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In a 2009 government web cast, Secretary of
Education Arne Duncan described summer learning loss
as “devastating.” This is what researchers have often
referred to as the “summer slide.” It is estimated that
school summer breaks will cause the average student to
lose up to one month of instruction, with disadvantaged
students being disproportionately affected (Cooper,
1996). Researchers conclude that two-thirds of the 9™
grade reading achievement gap can be explained by
unequal access to summer learning opportunities during
the elementary school years, with nearly one-third of the
gap present when children begin school (Alexander,
Entwistle & Olsen, 2007). The body of existing research
demonstrates the critical importance that the early
development of summer reading habits can play in
providing the foundation for later success. Summer
learning research can be broadly categorized under the
following themes:

1. The impact of summer learning loss on
disadvantaged youth

2. Access to books and time devoted to reading

3. The importance of successful reading experiences

4. The impact of innovative summer reading programs

This synopsis of research on summer reading and
learning provides a brief overview of these themes. A
bibliography is attached.
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The Impact of Summer Learning Loss on
Disadvantaged Youth

An in-depth study of Baltimore area students,
Alexander et al. (2007), concluded that students from
both better-off and disadvantaged backgrounds made
similar achievement gains during the school year.
However, during the summer the disadvantaged
youth fell significantly behind in reading. This finding
validates the importance of education but also
indicates the disparities evident between students
from different socioeconomic backgrounds. Dr. Beth
Miller (2007) posits, “Other factors, nearly all of them
related to the opportunities and experiences children
have outside of the school, in the community and
their families, result in gaps in achievement scores.”
Preeminent reading and education researchers, Anne
E. Cunningham and Keith E. Stanovich (1998), note the
“Matthew effects,” in academic achievement; a
reference to the Biblical passage of the rich-get-richer
and the poor-get-poorer phenomenon. Differences in
out-of-school access to books, positive reading
practices, and connections with institutions
supportive of self-discovery and reading, account for
much of the disparity in student academic success.
This has a cascading effect as children grow and
develop.

Access to Books

According to Mc-Gill Franzen and Allington
(2004), “Too many children spend their summer with
no books to read.” Their research cites the necessity
of finding novel ways to get books
into the hands of children during
summer breaks. This idea s
supported by research from
Barbara Heyn (1978), who found
that reading was the most
influential factor related to summer learning. Further
studies by Krashen (2004) simply state, “More access
to books results in more reading.” These and other
studies find that when schools close their doors, the
opportunity to read is often closed with them,
especially for those children without access to books.

More access
to books
results in
more reading

McQuillan (1998) found that, “There is now
considerable evidence that the amount and quality of
student’s access to reading materials is substantively
related to the amount of reading they engage in,
which in turn is the most important determinant of
reading achievement.”  The studies show that
students’ who read more, read better; they also write
better, spell better, have larger vocabularies, and
have better control of complex grammatical
constructions (Krashen, 2009).

The Importance of Successful Reading
Experiences

In their studies of children’s reading
development, McGill-Franzen and Allington (2003),
cite the importance of extensive, successful reading
experiences in the
development of
reading proficiency.
If children have the
opportunity to listen
to, discuss, and read
books on topics that
they select, they will
develop  extensive
background information which can serve as a platform
from which to engage in their own independent
reading. Additional studies by Guthrie and Anderson
(1999), found that “A history of less-successful reading
experiences produces a lessened interest in voluntary
reading than a history of successful reading
experiences.” According to Cunningham and
Stanovich (1998), the key predictors of positive
reading development are success when learning to
read and numerous opportunities and experiences
with reading. Children who enjoy reading will read
more and become proficient at the same time. A
report from the National Institute of Education (1988)
concluded that, “...the amount of reading done out of
school is consistently related to gains in reading
achievement.”

...existing research
demonstrates the critical
importance that the early
development of summer
reading habits can play in
providing the foundation
for later success.
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The Impact of Innovative
Summer Reading Programs

Public library summer reading programs are
one solution to the “summer slide.” In an analysis of
summer learning programs by Miller (2007), it was
found that children can benefit from “hybrid”
programs which combine elements of vyouth
development principles with academic enrichment.
Summer reading programs in libraries exemplify this
kind of hybrid program. Barbara Heyn (1978) found

that “More than any | |f children have the
other public institution, | opportunity to listen to,
including the schools, the | discuss, and read books
public library contributed | on topics that they

to the intellectual growth | select, they will develop
of children during the | extensive background
summer.” Drs. Celano information which can
and Neumann (2001), in | serve as a platform

a study prepared for the from WhiCh to engage
Pennsylvania Library | ™ their own _
Association, monitored independent reading.
differences between
children participating in
public library summer reading programs and those
involved in local recreational summer programs. They
concluded that, in addition to literacy related
activities, children in library programs benefited
academically from story hours, arts and crafts, and

other special events designed to enhance the reading
experience.

Current research points out that increased
summer reading reduces summer learning loss.
Secretary of Education, Arne Duncan, has stated “A
key step toward stopping the summer slide, is the
development and launch of high quality programs that
take advantage of time outside the school day and
year to help children learn, grow, and develop” (Elling,
2009).

Summer Reading at New York Libraries

Summer Reading at New York Libraries is an
annual program that brings children and families into
local public libraries for reading and activities. Over
1.5 million of New York’s children and teens
participated in the State Library-sponsored program in
2008 and 2009. Some 1,100 local libraries throughout
New York State offer a summer reading program
geared towards the needs of children in their
communities. Public libraries partner with school and
local organizations to help promote and create the
program. Children are encouraged to discuss, write
about, and report on the books they read. Library staff
help children select reading materials and provide
literacy-enhancing programs such as storytelling,
music, creative arts, and performances.

AT NEW YORK LIBRARIES

“...we should provide all children, regardless of their achievement levels, with as many reading
experiences as possible. Indeed, this becomes doubly imperative for precisely those children whose
verbal abilities are most in need of bolstering, for it is the very act of reading that can build these
capabilities...we often despair of changing our students’ abilities, but there is one partially
malleable habit that will itself develop abilities — reading

-Anne E. Cunningham and Keith E. Stanovich (1998)

Il/
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