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TRIBAL HISTORY While we wait to begin, please take a moment
SHARED HISTORY to introduce yourself at your table and start
s’ A Ya completing your networking card for a chance
fod to win a prize later in the day!
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We will be starting today’s training with an
invocation and blessing.

Please welcome Jon George, Tribal Council

Member with the Confederated Tribes of
Grand Ronde
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Introductions

Facilitators:

April Campbell, Oregon Department of Education
Shadiin Garcia, PhD, Educator Advancement Council
Mercedes Jones, Confederated Tribes of Grand Ronde
Trinity Minahan, Oregon Department of Education
Sarah Pierce, Education Northwest

Leilani Sabzalian, PhD, University of Oregon
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AM:

Brent Spencer —SB 13 from a Tribal perspective

Louise White, Yup’ik Tribal Elder

April Campbell — SB 13 Background/EU Process & Activity
Sarah Pierce — Lesson Plan Overview & Practice

Trinity Minahan — Educator Toolkit Overview & Practice

Leilani Sabzalian, PhD — Critical Orientations for Indigenous Studies Curriculum
(The 6 P’s) & Practice

PM.:
Ed Edmo, Storytelling
Mercedes Jones, Lesson Modeling Activity

Shadiin ?arcia, PhD — Lesson Plan Activity and Curriculum Discourse
Analysis/Framing Questions

April Campbell - Closing
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Train-the-Trainer Objectives

1. Have participants come away with the ability to teach, train and be a source
of su?port, knowledge, and advocacy within their school/district for SB 13
Tribal History/Shared History (LEARN/REFLECT/PRACTICE)

2. Provide background on SB 13 (the what and the why — where it came from, etc.)
3. Overview of Critical Orientations for Indigenous Studies Curriculum (The 6 P’s)
Create awareness of the Educator Toolkit and ODE Website Resources
Understand the what and why of the lesson format in the curriculum

Wy e

Become familiar with the Essential Understandings Process/Document

7. Introduce final version lessons of the curriculum through lesson modeling and
activities, allow for discussion and discourse of the curriculum

8. Create a Tribal History/Shared History community and network of support (online or
other) for educators
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Approach to training for the day (Learn,

Reflect, and Practice)

Presentation followed by:

Practice!: A time to put into words and practice
sharing/teaching what you’ve learned. Also a time to
consider the following:

Positionality: How does your positionality impact your
approach to PD. Think about your strengths and how
you can ground your approach in your lived and
learned experiences.

Facilitative Strategy: What protocols, strategies, or
methods will you to facilitate learning (e.g., discussion

protocol, ppt, via story, via handouts, know your
audience).
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» Create a respectful space for
discussion/collaborative conversation

» Please be patient and
understanding. We are all in this
learning process together.

» Index cards are available on tables OREGON
DEPARTMENT OF

for questions/comments T i

Oregon achieves . . . together!
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Brent Spencer, Confederated Tribes of
the Umatilla Indian Reservation

Photos courtesy of CTUIR


https://www.google.com/imgres?imgurl=http%3A%2F%2Fwww.npaihb.org%2Fwp-content%2Fuploads%2F2016%2F02%2Fmembertribe-confederatedumatilla.jpg&imgrefurl=http%3A%2F%2Fwww.npaihb.org%2Fmember-tribes%2Fconfederated-tribes-of-the-umatilla-indian-reservation%2F&docid=-KD_Gd4Sjp9WNM&tbnid=1hhRhzFpjCI71M%3A&vet=10ahUKEwjNsMLwpLziAhUjl1QKHZIqDTQQMwhFKAcwBw..i&w=150&h=100&bih=655&biw=1366&q=confederated%20tribes%20of%20umatilla%20indian%20reservation&ved=0ahUKEwjNsMLwpLziAhUjl1QKHZIqDTQQMwhFKAcwBw&iact=mrc&uact=8
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Louise White - Yup’ik Tribal Elder

SB 13 Video

https://www.youtube.com/watch?v=7JKpIHO-5ro
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Senate Bill 13 Background -

April Campbell, ODE

e Senate Bill 13 passed 2017 (signed into law Aug)

® Feb 2018, hired Education NW to begin
developing lesson plans

e May 2018, the Essential Understanding Advisory
Committee was created

® June 2019, final draft of EU document

e Summer 2019, training conducted on EU’s and
draft lessons

® January 2020, implementation
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The Nine Federally Recognized Tribes of Oregon:
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® ODE: Essential Understandings & 45 unit plans

® Oregon’s 9 Tribes: Local context unit plans

Phase 2 ® Professional Development

Phase 3 ®* Implementation
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50,000 Foot level:
Essential Understandings
45 lesson plans

5 Foot Level:
Tribal Context — place-based
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Ii. OREGON Essential Understandings Process

epartment of Education partnered with the federally recognized
tribes in Oregon to develop the Essential Understandings of Oregon Indians.
This document has been a collection of heart, expertise, and knowledge.
These concepts will support educators as they teach essential knowledge
which tribes wish to share with educators, students and youth. The Oregon
Department of Education hired Education Northwest to assist in the
facilitation of developing the Essential Understandings and create lesson plans
for 4th, 8th and 10t grades.

Partnering with our 9 tribal governments to develop the essential
understandings began in May 2018; and in June 2019, tribal representatives
agreed to bring these essential understandings to tribal leadership for final
approval. The Essential Understandings will continue to inform the creation
of additional lesson plans and replace decades of inaccurate stereotypical
teaching of American Indians in classrooms across Oregon.
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Essential Understandings

« Language is approachable and concise
Concept is essential (crucial, critical, most important)
* Truth
Respectful of all tribes
50,000 foot level
* Framings:
* Indigenous worldview
» Mindful of euphemisms and neutrality
+ Strength-based
» Puts into context; tells the whole story
* Indigenously framed



Essential Understandings of Native Americans in Oregon

Since Time
Immemorial

Sovereignty

Go:::::r:ent - b
TRIBAL HISTORY
SHARED HISTORY

"go\"

Language

Treaties Genocide,

with the Federal

United States Policy, and
Laws
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, review/present your Making Meaning homework
worksheet to each other. Then type your “tweet” by
following the instructions on the Padlet Instructions page.

wmzw
Key Words Questins

N\
padlet

Your Definition

Your “Tweet”
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Key
Words:

Existed
Coast,
valleys,
plateaus,
basins
Relationship
continuous

Context:

People never
acknowledge this land
had communities
living prior to the
Mayflower; this
remind people of the
truth

Example: Since Time Immemorial

Questions:
What are examples of Oral Traditions?

Misunderstandings:
People think the Bering Strait Theory is true.

Examples:
There are at least nine nations who have been here before any one
else has ever been.

on:

Since Time Immemorial means there are Indigenous Nations who originated from here and whose
descendants continue to be here.

Your “Tweet”:

Indigenous people have been in a relationship with the land and water since forever.
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» Educators become familiar with the what and why of SB 13,
employ critical thinking skills, practice articulating and develop a
schema of the Essential Understandings of Native Americans in
Oregon. Discuss and compare misunderstandings, questions,
key words, definition and tweet with other members of
table/group.

Practice! Define the key elements of the EU’s and how to clarify
and correct possible misconceptions.

Positionality: How might this learning be organized to be ensured
of high understanding and application even in truncated time?
Facilitative Strategy: What protocols, strategies, or methods will
you use to facilitate learning and application of the EU’s in the
learning environments.
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Lesson Plan
Overview
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- Oregon Environmental Literacy Plan
(http-iwww.eeao.org/images/pdf_docs/OFLPYOELP revised04202013 pdf)
https//www.ode state orus/gradelevel/hs/oregon-environmental-litera-
cy-plan.pdf

Considerations for teachers

Assessment: How will you know if students are learning?
= Students will engage in a substantial amount of discussion with partners
and groups. Teachers should actively monitor student discussion for cor-
ANCING A0c4E SIS mum

allow teachers to see their caurent understanding and insight.

Practices (group roles, classroom routines). This depends on the
activity. For instance, how do you rotate roles? Assign computers?
Get supplies?

- Small group/pair-share discussion - Activity 2 requires students to partic-
ipate in “Concentric Cirde” discussions. If you have never used the pair-
share discussion model, be sure to set the stage by explaining norms and
expectations for speaking and listening. Anticipate any students who may
have difficulty in pairs (or reading the handouts for this lesson) and match
them with students who will help them be successful

= Teachers must have a strong knowledge of how to diagram the functions

and structures of animal biology and be able to model this skill for stu-
dents (see websites listed under “Resources” above).

Lesson 2 Changing L

T s

Learning targets

- | can identify reasons the sea otter has been important to the Coquille
Tribe's traditional way of living.

- | can summarize, in my own words, the impact of the European fur trade
on the sea otter population and the coastal ecosystem of Oregon.

- | can identify and diagram key structures and functions of the sea
otter’s anatomy.

- | can create, in writing, an informational piece (e.q., poster or pamphlet)
to educate the general public about the sea otter and its impact on the
traditional life of the Coquille Tribe.

Options/extensions

- Tell your students to imagine that a first-grader has asked them, what
e sea otters? Why are they important? Challenge students to write
Ives a “script” for how they would respond to that questio

waya child would understand. Have your student pr; ir
understal classroom of first-graders.
Reflection/closure

- Create daily exit ticket with one of the following questions:
a. Why are the sea otter important to the Coquille Tribe?
b. Why are they important to healthy coastal ecosystems?
c. What happened to the sea otters on the Oregon Coast?

Appendix Materials

Materials included in the electronic folder that support this lesson are:
- Coquille and Coastal Ecosystems PPT
- Concentric Circle Graphic Organizer
= Northern Sea Otter Structure and Function
« Informational Poster Rubric

Lesson 2: Changing Landscapes
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Cross Curricular
Social Studies
Grade level standards English Language Arts
Science
Math
Health

45 lessons aligned to

15 eachin Grades 4, 8

and 10
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On the Pow Wow Trall Grade 10

Are We Going to Make It

to the Pow Wow?

ESSENTIAL UNDERSTANDINGS
* Sovereignty

+ Lifeways

LEARNING OUTCOMES

« Students will plan to visit three pow
wows within the state of Oregon.

« Students will develop charts and
graphs to explain their choices.

ESSENTIAL QUESTIONS

« How does one plan for adventures with
the biggest payoffs?

LOGISTICS

+ Where does the activity take place?
Cassroom

« How are the students organized?
OWholeclass = Teams:2-4
OPairs O Individually

TIME REQUIRED
2-2.5hours

A st

Overview

This math lesson introduces students to an im-
portant element of Native American culture: the
pow wow. These are public events, typically open
to the general public, in which Native people cele-
brate and share their culture; honor friends, family
members, elders, and military veterans; participate
in singing and dancing; and display traditional skills
and crafts. There are more than a dozen pow wows
held in Oregon each year, from early spring to early
fall, in all regions of the state.

In this lesson, pow wows serve as the basis for a
task-rich exercise in which students choose which
pow wow to attend and then calculate the related
expenses, The lesson allows students to develop
their skills in using math for contextual problem
solving and to make informed decisions.

Background for teachers

For many Native people, pow wows are a time
of gathering and connecting with friends and
relatives. These celebrations, which typically take
place from spring to early fall, are a way to share
knowledge and traditions with others and a time
to honor veterans, friends and relatives who have
died, recent graduates, toddlers learning to dance,
and more. Many families participate in the “Pow

> >

Wow Trail” to support their families and their way
of life. Pow wows typically include dancing and
regalia contests across a variety of age and dance
categories, and drummers and singers also compete
for recognition and money. Most pow wows have
established vendors selling goods and food, as well
as some youthful entrepreneurs who sell items to
support future travels and endeavors.

Many pow wows are open to the public and can be
enjoyed by all. In addition to dancing, shopping,
and eating there might be other activities, such as
basketball tournaments, information booths about
local colleges, and more. Those who are just learning
about pow wow etiquette should not be afraid to
ask those around them, as most people are happy to
share their knowledge about these traditional cele-
brations. Pow wows are drug and alcohol free; use of
such items is prohibited and frowned upon.

People not familiar with pow wow culture may
mistakenly call regalia “costumes.” It is important
to know that the dothing and adornments are not
costumes and are called regalia for a reason. Some
pieces of regalia are handed down between families
or created spedifically for the type of dancer or to re-
flect the dancer’s personality or identity. Many tribal
nations have unique designs or colors that carry
meaningful messages.

Are We Going to Make It to the Pow Wow?

On the Pow Wow Trall Grade 10

STANDARDS

Oregon mathematical practice standards
HSMP1 Make sense of problems and persevere in
HS.MP3 Construct viable arguments and aitique
the reasoning of others.

HS.MP4 Model with mathematics.
Oregon math standards

S.MD.5 Weigh the possible outcomes of a dedsion
by assigning probabilities to payoff values and

b. Evaluate and compare strategies on the basis of
expected values.

engage in this activity?

« Pow Wow Descriptions

« Pow Wow Trail Task Sheet

= Pow Wow Trail Task Set

= Pow Wow Trail Planning Sheet

« Mileage Chart for Oregon Gities

« Computer and a way to show videos

« Internet access for students to research
additional pow wow information




On the Pow Wow Trall Grade 10

On the Pow Wow Trall

This task is meant for student exploration and
application of skills in a particular context. Students
may have a diverse set of correct answers based
on their choices, but those choices must meet the
requirement of the assignment and show appropri-
ate application of math skills. Students should be
encouraged to utilize resources that are available
to them, induding other students, since answers
are unique and each student will be asked to justify
their choices.

Two other Oregon Department of Education
websites that may be helpful to explore are:
- https//www.oregon.goviode/educator-re-
sources/standards/mathematics/Documents/
Math%20in%20Real%20Life.docx

Another resource for mapping distance calculators
is www.gasbuddy.com to accurately track route
distances and comparative costs of gasoline in
different areas of Oregon.

Review Oregon's Vision and Objectives for 2020
High School Math Standards Project found at:
https:fwww.oregon.gov/ode/educator-resources/
standards/mathematics/Pages/Oregon-Math-Proj-
ect.aspx

Review the guidance to understand pow wows.
and celebrations.

The Native American Youth and Family Center
(NAYA) provides some guidance to those unfamiliar
with pow wow celebrations and etiquette: httpsw/
nayapdx.org/powwow/powwaow-101/

Are We Going to Make It to the Pow Wow?

VOCABULARY

Pow wow — A public sodial gathering where
Indigenous people dance, drum, sing songs,
and socialize

Drum group — A group responsible for providing
the music at a pow wow; during competition

songs, they are responsible for providing specific
songs for the dancers

Regalia - The clathing and adornments
dancers wear to express their identity

Grand entry - A chance for all the dancers
in regalia to gather and enter the arena or
field together

The Monitana Office of Public Instruction developed Your Guide to Understand-
ing and Enjoying Pow Wows, which provides an overview of the planning com-
mittee; the contests; the drumming, songs, and singers; and the dancers and
Indian%20Education%%20101/PowWows.pdf

Note: Prior to delivering the lesson, teachers will need to calculate mileage
from their local city or town to all other locations on the mileage chart.
Alternately, students may be asked to find the distance if they have access to
amileage calculator.

Considerations for teachers
Assessment: How will you know if students are learning?
- Formative assessment:
« Review the Pow Wow Trail Task Set for completion and acouracy
« Summative assessment:
+ Review the Pow Wow Trail Planning Sheet for completion and accuracy
Practices (group roles, classroom routines)

Students are expected to justify their choices, and they may have a variety of
answers depending on the data they choose for the task. This aligns to the vi-
sion and objectives of the Oregon Mathways Initiative and practice standards.

Learning targets
- | can utilize math skills to justify cholces in visiting multiple pow wows
aaoss Oregon.
« | can understand and appredate the various elements of a pow wow
celebration.

Are We Gomg to Make It to the Pow Wow?
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Options/extensions

« Students can create a map with the travel plans, highlighting the pow
wows they chose and the final budget.

« Students can create an advertisement to entice other students to travel to
a certain pow wow using the information they gathered about costs.

« Students can use resources such as mapping distance calculators and
www.gasbuddy.com to accurately track route distances and comparative
costs of gasoline in different areas of Oregon.

« Students can research different vehicles and compare costs for the same
trip based on the costs of gas.

« Students can research the history of powwows induding how the modem
powwow is different from the original powwows that were war dances —
how they evolved from war dances and how war dance songs celebrate
veterans/service men and women

Reflection/closure

Have students share their choices of which pow wows they chose to attend
and the justifications. If time allows, students can debate which trips were
most successful and what defined that success.

Appendix
Materials included in the electronic folder that support this lesson are:
+ Pow Wow Trails Task Sheet
« Pow Wow Descriptions
« Pow Wow Trails Task Set
- Pow Wow Trails Planning Sheet
« Mileage Chart for Oregon Cities

Are We Going to Make It to the Pow Wow?

On the Pow Wow Trall Grade 10

Activity 1
Introduction to Pow Wows in Oregon
Time: 40 minutes

View the following newscasts. The first one features the Southern Oregon
University Pow Wow in Ashland, Oregon
https:/kobis.com/news/video/sou-holds-27th-annual-powwow-celebra-
tion-100062/

say:
Pow wows are social gatherings that are held all across Oregon and the United
States in celebration of Native American heritage. It is a chance for people to
gather; see friends, family members, and neighbors; wish good intentions for
others; and share cultural heritage with each other. Pow wows are held in var-
ious locations and often have different meanings and purposes depending on
the time and place they are held. We are going to watch two different newscasts
that highlight two very different settings and two very different purposes.

In the videos you will see a variety of dancers and notice what they are wearing.
These outfits are called regalia, and it's important to understand that they are not
costumes. They are specific to the type of dance and are also meant to reflect
the personality and identity of the dancer. Many are passed down from gen-
eration to generation. You will notice the many different colors, materials, and
styles of regalia.

For our lesson today we're going use pow wows as the context for a prob-
lem-solving activity. You're going to choose three pow wows you would like

to visit and then create detailed travel plans for each one. You have an exact
budget that you will have to work with, and you will need to plan for gas,
food, and lodging.

As you watch videos, | want you to think about what specific things you would be
Interested in seeing while traveling to the pow wows. | want you fo notice in the
video, the music, the drums, the regalia, the reasons and even the environment in
which the pow wow is held.

Are We Going to Maks It to the Pow Wow?
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» Practice! Identify the elements of the lesson plan
format that are designed to support educators own
growth and instruction ( EUs, academic standards
and expectations, explicit and implicit instruction,
script) What will be most beneficial for some of
your colleagues?

Qutcomes:

» Educators familiarize themselves with the format
of the lessons and understand why and how to use
them effectively.
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EDUCATOR TOOLKIT

» One page connect sheet that shows everything

P Introductory Letter

» Approaches in Indigenous Education

» Critical Orientations for Indigenous Studies Curriculum (The 6 P’s)
» Native American Resource List & Youth Reading List

» SB 13 General Overview/Talking points

» SB 13 flyer

» FAQ SB 13 information

P Pre-Assessment

P Essential Understandings of Native Americans in Oregon

J . EDUCATION

Oregon achieves . . . together!
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Educator Toolkit

Thank you for taking the time to review and learn about Senate Bill 13 and the
new statewide Tribal History/Shared History curriculum.

Below is a list of the resources available in the Educator Toolkit that have been
developed for your use. Please feel free to duplicate and share the resources with
others.

Introductory Letter

Approaches in Indigenous Education

. Senate Bill 13 General Overview/Talking Points

. Senate Bill 13 Tribal History/Shared History Flyer

. Frequently Asked Questions

. Resource List (reference/background information available on the Native

American experience in Oregon)

. Youth Reading List = Native American Literature

8. Critical Orientations for Indigenous Studies Curriculum (developed by
Leilani Sabzalian, PhD — Assistant Professor of Indigenous Studies in
Education, Department of Education Studies, University of Oregon)

9. Pre-Assessment

L

~

333 Cepol 32 NE. Selem, OR 37310 | Veice: 303-867-2600 | Fax 303-378-9126 | www dregon.gov/cce
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Oregon Educators:

Thank you for taking the time to review and teach this new curriculumy an indusive approach at sharing Oregon’s
diverse history. It is long awaited and the result of the collaborative effort of many in our state who value the
importance of students learning about Oregon tribes and history.

The nine federally recognized tribes of Oregon have gathered together in an effort to create nime essential
understandings of Native Americans in Oregon. These are the overarching ideas from which the curriculum is taught.
They indlude: Since Time immemonial Sovereignty; History: Tribal Government: Identity; Lifeways; Language: Treaties
with the United States; and Genocide, Federal Policy and Laws.

Each one serves as an important idea that relates to the culture and history of Oregon tribes.

Along with these essential understandings it was important to point out 11 Approaches in indigenous Education to help
educators teach and students learn about Native Americans in Oregon:

1. Tesch asa lescer anc a iesmer. That mesns teaching from the heart; show Kindness, Nonesty, openness, and ctreste
8 positive leaming environment. Know thet it’s okey ta lesm 83 yOu 50 8nd lesrn with/from your stugents. However,
it is not oxey to meke the Ingigenous stucent]s) the expertis] in the cless.

2. Unocerstand that esch tribe in Oregon anc esch Native person is unique ang Cifferent.

3. Acknowlecge incigenous homelends of the pisces where you tesch.

4. Netive Americans have fvec in Oregon since time immemoris! {iong preceting Europesn contact eag beyond humen
memony}

3. Incigenous peopies are stil here. Focus on perspectives of contemporery Ingigencus iesders, Changemakers and
issues to 8ffirm Indigencus students, chelienge erasure/sterectypes, anc Righight the strengtns/struggies of
incgenous pecples tocey

6. SAft from tesching about Indigencus pecpies to lesrning from indigencus aneiyses.

7. Incigencus pecpies have inherent sovereignty. Tesch stucents sD0u tride! sovereignty end the poiiticel stetus,

ghts, and issues that impact Ingigenous nEtions and citizens es pert of Civics education.

8. Honor end respect tragitionsl ifewsys - students mey be absent from 3chool 10 Participete in their tribe’s tracitions
suCh 83 seasons) hunting and gathering, ceremonies Bnd funerais. Therefore, when eppropriste work with students
0 sccommocste these sbsences.

3. Seekoutinformstion, Cutivete Bnd sustain reletionships with 8ng visit your local tribe’s educetion and/or cultursl
Cepertment{s). invite guest speekers [such &3 Tribel Eiders, or others recommenced By the tride) to your classroom.
Many events st trides are Open to COMMuNIty MEMders MOLSNG eanusl powwows. This 3 @ grest opportunity to
experience the culture of the tride.

10. Incorporste Native perspectives in your Ciassroom through iitersture, architecture, scentiic giscovery,
contridutions, etc.

11 Alow students to share snC express their cuture in 85 many WEyS 83 POSSidie, MOUDING spesking in their home
isngusge|s).

Thent you to Leilsai Ssbzsiien, PAD, Assistant Professor, Indigencus Studies in Ecucston, Department of Eucetion Studies,
mim’tydoresmbrmd:m integration of her work: M‘prngum Curncuium

233 Cepitol St NE, Ssiem, OR 97310 | Voice: 303-947-2600 | Fax 303-378-3136 | www.oregon.gov/cce




OREGON
DEPARTMENT OF

EDUCATION

Oregon achieves . . . together!

\
N
-
-9

’

I.-» OREGON :
DEPARTMENT OF .
EDUCATION

Oregon achieves . . . together! , . .
N SB 13 Tribal History/Shared History

APPROACHES IN INDIGENOUS EDUCATION

L Teach as a leader and 2 learner. That means teaching from the heart: show indness, homesty,
openness, and create 3 positive learing environment. Xnow that it’s ok 1o leam as you go
and leam with/from your students. However, it is not oiay t0 make the indigenous student(s)
the expert{s] in the class.

1 Understand that each tribe in Oregon and each Native person is unique and different.

3. Admowledge indig: of the piaces where you teach.

4. Natve Arericans have fived in Oregon since time immemorial [long predating European
contact and beyond human memory).

S. Indigenous peoples are still here. Focus on perspectives of contemporary Indigenous leaders,
changemaiers and issues to affirm Indigenous students, challerge erasure/sterectypes, and
highiight the strengtha/struggles of indigencus peopies today.

6. Skift from teaching about indigemous pecples to learning from indigencus analyses.

7. Indig peoples have i sovereignty. Teach students about tribal sovereignty and the
political status, rights, and issues that impact Indigencus mations and citizens as part of chics
education.

8. Honor and respect traditional ifeways — students may be absent from school to participate in
their tribe’s traditions such as seasonal hunting and gathering, ceremonies and funerals.
Therefore, when appropriate work with students %0 accomymodate these absences.

9. Seekout information, cultivate and sustain relationships with and visit your local tribe’s
education and/or cultural department(s). Imite guest speaicers [such as Tridal Bders, or others
recommended by the tribe) to your dassroom. Many svents at tribes are open 20 Community
members including aneual powwows. This is 3 great opportunity to experience the culture of
the tribe.

10. Incorporate Native perspectives in your classroom through fterature, architecture. scientific
discovery, contributions, etc.

11 Allow students to share and express their culture in as many ways as possible, induding
speaking in their home language(s].

By implementing these approaches, you will be influencing tomorrow’s leaders and shaping 3 new
future for Oregon and its relationship with our tribes.

Thank you to Ledani Sabealian, PRD, Ass: Prof , Indigencus Studes in Education, Department of

Education Studies, University of Oregon for use of the integration of her woric Cnitico! Orientations for
Indigenous Studies Curriculom
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Senate Bill 13 Tribal History/Shared History Y :g..,

i

m_‘“’
General Overview/Talking Points “at
L

WHAT: &3 2 result of Senate Bill 13, Oregon Department of Education in partnership with
fecerally recognized Tribes in Oregon developed the Eszential Undersmandings of Native Americans in Oregon.

o  The ODE will provide lesson plans to school districts and will provide professional development to teachers
and sdrminiytrators relating w2 the Tribal Hiztery/Shared Hiztory

# These lessons target graces 4, § and 10 for implementation to begin within the 2015-20 schood year. The
goal is ta work teward hoving o cemplete K-12 curriculum in the near future. Educxtors will be able to
choose from 45 lesson plans to integrate into existing curriculum

* Subject integration will include English/Language Arts, Math, Science. Social Studies snd Health/PE.
fducators can choose 2 different subject areas to implemant 2 lesson plans per scademic year.

+ The Trital Higtory/Shared History surriculum will saver the Native American experience in Oregen,
ingluding tribal hiztory, soversipnty issues, culture, treaty rights. povernment, sociosconamic experiences
and surrent vent.

# It will be histerically accurate, culturally relevant, community-based, contemporany, and devalopmarntally
appropriste: and alipned with the academic content standards adopted under OR5 325,045,

WHY: This iz » hiztoric investment in Oragen’s education system. Senate B4l 13 iz far mors than 3 state low, It
it 3R agrearmant between the State of Oregen, itz povernmaent and the governments of each of the ning wribes
that Fesicle hare in thisz state

# These children that we are teaching thiz curriculum to will be —
tomaorrow's leaders and will shape & brand-new future for the

state of Oregon and its relationzhip with each of our tribes. -
*  We benefit from multiple perzpectives in our history. H
* We can inerease inclusion and make our education system
better for all. Prats Sourtesy of the Cow Cress Bang
o Unpgua Trise o Indiens
« Thiz curriculum initistive supports ODE"s work towerds equity

for all students and a result of the holistic, collaborative effort
of many in our state who knew the value snd importance of our students learning sbout Oregon's
tribes and history.

* MNative Americans have lived in Oregon since time immemarial. It is impossible to understand the
state's history—or U.5. history—without having some essential understandings of the rich culture
and contributions of it Mative people. For decades, b . that bution has been minimized,

izch ized, o pletely left out of the state’s public-school curriculum. For mare

information snd updates, visit the ODE Tribal History/Shared History webpage.




I.-. OREGON
DEPARTMENT OF
- EDUCATION

Oregon achieves . . . together!

]o.. OREGON Sawis
. DEPRRTMENT OF TRIBAL MISTORY
EDUCATION SHARED HISTORY

e e Zre
TRIBAL HISTORY/
SHARED HISTORY

A histonic investment in Oregon’s education system.
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Frequently Asked Questions

Senate Bill 13 Tribal History/Shared History

What iz Senate Bill (58] 137

As a result of Senate Bill {58) 13, the Oregon Department of Education in partnership with Oregon Tribes and
Education Northwest is developing a curriculurm relating to the Native American experience in Oregon.

= The curriculum will be made available to school districts and will provide professional development to
teachers and administrators refating to the curriculum.

= The curriculum will be in grades 4, B and 10 to begin with in the 2018-20 school year. The geal is to

work toward having a complete K-12 curriculum in the near future.
= Subject integration will include English/Language Arts, Math, Scierce, Social Studies and Health.

= The Tribal History/Shared History curriculum will cover the Native American experience in Oregon,
including tribal history, soversigrty isswes, culture, treaty rights, gowvernment, socoecoromic

experiences and current events.

®  ltwill be historically accurate, culturally relevant, community-based, contemparary ard
dewelopmentally appropriate; and aligned with the academic content standards adopted under ORS
329,045,

=  OODE has 45 lezsons available to districts in grades dtk, Bth, and 10th (in several diferent content
areas). Districts will be able to choose cne lexson per prade in each content area to implement for the
2019-20 academic year— quhin' a minirium of 15 lessons:

GRADES CONTENT/SUBJECT
dth Grade, 8th Grade and 10th Grade English Language Arts
Math
PE/Health
Science
Social Ssudies
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Disclosure

This Resource List was drafted by the Oregon Department of Education in conjunction with the
Confederated Tribes of Grand Ronde Library, representatives from the nine federally recognized tribes
of Oregon, and several educators across Oregon as a learning resource to provide a robust background
for educators and students on the Native American experience in Oregon. It i3 2 living document and
the Ocegon Department of Education reserves the right 1o revise 3s necessary as resources are
suggested for addition or deletion. The inclusion of resources on this list should not be viewed as an
endorsement by the Oregon Department of Education. The selection of the reading resources is ek o
the discretion of each educator and/or student. It is highly recommended that educators preview the
resource prior to using it in the classroom. Piease notify the Oregon Department of Education Office of
Indian Education if you find 3 resource on this list that you find inappropriate for classroom use

BOOKS/MAGAZINES/JOURNAL ARTICLES
Reference to Netive Americans in Oregon ~ generslh:

Atwoed, Kay. lliohe: the Story of Settiement in the Rogue River Canyon. Oregon State University Press,
2002

Beckham, Stephen Dow. Oregon indions: Voices from Two Canturies. Oregon State University Press,
2008,

Beckham, Stephen Dow. The Indians of Western Oregon: This Land Was Theirz. Arage Books, 1977.
Berg. Laura. The First Oregonions. Oregon Council for the Humanities, 2007

Boyd, Robert T. Pacple of the Dolles: the Indions of Wescopam Mizsion. University of Nebrazka Press,
2005

Clark, Eia £, Indion Legends of the Pocific Northwese. University of California Press, 2003,
Cressman, LS. The Sendol ond the Cove. Beaver Books, 1960

Douthie, Nathan, Uncertain Encounters: Indions end Whites ot Pecce and Wor in Southern Oregon,
18203-1860s. Oregon State University Press, 2002

Figher, Andrew H. Shadow Tribe: The Making of Columbic River indien Identity. University of
Washington Press, 2015.

Gitzen, Garry O. Nekolem Indians end Frencis Droke 1579: Selacted Writings from Francis Droks in
Naholam Bay 1579, Setting the Record Stroight. Fort Nehalem Pub., 2009
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Youth Reading List
Native American Titles in the Tribal Library Collection
Compiled by the Confederated Tribes of Grand Ronde Tribal Library
Website: library.grandronde.org
Elementary (ELEM) - Junior High and High School (YA)

Disclosure:

This Youth Reading List was drafted by the Oregon Department of Education in conjunction with the
Confederated Tribes of Grand Ronde Library, representatives from the nine federally recognized tribes
of Oregon, and several educators across Oregon as a learning resource to provide a robust background
for educators and students on the Native American experience in Oregon. It is a living document and the
Oregon Department of Education reserves the right to revise as necessary as resources are suggested
for addition or deletion. The inclusion of resources on this list should not be viewed as an endorsement
by the Oregon Department of Education. The selection of the reading resources is left to the discretion
of each educator and/or student. It is highly recommended that educators preview the resource prior to
using it in the classroom. Please notify the Oregon Department of Education Office of Indian Education if
you find a resource on this list that you find inappropriate for classroom use.

Young Adult (YA) Non-fiction

Aaseng, Nathan. Navajo Code Talkers. Walker & Co., 2002.
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Critical Orientations for Indigenous Studies Curriculum

Ledlani Sabzalan, Assistant Professor, Indigenous Studies in Education, University of Oregon

/ PLACE \

s You are always on Indigenous homelands

o Acknowledge Indigenous peoples and
homelands of the places where you teach

¢ Move beyond acknowledgements to anchor

curriculum around issues that affect local

Indigenous peoples, lands, and nations

Seek out Indigenous place names when

appropriate and possible /
/ PRESENCE \

o Indigenous peoples are still here

o Over 6 million people identify as American
Indian/Alaska Native and there are ~570
federally recognized Native nations in the US

e

*  Focus on contemporary Indigenous leaders,
changemakers, and issues to affirm Indigenous
stodents, challenge erasure/stercotypes, and
highlight the strengthestruggles of Indigenous

w( phes today

PERSPECTIVES

* Indigenous perspectives challenge
Eurocentrism and provide analyses to enrich

curriculum more broadly

e Curriculum often “faces West™ (e g,

expansion, exploration); instead, consider bow
“facing East” (c.g. invasion, encroachment)
(Richter, 2001) might reorient the curricula

o Move from leaching abowt Indigenous

Qﬂpll"‘ to leaming frovm Indigenous .v\.ﬂy

Whervier gew arv ot Oregos.
o ary om Tradgers we feoemaicmds

Siame Shown Mocm,  Ocb Mookt
Cheyesne & (agunc Puste
madgee Muacsgee.  CovprmmomEy
Yenler and Advocsiz

Johe wermagion,
Chekzaow Nalion,
Astronaat

Czromne Woed, poc! end sduey of Ihe Manocan indan Nalon, fram
“Enouph Sosd Propic Acfistlons an Tmbal imahcmend 3adn o~

Cuurn’ Cav'abe 003-2008, * Cirzle af Tl Advaors v Lewa &
Cient Sceatomnal

Aichtar, D, (3001). Pacing caal fram indian couniry: A Native halary af rarly Ameres. Cambridgs, Wass.: Herverd Unngraly Prom.
Woo, € (ndl. fomciend. Netoral Azccislion of Tnbel Matans Prescrialion Ofcsn. Astnsved from

M0/ fwww rethes org/ Mamy_Natomme_ficton Siml
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SB 13 Tribal History/Shared History

Pre-Assessment

1 Fillin the missing blank spaces: These are the nine |9 federally recognized tribes in Oregon (listed Selow):

{1) Burns Paiute Tribe

(2) Confedersted Tribes of Coos, Lower Umpqus and Siuslaw
3
@
{S) Confederated Tribes of the Umatilla Indian Reservation
(6) Confederated Tribes of Warm Springs Indian Reservation
A
(8) Cow Creek Band of Umpaua Tribe of indians
(8] Klamath Trbes

2 True or Felse: Every Oregon tobe has the same indigenous ieways,
Angwer:

3. Teue or Felse: The history of each tribe in Oregon is different.

Angwer:

4. Do you vow which Oregon tride’s headquarters (or satellite office) is located closest to your school (circle yes or
no)?
Yes NO ¥ yes, please fat:

5. True or Felse: Native Americans have lived in Oregon since tme immemonial (long predating Zuropean contace)
Answer:

€ What is Tribal Sovereignty? (write answer below)

7. What does Trival Goverrenent refer to? (write snswer below on next page)




ODE Tribal History/Shared History
Webpage

Equity Initiatives
Civil Rights

Engiish Leaner Initiatives

TRIBAL HISTORY
SHARED HISTORY

African American Black/Student
Education

AMERICAN INDIAN/ALASKA
NATIVE EDUCATION

Oregon Tribal Webshies

Indian Education Resources

» Implementation

» Professional Development

» Past and Upcoming Events

» Lesson Plans (ODE and place based lesson plans from
the nine federally-recognized tribes in Oregon)

» Indian Education Resources (Tribal websites,

Native American Education Pedagogy Websites, etc.)
OREGON

DEPARTMENT OF

J . EDUCATION
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ucator Toolkit/Website Resources

Practice!

Educator Toolkit Practice/Review/Discuss 37
TH“I.!I'ET:W'I’
EH;-WW
I‘ ~ ’I‘
Pah
RAME OF ITEM REVIEWED | HOW COULD | FOTENTIALLY USE THIS ITEM
[CHECK IF MOW OR IN THE FUTURE [example: fiyer —
YES) display in classrooim or staff room/meeting) |

One Page Connect Sheet

Introductory Letter

Approschet in Indigenout
Edueation

6 F'5 |Critical Drientations for
Indigenout Studies
Cusrieulum)

FAGQ 5B 13

5813 Fiyer

£8 13 General
Overview/Talking Points

Resource List

Youth Resdiag Lirt

Ezsential Understandings of
Native Americand in Oregon
Feument

Pre-Assessmaent

“Are we mizging something that would be helpful in the toolkis? Flease et uz know by completing an index O RE G O I
card 3t your table and pubmitting it in the box . DEPRRTMENT oF

Oregon achieves . . . together!




Practice! Outcomes:

Practice! Educator Toolkit Review
Worksheet

Qutcomes:

» Educators become aware of resources
available to them and begin to think about

how they may utilize them for their own
Indigenous knowledge growth and embed

within the Tribal History/Shared History
curriculum in their

classroom/school/district. g ;ﬁgfof.

Oregon achieves . . . together!




Critical Orientations for
Indigenous Studies Curriculum

Leilani Sabzalian, PhD,
Assistant Professor, Indigenous Studies in Education
University of Oregon
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ﬁ OREGON Critical Orientations (6 P’s)

POLITICAL PARTNERSHIP
NATIONHOOD S

Acknowledge Focus on the Incorporate Empha.s.ize the Challen.ge p?w?r Relationships
Indigenous presence and Indigenous p?lmcal dynarplcs - matter irighis
homelands where diversity of perspectives into natu.mhood, cfurrlcul.a - work.
e IndicShous the curriculum so\fe.relgn;y, a:d affirm Indigenous Cultivate
peoples today c|t|z<.ens 9 PowSransassny BB
Indigenous that are
peoples purposeful and
reciprocal

These orientations offer a lens through which to
challenge and complement existing curriculum
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Locally responsive
curriculum
acknowledges the
Indigenous peoples

Wherever you are, and homelands of that
you are on Indigenous homelands olace, and anchors
curriculum around the
strengths of those
communities and the

Issues they face




TR |Seseon PRESENCE

DEPARTMENT OF

EDUCATION

Oregon achieves . . . together!

John Herrington, Susan Shown Harjo, Deb Haaland,
Chickasaw Nation, Cheyenne & Hodulgee Muscogee, Laguna Pueblo,
Astronaut Writer & Advocate Congresswoman

Emphasize the presence and diversity of Indigenous
peoples today and teach about current events and

Issues that are important to Native communities
e



OREGON PERSPECTIVES

DEPARTMENT OF

ﬁ EDUCATION

Oregon achieves . . . together!

Incorporate Indigenous
perspectives to
challenge dominant

"NOTHING WAS DISCOVERED. A

EVERYTHING WAS ALREADY LOVED.”/ | narrativeS in curriculum
‘ : ', that are rooted In
- | Eurocentrism (e.g.,

“exploration,”
“discovery,”
=== cxpansion), and to
- B support students in

Karenne Wood, poet and citizemof Moﬁai gan Indian Nation, from

“Enough Good People: Reflections on Tribal Involvement and Inter- | earn | N g fro m (r at h er

Cultural Collaboration 2003-2006,” Circle of Tribal Advisors and Lewi

& Clark Bicentennial than Only abOUt)




DEPARTMENT OF

EDUCATION

Oregon achieves . . . together!

TR eaeon POLITICAL NATIONHOOD

The relationship between
tribal nations and the
federal/state government is
a political relationship

CONFEDERATED TRIBES OF

WARM SPRINGS

Teaching about tribal
governments, leaders,
flags, treaties, laws, etc. Is
one way to emphasize that
tribal nations are nations,
(distinct from racial/ethnic
mmsPaute  JIOUPS O communities)




OREGON POWE R

DEPARTMENT OF
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Oregon achieves . . . together!

5 I Challenge power
P ~ dynamics like racism and
UNLEIARN R“A(;l M-t Bl colonialism that often
LLI s SRR  Surface in curriculum

Emphasize Indigenous
power by highlighting
Indigenous creativity,
i agency, changemakers,
MISISEENBYANE and social movements

Image Credits: Overpass Light Brigade
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Oregon achieves . . . together!

TR |Seeon PARTNERSHIPS

Cultivate meaningful

parternships that are

purposeful

Schools

Work to develop long-
Indian Tribal term relationships with

education education

0rograms LR local or nearby programs,

organizations, or nations

Native that are mu_tually
organizations beneficial (i.e., respectful

and reciprocal)
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Oregon achieves . . . together!

TR |Seseon IMPLICATIONS AND IDEAS
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JIMMY NELSON
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DEPARTMENT OF

EDUCATION

Oregon achieves . . . together!

TR |Seseon IMPLICATIONS AND IDEAS

1. Do you know what year the Yakama Nation
Treaty was signed and who was the main signer?

2. Do you know how many tribes and bands signed
the Yakama treaty?

3. Do we have a flag?

4. Who the current executive chairman of the
Yakama Nation?

5. Are there two branches of government for the
Yakama Nation?

6. How many elected positions are there?
/. What is the formal name of this nation?

8. When do the Yakama elections occur and who
can vote?



DEPARTMENT OF

EDUCATION

Oregon achieves . . . together!

TR |Seseon IMPLICATIONS AND IDEAS

“Father Serra helped convert
thousands of American Indians to
Christianity...Many Indians died from
overwork and diseases. But the
missions kept going because of
Father Serra's preaching and care.”




PRACTICE!

OREGON
DEPARTMENT OF

EDUCATION

Oregon achieves . . . together!

Applying the Critical Orientations

GROUP WORK

PLACE POLITICAL
HOWI does/can NATIONHOOD
Work together to
palrtlcular local your curriculum g
Indigenous lands, draw attention to
peoples, and Indigenous 1
nations, inform nationhood, e n e rate Wa S I n
your curriculum? sovereignty, and
citizenship? -
PRESENCE POWER
In what ways How can you Wh I C h th e
do/can you challenge
include Eurocentrism and . .
orientations can
Indigenous your curriculum?
peoples and How can.you .
issues in your emlphasue f I I l
curriculum? Indigenous I n O r yo u r
creative power?
PARTNERSHIPS h . I h d
PERSPECTIVES How can you p I O S O p y a n
partner with
‘HO’W canyou and/or share 3
incorporate or power with
foreground Native people, p raC I C e aS
Indiger!uus_ communities,
perspectll\-'es n organizations, or
educators
work? B
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Oregon achieves . . . together!

LUNCH

Cultural items and Indigenous educational
materials/resources are available for
viewing at the display tables.
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Oregon achieves . . . together!

Ed Edmo, Storyteller
(video)
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Oregon achieves . . . together!

Lesson Modeling Activity

Mercedes Jones, Confederated Tribes of Grand Ronde
Education Division
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Oregon achieves . . . together!

Contact the tribal headquarters

Speaker Protocol .

Don’ts

® Request a storyteller a week before
needed. Give ample notice.
e Demand a storyteller. o

® Only ask for an Elder.
e Not teach a lesson because there isn’t a
guest speaker available. ~
o

(education or culture dept.) or
satellite office closest to you.

Ask permission in a humble,
respectful manner to share a
traditonal story.

Reach out to Title VI program/Indian
Ed Coordinator in your district (if
available) for assistance.
Understand there may not always
be someone available to come to
your class.

Understand there are certain times
of year that it is okay to tell stories.
Offer/Provide a gift of appreciation.



I.-. OREGON
DEPARTMENT OF
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Oregon achieves . . . together!

How Can | Prepare?

% Background Info

% Reread EU’s

% Review the Vocabulary

% Preview activities & materials




I.-. OREGON
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ieves . . . together!

Oregon ach

How did the
storyteller engage the
audience?
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Oregon achieves . . . together!

Your Turn!
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Oregon achieves . . . together!

Post Story Chart

Title

Storyteller or | Main
tribal origin | characters

Explanation | Plants and/or
of nature animals

Geographic

or lesson

Storytelling
strategies
le.g. props,
voices, song)




OREGON

- DEPARTMENT OF
EDUCATION

Oregon achieves . . . together!

Name of Storyteller

Storytelling Planning Worksheet

Title

Main characters

Explanation of nature

Plants and/or animals

Geographic or
climactic attributes

What is the main

message or lesson
of the story?

What strategies will

you use to engage
the audience?
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Oregon achieves . . . together!

Ideas about important
e Why the ocean is salty values

e How a dog got its wag ® Honesty
e Why some birds e Sharing
migrate and not others @ Respect for Elders
e Why bears hibernate ® Perseverance
e How a certain land ® Generosity
formation came to be e Regard for the natural

e Why the heart of a world
shrimp is located on

ii’i hiiﬁ
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Oregon achieves . . . together!

Lesson Plan Activity

Shadiin Garcia, PhD, Educator
Advancement Council
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Oregon achieves . . . together!

» Certificates/PDU’s
» Self-scoring rubric
» Plan for Implementation

» Final Thoughts/Questions

» Network of support

Next SB 13 Tribal History/Shared History
Professional Development Event: Feb. 20, 2020
Grand Ronde Education Summit - June 25 and
26, 2020

Thank iou for attendinﬁ!
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April Campbell: April.Campbell@ode.state.or.us

Shadiin Garcia, PhD: Shadiin.Garcia@ode.state.or.us

Mercedes Jones: Mercedes.Jones@grandronde.org

Trinity Minahan: Trinity.Minahan@ode.state.or.us

Sarah Pierce: Sarah.Pierce@educationnorthwest.orq

Leilani Sabzalian, PhD: leilanis@uoregon.edu
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mailto:Shadiin.Garcia@ode.state.or.us
mailto:Mercedes.Jones@grandronde.org
mailto:Trinity.Minahan@ode.state.or.us
mailto:Sarah.Pierce@educationnorthwest.org
mailto:leilanis@uoregon.edu
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	Figure
	While we wait to begin, please take a moment 
	While we wait to begin, please take a moment 
	While we wait to begin, please take a moment 
	to introduce yourself at your table and start 
	completing your networking card for a chance 
	to win a prize later in the day!



	Welcome!
	Welcome!
	Welcome!
	Welcome!


	We will be starting today’s training with an 
	We will be starting today’s training with an 
	We will be starting today’s training with an 
	invocation and blessing. 

	Please welcome Jon George, Tribal Council 
	Please welcome Jon George, Tribal Council 
	Member with the Confederated Tribes of 
	Grand Ronde



	Introductions
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	Introductions
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	Span
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	April Campbell, Oregon Department of Education
	April Campbell, Oregon Department of Education

	Shadiin Garcia, PhD, 
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	Educator
	Advancement
	Council
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	Trinity Minahan, Oregon Department of Education

	Sarah Pierce, Education Northwest 
	Sarah Pierce, Education Northwest 

	Leilani Sabzalian, PhD, University of Oregon 
	Leilani Sabzalian, PhD, University of Oregon 



	AGENDA
	AGENDA
	AGENDA
	AGENDA


	AM:
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	Brent Spencer 
	Brent Spencer 
	–
	SB 13 from a Tribal perspective 

	Louise White
	Louise White
	, 
	Yup’ik Tribal Elder

	April Campbell 
	April Campbell 
	–
	SB 13 Background/EU Process & Activity

	Sarah Pierce 
	Sarah Pierce 
	–
	Lesson Plan Overview & Practice 

	Trinity Minahan 
	Trinity Minahan 
	–
	Educator Toolkit Overview & Practice 

	Leilani Sabzalian, PhD 
	Leilani Sabzalian, PhD 
	–
	Critical Orientations for Indigenous Studies Curriculum 
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	PM:

	Ed Edmo, Storytelling 
	Ed Edmo, Storytelling 

	Mercedes Jones, Lesson Modeling Activity
	Mercedes Jones, Lesson Modeling Activity

	Shadiin Garcia, PhD 
	Shadiin Garcia, PhD 
	–
	Lesson Plan Activity and Curriculum Discourse 
	Analysis/Framing Questions

	April Campbell 
	April Campbell 
	-
	Closing
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	Train
	Train
	Train
	-
	the
	-
	Trainer Objectives 


	1. Have participants come away with the ability to teach, train and be a source 
	1. Have participants come away with the ability to teach, train and be a source 
	1. Have participants come away with the ability to teach, train and be a source 
	of support, knowledge, and advocacy within their school/district for SB 13 
	Tribal History/Shared History (LEARN/REFLECT/PRACTICE)

	2.
	2.
	Provide background on SB 13 (the what and the why 
	–
	where it came from, etc.)

	3.
	3.
	Overview of Critical Orientations for Indigenous Studies Curriculum (The 6 P’s)

	4.
	4.
	Create awareness of the Educator Toolkit and ODE Website Resources

	5.
	5.
	Understand the what and why of the lesson format in the curriculum

	6.
	6.
	Become familiar with the Essential Understandings Process/Document

	7.
	7.
	Introduce final version lessons of the curriculum through lesson modeling and 
	activities, allow for discussion and discourse of the curriculum

	8.
	8.
	Create a Tribal History/Shared History community and network of support (online or 
	other) for educators 



	Approach to training for the day (Learn, 
	Approach to training for the day (Learn, 
	Approach to training for the day (Learn, 
	Approach to training for the day (Learn, 
	Reflect, and Practice)


	Presentation followed by
	Presentation followed by
	Presentation followed by
	Span
	:

	Practice!
	Practice!
	: A time to put into words and practice 
	sharing/teaching what you’ve learned. Also a time to 
	consider the following:

	Positionality
	Positionality
	: How does your positionality impact your 
	approach to PD. Think about your strengths and how 
	you can ground your approach in your lived and 
	learned experiences.

	Facilitative Strategy
	Facilitative Strategy
	: What protocols, strategies, or 
	methods will you to facilitate learning (e.g., discussion 
	protocol, ppt, via story, via handouts, know your 
	audience).
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	Figure
	►
	►
	►
	Create a respectful space for 
	discussion/collaborative conversation 


	►
	►
	►
	Please be patient and 
	understanding. We are all in this 
	learning process together.

	►
	►
	Index cards are available on tables 
	for questions/comments 



	Brent Spencer, Confederated Tribes of 
	Brent Spencer, Confederated Tribes of 
	Brent Spencer, Confederated Tribes of 
	Brent Spencer, Confederated Tribes of 
	the Umatilla Indian Reservation 
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	Figure
	Figure
	Photos courtesy of CTUIR 
	Photos courtesy of CTUIR 
	Photos courtesy of CTUIR 



	Louise White
	Louise White
	Louise White
	Louise White
	-
	Yup’ik Tribal Elder 


	SB 13 Video
	SB 13 Video
	SB 13 Video
	https://www.youtube.com/watch?v=7JKpIH0
	-
	5ro



	Senate Bill 13 Background 
	Senate Bill 13 Background 
	Senate Bill 13 Background 
	Senate Bill 13 Background 
	-
	April Campbell, ODE 


	●
	●
	●
	●
	●
	Senate Bill 13 passed 2017 (signed into law Aug)


	●
	●
	●
	Feb 2018, hired Education NW to begin 
	developing lesson plans


	●
	●
	●
	May 2018, the Essential Understanding Advisory 
	Committee was created


	●
	●
	●
	June 2019, final draft of EU document


	●
	●
	●
	Summer 2019, training conducted on EU’s and 
	draft lessons


	●
	●
	●
	January 2020, implementation
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	Figure
	Figure
	Partnerships
	Partnerships
	Partnerships
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	Figure
	Figure
	Figure
	Figure
	Figure
	Figure
	Figure
	Figure
	Figure
	Figure
	Figure
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	Figure
	Figure
	Figure
	Figure
	Figure
	Process
	Process
	Process


	Figure
	Figure
	Span
	Phase 1
	Phase 1
	Phase 1



	•
	•
	•
	•
	•
	•
	ODE: Essential Understandings & 45 unit plans


	•
	•
	•
	Oregon’s 9 Tribes: Local context unit plans
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	Figure
	Figure
	Span
	Phase 2
	Phase 2
	Phase 2



	•
	•
	•
	•
	•
	•
	Professional Development
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	Figure
	Figure
	Span
	Phase 3
	Phase 3
	Phase 3



	•
	•
	•
	•
	•
	•
	Implementation
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	Figure
	Figure
	Figure
	Figure
	Figure
	Figure
	Lesson Plan(s)
	Lesson Plan(s)
	Lesson Plan(s)


	50,000 Foot level:
	50,000 Foot level:
	50,000 Foot level:

	•
	•
	•
	•
	Essential Understandings 


	•
	•
	•
	45 lesson plans



	5 Foot Level:
	5 Foot Level:

	•
	•
	•
	•
	Tribal Context 
	–
	place
	-
	based




	Figure

	Essential Understandings Process
	Essential Understandings Process
	Essential Understandings Process
	Essential Understandings Process


	The Oregon Department of Education partnered with the federally recognized 
	The Oregon Department of Education partnered with the federally recognized 
	The Oregon Department of Education partnered with the federally recognized 
	tribes in Oregon to develop the Essential Understandings of Oregon Indians. 
	This document has been a collection of heart, expertise, and knowledge
	. 
	These concepts will support educators as they teach essential knowledge 
	which tribes wish to share with educators, students and youth. The Oregon 
	Department of Education hired Education Northwest to assist in the 
	facilitation of developing the Essential Understandings and create lesson plans 
	for 4
	th
	, 8
	th
	, and 10
	th
	grades. 

	Partnering with our 9 tribal governments to develop the essential 
	Partnering with our 9 tribal governments to develop the essential 
	understandings began in May 2018; and in June 2019, tribal representatives 
	agreed to bring these essential understandings to tribal leadership for final 
	approval
	. The Essential Understandings will continue to inform the creation 
	of additional lesson plans and replace decades of inaccurate stereotypical 
	teaching of American Indians in classrooms across Oregon. 



	Overview
	Overview
	Overview
	Overview


	Essential Understandings
	Essential Understandings
	Essential Understandings


	Figure
	Figure

	Essential Understandings of Native Americans in Oregon
	Essential Understandings of Native Americans in Oregon
	Essential Understandings of Native Americans in Oregon
	Essential Understandings of Native Americans in Oregon


	Figure

	Making Meaning
	Making Meaning
	Making Meaning
	Making Meaning


	In pairs, review/present your Making Meaning homework 
	In pairs, review/present your Making Meaning homework 
	In pairs, review/present your Making Meaning homework 
	worksheet to each other. Then type your “tweet” by 
	following the instructions on the Padlet Instructions page. 


	Figure
	Figure

	Example: Since Time Immemorial
	Example: Since Time Immemorial
	Example: Since Time Immemorial
	Example: Since Time Immemorial


	Your Definition:
	Your Definition:
	Your Definition:
	Your Definition:
	Your Definition:
	Your Definition:

	Since Time Immemorial means there are Indigenous Nations who originated from here and whose 
	Since Time Immemorial means there are Indigenous Nations who originated from here and whose 
	descendants continue to be here. 





	Your “Tweet”: 
	Your “Tweet”: 
	Your “Tweet”: 
	Your “Tweet”: 
	Your “Tweet”: 
	Your “Tweet”: 

	Indigenous people have been in a relationship with the land and water since forever. 
	Indigenous people have been in a relationship with the land and water since forever. 





	Key 
	Key 
	Key 
	Key 
	Key 
	Key 
	Words:

	Existed
	Existed

	Coast, 
	Coast, 
	valleys, 
	plateaus, 
	basins

	Relationship 
	Relationship 
	continuous





	Context:
	Context:
	Context:
	Context:
	Context:
	Context:

	People never 
	People never 
	acknowledge this land 
	had communities 
	living prior to the 
	Mayflower; this 
	remind people of the 
	truth





	Questions:
	Questions:
	Questions:
	Questions:
	Questions:
	Questions:

	What are examples of Oral Traditions?
	What are examples of Oral Traditions?

	Misunderstandings:
	Misunderstandings:

	People think the Bering Strait Theory is true.
	People think the Bering Strait Theory is true.

	Examples:
	Examples:

	There are at least nine nations who have been here before any one 
	There are at least nine nations who have been here before any one 
	else has ever been.






	Practice! Outcomes:
	Practice! Outcomes:
	Practice! Outcomes:
	Practice! Outcomes:


	➤
	➤
	➤
	Educators become familiar with the what and why of SB 13, 
	employ critical thinking skills, practice articulating and develop a 
	schema of the Essential Understandings of Native Americans in 
	Oregon
	. 
	Discuss and compare misunderstandings, questions, 
	key words, definition and tweet with other members of 
	table/group. 

	Practice
	Practice
	! Define the key elements of the EU’s and how to clarify 
	and correct possible misconceptions.

	Positionality
	Positionality
	: How might this learning be organized to be ensured 
	of high understanding and application even in truncated time?

	Facilitative Strategy: What protocols, strategies, or methods will 
	Facilitative Strategy: What protocols, strategies, or methods will 
	you use to facilitate learning and application of the EU’s in the 
	learning environments.
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	Figure
	Figure
	Figure
	Figure
	Figure
	Figure
	Figure

	Sect
	Figure
	Figure
	Figure
	Figure
	Figure
	Figure
	Sarah Pierce, Education Northwest
	Sarah Pierce, Education Northwest
	Sarah Pierce, Education Northwest

	Lesson Plan 
	Lesson Plan 
	Overview
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	Figure
	Figure
	Figure
	Figure
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	Figure
	Figure
	Figure
	Figure

	Sect
	Figure
	Figure
	Figure
	Figure

	Sect
	Figure
	Figure
	Figure
	Figure

	Sect
	Figure
	Figure
	Figure
	Figure
	Figure
	Stage 1: 
	Stage 1: 
	Stage 1: 
	Oregon Department of 
	Education lessons


	▪
	▪
	▪
	▪
	▪
	45 lessons aligned to 
	Grade level standards 



	▪
	▪
	▪
	▪
	15 each in Grades 4, 8 
	and 10




	Figure
	★
	★
	★
	★
	★
	Cross Curricular


	○
	○
	○
	○
	Social Studies


	○
	○
	○
	English Language Arts


	○
	○
	○
	Science


	○
	○
	○
	Math


	○
	○
	○
	Health






	Sect
	Figure

	Sect
	Figure

	Sect
	Figure

	➤
	➤
	➤
	➤
	Practice! 
	Identify the elements of the lesson plan 
	format that are designed to support educators own   
	growth and instruction ( EUs, academic standards 
	and expectations, explicit and implicit instruction, 
	script) What will be most beneficial for some of 
	your colleagues?

	Outcomes
	Outcomes
	Span
	:

	➤
	➤
	Educators familiarize themselves with the format 
	of the lessons and understand why and how to use 
	them effectively.


	Practice! Outcomes:
	Practice! Outcomes:
	Practice! Outcomes:



	BREAK
	BREAK
	BREAK
	BREAK


	Cultural items and Indigenous 
	Cultural items and Indigenous 
	Cultural items and Indigenous 
	educational materials/resources are 
	available for viewing at the display 
	tables.



	Educator Toolkit/
	Educator Toolkit/
	Educator Toolkit/
	Educator Toolkit/

	Website Resources
	Website Resources


	What and Why 
	What and Why 
	What and Why 



	►
	►
	►
	►
	One page connect sheet that shows everything
	►
	Introductory Letter
	►
	Approaches in Indigenous Education
	►
	Critical Orientations for Indigenous Studies Curriculum (The 6 P’s)
	►
	Native American Resource List & Youth Reading List
	►
	SB 13 General Overview/Talking points
	►
	SB 13 flyer
	►
	FAQ SB 13 information
	►
	Pre
	-
	Assessment
	►
	Essential Understandings of Native Americans in Oregon


	Figure
	EDUCATOR TOOLKIT
	EDUCATOR TOOLKIT
	EDUCATOR TOOLKIT
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	One Page Connect Sheet
	One Page Connect Sheet
	One Page Connect Sheet



	Sect
	Figure
	Introductory Letter 
	Introductory Letter 
	Introductory Letter 



	Sect
	Figure
	Approaches in Indigenous 
	Approaches in Indigenous 
	Approaches in Indigenous 
	Education 



	Sect
	Figure
	SB 13 General 
	SB 13 General 
	SB 13 General 
	Overview/Talking Points
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	Figure
	SB 13 FLYER
	SB 13 FLYER
	SB 13 FLYER
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	Figure
	SB 13 Frequently Asked 
	SB 13 Frequently Asked 
	SB 13 Frequently Asked 
	Questions 
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	Figure
	Resource List 
	Resource List 
	Resource List 
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	Figure
	Youth Reading List 
	Youth Reading List 
	Youth Reading List 
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	Figure
	Critical Orientations for 
	Critical Orientations for 
	Critical Orientations for 
	Indigenous Studies Curriculum 
	(The 6 P’s) 
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	Figure
	Pre
	Pre
	Pre
	-
	Assessment



	ODE Tribal History/Shared History
	ODE Tribal History/Shared History
	ODE Tribal History/Shared History
	ODE Tribal History/Shared History
	Webpage


	►
	►
	►
	Implementation

	►
	►
	Professional Development

	►
	►
	Past and Upcoming Events

	►
	►
	Lesson Plans (ODE and place based lesson plans from 
	the nine federally
	-
	recognized tribes in Oregon) 

	►
	►
	Indian Education Resources (Tribal websites, 

	Native American Education Pedagogy Websites, etc.)
	Native American Education Pedagogy Websites, etc.)
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	Educator Toolkit/Website Resources
	Educator Toolkit/Website Resources
	Educator Toolkit/Website Resources
	Educator Toolkit/Website Resources
	Practice!


	Figure

	Practice! Outcomes:
	Practice! Outcomes:
	Practice! Outcomes:
	Practice! Outcomes:


	Practice! Educator Toolkit Review 
	Practice! Educator Toolkit Review 
	Practice! Educator Toolkit Review 
	Worksheet

	Outcomes
	Outcomes
	Span
	:

	➤
	➤
	Educators become aware of resources 
	available to them and begin to think about 
	how they may utilize them for their own 
	Indigenous knowledge growth and embed 
	within the Tribal History/Shared History 
	curriculum in their 
	classroom/school/district.



	Critical Orientations for 
	Critical Orientations for 
	Critical Orientations for 
	Critical Orientations for 
	Indigenous Studies Curriculum
	Leilani Sabzalian, PhD, 

	Assistant Professor, Indigenous Studies in Education 
	Assistant Professor, Indigenous Studies in Education 

	University of Oregon 
	University of Oregon 



	Critical Orientations (6 P’s)
	Critical Orientations (6 P’s)
	Critical Orientations (6 P’s)
	Critical Orientations (6 P’s)


	Figure
	Figure
	Span
	PLACE
	PLACE
	PLACE



	Figure
	Acknowledge 
	Acknowledge 
	Acknowledge 
	Indigenous 
	homelands where 
	you teach


	Figure
	Span
	PRESENCE
	PRESENCE
	PRESENCE



	Figure
	Focus on the  
	Focus on the  
	Focus on the  
	presence and 
	diversity of 
	Indigenous 
	peoples today


	Figure
	Span
	PERSPECTIVES
	PERSPECTIVES
	PERSPECTIVES



	Figure
	Incorporate 
	Incorporate 
	Incorporate 
	Indigenous 
	perspectives into 
	the curriculum


	Figure
	Span
	POLITICAL 
	POLITICAL 
	POLITICAL 
	NATIONHOOD



	Figure
	Emphasize the 
	Emphasize the 
	Emphasize the 
	political 
	nationhood, 
	sovereignty, and 
	citizenship of 
	Indigenous 
	peoples


	Figure
	Span
	POWER
	POWER
	POWER



	Figure
	Challenge power 
	Challenge power 
	Challenge power 
	dynamics within 
	curricula and 
	affirm Indigenous 
	power and agency 


	Figure
	Span
	PARTNERSHIP
	PARTNERSHIP
	PARTNERSHIP
	S



	Figure
	Relationships 
	Relationships 
	Relationships 
	matter in this 
	work. 
	Cultivate 
	partnerships 
	that are  
	purposeful and 
	reciprocal


	These orientations offer a lens through which to 
	These orientations offer a lens through which to 
	These orientations offer a lens through which to 
	challenge
	and 
	complement
	existing curriculum



	PLACE
	PLACE
	PLACE
	PLACE


	Locally responsive 
	Locally responsive 
	Locally responsive 
	curriculum 
	acknowledges the 
	Indigenous peoples 
	and homelands of that 
	place, and anchors 
	curriculum around the 
	strengths of those 
	communities and the  
	issues they face 


	Figure

	PRESENCE
	PRESENCE
	PRESENCE
	PRESENCE


	Emphasize the presence and diversity of Indigenous 
	Emphasize the presence and diversity of Indigenous 
	Emphasize the presence and diversity of Indigenous 
	peoples today and teach about current events and 
	issues that are important to Native communities


	Figure
	Figure
	Figure
	Figure
	Span
	John Herrington, 
	John Herrington, 
	John Herrington, 
	Chickasaw Nation, 
	Astronaut



	Figure
	Span
	Deb Haaland, 
	Deb Haaland, 
	Deb Haaland, 

	Laguna Pueblo, 
	Laguna Pueblo, 
	Congresswoman



	Figure
	Span
	Susan Shown Harjo, 
	Susan Shown Harjo, 
	Susan Shown Harjo, 

	Cheyenne & Hodulgee Muscogee, 
	Cheyenne & Hodulgee Muscogee, 

	Writer & Advocate
	Writer & Advocate




	PERSPECTIVES
	PERSPECTIVES
	PERSPECTIVES
	PERSPECTIVES


	Incorporate Indigenous 
	Incorporate Indigenous 
	Incorporate Indigenous 
	perspectives to 
	challenge dominant 
	narratives in curriculum 
	that are rooted in 
	Eurocentrism (e.g., 
	“exploration,” 
	“discovery,” 
	“expansion), and to 
	support students in 
	learning 
	from 
	(rather 
	than only 
	about
	) 
	Indigenous peoples


	Figure
	Karenne Wood, poet and citizen of Monacan Indian Nation, from 
	Karenne Wood, poet and citizen of Monacan Indian Nation, from 
	Karenne Wood, poet and citizen of Monacan Indian Nation, from 
	“Enough Good People: Reflections on Tribal Involvement and Inter
	-
	Cultural Collaboration 2003
	-
	2006,” Circle of Tribal Advisors and Lewis 
	& Clark Bicentennial



	POLITICAL NATIONHOOD
	POLITICAL NATIONHOOD
	POLITICAL NATIONHOOD
	POLITICAL NATIONHOOD


	The relationship between 
	The relationship between 
	The relationship between 
	tribal nations and the 
	federal/state government is 
	a 
	political 
	relationship

	Teaching about tribal 
	Teaching about tribal 
	governments, leaders, 
	flags, treaties, laws, etc. is 
	one way to emphasize that 
	tribal nations are 
	nations, 
	(distinct from racial/ethnic 
	groups or communities)


	Figure

	POWER
	POWER
	POWER
	POWER


	Challenge power 
	Challenge power 
	Challenge power 
	dynamics like racism and 
	colonialism that often 
	surface in curriculum

	Emphasize Indigenous 
	Emphasize Indigenous 
	power by highlighting 
	Indigenous creativity, 
	agency, changemakers, 
	and social movements 


	Figure
	Figure
	Image Credits: Overpass Light Brigade
	Image Credits: Overpass Light Brigade
	Image Credits: Overpass Light Brigade



	PARTNERSHIPS
	PARTNERSHIPS
	PARTNERSHIPS
	PARTNERSHIPS


	Cultivate meaningful 
	Cultivate meaningful 
	Cultivate meaningful 
	parternships that are 
	purposeful

	Work to develop long
	Work to develop long
	-
	term relationships with 
	local or nearby programs, 
	organizations, or nations 
	that are mutually 
	beneficial (i.e., respectful 
	and reciprocal)


	Figure
	Figure
	Tribal 
	Tribal 
	Tribal 

	education 
	education 
	departments


	Figure
	Native 
	Native 
	Native 

	organizations
	organizations


	Figure
	Indian 
	Indian 
	Indian 
	education 
	programs


	Schools
	Schools
	Schools



	Sect
	Figure
	Figure
	Figure
	Figure
	Figure
	Figure
	IMPLICATIONS AND IDEAS
	IMPLICATIONS AND IDEAS
	IMPLICATIONS AND IDEAS



	Sect
	Figure
	1.
	1.
	1.
	1.
	1.
	Do you know what year the 
	Yakama Nation 
	Treaty
	was signed and who was the main signer?


	2.
	2.
	2.
	Do you know how many 
	tribes
	and 
	bands
	signed 
	the Yakama 
	treaty
	?


	3.
	3.
	3.
	Do we have a 
	flag
	?


	4.
	4.
	4.
	Who the current 
	executive
	chairman
	of the 
	Yakama Nation
	?


	5.
	5.
	5.
	Are there two 
	branches of government
	for the 
	Yakama Nation
	?


	6.
	6.
	6.
	How many 
	elected positions 
	are there?


	7.
	7.
	7.
	What is the formal name of this 
	nation
	?


	8.
	8.
	8.
	When do the Yakama 
	elections
	occur and who 
	can 
	vote
	?




	IMPLICATIONS AND IDEAS
	IMPLICATIONS AND IDEAS
	IMPLICATIONS AND IDEAS



	Sect
	Figure
	“Father Serra helped convert 
	“Father Serra helped convert 
	“Father Serra helped convert 
	thousands of American Indians to 
	Christianity…Many Indians died from 
	overwork and diseases. But the 
	missions kept going because of 
	Father Serra's preaching and care.”


	IMPLICATIONS AND IDEAS
	IMPLICATIONS AND IDEAS
	IMPLICATIONS AND IDEAS


	Figure

	PRACTICE!
	PRACTICE!
	PRACTICE!
	PRACTICE!


	GROUP WORK
	GROUP WORK
	GROUP WORK

	Work together to 
	Work together to 
	generate ways in 
	which the 
	orientations can 
	inform your 
	philosophy and 
	practice as 

	educators. 
	educators. 


	Schools
	Schools
	Schools


	Figure
	Figure

	LUNCH
	LUNCH
	LUNCH
	LUNCH


	Cultural items and Indigenous educational 
	Cultural items and Indigenous educational 
	Cultural items and Indigenous educational 
	materials/resources are available for 
	viewing at the display tables.



	Ed Edmo, 
	Ed Edmo, 
	Ed Edmo, 
	Ed Edmo, 
	Storyteller

	(video
	(video
	)



	Lesson Modeling Activity
	Lesson Modeling Activity
	Lesson Modeling Activity
	Lesson Modeling Activity

	Mercedes Jones, Confederated Tribes of Grand Ronde 
	Mercedes Jones, Confederated Tribes of Grand Ronde 
	Education Division



	Requesting a Guest 
	Requesting a Guest 
	Requesting a Guest 
	Requesting a Guest 
	Speaker Protocol


	Do
	Do
	Do
	-

	●
	●
	●
	●
	Contact the tribal headquarters 
	(education or culture dept.) or 
	satellite office closest to you.


	●
	●
	●
	Ask permission in a humble, 
	respectful manner to share a 
	traditonal story.


	●
	●
	●
	Reach out to Title VI program/Indian 
	Ed Coordinator in your district (if 
	available) for assistance.


	●
	●
	●
	Understand there may not always 
	be someone available to come to 
	your class.


	●
	●
	●
	Understand there are certain times 
	of year that it is okay to tell stories.


	●
	●
	●
	Offer/Provide a gift of appreciation.




	Don’ts
	Don’ts
	Don’ts

	●
	●
	●
	●
	Request a storyteller a week before 
	needed. Give ample notice.


	●
	●
	●
	Demand a storyteller.


	●
	●
	●
	Only ask for an Elder.


	●
	●
	●
	Not teach a lesson because there isn’t a 
	guest speaker available.





	How Can I Prepare?
	How Can I Prepare?
	How Can I Prepare?
	How Can I Prepare?


	★
	★
	★
	★
	★
	Background Info


	★
	★
	★
	Reread EU’s


	★
	★
	★
	Review the Vocabulary


	★
	★
	★
	Preview activities & materials





	How did the 
	How did the 
	How did the 
	How did the 
	storyteller engage the 
	audience? 



	Your Turn!
	Your Turn!
	Your Turn!
	Your Turn!



	Sect
	Figure

	Sect
	Figure

	Ideas for stories
	Ideas for stories
	Ideas for stories
	Ideas for stories

	●
	●
	●
	●
	Why the ocean is salty


	●
	●
	●
	How a dog got its wag


	●
	●
	●
	Why some birds 
	migrate and not others


	●
	●
	●
	Why bears hibernate


	●
	●
	●
	How a certain land 
	formation came to be


	●
	●
	●
	Why the heart of a 
	shrimp is located on 
	it’s head




	Ideas about important 
	Ideas about important 
	Ideas about important 
	values

	●
	●
	●
	●
	Honesty


	●
	●
	●
	Sharing


	●
	●
	●
	Respect for Elders


	●
	●
	●
	Perseverance


	●
	●
	●
	Generosity


	●
	●
	●
	Regard for the natural 
	world





	Lesson Plan Activity 
	Lesson Plan Activity 
	Lesson Plan Activity 
	Lesson Plan Activity 

	Shadiin Garcia, PhD, Educator 
	Shadiin Garcia, PhD, Educator 
	Advancement Council



	Closing
	Closing
	Closing
	Closing

	►
	►
	Exit Slips

	►
	►
	Certificates/PDU’s

	►
	►
	Self
	-
	scoring rubric

	►
	►
	Plan for Implementation 

	►
	►
	Final Thoughts/Questions

	►
	►
	Network of support

	Next SB 13 Tribal History/Shared History 
	Next SB 13 Tribal History/Shared History 
	Professional Development Event: Feb. 20, 2020

	Grand Ronde Education Summit 
	Grand Ronde Education Summit 
	-
	June 25 and 
	26, 2020

	Thank you for attending!
	Thank you for attending!



	April
	April
	April
	April
	Campbell: 
	April.Campbell@ode.state.or.us
	April.Campbell@ode.state.or.us
	Span


	Shadiin Garcia, 
	Shadiin Garcia, 
	PhD: 
	Shadiin.Garcia@ode.state.or.us
	Shadiin.Garcia@ode.state.or.us
	Span


	Mercedes 
	Mercedes 
	Jones:
	Mercedes.Jones@grandronde.org
	Mercedes.Jones@grandronde.org
	Span


	Trinity 
	Trinity 
	Minahan:
	Trinity.Minahan@ode.state.or.us
	Trinity.Minahan@ode.state.or.us
	Span


	Sarah Pierce
	Sarah Pierce
	:
	Sarah.Pierce@educationnorthwest.org
	Sarah.Pierce@educationnorthwest.org
	Span


	Leilani Sabzalian, 
	Leilani Sabzalian, 
	PhD: 
	leilanis@uoregon.edu
	leilanis@uoregon.edu
	Span



	Contact Information
	Contact Information
	Contact Information







