Grade 10: Cultural Persistence and Survivance

Lesson: Managing the Land

Overview
This lesson introduces students to four concepts that are essential for understanding the history, traditions, and contemporary identity of the Burns Paiute Tribe: sovereignty, survivance, persistence, and wildlife management.

The term survivance is unfamiliar to many people, but over the past 20 years it has become an important way of talking about how Indigenous people express and carry forward their cultural identities and traditions in contemporary life. Acts of survivance are those that demonstrate the ongoing and dynamic presence of Indigenous people in contemporary times. These acts of sovereignty and self-determination can take many forms, including tribal efforts to revitalize a language or open a new business; a Native student winning a scholarship or achieving public recognition; or a cross-tribal group advocating for land, treaty, or fishing rights. Acts of survivance demonstrate the active and dynamic presence of Indigenous people. This lesson offers students concrete examples of survivance by exploring specific wildlife management projects being conducted by the Burns Paiute Tribe.

The lesson includes five activities. In the first activity, students will use a vocabulary routine to define the four key terms. In the second activity, students will visit the Burns Paiute tribal website to learn about specific wildlife management projects being conducted by the Tribe and will work in groups using a graphic organizer to explore one of those projects in greater depth. In the third activity, students will be introduced to a writing strategy, which they will use in activities four and five to create written documents that examine how the specific wildlife management project they learned about is intertwined with the concepts of sovereignty, survivance, and persistence.

Desired results
	Oregon Essential Understandings

	Since Time Immemorial
	 Sovereignty 
	 History

	 Tribal Government
	 Identity
	 Lifeways

	 Language
	 Treaties with the US
	 Genocide, Federal Policy and Laws

	Oregon social studies standards[footnoteRef:1] [1: ] 

	Civics and Government – HS.5; HS.10
Multicultural Studies – HS.11; HS.42; HS.60; HS.61; HS.63; HS.66
Geography – HS.41; HS.42; HS.46; HS.47; HS.49; HS.53
History – HS.60; HS.63
Social Science Analysis – HS.72; HS.74; HS.76; HS.77

	Oregon English language arts standards
	Informational Text – 9-10.RH.1; 9-10.RH.2; 9-10.RH.5; 9-10.RH.10
Writing – 9-10.WHST.4; 9-10.WHST.7; 9-10.WHST.8; 9-10.WHST.9
Speaking and Listening – 9-10.SL.1

	Essential questions
	How are we shaped by the land?
How do we shape the land?
Why might cultural persistence and survivance be necessary and important to some groups of people?

	Learning outcomes
	Students will be able to:
· Summarize verbally and in writing the deep ties the Burns Paiute Tribe has to the land.
· Use evidence and examples from a primary digital source to support a written analysis about how the Burns Paiute Tribe is addressing environmental issues to help keep its community, traditions, and culture alive.
· Produce a written document about the Burns Paiute Tribe in which the organization and style are appropriate to the task, purpose, and audience.
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Oregon Essential Understandings Desired Results
Since Time Immemorial
 Sovereignty 
 History
 Tribal Government
 Identity
 Lifeways
 Language
 Treaties with the US
 Genocide, Federal Policy and Laws

Oregon social studies standards[footnoteRef:2] [2:  Oregon is in the process of revising its social studies standards. This document references the draft 2018 standards for grade 10.] 

Civics and Government – HS.5; HS.10
Multicultural Studies – HS.11; HS.42; HS.60; HS.61; HS.63; HS.66
Geography – HS.41; HS.42; HS.46; HS.47; HS.49; HS.53
History – HS.60; HS.63
Social Science Analysis – HS.72; HS.74; HS.76; HS.77

Oregon English language arts standards
Informational Text – 9-10.RH.1; 9-10.RH.2; 9-10.RH.5; 9-10.RH.10
Writing – 9-10.WHST.4; 9-10.WHST.7; 9-10.WHST.8; 9-10.WHST.9
Speaking and Listening – 9-10.SL.1

Essential questions
How are we shaped by the land?
How do we shape the land?
Why might cultural persistence and survivance be necessary and important to some groups of people?

Learning outcomes
Students will be able to:
· Summarize verbally and in writing the deep ties the Burns Paiute Tribe has to the land.
· Use evidence and examples from a primary digital source to support a written analysis about how the Burns Paiute Tribe is addressing environmental issues to help keep its community, traditions, and culture alive.
Produce a written document about the Burns Paiute Tribe in which the organization and style are appropriate to the task, purpose, and audience.

Logistics
· Where does the activity take place? Classroom/computer room
· How are the students organized?
 Whole class
 Teams: 2-4
 Individually
 Pairs

Materials
What will be needed for students to engage in this activity?
· Access to computer and internet service – two to three students per computer is ideal
· Land Management Graphic Organizer – one copy per two to three students
· Poster paper and markers for Chalk Talk
· PowerPoint slide deck: Cultural Persistence and Survivance
· Internet availability and ability to show the PowerPoint slides to the class
· Cultural Persistence and Survivance Vocabulary worksheet
· Application for Continued Funding worksheet
· Blank paper for students to write their RAFTs

Time frame
Activity 1: Vocabulary Routine – 35 minutes
Activity 2: Burns Paiute Responses to Environmental Challenges – two 50-minute class periods
Activity 3: Introduction to RAFT – 20 minutes
Activity 4: Small Group RAFT Practice – 30 minutes
Activity 5: Individual RAFT Writing – 25 minutes

Background for teachers
The four key concepts being explored in this lesson are essential for the meaningful study of the Burns Paiute Tribe. While this lesson provides a broad overview of the concepts, teachers should have some understanding of their nuances before teaching the curriculum. 

For example, sovereignty is a complex topic that goes far beyond a simple legal definition. For Native people, sovereignty is not something that was bestowed upon them by the U.S. government or that simply defines their legal relationship to the United States. Rather, it is a concept that expresses not only their freedom and right to self-determination, but also their deep connection to a place, a community, the natural world, and their spiritual beliefs. As Kickingbird and colleagues state, “Sovereignty is inherent; it comes from within a people or culture. It cannot be given to one group by another. Some people feel that sovereignty, or the supreme power, comes from spiritual sources. Other people feel that it comes from the people themselves. “(1999, p. 2). 

An elder explained sovereignty to Native writer, musician, and scholar Leanne Betasamosake Simpson (Michi Saagiig Nishnaabeg) as “the place where we all live and work together.” Simpson goes on to explain that this is an understanding of sovereignty and nationhood “that at its core is about relationships—relationships with each other and with plant and animal nations, with our lands and waters and with the spiritual worlds … Indigenous thought, which is as diverse as the land itself, roots sovereignty in good relationships, responsibilities, a deep respect for individual and collective self-determination, and honoring diversity. When indigenous peoples use the English word sovereignty in relation to our own political traditions, we use it to mean authentic power coming from a generated consensus and a respect for dissent rather than sovereignty coming from authoritarian power or power-over style of governance” (2015, p. 19).

The concepts of survivance and perseverance are similarly complex and deeply rooted in American Indian cultural identity. Nearly all American Indian tribes, including the Burns Paiute, have endured attempted genocide; exposure to diseases for which they had no immunity; removal from the land on which they had lived for thousands of years; suppression of their cultures and languages at Indian boarding schools and other public and government-supported institutions; the environmental destruction of many of their ancestral territories; the failure of the U.S. government to live up to the terms of treaties; and cultural misrepresentation and appropriation in the media, arts, and popular culture.

These and other experiences have led to intergenerational trauma that plays out in devastating ways—poverty, alcohol and drug addiction, physical and sexual abuse, high suicide rates, health problems, and life expectancy rates that are well below the national average (Pember, 2016). While this lesson does not attempt to address these difficult issues, teachers should make some effort to understand this context before teaching the lesson. It is impossible to grasp—or help students grasp—the true meaning and importance of survivance and perseverance for American Indian people without acknowledging these realities.

Teachers should also visit the Burns Paiute Tribe-Natural Resources website prior to teaching this lesson. It will be helpful to review the mission of the Burns Paiute Natural Resources Department and to read through the documents that describe each of the current wildlife management projects. Current projects include but are not limited to:
· Logan Valley Wildlife Mitigation
· Malheur River Wildlife Mitigation
· Native Salmonid Research
· Stream Temperature Monitoring
· Amphibian and Macroinvertebrate Surveys
· Fish Distribution and Presence in Little Malheur River
· Other[footnoteRef:3] [3:  Environmental projects led by the Burns Paiute Tribe will evolve as the Tribe expands its efforts in the coming years. Be aware that the projects currently listed on the website may change. Teachers should adjust the lesson accordingly.] 


Prior to teaching the lesson teachers should also do the following:
· Learn about national efforts by Native communities to remediate environmental damage by visiting the following websites:
· American Indian Responses to Environmental Challenges
· Native Knowledge 360
· Review the Environmental Action Graphic Organizer that students will use to take notes in preparation for their final written product/presentation.
· Get to know the Application for Continued Funding to see what kind of writing your students will create.
· Become familiar with how to teach the RAFT Writing Strategy.[footnoteRef:4] This strategy helps students understand their role as a writer and learn how to effectively communicate their ideas. [4:  RAFT Writing Strategy ] 

· Think about where students will sit as they conduct online research and do their planning work. One computer with internet access per two to three students is ideal.
· Decide how to group students. Small groups of two to three are ideal.
· Assign one environmental project per group (e.g., Logan Valley Wildlife Mitigation, Amphibian and Macroinvertebrate Surveys).

References and resources
Kickingbird, K., Kickingbird, L, Chibitty, C. J., & Berkey, C. (1999). Indian sovereignty. In J. R. Wunder (Ed.), Native American sovereignty (pp. 1–64). New York, NY: Garland.

 Pember, M. A. (2016). Intergenerational trauma: Understanding Natives’ inherited pain. Retrieved from Indian Country Today Media Network website: https://amber-ic.org/wp-content/uploads/2017/01/ICMN-All-About-Generations-Trauma.pdf 

Simpson, L. B. (2015). The place where we all live and work together: A gendered analysis of “sovereignty.” In S. N. Teves, A. Smith, & M. Raheja (Eds.), Native studies keywords (pp. 1–65). Tucson, AZ: University of Arizona Press.

Key vocabulary
· Sovereignty – The authority of a state or group of people to govern itself or another state.
· Survivance – “The active sense of presence, the continuance of Native stories, not a mere reaction, or a survivable name. Native survivance stories are renunciations of dominance, tragedy and victimry.” A term that was first introduced by scholar and writer Gerald Vizenor (Anishinaabe).[footnoteRef:5] [5:  Vizenor, G. (1999). Manifest manners: Narratives on postindian survivance. Lincoln, NE: University of Nebraska Press, p. vii.] 

· Perseverance – Firm or obstinate continuance in a course of action in spite of difficulty or opposition; the continued and prolonged existence of something.
· Traditional Ecological Knowledge (TEK) – The evolution of Native tribal members’ knowledge regarding the sustainability of local resources, developed through direct contact with a specific environment over thousands of years.
· Wildlife management – Balancing the needs of wildlife with the needs of people by using the best available science.
· RAFT – Acronym for “role, audience, format, topic.” A writing strategy that allows for student choice of these four elements.

Considerations for teachers
Assessment: How will you know if students are learning?
· Teachers should review the vocabulary worksheet for completion and correction.
· Teachers should review group and individual RAFT writings for completion and accuracy. Each student should produce at least two written documents (one as part of a group and one individually).

Practices: (Group roles, classroom routines. This depends on the activity. For instance, how do you rotate roles? Assign computers? Get supplies?)
· RAFT – RAFT is an acronym for “role, audience, format, and topic” and is a writing strategy that allows for student choice and helps define the parameters in which students write on a particular topic. Students are given two to five choices for each of the four RAFT elements (based on teacher discretion) and then respond to the task based on their individual choices. In this lesson students will write RAFTs related to environmental projects being conducted by the Burns Paiute Tribe. The RAFT process allows students to respond in an authentic manner while also giving them a structure in which to work. Students should be given the opportunity to read, analyze, and reflect on each other’s writing, which will give them multiple perspectives on the topic and deepen their collective learning.
· Chalk talk – Chalk talk is a discussion technique in which students write thoughts, questions, reflections, and responses to a main prompt and to other students’ written responses. This technique provides flexibility for students to respond to ideas and concepts over time. Students responses are anonymous, which encourages open dialogue and helps students or teachers identify and clarify misconceptions without publicly calling out an individual. The teacher sets up a series of open-ended prompts. These prompts typically put on posters that are placed around the room. Students take turns visiting each poster and responding to its prompt and to the responses of their peers directly on the poster. Students do not talk while they are at the posters, but they may begin to identify themes and make connections. Chalk talk posters should be used multiple times throughout a lesson or unit to document the development of student thinking and learning.
· Vocabulary routine – The vocabulary routine used in this lesson is based on Robert Marzano’s six steps for direct vocabulary instruction, which provides students with the correct meaning of terms while also giving them the opportunity to use each term in multiple contexts.

Learning targets
· I can describe in my own words the connection the Burns Paiute Tribe has to its homeland.
· I can identify the key information from a primary digital source about current environmental projects led by the Burns Paiute Tribe.
· I can conduct online research to analyze the relationship between the ancestral territory and the survivance and cultural preservation of the Burns Paiute Tribe.
· I can identify and use details from informational text to support a written analysis about how the Burns Paiute Tribe is addressing serious environmental issues to help keep its community, traditions, and culture alive.
· I can produce a written product in which the organization and style are appropriate to the task, purpose, and audience.
· I can participate in and lead a group conversation by asking questions, incorporating others into the discussion, and clarifying the ideas of others.

Activities

Activity 1: Vocabulary routine
This activity introduces students to the four key concepts of the unit through a vocabulary routine, video examples, and student interaction.

Make sure each student has a copy of the Cultural Persistence and Survivance Vocabulary Worksheet.

Introduce the slide deck to students

Slides 1 and 2
Say: As we begin this unit on cultural persistence and survivance we’re going to explore how the Burns Paiute Tribe is preserving its traditional knowledge, values, and lifeways in Oregon. They have never stopped fighting for their rights or working to protect their homeland. In this unit we’re going to explore these essential understandings. By the end of the unit I will expect you to be able to use the information to create a final written product about the Burns Paiute Tribe using a writing strategy called RAFT.

On your vocabulary handout you have four words that are essential to understanding this lesson. I will give you a definition, some example pictures, and a brief explanation of each term. Then we’ll watch a video that will give you additional context. After that, you will use this information to write your own meaningful definition, provide an example or synonym for each term, and create a non-linguistic representation, which means a picture or symbol to help you remember the definition. It does not have to be a detailed picture, just something to help you remember the meaning of the term. You will also need to write a meaningful sentence using the term.

Slide 3 [Sovereignty]
Say: Sovereignty is the legal right of a group of people to govern themselves. Many American Indian tribes, including the Burns Paiute Tribe, are sovereign nations. As sovereign nations, tribes have the power to determine their own form of government, define who is a citizen of that nation, make and enforce laws through their own police force and court system, collect taxes, and regulate property use. Not many people know this, but in the United States we actually have three main kinds of government: the federal government, state governments, and tribal governments. The sovereignty of tribal nations has been challenged at various points in history, but it has been upheld again and again by the U.S. Supreme Court. 

These pictures help me think about sovereignty. The picture on the left is an overhead view of the Burns Paiute Tribal Government offices and the Health Services Center. It’s not a city, county, state, or federal government; it is in fact their own location for tribal decision making. The picture on the right shows tribal flags, which remind me that flags are a symbol of identity for a group of people with their own laws and ways of being. These tribal flags remind me that there are many tribal governments because each tribe is different and has its own authority to govern its people.

In the next slide, you will hear Harlan McKosato (Sac and Fox), the former host of the radio show Native American Calling, and others talk about tribal sovereignty and the right to self-rule. As you watch, I want you to think about how you would define sovereignty. If you can think of some examples or images, please write them down.

Slide 4[What is tribal sovereignty?]
After students watch the video, have them work with a partner or team to identify the elements of the vocabulary worksheet: a definition of the term, an example, a drawing, and a meaningful use of the word in a sentence. You may choose to let them complete one term at a time or complete all four terms after they have watched all the videos.

Slide 5 [Perseverance]
Say: Perseverance is a character trait. It’s about sticking with something despite hardship, struggle, or adversity. Perseverance is a noun that is related to the verb “to persevere.” As a teacher, for example, I want my students to learn to stick with a task even when they find it difficult or challenging. If you give up every time something is difficult, you’re never going to get very far, are you? Sometimes, in life, you will face hardships. You can either give up or you can push through those hardships and keep trying to succeed and to live in the way you want to live. We are talking here about American Indian tribes—and specifically the Burns Paiute Tribe. As we will learn, the Tribe has faced unbelievable hardship and adversity over the last century and a half, but it has never quit trying to maintain its culture and traditions and way of life. That is perseverance of the most incredible kind.

Slide 6 [Perseverance]
This picture helps me think of perseverance because this tiny plant is trying to grow in an inhospitable place, against all odds.

Slide 7 [Survivance]
Say: Survivance is a powerful term. It derives from the word survival, but with the addition of the –ance suffix. That suffix is unusual, but it is meaningful because it makes the noun active. It gives the word a sense of intention and purpose. The effect is that it emphasizes self-determination: The determination to fight for one’s own identity, culture, and traditions. In that sense it is similar to perseverance, but it is a little different also. Survivance is about Native people refusing to be seen as tragic victims or as a vanished people of the past. It is about taking control of their own story and how it is told. If persevering is about not giving up, survivance is about demanding to be acknowledged. American Indian people are saying: ‘We are here. We did not vanish or die out. We are a vibrant and active presence in the world, and we will not be silenced.’
The tribal nations of Oregon did not die out. The Burns Paiute Tribe did not die out. They have survived and endured and carried on. And this survival was not passive. They survived by continually fighting to maintain their way of living, culture, identity, language, and relationship with the land. And they continue to do so today in many, many ways. Later in this lesson we’re going to look at some of the environmental projects the Tribe has been conducting. These projects are an example of how the Tribe is taking action right now in in the present day. These are acts of survivance.

In this next video, you will meet Minerva Soucie, who is a Burns Paiute elder. You will have to really analyze and consider some details about persistence and survivance to be able to define, give examples. and think of images and sentences for those two terms.

Slide 8 [Survivance]
After students watch the video, have them work with a partner or team to fill out the elements of the vocabulary worksheet for the terms perseverance and survivance. 

Slide 9 [Wildlife management]
Say: The Burns Paiute Tribe, like many tribes, has a deep connection to the land. This connection has been developed over thousands of years of living in a very particular place. Think about that. Thousands of years living in one area. When you live in one area for that long and live in a way that requires you to rely on the natural world for everything—food, clothing, shelter, medicine, tools, weapons—then you gain a tremendous amount of knowledge about that place. You know where to go—and when—to harvest certain plants or to hunt and fish. You know exactly how to use certain plants to make baskets or to create shelter. You know what a healthy forest and healthy watersheds look like and how connected everything is. You know that if you alter one part of that environment it will impact every other part of that environment. That is what we mean by ecology—the interrelationship between all things in a given natural environment.

One term that some people use for that kind of understanding is “traditional ecological knowledge.” For example, The Burns Paiute Tribe has lived for thousands of years in a region that stretches from Southeastern Oregon north to the Blue Mountains, east into what is now Idaho and south into Nevada. They moved across that vast region seasonally, based on when fish were swimming upstream to spawn, when deer and elk were coming down from the high mountains in preparation for winter, when camas bulbs were ripe and ready for harvest, or when the tule and willow were just right for making baskets. They knew how to use a controlled burn, which is a fire intentionally set for forest management to cull old or overgrown areas and to bring new growth to plants. Above all, they knew that the survival of the people was dependent on the health and abundance of the land—that they were not separate from the land but were a part of it. And they passed that knowledge down from generation to generation.

When this is your relationship to the land, you have a great sense of responsibility for taking care of it. Today, the Burns Paiute Tribe continues to fulfill that responsibility by undertaking many projects to restore and repair damage that has been done to their ancestral territory. The Tribe draws on its traditional ecological knowledge and also on modern science—new knowledge and information that is not more important than the traditional knowledge but can be combined with it. Together, they use this knowledge to conduct wildlife management.

The next slide will discuss more about some tribal understandings of forest and land management and how it is connected to tribal values and the reciprocal relationship and obligation the Tribe has to its homeland.

Slide 10 [Wildlife Management]
After students watch the video, have them work with a partner or team to fill out the elements of the vocabulary worksheet. 

Activity 2: Burns Paiute Responses to Environmental Challenges
Time: approximately two 50-minute class periods

Say: In this next activity you will begin to learn how the Burns Paiute Tribe demonstrates tribal survivance and cultural perseverance through wildlife management. Working in small groups, you will conduct online research about fisheries and wildlife projects currently being led by the Tribe. You and your group will examine and summarize key content about a specific project and will ultimately present your findings in an individual written product.

Step 1: Using a projector or large monitor, introduce the Burns Paiute Natural Resources Department website and tell students that they are going to learn about how the Burns Paiute Tribe is working to remediate environmental problems on former reservation and ancestral territory.

Step 2: Begin with whole-class instruction by defining the difference between a website and a web page. Make sure students understand that a website is a collection of web pages. If a website is comparable to a book, then web pages are the chapters of that book. The tabs/links on each web page might be described as individual pages within a chapter.

Step 3: Next, show students how to navigate to key web pages and tabs/links on the Burns Paiute Natural Resources Department website. Make sure to spend five minutes exploring each of the following web pages:
· Home
· Fisheries
· Wildlife
· Outreach
· News

Say: Let’s begin by reading the mission of the Burns Paiute Natural Resources Department. “The Burns Paiute Natural Resources Department was created to protect and enhance fish and wildlife, to prevent further resource losses that impact traditional land uses, to ensure environmental standards on the reservation are met, and to provide training and employment opportunities for Burns Paiute Tribal Members.”

Step 4: (Slide 11)

On large chart or butcher paper, write the three prompts (one on each paper).
· Prompt 1: How does the mission of the Burns Paiute Natural Resources Department demonstrate efforts by the Tribe to preserve its culture and other important aspects of tribal life?
· Prompt 2: How does this preservation of culture support tribal survivance?
· Prompt 3: What is the relationship between wildlife management and sovereignty?

The teacher should facilitate, monitor, and guide student reflection and discussion. This may require some scaffolding of student understanding about the terminology and about the Tribe’s reciprocal relationship to the natural environment. This discussion may be challenging for students. Reassure students that they will gain additional understanding in the upcoming activities. Explain the directions to the students and allow them to interact with the prompts and with their classmates’ responses. After 15 to 20 minutes of written interaction, have students observe each poster’s responses and note common themes, questions, or details. 

Say: Think about the definition of tribal survivance discussed in the previous activity. We will participate in a Chalk Talk to silently discuss and respond to these big questions: How does the mission of the Burns Paiute Natural Resources Department demonstrate efforts by the Tribe to preserve its culture and other important aspects of tribal life? How does this preservation of culture support tribal survivance? What is the relationship between wildlife management and sovereignty? Take a few minutes to silently and individually reflect, then write down your thoughts.

Step 5: Assign students to small groups (two to three students in each group), each with its own computer. Assign each group one of the current wildlife management projects being led by the Burns Paiute Natural Resources Department (e.g., Logan Valley Wildlife Mitigation, Malheur River Wildlife Mitigation, Native Salmon Research).

Step 6: Distribute a copy of the Environmental Action Graphic Organizer (one per student) and explain to students that they will:
· Read online text and materials related to their assigned environmental project
· Review project-related text, maps, and visuals
· Complete an individual copy of the Environmental Action Graphic Organizer

Step 7: Give students about 15 minutes to become familiar with the web pages that explain the wildlife management project they will be studying, then regroup the class and answer any additional questions.

Step 8: Ask groups to work together to gather information about their assigned project. Monitor the groups’ progress during the work time. Groups should continue this work until they have completed the Environmental Action Graphic Organizer.

Step 9: When each group has completed its graphic organizer, gather the class together and ask for one member from each group to share key information with the whole class.

Step 10: Review the chalk talk prompts. Teachers may choose to have students silently walk and write responses and additional questions or may choose to review specific elements and have a whole-class discussion.

Activity 3: Introduction to RAFT
Time: approximately 20 minutes

Say: Over the next few activities we’re going to build on what we already know about sovereignty, survivance, perseverance, and wildlife management by exploring those ideas in writing. We’ll spend some time going over the writing strategy you’ll be using and then you’ll have a chance to practice using that strategy, first in a group and then on your own.

Step 1: Display the slide deck that was used in the first few activities. Locate and display Slide 12.

Slide 12 [RAFT writing strategy]
Step 2: Introduce the RAFT writing strategy and explain each bullet point on the slide. Add additional information or comments about your experience using the strategy (if applicable and appropriate). Explain that the class will have two opportunities to practice using this strategy in small groups and will then practice using the technique on their own.

Slides 13-17
Step 3: Using the slide deck, explain each individual part of the RAFT and its purpose in the overall strategy. Answer student questions as they arise.

Slides 18-20
Step 4: Show and go over the provided examples. The examples are types of writing that the students will probably be familiar with. If there is an example the students do not understand, explain that example in more depth.

Step 5: Ask students if they can think of other well-known or common pieces of writing. If they cannot think of examples, provide the following: the U.S. Constitution, an artist accepting an award and giving a speech, a famous novel, a school textbook. Select two or three examples and ask students to name the role, audience, format, and topic for each example. Answer any remaining student questions about the RAFT concept.

Activity 4: Small group RAFT practice
Time: approximately 30 minutes

Step 1: Instruct students to get into the groups they were in previously during activity 2. This is the activity in which they learned about environmental projects being led by the Burns Paiute Natural Resources Department. Instruct them to gather any notes they took during this activity as well as their Environmental Action Graphic Organizer. When students have returned to these small groups and have gathered their materials, proceed to the next step.

Slide 21
Say: For our first RAFT practice session, you will be using the research you did earlier on an environmental project that is currently underway and being led by the Burns Paiute Natural Resources Department. For this RAFT, you are taking on the role of the project leaders of the project you studied. Your project has been successful so far, but you are almost out of money. You need to find new funding to keep the project going. You have found a potential funder and are writing an application that should convince them to fund your project. In your application, explain how and why the project has been successful, why it should continue, and how you plan to use their money to keep the project going. I will be distributing the Application for Continued Funding worksheet for you to use.

Step 2: Distribute the worksheets and allow 15 to 20 minutes for group to work. During this time, monitor student activity and answer questions.

Step 3: When 10 minutes of class time remains, stop the group work and ask for volunteers to share a brief synopsis of their application.

Activity 5: Individual RAFT writing
Time: approximately 25 minutes

Step 1: Display slide 22

Say: Now that you’ve had the chance to write a RAFT in a group, you will write on your own about the Burns Paiute Tribe and its environmental survivance efforts. For this RAFT, you will get to select the role, audience, format, and topic. Review the choices on the screen and think about what you would like to write about. As you write, you may ask your classmates or me for help if you get stuck. If you finish one, please write a second RAFT and try to use a role, audience, format, and topic that you did not use in your previous RAFTs.

Step 2: Follow your classroom’s established practices for individual writing. Allow 15 to 20 minutes for writing. Encourage students to write a second piece if they finish the first piece and have leftover time. When five minutes of class time remains, proceed to the final step.

Say: Turn to a partner and discuss the RAFT(s) that you wrote. If your RAFTS are short, read them to each other. Discuss your favorite and least favorite parts of writing a RAFT.

Options/extensions
· Have students come up with their own definition of survivance and cultural persistence. If time allows, ask students to share their definitions and the thinking behind them.
· Extend any of the RAFT writing practices by giving students RAFT options that are relevant to your particular school or community.
· Spend more time debriefing the RAFT writing exercise. Sample discussion questions are:
· What was the easiest part of writing the RAFT?
· What was challenging about writing the RAFT?
· Did writing the RAFT change your opinion on any of the topics?
· How else could we use the RAFT technique in our classroom?
Reflection/closure (slide 23)
· Review key points of the lesson and allow time following RAFT writing for students to share their work. This could be done in pairs, small groups, or class presentations.
· Teachers can use an exit ticket so that students write a response to one of the essential questions.

Logistics
Where does the activity take place? Classroom/computer room
How are the students organized?
 Whole class 	 Teams: 2-4
		 Individually

Materials
What will be needed for students to engage in this activity?
Access to computer and internet service – two to three students per computer is ideal
Land Management Graphic Organizer – one copy per two to three students
Poster paper and markers for Chalk Talk
PowerPoint slide deck: Cultural Persistence and Survivance
Internet availability and ability to show the PowerPoint slides to the class
Cultural Persistence and Survivance Vocabulary worksheet
Application for Continued Funding worksheet
Blank paper for students to write their RAFTs

Time frame
Activity 1: Vocabulary Routine – 35 minutes
Activity 2: Burns Paiute Responses to Environmental Challenges – two 50-minute class periods
Activity 3: Introduction to RAFT – 20 minutes
Activity 4: Small Group RAFT Practice – 30 minutes
Activity 5: Individual RAFT Writing – 25 minutes

Background for teachers
The four key concepts being explored in this lesson are essential for the meaningful study of the Burns Paiute Tribe. While this lesson provides a broad overview of the concepts, teachers should have some understanding of their nuances before teaching the curriculum. 

For example, sovereignty is a complex topic that goes far beyond a simple legal definition. For Native people, sovereignty is not something that was bestowed upon them by the U.S. government or that simply defines their legal relationship to the United States. Rather, it is a concept that expresses not only their freedom and right to self-determination, but also their deep connection to a place, a community, the natural world, and their spiritual beliefs. As Kickingbird and colleagues state, “Sovereignty is inherent; it comes from within a people or culture. It cannot be given to one group by another. Some people feel that sovereignty, or the supreme power, comes from spiritual sources. Other people feel that it comes from the people themselves. “(1999, p. 2). 

An elder explained sovereignty to Native writer, musician, and scholar Leanne Betasamosake Simpson (Michi Saagiig Nishnaabeg) as “the place where we all live and work together.” Simpson goes on to explain that this is an understanding of sovereignty and nationhood “that at its core is about relationships—relationships with each other and with plant and animal nations, with our lands and waters and with the spiritual worlds … Indigenous thought, which is as diverse as the land itself, roots sovereignty in good relationships, responsibilities, a deep respect for individual and collective self-determination, and honoring diversity. When indigenous peoples use the English word sovereignty in relation to our own political traditions, we use it to mean authentic power coming from a generated consensus and a respect for dissent rather than sovereignty coming from authoritarian power or power-over style of governance” (2015, p. 19).

The concepts of survivance and perseverance are similarly complex and deeply rooted in American Indian cultural identity. Nearly all American Indian tribes, including the Burns Paiute, have endured attempted genocide; exposure to diseases for which they had no immunity; removal from the land on which they had lived for thousands of years; suppression of their cultures and languages at Indian boarding schools and other public and government-supported institutions; the environmental destruction of many of their ancestral territories; the failure of the U.S. government to live up to the terms of treaties; and cultural misrepresentation and appropriation in the media, arts, and popular culture.

These and other experiences have led to intergenerational trauma that plays out in devastating ways—poverty, alcohol and drug addiction, physical and sexual abuse, high suicide rates, health problems, and life expectancy rates that are well below the national average (Pember, 2016). While this lesson does not attempt to address these difficult issues, teachers should make some effort to understand this context before teaching the lesson. It is impossible to grasp—or help students grasp—the true meaning and importance of survivance and perseverance for American Indian people without acknowledging these realities.

Teachers should also visit the Burns Paiute Tribe-Natural Resources website prior to teaching this lesson. It will be helpful to review the mission of the Burns Paiute Natural Resources Department and to read through the documents that describe each of the current wildlife management projects. Current projects include but are not limited to:
Logan Valley Wildlife Mitigation
Malheur River Wildlife Mitigation
Native Salmonid Research
Stream Temperature Monitoring
Amphibian and Macroinvertebrate Surveys
Fish Distribution and Presence in Little Malheur River
Other[footnoteRef:6] [6: ] 


Prior to teaching the lesson teachers should also do the following:
Learn about national efforts by Native communities to remediate environmental damage by visiting the following websites:
 https://americanindian.si.edu/environment/Default.aspx
 https://americanindian.si.edu/nk360/pnw-history-culture/#title
Review the Environmental Action Graphic Organizer that students will use to take notes in preparation for their final written product/presentation.
Get to know the Application for Continued Funding to see what kind of writing your students will create.
Become familiar with how to teach the RAFT Writing Strategy.[footnoteRef:7] This strategy helps students understand their role as a writer and learn how to effectively communicate their ideas. [7: ] 

Think about where students will sit as they conduct online research and do their planning work. One computer with internet access per two to three students is ideal.
Decide how to group students. Small groups of two to three are ideal.
Assign one environmental project per group (e.g., Logan Valley Wildlife Mitigation, Amphibian and Macroinvertebrate Surveys).

References and resources
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Simpson, L. B. (2015). The place where we all live and work together: A gendered analysis of “sovereignty.” In S. N. Teves, A. Smith, & M. Raheja (Eds.), Native studies keywords (pp. 1–65). Tucson, AZ: University of Arizona Press.

Key vocabulary
Sovereignty – The authority of a state or group of people to govern itself or another state.
Survivance – “The active sense of presence, the continuance of Native stories, not a mere reaction, or a survivable name. Native survivance stories are renunciations of dominance, tragedy and victimry.” A term that was first introduced by scholar and writer Gerald Vizenor (Anishinaabe).[footnoteRef:8] [8: ] 

Perseverance – Firm or obstinate continuance in a course of action in spite of difficulty or opposition; the continued and prolonged existence of something.
Traditional Ecological Knowledge (TEK) – The evolution of Native tribal members’ knowledge regarding the sustainability of local resources, developed through direct contact with a specific environment over thousands of years.
Wildlife management – Balancing the needs of wildlife with the needs of people by using the best available science.
RAFT – Acronym for “role, audience, format, topic.” A writing strategy that allows for student choice of these four elements.

Considerations for teachers
Assessment: How will you know if students are learning?
Teachers should review the vocabulary worksheet for completion and correction.
Teachers should review group and individual RAFT writings for completion and accuracy. Each student should produce at least two written documents (one as part of a group and one individually).

[bookmark: _Hlk509931955]Practices (Group roles, classroom routines. This depends on the activity. For instance, how do you rotate roles? Assign computers? Get supplies?)
RAFT – RAFT is an acronym for “role, audience, format, and topic” and is a writing strategy that allows for student choice and helps define the parameters in which students write on a particular topic. Students are given two to five choices for each of the four RAFT elements (based on teacher discretion) and then respond to the task based on their individual choices. In this lesson students will write RAFTs related to environmental projects being conducted by the Burns Paiute Tribe. The RAFT process allows students to respond in an authentic manner while also giving them a structure in which to work. Students should be given the opportunity to read, analyze, and reflect on each other’s writing, which will give them multiple perspectives on the topic and deepen their collective learning.
Chalk talk – Chalk talk is a discussion technique in which students write thoughts, questions, reflections, and responses to a main prompt and to other students’ written responses. This technique provides flexibility for students to respond to ideas and concepts over time. Students responses are anonymous, which encourages open dialogue and helps students or teachers identify and clarify misconceptions without publicly calling out an individual. The teacher sets up a series of open-ended prompts. These prompts typically put on posters that are placed around the room. Students take turns visiting each poster and responding to its prompt and to the responses of their peers directly on the poster. Students do not talk while they are at the posters, but they may begin to identify themes and make connections. Chalk talk posters should be used multiple times throughout a lesson or unit to document the development of student thinking and learning.
Vocabulary routine – The vocabulary routine used in this lesson is based on Robert Marzano’s six steps for direct vocabulary instruction, which provides students with the correct meaning of terms while also giving them the opportunity to use each term in multiple contexts.

Learning targets
I can describe in my own words the connection the Burns Paiute Tribe has to its homeland.
I can identify the key information from a primary digital source about current environmental projects led by the Burns Paiute Tribe.
I can conduct online research to analyze the relationship between the ancestral territory and the survivance and cultural preservation of the Burns Paiute Tribe.
I can identify and use details from informational text to support a written analysis about how the Burns Paiute Tribe is addressing serious environmental issues to help keep its community, traditions, and culture alive.
I can produce a written product in which the organization and style are appropriate to the task, purpose, and audience.
I can participate in and lead a group conversation by asking questions, incorporating others into the discussion, and clarifying the ideas of others.

Activities

Activity 1: Vocabulary routine
This activity introduces students to the four key concepts of the unit through a vocabulary routine, video examples, and student interaction.

Make sure each student has a copy of the Cultural Persistence and Survivance Vocabulary Worksheet.

Introduce the slide deck to students

Slides 1 and 2
Say: As we begin this unit on cultural persistence and survivance we’re going to explore how the Burns Paiute Tribe is preserving its traditional knowledge, values, and lifeways in Oregon. They have never stopped fighting for their rights or working to protect their homeland. In this unit we’re going to explore these essential understandings. By the end of the unit I will expect you to be able to use the information to create a final written product about the Burns Paiute Tribe using a writing strategy called RAFT.

On your vocabulary handout you have four words that are essential to understanding this lesson. I will give you a definition, some example pictures, and a brief explanation of each term. Then we’ll watch a video that will give you additional context. After that, you will use this information to write your own meaningful definition, provide an example or synonym for each term, and create a non-linguistic representation, which means a picture or symbol to help you remember the definition. It does not have to be a detailed picture, just something to help you remember the meaning of the term. You will also need to write a meaningful sentence using the term.

Slide 3 [Sovereignty]
Say: Sovereignty is the legal right of a group of people to govern themselves. Many American Indian tribes, including the Burns Paiute Tribe, are sovereign nations. As sovereign nations, tribes have the power to determine their own form of government, define who is a citizen of that nation, make and enforce laws through their own police force and court system, collect taxes, and regulate property use. Not many people know this, but in the United States we actually have three main kinds of government: the federal government, state governments, and tribal governments. The sovereignty of tribal nations has been challenged at various points in history, but it has been upheld again and again by the U.S. Supreme Court. 

These pictures help me think about sovereignty. The picture on the left is an overhead view of the Burns Paiute Tribal Government offices and the Health Services Center. It’s not a city, county, state, or federal government; it is in fact their own location for tribal decision making. The picture on the right shows tribal flags, which remind me that flags are a symbol of identity for a group of people with their own laws and ways of being. These tribal flags remind me that there are many tribal governments because each tribe is different and has its own authority to govern its people.

In the next slide, you will hear Harlan McKosato (Sac and Fox), the former host of the radio show Native American Calling, and others talk about tribal sovereignty and the right to self-rule. As you watch, I want you to think about how you would define sovereignty. If you can think of some examples or images, please write them down.

Slide 4[What is tribal sovereignty?]
After students watch the video, have them work with a partner or team to identify the elements of the vocabulary worksheet: a definition of the term, an example, a drawing, and a meaningful use of the word in a sentence. You may choose to let them complete one term at a time or complete all four terms after they have watched all the videos.

Slide 5 [Perseverance]
Say: Perseverance is a character trait. It’s about sticking with something despite hardship, struggle, or adversity. Perseverance is a noun that is related to the verb “to persevere.” As a teacher, for example, I want my students to learn to stick with a task even when they find it difficult or challenging. If you give up every time something is difficult, you’re never going to get very far, are you? Sometimes, in life, you will face hardships. You can either give up or you can push through those hardships and keep trying to succeed and to live in the way you want to live. We are talking here about American Indian tribes—and specifically the Burns Paiute Tribe. As we will learn, the Tribe has faced unbelievable hardship and adversity over the last century and a half, but it has never quit trying to maintain its culture and traditions and way of life. That is perseverance of the most incredible kind.

Slide 6 [Perseverance]
This picture helps me think of perseverance because this tiny plant is trying to grow in an inhospitable place, against all odds.

Slide 7 [Survivance]
Say: Survivance is a powerful term. It derives from the word survival, but with the addition of the –ance suffix. That suffix is unusual, but it is meaningful because it makes the noun active. It gives the word a sense of intention and purpose. The effect is that it emphasizes self-determination: The determination to fight for one’s own identity, culture, and traditions. In that sense it is similar to perseverance, but it is a little different also. Survivance is about Native people refusing to be seen as tragic victims or as a vanished people of the past. It is about taking control of their own story and how it is told. If persevering is about not giving up, survivance is about demanding to be acknowledged. American Indian people are saying: ‘We are here. We did not vanish or die out. We are a vibrant and active presence in the world, and we will not be silenced.’
The tribal nations of Oregon did not die out. The Burns Paiute Tribe did not die out. They have survived and endured and carried on. And this survival was not passive. They survived by continually fighting to maintain their way of living, culture, identity, language, and relationship with the land. And they continue to do so today in many, many ways. Later in this lesson we’re going to look at some of the environmental projects the Tribe has been conducting. These projects are an example of how the Tribe is taking action right now in in the present day. These are acts of survivance.

In this next video, you will meet Minerva Soucie, who is a Burns Paiute elder. You will have to really analyze and consider some details about persistence and survivance to be able to define, give examples. and think of images and sentences for those two terms.

Slide 8 [Survivance]
After students watch the video, have them work with a partner or team to fill out the elements of the vocabulary worksheet for the terms perseverance and survivance. 

Slide 9 [Wildlife management]
Say: The Burns Paiute Tribe, like many tribes, has a deep connection to the land. This connection has been developed over thousands of years of living in a very particular place. Think about that. Thousands of years living in one area. When you live in one area for that long and live in a way that requires you to rely on the natural world for everything—food, clothing, shelter, medicine, tools, weapons—then you gain a tremendous amount of knowledge about that place. You know where to go—and when—to harvest certain plants or to hunt and fish. You know exactly how to use certain plants to make baskets or to create shelter. You know what a healthy forest and healthy watersheds look like and how connected everything is. You know that if you alter one part of that environment it will impact every other part of that environment. That is what we mean by ecology—the interrelationship between all things in a given natural environment.

One term that some people use for that kind of understanding is “traditional ecological knowledge.” For example, The Burns Paiute Tribe has lived for thousands of years in a region that stretches from Southeastern Oregon north to the Blue Mountains, east into what is now Idaho and south into Nevada. They moved across that vast region seasonally, based on when fish were swimming upstream to spawn, when deer and elk were coming down from the high mountains in preparation for winter, when camas bulbs were ripe and ready for harvest, or when the tule and willow were just right for making baskets. They knew how to use a controlled burn, which is a fire intentionally set for forest management to cull old or overgrown areas and to bring new growth to plants. Above all, they knew that the survival of the people was dependent on the health and abundance of the land—that they were not separate from the land but were a part of it. And they passed that knowledge down from generation to generation.

When this is your relationship to the land, you have a great sense of responsibility for taking care of it. Today, the Burns Paiute Tribe continues to fulfill that responsibility by undertaking many projects to restore and repair damage that has been done to their ancestral territory. The Tribe draws on its traditional ecological knowledge and also on modern science—new knowledge and information that is not more important than the traditional knowledge but can be combined with it. Together, they use this knowledge to conduct wildlife management.

The next slide will discuss more about some tribal understandings of forest and land management and how it is connected to tribal values and the reciprocal relationship and obligation the Tribe has to its homeland.

Slide 10 [Wildlife Management]
After students watch the video, have them work with a partner or team to fill out the elements of the vocabulary worksheet. 

Activity 2: Burns Paiute Responses to Environmental Challenges
Time: approximately two 50-minute class periods

Say: In this next activity you will begin to learn how the Burns Paiute Tribe demonstrates tribal survivance and cultural perseverance through wildlife management. Working in small groups, you will conduct online research about fisheries and wildlife projects currently being led by the Tribe. You and your group will examine and summarize key content about a specific project and will ultimately present your findings in an individual written product.

Step 1: Using a projector or large monitor, introduce the Burns Paiute Natural Resources Department website and tell students that they are going to learn about how the Burns Paiute Tribe is working to remediate environmental problems on former reservation and ancestral territory.

Step 2: Begin with whole-class instruction by defining the difference between a website and a web page. Make sure students understand that a website is a collection of web pages. If a website is comparable to a book, then web pages are the chapters of that book. The tabs/links on each web page might be described as individual pages within a chapter.

Step 3: Next, show students how to navigate to key web pages and tabs/links on the Burns Paiute Natural Resources Department website. Make sure to spend five minutes exploring each of the following web pages:
Home
Fisheries
Wildlife
Outreach
News

Say: Let’s begin by reading the mission of the Burns Paiute Natural Resources Department. “The Burns Paiute Natural Resources Department was created to protect and enhance fish and wildlife, to prevent further resource losses that impact traditional land uses, to ensure environmental standards on the reservation are met, and to provide training and employment opportunities for Burns Paiute Tribal Members.”

Step 4: (Slide 11)

On large chart or butcher paper, write the three prompts (one on each paper).
Prompt 1: How does the mission of the Burns Paiute Natural Resources Department demonstrate efforts by the Tribe to preserve its culture and other important aspects of tribal life?
Prompt 2: How does this preservation of culture support tribal survivance?
Prompt 3: What is the relationship between wildlife management and sovereignty?

The teacher should facilitate, monitor, and guide student reflection and discussion. This may require some scaffolding of student understanding about the terminology and about the Tribe’s reciprocal relationship to the natural environment. This discussion may be challenging for students. Reassure students that they will gain additional understanding in the upcoming activities. Explain the directions to the students and allow them to interact with the prompts and with their classmates’ responses. After 15 to 20 minutes of written interaction, have students observe each poster’s responses and note common themes, questions, or details. 

Say: Think about the definition of tribal survivance discussed in the previous activity. We will participate in a Chalk Talk to silently discuss and respond to these big questions: How does the mission of the Burns Paiute Natural Resources Department demonstrate efforts by the Tribe to preserve its culture and other important aspects of tribal life? How does this preservation of culture support tribal survivance? What is the relationship between wildlife management and sovereignty? Take a few minutes to silently and individually reflect, then write down your thoughts.

Step 5: Assign students to small groups (two to three students in each group), each with its own computer. Assign each group one of the current wildlife management projects being led by the Burns Paiute Natural Resources Department (e.g., Logan Valley Wildlife Mitigation, Malheur River Wildlife Mitigation, Native Salmon Research).

Step 6: Distribute a copy of the Environmental Action Graphic Organizer (one per student) and explain to students that they will:
Read online text and materials related to their assigned environmental project
Review project-related text, maps, and visuals
Complete an individual copy of the Environmental Action Graphic Organizer

Step 7: Give students about 15 minutes to become familiar with the web pages that explain the wildlife management project they will be studying, then regroup the class and answer any additional questions.

Step 8: Ask groups to work together to gather information about their assigned project. Monitor the groups’ progress during the work time. Groups should continue this work until they have completed the Environmental Action Graphic Organizer.

Step 9: When each group has completed its graphic organizer, gather the class together and ask for one member from each group to share key information with the whole class.

Step 10: Review the chalk talk prompts. Teachers may choose to have students silently walk and write responses and additional questions or may choose to review specific elements and have a whole-class discussion.

Activity 3: Introduction to RAFT
Time: approximately 20 minutes

Say: Over the next few activities we’re going to build on what we already know about sovereignty, survivance, perseverance, and wildlife management by exploring those ideas in writing. We’ll spend some time going over the writing strategy you’ll be using and then you’ll have a chance to practice using that strategy, first in a group and then on your own.

Step 1: Display the slide deck that was used in the first few activities. Locate and display Slide 12.

Slide 12 [RAFT writing strategy]
Step 2: Introduce the RAFT writing strategy and explain each bullet point on the slide. Add additional information or comments about your experience using the strategy (if applicable and appropriate). Explain that the class will have two opportunities to practice using this strategy in small groups and will then practice using the technique on their own.

Slides 13-17
Step 3: Using the slide deck, explain each individual part of the RAFT and its purpose in the overall strategy. Answer student questions as they arise.

Slides 18-20
Step 4: Show and go over the provided examples. The examples are types of writing that the students will probably be familiar with. If there is an example the students do not understand, explain that example in more depth.

Step 5: Ask students if they can think of other well-known or common pieces of writing. If they cannot think of examples, provide the following: the U.S. Constitution, an artist accepting an award and giving a speech, a famous novel, a school textbook. Select two or three examples and ask students to name the role, audience, format, and topic for each example. Answer any remaining student questions about the RAFT concept.

Activity 4: Small group RAFT practice
Time: approximately 30 minutes

Step 1: Instruct students to get into the groups they were in previously during activity 2. This is the activity in which they learned about environmental projects being led by the Burns Paiute Natural Resources Department. Instruct them to gather any notes they took during this activity as well as their Environmental Action Graphic Organizer. When students have returned to these small groups and have gathered their materials, proceed to the next step.

Slide 21
Say: For our first RAFT practice session, you will be using the research you did earlier on an environmental project that is currently underway and being led by the Burns Paiute Natural Resources Department. For this RAFT, you are taking on the role of the project leaders of the project you studied. Your project has been successful so far, but you are almost out of money. You need to find new funding to keep the project going. You have found a potential funder and are writing an application that should convince them to fund your project. In your application, explain how and why the project has been successful, why it should continue, and how you plan to use their money to keep the project going. I will be distributing the Application for Continued Funding worksheet for you to use.

Step 2: Distribute the worksheets and allow 15 to 20 minutes for group to work. During this time, monitor student activity and answer questions.

Step 3: When 10 minutes of class time remains, stop the group work and ask for volunteers to share a brief synopsis of their application.

Activity 5: Individual RAFT writing
Time: approximately 25 minutes

Step 1: Display slide 22

Say: Now that you’ve had the chance to write a RAFT in a group, you will write on your own about the Burns Paiute Tribe and its environmental survivance efforts. For this RAFT, you will get to select the role, audience, format, and topic. Review the choices on the screen and think about what you would like to write about. As you write, you may ask your classmates or me for help if you get stuck. If you finish one, please write a second RAFT and try to use a role, audience, format, and topic that you did not use in your previous RAFTs.

Step 2: Follow your classroom’s established practices for individual writing. Allow 15 to 20 minutes for writing. Encourage students to write a second piece if they finish the first piece and have leftover time. When five minutes of class time remains, proceed to the final step.

Say: Turn to a partner and discuss the RAFT(s) that you wrote. If your RAFTS are short, read them to each other. Discuss your favorite and least favorite parts of writing a RAFT.

Options/extensions
Have students come up with their own definition of survivance and cultural persistence. If time allows, ask students to share their definitions and the thinking behind them.
Extend any of the RAFT writing practices by giving students RAFT options that are relevant to your particular school or community.
Spend more time debriefing the RAFT writing exercise. Sample discussion questions are:
What was the easiest part of writing the RAFT?
What was challenging about writing the RAFT?
Did writing the RAFT change your opinion on any of the topics?
How else could we use the RAFT technique in our classroom?

Reflection/closure (slide 23)
Review key points of the lesson and allow time following RAFT writing for students to share their work. This could be done in pairs, small groups, or class presentations.
Teachers can use an exit ticket so that students write a response to one of the essential questions.

