TRIBAL HISTORY/SHARED HISTORY
THE KLAMATH TRIBES CURRICULUM PROJECT
[bookmark: _GoBack]The Reservation Era
Grade 10 Lesson #2 – Session 2 (50 minutes)
NOTE: This session could cover 2 50-minue sessions if discussion & and group work on the worksheet are encouraged.
Italicized words are dialogue that can be used by the teacher.
	Session 1
	Teacher is doing…
	Students are doing…
	Timing

	Transition

	Have PowerPoint ready to begin with the Tribal History/Shared History words and logo on the opening slide. 
[Note to teachers: This is a long PowerPoint – 18 slides. If time for discussion is wanted, or if students seem uneasy, it may be helpful to break it into 2 50-minute sessions.]
	Students are settling in to transition from the previous class.
Students will arrange their seats in a manner that is conducive to writing, viewing the PowerPoint and listening to the teacher.
	2 min.

	Opening
	We are moving to a new section of our Tribal History/Shared History curriculum today. This lesson will focus on federal policies that focused on assimilating Native people, including the Klamath, Modoc and Yahooskin Paiute people, into the larger society of the U.S. and diminishing their identity as tribal people.
You may want to take a few minutes to review the worksheet I handed out to you for the last lesson. Remember, the worksheet will not be graded, but it might help you remember what is discussed today, and prepare you for the assessment you will complete later. 
Teacher moves to Slide 2.
	Students will listen.

	5 min.
(7 min.)

	Activity 1
	Teacher reads Slide 2. 
“The idea behind the General Allotment Act of 1887 was deceptively simple and seemingly innocuous: To make Indians into farmers by carving lands out of the tribal reservation and providing every tribal member with an individual allotment, a plot of land, usually 160 acres.” 
	Students watch the PowerPoint and listen to the teacher.
	1 min.
(8 min.)


	Transition
	Teacher moves to Slide 3.
	Students listen and watch as the teacher moves to Slide 3.
	

	Activity 2
	Teacher reads Slide 3: 
“Allotment remade Indian country once again. When Congress enacted the statute in 1887, Indian landholdings nationally totaled 140 million acres, about 8 percent of all land in what is now the lower forty-eight states. By 1943, when Congress abandoned the allotment policy, Tribal landholdings had plummeted to 52 million acres, a loss of nearly 90 million acres.” 
	Students watch the PowerPoint and listen to the teacher. 
	2 min.
(10 min.)

	Transition
	The teacher might check to see if students are following, then move to Slide 4.
The teacher could say something like, “It is not as if people were unaware that splitting Reservations up into individual parcels would likely have an impact.”
	Students listen and watch as the teacher moves to Slide 4.
	1 min.
(11 min.)

	Activity 3
	The teacher reads Slide 4:
President “Teddy Roosevelt called allotment ‘a mighty pulverizing engine to break up the tribal mass.”
	Students watch the PowerPoint and listen to the teacher.
	1 min.
(12 min.)

	Transition
	Teacher moves to Slide 5.

	Students listen and watch as the teacher moves to Slide 5.
	

	Activity 4
	Teacher reads Slide 5.
Anticipating such future legislation, Article 6 of the Klamath Treaty of 1864 says, “The United States may, in their discretion, cause a part or the whole of the reservation provided for in Article 1 to be surveyed into tracts and assigned to members of the tribes of Indians, parties to this treaty, or such of them as may appear likely to be benefited by the same….”
	Students listen and may silently read the PowerPoint with the teacher.

.

	2 min.
(14 min.)

	Transition
	Teacher does a visual check of the class, then moves to Slide 6.
	Students listen to the teacher.
	

	Activity 5

	Teacher reads Slide 6:
“Only in 1895 did Maj. Charles E. Worden, assisted by Jesse Kirk as interpreter, launch the actual process of allotting. By 1897, he surveyed tracts for 775 Indians, leaving 245 to go.” 
	Students listen and may silently read the PowerPoint with the teacher.

	1 min.
(15 min.)

	Transition

	Teacher moves to Slide 7.

	Students listen to the teacher.
	

	Activity 6
	Teacher reads Slide 7.
The assignment of allotments became questionable as there seemed to be a rush by the Agency to distribute allotments. 
Although the Klamath Tribal Council customarily made enrollment decisions, in 1897 Indian Agent Emery wrote to a White man in Klamath Falls saying that he understood that his wife was a member of the tribe and telling him “If you will furnish this [Agency] Office with the full name of your wife, together with those of your children, I will instruct the clerk to place them on the census roll.” 
	Students listen and may silently read the PowerPoint with the teacher.
	2 min.
(17 min.)

	Transition
	Teacher may want to take a moment to visually scan classroom as a check on student comfort/discomfort while moving to Slide 8.
	Students watch as slide is changed.
	

	Activity 7
	Teacher reads Slide 8.
 Many allottees leased their lands to others – sometimes to other tribal members, more frequently to White stockmen. 
“By 1903… payments from leases comprised thirty per cent of estimated personal income, providing $8,220 distributed among some ninety to one hundred allottees.” 
	Students listen and may silently read the PowerPoint with the teacher.
	2 min.
(19 min.)

	Transition
	Teacher moves to Slide 9.

	Students listen and observe as the teacher moves to Slide 9. 
	

	Activity 8
	Teacher reads Slide 9:
Consistent with the national pattern, “By 1924….Practically all the Indians who had received fee patents had sold or mortgaged them, and many were reported to be hopelessly involved in debts. Despite all administrative efforts to the contrary, reported Superintendent Fred A. Baker, whites were acquiring title to Klamath lands at a rate which he estimated would render the Indians homeless in twenty-five years.”
 By October 1, 1957, only 630 allotment tracts totaling 73,681 acres of the original 247,515 acres allotted remained in Indian ownership, representing a loss of more than 70% of tribal member allotment land.
	Students listen and may silently read the PowerPoint with the teacher.
	2 min.
(21 min.)

	Transition
	Teacher moves to Slide 10.
	Students observe as the teacher moves to Slide 10.
	

	Activity 9
	Teacher reads Slide 10:
 “1953: Congress seeks to abolish tribes, relocated American Indians
Congress passes a resolution beginning a federal policy of termination, through which American Indian tribes will be disbanded and their land sold. A companion policy of “relocation” moves Indians off reservations and into urban areas. Through these policies, the Bureau of Indian Affairs plans to move thousands of American Indian peoples to cities and urban jobs.”  [Native Voices, U.S. National Library of Medicine, National Institute of Health & Human Services]
Largely due to the termination and relocation policies, Portland, Oregon is the second highest population area for Klamath, Modoc and Yahooskin Paiute people (after Klamath County). 
	Students listen and may silently read the PowerPoint with the teacher.
	3 min.
(24 min.)

	Transition
	Teacher moves to Slide 11.
	Students observe as the teacher moves to Slide 11. 
	

	Activity 10
	Teacher reads Slide 11:
House Concurrent Resolution 108
August 1, 1953
“In the Eight-third Congress a fundamental change was made in Indian policy. House Concurrent Resolution 108 declared it to be the policy of the United States to abolish federal supervision over the tribes as soon as possible to subject the Indians to the same laws, privileges, and responsibility as other citizens of the United States. As a result of this resolution the government began the process of “termination,” which aroused strong opposition on the part of the Indians.” 
	Students listen and may silently read the PowerPoint with the teacher.
	2 min.
(26 min.)

	Transition
	The teacher may want to pause to check out the comfort/discomfort level of students before moving on.
Teacher moves to Slide 12.
	Students observe as the teacher moves to Slide 12.
	

	Activity 11
	Teacher reads Slide 12.
 Public Law 280
August 15, 1953
“Tribal self-determination and tribal relations with the federal government were significantly changed by Public Law 280 of the Eighty-third Congress, which extended state jurisdiction over offenses committee by or against Indians in the Indian country.” 
As for Oregon, Public Law 280 applied to “All Indian country within the State, except the Warm Springs Reservation.”
	Students listen and may silently read the PowerPoint with the teacher.
	2 min.
(28 min.)

	Transition
	Teacher moves to Slide 13.
	Students observe as the teacher moves to Slide 13.
	

	Activity 12
	Teacher reads Slide 13.
“ ‘In the early fifties,’ Albert DuBray of Rosebud Sioux recalled, ‘there was a lot of pressure placed on the people. [Relocation] was always considered a voluntary program, but there was a lot of promotion of the program in the early stages.’… relocation had a definite sink-or-swim tenor to it. In all more than 100,000 Indians moved as part of the formal relocation program, and a similar number left the reservations in response to bureau persuasion or on their own initiative.
“Urban life provided wrenching for nearly all the relocates. Most lacked the education and skills for anything but menial labor…. Many returned home: 75 percent according to some studies, 30 percent by BIA figures.”
	Students listen and may silently read the PowerPoint with the teacher.
	3 min.
(31 min.)

	Transition
	Teacher moves to Slide 14.
	Students observe as the teacher moves to Slide 14.
	

	Activity 13
	Teacher reads Slide 14.
Public Law 587
August 13, 1954
“To provide for the termination of Federal supervision over the property of the Klamath Tribe of Indians located in the State of Oregon and the individual members thereof, and for other purposes.” 
	Students listen and may silently read the PowerPoint with the teacher.
	2 min.
(33 min.)

	Transition
	Teacher moves to Slide 15.
	Students observe as the teacher moves to Slide 15.
	

	Activity 14
	Teacher reads Slide 15.
“The 1954 joint [Congressional] hearings produced six termination acts, all passed in the same year. Seven more termination statues followed, until the policy was shelved in the late 1960s and formally renounced in the 1970s. Congress terminated more than a hundred tribes, including many small, impoverished bands and Rancherias in California and Oregon. Termination affected at least 1.3 million acres and 11,000 people, diminishing Indian trust land by 2.5 percent and cutting off federal services for 3 percent of all federally recognized Indians.”
	
	3 min.
(36 min.)

	Transition
	Teacher moves to Slide 16.
	Students observe as the teacher moves to Slide 16.
	

	Activity 15
	Teacher reads Slide 16:
According to Professor Wilkinson, “The Klamath Tribe may have suffered the most of all. In spite of Senator Watkins’s rhetoric of ‘giving’ the Indians their land, termination – as with most of the other tribes – cost the Klamath their million-acre forest-and-river homeland…. Rather than glut the market by placing such a large amount of timberland up for sale, in the end the administrative plan called for a purchase by the United States and the creation of the Winema National Forest.
“The distribution of funds [paid to tribal members for their share of tribal assets] set off an orgy of fraud and exploitation as it became open season on the withdrawn members….”
	Students listen and may silently read the PowerPoint with the teacher.

	3 min.
(39 min.)

	Transition
	Teacher may want to say something like, “We are almost done” before moving to Slide 17.
	Students observe as the teacher moves to Slide 17.
	

	Activity 16
	Teacher reads Slide 17:
“Termination exacted numerous economic costs that Congress never considered in its high-speed rush to liquidate the Klamath Reservation. Termination stripped the Klamath of their right, by virtue of the treaty, to be free of state taxation. In addition, tribal members lost traditional federal health and education services.  
Before termination, the Klamath, who depended so heavily on hunting, fishing, and trapping, had exclusive treaty rights to use their vast and richly endowed reservation to gather food. After the land became part of the Winema National Forest, non-Indians – now allowed to hunt and fish on the former reservation – took most of the animals.” 
	Students listen and may silently read the PowerPoint with the teacher.
	4 min.
(43 min.)

	Transition
	Teacher moves to Slide 18.
	Students observe as the teacher moves to Slide 18.
	

	Activity 17
	Teacher reads Slide 18:
 “Forest Service clear-cutting and fire suppression practices degraded wildlife habitat, further reducing the deer and antelope herds. Traditionally, tribal members had the right, under assignments from the tribal council, to build homes on the reservation, usually on the sites they selected. Termination ended that valuable tribal prerogative.”
	Students listen and may silently read the PowerPoint with the teacher.
	2 min.
(45 min.)


	Wrap-up
	Teacher wraps up the class by reminding students to keep their worksheets for review before the Tribal History/Shared History assessment.
	
	1min.
(46 min.)




Resource List for 10th Grade History/Social Studies Lesson 2, Session 2
Klamath Termination Act (Klamath Termination Act)
Prucha, F. P. (1975). Documents of United States Indian policy. Lincoln: University of Nebraska Press.
Stern, Theodore. (1965) The Klamath Tribe: a People and Their Reservation. University of Washington Press, 1965.
Treaty with the Klamath, etc., 1864. (Klamath Treaty of 1864) 
Wilkinson, C. F. (2006). Blood struggle: The rise of modern Indian nations. New York: Norton.
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