In order to determine which strategy might best serve the students in your local school context, the
questions below can serve as a guide. The answers to these questions will dictate the type of
assessment needed and will drive many of the design decisions including the types of items used, the
mechanism for implementing it, the frequency with which it should be administered, and the types of
reports that will need to be developed from the data.
1. How is your district and/or program ensuring all English learners have access to designated
support on interim assessments?
2. How might you decide which designated supports are appropriate for individual ELs?
3. How are students using designated supports during coursework and district/classroom
assessments?
4. How are those decisions being made at the district, program, school, and classroom
levels?
5. How might you ensure increased validity and reliability of interim assessment processes?

We encourage educators and school leaders to familiarize themselves with the characteristics of their
school communities, districts, and programs offered within their schools, as school districts may offer
different resources like programs or other initiatives aimed at fostering equitable assessment practices.
For example, we recommend this video from North Santiam School District piloting the use of Smarter
Balanced interim assessments and showing the power of data in transforming instruction.

Interim Assessment



https://www.oregon.gov/ode/educator-resources/assessment/Documents/Interim-administration-guide.pdf
https://www.youtube.com/watch?v=H7-pwmzLKbs
https://portal.smarterbalanced.org/library/en/interim-assessments-overview.pdf
https://portal.smarterbalanced.org/library/en/interim-assessments-overview.pdf
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What Can Educators and School Leaders Do: Strategies for Success

The Oregon Department of Education emphasizes the versatility and comprehensiveness of interim
assessments, highlighting their flexibility to accommodate various administration options, including
individual items used during instruction or formal assessment of learning. These assessments are
designed to measure students' knowledge and skills across grade levels, aligned with Oregon's
summative assessments, and equipped with accessibility tools to ensure equitable engagement for all
students.

e Herman and Baker (2005) provide six criteria (pp. 4-7) that can be used to evaluate the quality
of interim assessments: alignment, diagnostic value, fairness, technical quality, utility, and
feasibility. These are important characteristics in designing and developing interim assessment
strategies. Local systems and districts or schools should consider evidence of each.

e We highly recommend reviewing the Oregon Department of Education interim assessment fact
sheet.

e Educators and school leaders should consider reflecting on the following questions as they
develop and implement interim assessments strategies (Perie et al., 2007):

e What do we want to learn from this assessment? What purpose will it serve?

e Who will use the information gathered from this assessment?

e What action steps will be taken as a result of this assessment?

e What professional development or support structures need to be in place to ensure the
action steps are taken and are successful?

e How will student learning improve as a result of using this interim assessment? Will the
interim assessment improve student performance?

The strategies below serve as examples of potential options rather than a definitive set of
recommendations. Suitable approaches could support and key in on various factors associated with the
school or district, such as the level of engagement the district already has with families of ELs and what
programs or initiatives are already in place. The resources below can provide educators with a better
understanding of how to identify, adapt, and implement strategies according to the demographics and
backgrounds of their families and students.

Strategy 1: Performance Assessment

Primary audience: educators

Description: Performance assessment is a dynamic educational strategy centered on evaluating
students' understanding and skills through real-world tasks, such as projects, presentations, or
problem-solving activities. It emphasizes authenticity by simulating meaningful scenarios relevant to
the subject matter, fostering student engagement and demonstrating the practical application of
learning. Unlike traditional assessments, performance assessments evaluate students holistically,
considering factors like creativity, critical thinking, and communication skills. Feedback plays a crucial
role, guiding students' learning and growth by providing constructive insights into their performance
(Parker et al., 2009). One objective of performance assessments is to evaluate the level of competency

Interim Assessment



https://www.oregon.gov/ode/educator-resources/assessment/Documents/Oregon_Tools_for_Addressing_Unfinished_Learning.pdf
https://compcenternetwork.org/sites/default/files/archive/InterimAssessmentsBrief.pdf
https://www.oregon.gov/ode/educator-resources/assessment/Documents/OSAS_interim_factsheet.pdf
https://www.oregon.gov/ode/educator-resources/assessment/Documents/OSAS_interim_factsheet.pdf
https://edpolicy.stanford.edu/sites/default/files/publications/performance-assessments-english-language-learners.pdf
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students attain in reading/language arts, science, and mathematics. An example of a performance
assessment is when students are tasked with actively communicating in a second language or designing
and conducting research on a topic of interest. In such scenarios, students’ speaking and writing could
be directly assessed based on the presentations and texts they create (Bass et al., 2002).

How to use it? Consider the following steps for effective implementation:

e Task Design: Begin by identifying learning objectives and selecting or designing authentic tasks
that align with these objectives. These tasks should mirror real-world scenarios, allowing
students to apply their knowledge and skills in meaningful ways.

e Assessment Criteria: Develop clear assessment criteria and rubrics that outline expectations for
student performance. Refer to this criteria for performance assessments.

e Support and Guidance: Provide students with clear instructions and expectations for the task,
and offer support and guidance throughout the process. This may involve modeling
expectations, providing resources, and offering feedback as students work on their tasks.

e Feedback and Reflection: Encourage reflection and self-assessment among students. Provide
timely and constructive feedback on their performance, highlighting strengths and areas for
improvement.

e Data Analysis and Instructional Decision-Making: Use various assessment methods to gather
data on student performance. Analyze this data to inform instructional decisions and identify
areas for improvement in teaching and learning practices.

How is it beneficial? Who benefits from it?

This strategy benefits students by promoting deeper understanding, critical thinking, problem-solving
skills, and the practical application of knowledge. It supports educators by providing valuable insights
into student learning and informing instructional decisions (Fiderer, 2009).

How does it support changes in the systems?

Performance assessment supports changes in educational systems by shifting the focus from rote
memorization and standardized testing to authentic, meaningful learning experiences. By emphasizing
practical application and holistic evaluation, performance assessments encourage educators to adopt
more student-centered and inclusive teaching practices. It also promotes collaboration, creativity, and
innovation in the classroom, aligning with broader goals of educational reform and improvement
(Chung et al., 2006).

Known or potential cautions? What not to do?

It is important not to rely on performance assessments as the sole measure of student achievement, as
it may not fully capture all aspects of learning. Additionally, ensuring fairness and reliability in
assessment processes requires careful attention to the design of tasks, evaluation criteria, and
feedback mechanisms (Bass et al., 2002; Chung et al., 2006).

Strategy 2: Peer Review

Primary audience: educators and students

Description: This is a collaborative writing strategy that can assist students in achieving several
Common Core Standards, particularly those focused on improving writing skills through revising and
editing (Rollinson, 2005). Research indicates peer review activities can facilitate English learners'

Interim Assessment



https://www.performanceassessmentresourcebank.org/system/files/PARB%20CC%20BY%204.0%20ILN%20Quality%20Criteria%20For%20Performance%20Assessment%20-%20Final%202017%20Version.pdf
https://www.edutopia.org/blog/collaborative-peer-review-core-ells-larry-ferlazzo-katie-hull-sypnieski
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interactions in the classroom, which has been proven in reducing anxiety associated with individual
tasks and boosting self-confidence (Reid, 1993; Rollinson, 2005). Additionally, collaborative writing
tasks promote the utilization of social skills, fostering accountability, cooperation, and a sense of
community among students, maximizing student interaction in the target language (Villamil & De
Guerrero, 1996). Allowing students to choose their own peers is important as this promotes a sense of
ownership and investment in the peer review process. This strategy fosters cooperative learning and
can enhance the quality of feedback by allowing students to work with peers they feel comfortable with
and whose strengths complement their own. Additionally, student autonomy in partner selection
promotes a positive classroom culture where students feel empowered and valued as active participants
in their learning journey. Consider reviewing this resource to learn more about how to implement
peer-assisted learning strategies among English learners.

How to use it? Follow these steps for effective implementation:

e Guided Feedback: Provide clear guidelines for providing constructive feedback to peers, focusing
on specific aspects of writing such as content, organization, language use, and mechanics.

e Reflective Practices: Encourage students to reflect on the feedback they receive from peers and
consider how they can use it to revise and improve their writing.

e Collaborative Environment: Foster a collaborative and supportive classroom environment where
students feel comfortable sharing their writing and providing feedback to their peers.

e Accountability Structures: Implement accountability structures, such as peer review checklists or
group discussions, to ensure that students actively engage in the peer review process and take
responsibility for providing helpful feedback.

How is it beneficial? Who benefits from it?

Peer review benefits students by providing opportunities for meaningful interaction, feedback, and
revision, leading to improved writing skills and deeper learning about the writing process. Additionally,
peer review promotes collaboration, communication, and critical thinking skills, benefiting both the
reviewer and the writer. Educators benefit from insights into student writing abilities and the
opportunity to scaffold and support student learning through targeted instruction and feedback.

How does it support changes in the systems?

This strategy can foster changes in educational systems as English learners (ELs) have the opportunity
to engage in authentic language use and receive feedback from their peers, which can help them
develop their language skills and build confidence in expressing themselves in English. Additionally,
peer review fosters a supportive and collaborative learning environment where ELs can participate
actively in the writing process alongside their peers, regardless of their language proficiency level
(Rollinson, 2005).

Known or potential cautions? What not to do?

Provide students with training and support to develop their peer review skills and ensure that peer
review activities are structured to promote constructive feedback and collaboration. Additionally, be
mindful of potential challenges, such as peer bias or reluctance to provide critical feedback, and
implement strategies to address these issues. Finally, monitor the peer review process closely to ensure
that it is contributing to student learning and growth effectively.

Resource Bank

Interim Assessment



https://www.readingrockets.org/topics/english-language-learners/articles/best-practice-ells-peer-assisted-learning

OREGON
DEPARTMENT OF
- EDUCATION

Multilingual/English Learner

Resource Bank

Implementation Considerations

As we embark on creating a plan and proceeding with implementation, it is useful to consider
topic-specific aspects as well as general factors and guiding questions that can increase the likelihood
for successful implementation. The Oregon Department of Education offers an integrated needs
assessment tool (p.113), that can support and guide educators and school leaders during the process
of identifying and implementing strategies. Also, we recommend checking the Oregon Statewide
Assessment System which includes multiple, equity-centered resources. This interim assessment chart
contains different templates (pp. 8-14) that can be used during the development of and implementation
of the strategies described in this brief or any other strategies.

Local Context

Consider reflecting on the following questions to determine how the local contexts of the school,
district, and community may impact the implementation of the strategies and approaches discussed in
this brief:

1. How does the local context influence the implementation of equitable interim assessment
practices, considering factors like transportation, time constraints, family involvement, and the
sociopolitical environment of the community?

2. To what extent is the implementation plan sensitive to the unique local challenges and
opportunities in promoting equitable interim assessment practices?

a. What measures are in place to ensure the sustainability of the plan over time within
schools and across the district?
b. How consistent is the implementation of the plan—both within individual schools and
across the entire district?
Consider as well:

e Geographical Factors:How do the location and size of the district/school impact the practical
aspects of plan implementation?

e Learning Mode: What considerations are needed based on the learning mode (in
person/remote/hybrid/other) prevalent in the local context?

e Duration: How long is the plan designed to last, and what measures are in place for its
continuous effectiveness?

e Reliability: Is the implementation plan reliable and realistic given the local context, and what
factors contribute to its sustainability?

We highly recommend reviewing the Oregon Department of Education interim assessment sample tests
and standards and instructions that define what students should know and be able to do within a
content area at specific stages in their education. Additionally, consider reviewing this resource to learn
more about how to craft equitable assessment items.

Interim Assessment



https://www.oregon.gov/ode/StudentSuccess/Documents/ODE_IntegratedGuidance25-27.pdf
https://www.oregon.gov/ode/StudentSuccess/Documents/ODE_IntegratedGuidance25-27.pdf
https://www.oregon.gov/ode/educator-resources/assessment/pages/interim_assessments.aspx
https://www.nciea.org/wp-content/uploads/2023/05/PerieMarionGong2007ConsideringInterimAssess_MAP07.pdf
https://www.oregon.gov/ode/educator-resources/assessment/Documents/sampl_train_interims_at_a_glance.pdf
https://www.oregon.gov/ode/educator-resources/standards/Pages/default.aspx
https://stemteachingtools.org/brief/33
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Implementation Plan and Process

The following questions can further enhance clarity and provide practical guidance for educators and
school leaders as they navigate the implementation process and monitor progress effectively:

¢ What is our capacity for implementation?
The importance of school leader engagement, such as principals, is key in driving the effectiveness of
interim assessments, emphasizing the need for leadership encouragement and active involvement in
reviewing the content and providing feedback to the educators implementing the strategies in the
classrooms. Additionally, teachers' assessment literacy and understanding of content and learning
processes are critical for effectively utilizing these strategies. As interim assessments often provide data
to improve instruction, the presence of data coaches to support the effective use of results is
recommended (Christman et al., 2009).

¢ How are families involved in the implementation of the plan?
Involving students and parents in the use of data is integral to the success of implementation. As
highlighted by Stiggens and Chappuis (2013), students need to take ownership of their learning, while
the value of parent involvement in education is well-established. Engaging families in the process of
interpreting and utilizing assessment data can enhance student motivation, support learning outside of
school, and strengthen the home-school partnership.

¢ How will we know if the implementation is successful?
Success in implementation can be assessed through follow-up, evaluation, and improvement processes.
Crane (2010) stresses the importance of continuous improvement in data use practices, with interim
assessments being subject to evaluation and monitoring of their implementation and consequences.
Additionally, as noted by Christman et al. (2009), the effectiveness of teaching and learning is
contingent upon practitioners' ability to seek and develop new instructional interventions, implement
them effectively, and assess their impact.

e What resources do we need to implement the program, plan, or strategies?
Although funding is generally not required in the implementation of the strategies offered in this brief,
we suggest educators and school leaders explore what funding opportunities may be available that
could be useful. If funding is limited in the school district, educators and school leaders may consider
exploring outside resources, such as Oregon’s Department of Education grants and funding
opportunities. Another organization that tends to provide funding is the Spencer Foundation. Also
consider checking the U.S Department of Education Financial Transparency and Reporting Readiness
Assessment Tool.

e Are accessibility supports in place?
Accessibility support may include providing language accommodations such as bilingual dictionaries,
translated instructions, or language assistance during assessments. Additionally, involving families in
the assessment process by providing information in their preferred language and offering opportunities
for them to participate in assessment-related discussions can enhance understanding and collaboration.
Regular review and adaptation of accessibility supports based on the needs of ELs and their families are
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essential to ensure that they can effectively engage with assessment materials and demonstrate their
knowledge and skills.

License: Unless otherwise noted, this work is offered under a Creative Commons CC BY-NC-ND 4.0
license. Linked resources are licensed separately.
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