
  

  

 
 

   

  
   

 

   
 

     
 

     
 

 
 

 
   

 

 
    

 
      

     

 
 

 

 
   

   

 
     
      

 
 
 

     

   

 
 
 
 
 
 
 
 
 
 

History Units
	
8th Grade
	

Ichishkin (Warm Springs) 

2018 8th Grade 
Social Sciences Crosswalk 
History 8.31 

8.31 Analyze intersecting cultural 
identities and relationships within the 
living histories of the Ichishkin language 
and people 

Boarding Schools Assimilation, language, spirituality, 
dress, foods 

Kiksht (Wasco)
	

2018 8th Grade 
Social Sciences Crosswalk 
Civics & Government 8.3 

8.3 Compare and contrast how the 
United States Government interacted 
with the Kiksht people prior to and after 
the signing of the Treaty of 1855 

Kiksht Time Immemorial Flathead Practices, way of life 

Numu (Paiute)
	

2018 8th Grade 
Social Sciences Crosswalk 
Multicultural Studies 8.28 

8.28 Identify the issues related to 
historical events to recognize power, 
authority, and governance as it relates 
to systemic oppression and its impact on 
the Northern Paiute as well as other 
historically persecuted individuals in 
Oregon in the modern era 

Numu Trail of Tears/Prisoners of War 



 
  

 
 

 
  

 
 

  
 

 
 

 

  
 
 

 
 

 
 
   

 
 

 
   

 
 

 
 

 
 

 
 

 
  

 
   

 
 

 
 

 
 

 
 

 

  TRIBAL HISTORY, SHARED HISTORY
	
THE CONFEDERATED TRIBES OF WARM SPRINGS
	

RESERVATION OF OREGON
	
TRIBAL EXPERIENCE
	

TITLE:  Tribal History Unit - Ichishkin (Boarding Schools - assimilation, language, spirituality, 
our dress, foods) 

STANDARD/S MET: GRADE 8 – SOCIAL STUDIES 

2018 8th Grade 8.31 Analyze intersecting cultural 
Social Sciences Crosswalk identities and relationships within the 
History 8.31 living histories of the Ichishkin language 

and people 

OVERVIEW 

Students will understand how Boarding Schools disrupted traditional family and community 
structures, disrupted traditional ways of learning, and how Boarding Schools supported the U.S. 
Government policy of assimilation. Students will have the opportunity to reflect on the way their 
current school serves Native Youth, and how Ichiskin families and communities have been 
impacted by the Boarding School experience. 

LEARNING OUTCOMES 
Students will be able to: 
●		 Analyze different identities and relationships within the living history of the Ichiskin 
people. 

●		 Analyze different types of media and understand the impact of visual images. 
●		 Compare and contrast different time period within the living history of the Ichiskin 
people. 

●		 Cite evidence that supports analysis and conclusions. 

Logistics 
This lesson will take place in the classroom 

How are the students organized? 
Students will spend time organized in small groups, pairs, and individually for this lesson. 

MATERIALS NEEDED/PREPARATION/EQUIPMENT 

Teachers will need to download and print the images provided by the Warm Springs Museum 
and linked with this lesson. Then do: 



 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

  
 
 

 
 

 
 

 
 

 
 
 
 

 
 

 
           

 
           
           

 

Arrange images on walls around classroom so that students can move as small groups 
through a clockwise carousel gallery walk of the images. Be sure to put the images up on the 
walls in order 1-10. 

Print out the Ichiskin History Vocabulary handout. 

Print out the linked handout for students to write down their observations as they move 
through the gallery. 

Print out the reflection sheet, which will serve as the exit ticket and formative assessment. 

TIME FRAME
	
Two days - two classroom periods of 50 minutes.
	

BACKGROUND FOR TEACHERS
	

Please read the provided Ichiskin background information provided by the Confederated 
Tribes of Warm Springs Elders and the Culture and Heritage office. 

This gallery walk is designed for middle school students. The handout for the gallery walk 
includes sentence frames to guide students in framing their observations. To accommodate 
different student ability levels, you can add word choices for each of the fill in the blank 
opportunities on the handout or have students work without the sentence frames on the 
handout and simply write out their observations. 

KEY VOCABULARY 

Boarding Schools 
Assimilation 
Language 
Spirituality 
Traditional Dress 
Pre/Post Treaty 
Usual & Accustom 
Time Immemorial 

LEARNING TARGETS 
●		 · I can analyze different identities and relationships within the living history of the 
Ichiskin people. 

●		 · I can analyze different types of media and understand the impact of visual images. 
●		 · I can compare and contrast different time period within the living history of the 
Ichiskin people. 



            
 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
 

 
     
     
     
     
     
 

 
 

 
 

 
 

 
 

 
      
     
     
     
     
     
     
 

 
 

 

● · I can cite evidence that supports my analysis and conclusions. 

ACTIVITIES 

Day One 
Anticipatory Set (10 min): begin the lesson by asking students what the word assimilation 
means. Read them the sentence: “The goal of Indian education in the Boarding School era 
was to assimilate indigenous children into mainstream society.” 

Allow students to quickwrite for 3 minutes in response to the sentence. Then have students 
Turn/Pair/Share with their elbow partner their responses. Give them approximately 3 minutes 
to share with each other. Then finish this anticipatory set by having one member of each pair 
share and summarize their responses. 

Vocabulary Introduction (5 min) Then hand out the vocabulary sheet to each student  (link in 
resources and in student handout section) show this unit’s vocabulary words on the 
Smartboard: 
o Boarding Schools 
o Assimilation 
o Language 
o Spirituality 
o Traditional Dress 

Read the definitions to students. Let them know that they will be expected to use these words 
appropriately in their reflection papers at the end of this lesson. Have them put the vocabulary 
sheet in their Social Studies section of their binders. 

Gallery Walk (25 min) Next hand out the gallery walk student handout. Tell students that they 
will be taking a gallery walk to view images of Native Youth at three different stages of 
education: pre-Boarding School, Boarding School era, and present day schools they attend. 
They are to write down what they observe including: 

o Who is in the picture? 
o Facial expressions 
o Clothing 
o Age 
o Genders 
o What are they doing? 
o Overall impression 

Give students approximately 25 minutes to do the gallery walk and write down what they 
observe. Then have students return to their seats. 



 
 
 

 
 

 
 

 
 

 
 

 
 
 
 

 
 

 
 

 
   

 
  

 
 

 
 
 

 
 

 
 

 
 
 
 
 
 

 
 
 
 

 
 

 

Think/Pair/Share: Have students return to their desks and share their observations with their 
elbow partner. Let them know that they should write down any additional observations that 
their partner had while looking at the pictures. Have them put their gallery walk handout in 
their binders. 

Exit Ticket: Hand out a Twitter/Tweet Exit Ticket. Give students five minutes to write down a 
140 character tweet that shows something they learned or something they are wondering after 
they went through the gallery walk. Collect Twitter Tix as students exit class. 

Day Two: 

Gallery Walk continued: 
Anticipatory Set(15 min): Remind students of the gallery walk that they took yesterday. 
Remind them of the pictures (these should still be on the walls and in order). Have them get 
out their gallery walk handout and give them approximately two minutes to read through what 
they wrote yesterday. 

Then, ask students this: What makes up your identity? Suggest is it your hair, your clothes, 
your possessions, where you live…If they get stuck suggest other things such as what you eat, 
what kind of music you listen to, what you believe in, how you are raised, your spirituality. 
Refresh students memory about the word assimilation (is there a video or recording of an elder 
or tribal member talking about their boarding school experience? If so, play here) Then 
briefly explain how Boarding Schools played a large role in the government’s efforts to 
assimilate Native Americans into mainstream society. 

Identity (10 min)Then have students take a brief walk around the gallery again, making sure 
they view the images in order. Have them use the three column note page (link or in student 
handout section) to write down what they notice about the presence of “identity” in each of the 
three “sections” of photos: pre-Boarding School, Boarding School era, and present day. 

Reflection/Assessment: 

Finally, hand out the lined writing paper with the following prompt: Our sense of identity is 
important, it helps us understand who we are, what we believe, how we make decisions and 
how we live our lives. Reflect on the pictures you have seen and analyzed in the gallery walk. 
Explain how you think the identity of the Native Youth who were forced into assimilation and 
were students in Boarding Schools were changed. Use the images as evidence, cite the image 
number (#) in your writing as evidence to support your analysis. Remember to use this unit’s 
vocabulary terms in your writing. 

ATTACHMENTS 

Student Handouts: 



 
  

 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Vocabulary Handout 
Gallery Walk Handout 
Twitter Exit Ticket 
Reflection Sheet 

Photos: Pre-Boarding School; Boarding School Era; Present Day at WSK8 



 
  

 
 

 
  

 
  

 
 

 
 

  
 
 

 
  

 
 

  
 

 
 

 
 

 
 
 
 

 
 

  
 
 

 
 

 
 

  
 

 
 

 
 

 
 

 

TRIBAL HISTORY, SHARED HISTORY
	
THE CONFEDERATED TRIBES OF WARM SPRINGS
	

RESERVATION OF OREGON
	
TRIBAL EXPERIENCE
	

TITLE:  Tribal History Unit – Kiksht (Time Immemorial0 

STANDARD/S MET: GRADE 8 – SOCIAL STUDIES 

2018 8th Grade 
Social Sciences Crosswalk 

8.3 Compare and contrast how the United 
States Government interacted with the 

Civics & Government 8.3 Kiksht people prior to and after the Treaty 
of 1855 
8.4 Examine the evolution of political 
parties and interest groups and their effect 
on events, issues, and ideas. 
8.5 Examine and analyze important United 
States and Oregon documents. 

OVERVIEW 

Students will understand the Kiksht flathead practices and how they were part of Kiksht cultural 
traditions. Students will learn how the Kiksht had intimate ties with the rivers and waterways 
since time immemorial in their traditional lands, not just within current reservation boundaries, 
as well as how fishing was their way of living. Fishing was, and still is, their way of life. Students 
will examine how the Kiksht traditional ways of fishing and interacting with the land changed 
after the Treaty of 1855, assimilation, and the inundation of traditional fishing sites like Celilo 
Falls. 

LEARNING OUTCOMES 

Students will:
	
Examine and evaluate  how the United States Government interacted with the Kiksht people
	
prior to and after the Treaty of 1855.
	
Examine and analyze how the ideals in the U.S. Declaration of Independence intersect with the
	
Treaty of 1855.
	
Examine and analyze primary source documents - Treaty of 1855, newspaper articles about the
	
inundation of Celilo Falls.
	
Use and interpret relevant primary and secondary sources pertaining to the Treaty of 1855.
	

LOGISTICS 



 
 

 
 

 
 

 
 

 
 

 
 

  
  

 
 

 
  

 
 
 
 

 
 

 
 

 
 

 
 

 
 

 
  
 

 
 

 
  

 
 

 
 

 
  

1. This lesson takes place in the classroom. 

2. Students will be organized in whole group, small group, pairs, and individuals throughout this 
lesson. 

MATERIALS NEEDED/PREPARATION/EQUIPMENT 

Smartboard, projector, student handouts, copy of Treaty of 1855 (in links), photos, , newspaper 
articles, video recordings. 
TIME FRAME 

This lesson will take two class periods - approximately 50 minutes each. 

BACKGROUND FOR TEACHERS 

Make sure to read the background information for the Kiksht people before you teach this lesson. 
This is where you will learn about the concept of Time Immemorial. 

You will be using Cloze reading to read the Kiksht Tribal History, then allowing students to 
demonstrate their learning on the Doodle Notes organizer. I tell my students that their Doodle 
Notes must be 50% illustrations and 50% words (sentences or phrases). Here is the protocol for 
the CLOZE reading: 

The teacher reads aloud the reading passage, pausing on selected words. Students track the 
reading with the teacher and when the teacher pauses, the students read the word. It is necessary 
to pre-teach the pronunciation and meaning of each of the words highlighted in the passage. 
Pause at the end of each section to summarize the information. 

KEY VOCABULARY 

Time Immemorial 
Colonization 
River People 
Hereditary 

Considerations for teachers 

Assessment:  Doodle Note Organizer 

LEARNING TARGETS 
I can understand how the Kiksht have been fishing and living in the Columbia River region since
	
Time Immemorial.
	
I can understand how the Kiksht had traditional practices that included head flattening, pierces,
	
and tattoos.
	



 
 

 
 

 
 

  
 

 
  

 
  

 
 

 
  

 
 

 
 

  
 

 
 

 
 

  
 

 
 

 
 

 
 

 
 

 
 

 

ACTIVITIES 

Day One: 

Anticipatory Set:
	
Share the photos of the Kiksht tribal members, including the drawings that show head
	
flattening and piercings.
	
Handout a copy of the Kiksht Cloze reading passage to each student. Explain the CLOZE 
reading strategy to the students. Begin to read the passage to the students, following the CLOZE 
protocol. Have students read the highlighted words in the passage. 

At the end of each section, pause and summarize the information with the students. 

Day Two: 
Hand out a copy of the Doodle Notes page to each student. 
Day Three: 

OPTIONS/EXTENSIONS/ANTIICPATORY SET/DIFFERENTIATION 

How might the teacher differentiate lesson to meet the various needs of students? 

Are there early finisher activities for students? 

REFLECTION/CLOSURE 

Is there a pre-assessment?  Post-assessment? 

ATTACHMENTS 

The Seattle Times article Funeral for a river 
Celilo Falls Before and After pictures 
Northwest Magazine, June 25, 1978 pictures of Chief Tommy Thompson and fishing on Celilo 
Falls 
Gorge Life newspaper article Celilo fisherman remembers falls 
Northwest Magazine: Celilo Indians: The Vanishing Wyams 
Celilo Falls and the Remaking of the Columbia River (Youtube video) 
https://youtu.be/yOLiE0ONRZc 

https://youtu.be/yOLiE0ONRZc


 
 
 
 



 
 
 
 



 
 
 
 



 
 
 
 



 
 
 
 



 
 
 
 



 
 
 



 
 
 
 



 
 
 
 



 
 
 
 



 
 
 
 



 
 
 
 



 
  

 
 

 
  

 
 

 
 

 
 

  
 

 
 

 

  
 

 
 

 
 

 

 
 

 
 
 

  
 

 
 

 
 
 

 
 

 
 

 
 

 
 

  
 

TRIBAL HISTORY, SHARED HISTORY
	
THE CONFEDERATED TRIBES OF WARM SPRINGS
	

RESERVATION OF OREGON
	
TRIBAL EXPERIENCE
	

TITLE:  Tribal History Unit – Numu
	

Numu Trail of Tears/Prisoners of War
	
Forced Northern Paiute from their aboriginal lands and moved them to the Warm Springs
	
Reservation. Warm Springs, Burns, McDermott, Klamath all gathered and taken to Fort Harney.
	
Marched 543 Paiute Indians to Fort Simcoe.
	

STANDARD/S MET: GRADE 8 – SOCIAL STUDIES
	

2018 8th Grade 
Social Sciences Crosswalk 
Multicultural 8.28 

8.28 Identify the issues related to historical 
events to recognize power, authority, and 
governance as it relates to systemic 
oppression and its impact on the Northern 
Paiute as well as other historically 
persecuted individuals in Oregon in the 
modern era 

OVERVIEW 

Students will explore the very diverse and different path of the Numu (Northern Paiute) and how 
they came to Warm Springs and joined the Ichiskin and Kiksht to form the Confederated Tribes 
of Warm Springs. 

Background Information 
Although the Paiute territories historically included a large are from the southeastern Oregon into 
Nevada, Idaho, and western Utah, the Paiute bands which eventually settled at Warm Springs 
had lived in the area of Lake Harney and Malheur countries in Oregon.  They often traveled to 
Central Oregon area before and after the treaty was signed by the Wasco and Warm Springs 
Tribes.  (Louie Pitt document – Confederated Tribes of Warm Springs) 

Learning outcomes 
●		 Understand that the journey of the Numu (Northern Paiute) to the Warm Springs 
Reservation was very different and distinct from the other two tribes that are part of the 
Confederated Tribes of Warm Springs. 

●		 Understand that the Numu were not signors of the Treaty of 1855. 
●		 Understand that the Numu were Prisoners of War and came to Warm Springs under 
different circumstances than the Ichiskin and Kiksht. 

●		 Understand the size and location of their aboriginal land base. 



 
 

  
 
 

 
 

 
  

 
 

 
 

  
 

 
 

  
 
 

 
 

 
 

 
 

 
 

 
  

 
 

 
 
 

 
 

 
 

 
 

 
 

 
 

●		 Understand the distinct identity and language of the Numu (Northern Paiute) 
●		 Understand that for Time Immemorial the Numu traveled and followed their food sources 
in a broad aboriginal land base. 

LOGISTICS 
This lesson will take place in the classroom. 

Students will work as individuals, in pairs, small groups, and whole class. 

MATERIALS NEEDED/PREPARATION/EQUIPMENT 

Teacher will need to read the Numu background information in preparation for this lesson. Print 
handouts and resources for each student. Projector and Smartboard to display images. 

TIME FRAME 

This lesson will take two class periods of approximately 50 minutes each. 

KEY VOCABULARY 

Treaty 
Prisoners of War 
Scouts 
Aboriginal Lands 

Considerations for teachers 

Assessment:  Students will complete the Doodle Notes (handout) demonstrating their 
learning of the important facts. Students will also write an opinion piece at the end of this lesson 
in answer to the prompt, “Do you believe the U.S. Government had the best interests of the 
Numu in mind when they forcibly removed them from their aboriginal lands?” 

LEARNING TARGETS 

I can understand how the Numu became part of the Confederated Tribes of Warm Springs.
	
I can analyze important documents.
	
I can compare and contrast multiple cultures.
	
I can understand multiple points of view in conjunction with one event or issue.
	

ACTIVITIES 
Students will analyze maps showing aboriginal lands of the Numu and a map showing the 
current Warm Springs Reservation. Students will become familiar with how the current home of 



 
 

 
 

  
 

 
 

 
 
 

 
 

 
 

 

 
 
 
 
 
 
 
 
 
 
 
 

the Numu impedes traditional movement, food sources, and ways of living and being with the 
land. 

Students will analyze the Treaty of 1855, maps, and news articles regarding the Treaty, how the 
Numu came to Warm Springs, and other resources. 

On Day Two students will write in response to the prompt, “Do you think the U.S. Government 
had the best interests of the Numu in mind when they forced them to live on a reservation?” 

ATTACHMENTS 

See maps below.
	
Treaty of 1855 in Student Handouts
	
Oregon Encyclopedia entry:
	
https://oregonencyclopedia.org/articles/native_american_treaties_eastern_oregon/#.XRWY-ehKi
	
M8
	

https://oregonencyclopedia.org/articles/native_american_treaties_eastern_oregon/#.XRWY-ehKi
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