TRIBAL HISTORY/SHARED HISTORY
THE KLAMATH TRIBES CURRICULUM PROJECT
The Reservation Era

Grade 8 Lesson #2 – Session 1 (50 minutes)
NOTE: This session could easily cover 2 50-minue sessions if discussion & and group work on the worksheet are encouraged.
Italicized words are dialogue that can be used by the teacher.
	Session 1
	Teacher is doing…
	Students are doing…
	Timing

	Transition

	Have PowerPoint ready to begin with the Tribal History/Shared History words and logo on the opening slide. 
[Note to teachers: This is a long PowerPoint – 19 slides. If time for discussion is wanted, or if students seem uneasy, it may be helpful to break it into 2 50-minute sessions.]
	Students are settling in to transition from the previous class.
Students will arrange their seats in a manner that is conducive to writing, viewing the PowerPoint and listening to the teacher.
	1 min.

	Opening
	We are moving to a new section of our Tribal History/Shared History curriculum today. This lesson will focus on early Reservation life for the Klamath, Modoc and Yahooskin Paiute people.
We will start by passing out a worksheet for you to review and fill out later. The worksheet will not be graded, but it might help you remember what is discussed today, and prepare you for the assessment you will complete later. 
	Students will listen.

	2 min.
(3 min.)

	Activity 1
	Teacher passes out the worksheet, or asks a student to do so.
Teacher reminds students to write their names on the worksheets. 
	Students accept the worksheets as they are handed out, and begin reviewing them. 

	5 min.
(8 min.)


	Transition
	Thanks for taking time to review the worksheets. We’ll get back to them later.
Teacher could also say something like: 
I want to forewarn you that we are going to address some difficult matters today, but it is important to keep in mind that this is a well-documented part of our history in the Klamath Basin.
	Students listen and settle in for the PowerPoint.
	1 min.
(9 min.)

	Activity 2
	Teacher goes to Slide 2, and reads: 
“The Treaty brought together two peoples, Indian and White, in a program of directed change and marked a termination of tribal autonomy…. ” 
In discussing the Treaty, Dr. Stern said,
“Within the Indian councils, the individuals best qualified to speak upon the matter were those who had been attracted to white ways and thus had become most conversant with them. The discussion, carried on through the medium of Chinook jargon, contained much that was not included in the written treaty, but in the Indian view they were equally binding.”

	Students watch the PowerPoint and listen to the teacher.
	2 min.
(11 min.)

	Transition
	The teacher pauses:
There are some important points here:
One is the fact that Tribal sovereignty was diminished by the Treaty. The loss of autonomy means the loss of complete self-government.
Another is that some of the Native men, mostly Klamath men, had experience conversing with White mem – most other Native men did not.
Finally, there is the fact that people who rely on the written word are likely to have different perspectives than those who come from an oral society and rely on the spoken word.
Teacher moves to Slide 3
	Students listen to the teacher.
	2 min.
(13 min.)

	Activity 3
	The teacher reads Slide 3:
“The terms of the treaty mark the passage of the Indians – who came to be designated the Klamath Tribe* – from a state of sovereign independence to a place under the government of the United States, and more directly under the supervision of an Agent.”
“Of twenty-eight [28] Agents and Superintendents (counting temporary appointments), fully two-thirds held office for three years or less.”
	Students watch the PowerPoint and listen to the teacher.
	2 min.
(15 min.)

	Transition
	Teacher pauses.
So we have learned that the Treaty didn’t just put the tribes under the authority of the United States, it actually put them under the authority of federal employees known as Indian Agents.
We have also learned that there was little stability – the Agents and Superintendents tended to come and go in a relatively short amount of time so some of them barely knew the people they were in charge of.
I should also mention here that The Klamath Tribe has been renamed The Klamath Tribes in recognition of all three original sovereigns – including the Modoc and Yahooskin Paiute.
Teacher moves to Slide 4.
	Students listen to the teacher.
	2 mins.
(17 min.)

	Activity 4
	Teacher reads Slide 4.
Indian Agents were required to report their progress in assimilating Natives into nonIndian lifeways. 
“Thus white clothing” – not the color white, but the kind of clothing White people wore – “was issued directly as part of annuities and houses were built for Indian leaders.”
Not everyone wanted a wooden house, though. “Chief Lilu declined to leave his earth lodge for the house the government had built for him…. As late as 1891, Agent D.W. Matthews noted that there was still ‘an occasional wik-e-up, which some of the aged prefer.’”
	Students listen and may silently read the PowerPoint with the teacher.

.

	2 min.
(19 min.)

	Transition
	Teacher pauses.
This is something that happens a lot between people – one person thinks another person wants what he or she has or values – but the other person may be just fine as she is. 
Teacher moves to Slide 5.
	Students listen to the teacher. 
	1 min.
(20 min.)


	Activity 5

	Teacher reads Slide 5:
According to an 1870 Agency Report, “the Klamath also ‘readily’ agreed to cut their hair. This was a significant step, for close-cropped hair was worn only by mourners….” 
Tribal names were changed to make them easier for Agency officials to write and pronounce.
“Many new names were assigned when annuities were issued or when children entered school.” 
	Students listen and may silently read the PowerPoint with the teacher.

	2 min.
(22 min.)

	Transition

	Teacher may pause and say something like:
I found myself wondering if the Klamath, Modoc and Yahooskin Paiute people were really okay with cutting their hair, or if they felt like they didn’t have much choice in the matter.
 I even wondered if the Agent might have put this in his report because he was under pressure to get the Native people to adopt White lifeways.
Teacher moves to Slide 6.
	Students listen to the teacher.
	1 min.
(23 min.)

	Activity 6
	Teacher reads Slide 6.
Officials believed that it was critical “that the Indians cease to depend upon fishing, gathering, and hunting, and they turn instead to farming. In this way and only in this way, the administration believed, could they be tied to the land within reach of Agency influence.” 
Early efforts to farm had inconsistent success due to the climate, so some Native people grew frustrated and turned away from farming. In response, in 1886, Indian Agent Joseph Emery utilized Indian police to enforce “the general order that all able-bodied Indians will be required to do some work in Agriculture.” 
	Students listen and may silently read the PowerPoint with the teacher.
	2 min.
(24 min.)

	Transition
	Teacher may want to take a moment to visually scan classroom as a check on student comfort/discomfort while moving to Slide 7.
	Students watch as slide is changed.
	

	Activity 7
	Teacher reads Slide 7.
Horses were traditionally valued, and the environment was more suitable to stock-raising than to farming. By 1886, there were “1,485 head of cattle, 3,640 head of horses, 340 mules and 195 hogs” on the Reservation. 
Logging on the Reservation provided income, though it was temporarily disrupted by a U.S. Supreme Court decision that “timber, like the land it grew upon, remained in trust status…” and “became the property of the United States” if cut. 
Even before the Supreme Court case was overturned, some Tribal members – including Tribal some leaders - continued to log based on their belief that the law was a “senseless legal prohibition.” 
	Students listen and may silently read the PowerPoint with the teacher.
	3 min.
(27 min.)

	Transition
	Teachers moves to Slide 8.

	Students listen and observe as the teacher moves to Slide 8. 
	

	Activity 8
	Teacher reads Slide 8:
As Native foods became less available, tribal members found new ways to acquire food and purchase other items that they needed or desired. For instance:
By 1866, Agent Lindsay Applegate paid Indians rations (flour) for their work;
By 1877, tribal citizens were working off-Reservation, making rails and chopping wood to sell;
By 1888, “fully one hundred Indians were working as summer farmhands;” and
Other tribal citizens hauled freight, built bridges and roads, wove and sold baskets, gathered and sold berries, wove cinches, and engaged in trapping and selling furs.
	Students listen and may silently read the PowerPoint with the teacher.
	2 min.
(29 min.)



	Transition
	Teacher moves to Slide 9.
	Students observe as the teacher moves to Slide 9.
	

	Activity 9
	Teacher reads Slide 9:
However, 
“Through it all, native foods continued to be favored, and the observation that ‘the Indian [school children] are very fond of   fish’ is near as true today as it was in 1893.” 
	Students listen and may silently read the PowerPoint with the teacher.
	1 min.
(30 min.)

	Transition
	Teacher moves to Slide 10.
	Students observe as the teacher moves to Slide 10. 
	

	Activity 10
	Teacher reads Slide 10:
The Klamath Treaty includes a commitment to build a “manual-labor school” and pay for “two school-teachers” for twenty years.
In 1873, Indian Agent Dyar advocated that Klamath Tribes children be taken “from their native haunts of degradation” and clothed, fed and taught “the habits and arts of civilization.” 
Some parents were willing to allow their children to acquire the education offered, but after 1885, when 8 of the 19 tribal students sent to a boarding school in Forest Grove died there, most parents opposed having their children go away to school. 
	Students listen and may silently read the PowerPoint with the teacher.
	2 min.
(32 min.)

	Transition
	The teacher may want to pause to check out the comfort/discomfort level of students before moving on.
Teacher moves to Slide 11.
	Students observe as the teacher moves to Slide 11.
	

	Activity 11
	Teacher reads Slide 11.
Nevertheless, Native students were required to attend school even though - as Agent Emery noted of tribal students in 1888, “Nine tenths of them know nothing of [English]. At first, when called to recite, they will dart under the seats, and have to be coaxed and helped from their hiding places by the hand of the teacher.”
Physical abuse was not uncommon in Reservation schools. In 1890, a matron at the [Klamath] Agency school was known to “inflict scars on different parts of the bodies of school girls, and even upon their faces and heads,” and in 1891 a superintendent/ teacher at the Yainax school was commended for maintaining discipline, even though he “resorted to shackles….” for “challenging” students. 
	Students listen and may silently read the PowerPoint with the teacher.
	2 min.
(34 min.)

	Transition
	Teacher moves to Slide 12.
	Students observe as the teacher moves to Slide 12.
	

	Activity 12
	Teacher reads Slide 12.
As one Klamath Tribal member reported in 1953: 
“In school they didn’t allow us to talk in Klamath. We were punished if they caught us talking in Klamath. They would make us hold up a stick with our hands high. Sometimes… make an older boy hold a fence rail on his back and walk around a tree stump…. Sometimes I would see the teacher or principals whip a boy with a good-sized willow. Sometimes they would make the boy take off his shirt and then the boy would never get over it…. At school I had it pretty tough. I was cold and hungry….”
He also said, “I learned how to steal at school to keep from going hungry.” 
	Students listen and may silently read the PowerPoint with the teacher.
	2 min.
(36 min.)

	Transition
	Teacher moves to Slide 13.
	Students observe as the teacher moves to Slide 13.
	

	Activity 13
	Teacher reads Slide 13.
In 2018, a Yahooskin Paiute elder also shared some his boarding school experiences, which took place in the 1940s-1950s.  
For instance, if one child came down with chicken-pox or measles, the other children were forced to sleep in their beds and take baths in their bathwater with the goal of having them also get sick. Children were still beaten for speaking their Native language, and acts of physical and emotional abuse were not uncommon.
	Students listen and may silently read the PowerPoint with the teacher.
	1 min.
(37 min.)

	Transition
	Teacher moves to Slide 14.
	Students observe as the teacher moves to Slide 14.
	

	Activity 14
	Teacher reads Slide 14.
“It had been the very purpose of the school to break with the past and thus shape the future. When the school prevented girls from participating in the puberty ritual and boys from going on the vision quest, the break was sharp…. the chief lesson of the encounter for some was that there are ways to circumvent authority.” 
As for the Yahooskin Paiute elder mentioned previously – he and his brother left that school and moved to Klamath Falls. 
In fact, he went on to complete his high school requirements and graduate from Oregon Technical Institute.
	
	2 min.
(39 min.)

	Transition
	Teacher moves to Slide 15.
	Students observe as the teacher moves to Slide 15.
	

	Activity 15
	Teacher reads Slide 15:
Reservation life seemed to change the concept of tribal leadership, as the [Agency] administration came to rely on – and empower – those leaders who were acceptable to the Agent and sometimes characterized as “Agency men.” 
“The degree to which the Agency had set itself up to confirm the chiefs and thus to constitute the supreme authority…” is evidenced in an 1867 letter written by Lindsey Applegate for Allen David, saying David ‘will exercise authority over the said people subject to the will of the High Chief of the Klamath Nations and also of the proper authorities of the United States.’” 
	Students listen and may silently read the PowerPoint with the teacher.

	2 min.
(41 min.)

	Transition
	Teacher moves to Slide 16.
	Students observe as the teacher moves to Slide 16.
	

	Activity 16
	Teacher reads Slide 16:
In addition to supporting favored people as tribal leaders, a Tribal police force was employed by the Agency in 1878.
According to Dr. Stern:
“The Indian police, who took their orders directly from the Agent, were satisfactory to him as the instrument of his hand.”
Power could be given, and power could allegedly be taken away. 
As an example, when Agent Nickerson grew frustrated by Allen David in 1883, he wrote to Commissioner Price, “I have been seriously thinking of depriving him of his position and power as one of the [chiefs].” 
	Students listen and may silently read the PowerPoint with the teacher.
	2 min.
(43 min.)

	Transition
	Teacher moves to Slide 17.
	Students observe as the teacher moves to Slide 17.
	

	Activity 17
	Teacher reads Slide 17:
“Thus, within a generation the administration had replaced the popular leaders with those among them who were Agency employees, and in turn had supplanted them with the products of its schools.”
But all had apparently not changed –
“Meanwhile, beyond the administrative structure thrived an unacknowledged informal leadership, based as in former days upon wealth and accomplishment. Unlike that of the Agency, it was not restricted in position nor limited narrowly in function.” 
	Students listen and may silently read the PowerPoint with the teacher.
	2 min.
(45 min.)

	Transition
	Teacher moves to Slide 18.
	Students observe as the teacher moves to Slide 18.
	

	Activity 18
	Teacher reads Slide 18:
Some people have questioned why tribal women had relationships with or married nonIndian men early on. 
As Dr. Stern notes, in 1864 there was a “preponderance of women among the Klamath…. The figures… for the adult Klamath in 1864 give a sex ratio of no more than 0.47,” meaning there were more than two women for every one man. 
“Neither sex-linked disease nor the practice of selective infanticide is known to have occurred among the Klamath.” The reason for the gender imbalance remains unclear, but the balance had changed to 0.72 by 1875, and 0.87 by 1906.
	Students listen and may silently read the PowerPoint with the teacher.
	2 min.
(47 min.)

	Transition
	Teacher moves to Slide 19, and may say something like:
This is our final slide for this Lesson about basic changes in lifeways that came with Klamath, Modoc and Yahooskin Paiute Reservation life.
We will talk more about federal policy impacts in our next lesson.
	Students listen and observe as the teacher moves to Slide 18.
	.5 min.
(47.5)

	Activity 19
	Teacher reads Slide 19:
Both men and women were shamans (traditional medicine people with particular powers). Although Agents outlawed the practice of shamanistic medicine, as John Meacham said in 1871, “To prevent a practice is one thing, to change the belief in the theory which actuated that practice is quite another thing.” 
Several agents were ordained ministers and other people carried out missionary work on the Reservation. In 1878, a Methodist Church was built on the Reservation. Some Klamath, Modoc and Yahooskin Paiute people believed (and believe) that Christian stories and some traditional stories and figures share a common basis. Some maintain beliefs that are more like those of their ancestors. 
	Students listen and may silently read the PowerPoint with the teacher.
	2 min.
(49.5 min.)

	Wrap-up
	Teacher wraps up the class by reminding students to keep their worksheets for review before the Tribal History/Shared History assessment.
	
	.5min.
(50 min.)



Resource List for 10th Grade History/Social Studies Lesson 2, Session 1

Ogle, J., & Chocktoot, C. (n.d.). Fort Rock and Paisley Cave Descendants: The Chocktoot Bands of the Paiute Snake Tribes. Lake County Historical Society.
Stern, T. (1966). The Klamath Tribe: A people and their reservation. Seattle: University of Washington Press.
Treaty with the Klamath, etc., 1864. (Klamath Treaty of 1864)
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